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PREFACE
“Think Critically,
Click Wisely!
Media and
Information
Literate Citizens”
Audrey Azoulay,
Director-General of UNESCO

SECOND EDITION OF THE UNESCO
MEDIA AND INFORMATION LITERACY
CURRICULUM FOR EDUCATORS AND
LEARNERS

As the COVID-19 pandemic has demonstrated all too clearly, access to reliable
and fact-based information is crucial for making potentially lifesaving decisions and
participating in all areas of society. It is a critical pillar of democracy and central to our
ability to address every major issue we face, whether it be climate change, migration,
JVUÅPJ[VYWV]LY[`
As such, it must be treated as a public good, in the same way as the water we drink
and the air we breathe.
The pandemic has been marked by widespread misinformation and rumours, especially
through social media, that many, including the United Nations Secretary-General, have
termed an ‘infodemic’. However, these challenges should not have been unexpected.
They are the result of the massive technological shifts in recent decades that have
completely upended the ways in which we communicate and interact and inform
ourselves. Almost seventy percent of the world’s young people are now online1. Every
day, people watch more than a billion hours of video on YouTube2, and almost two billion
of us connect to Facebook3, with many using these platforms as their primary source of
news and information about the world.
It is no coincidence that we are seeing trust in information falling to record lows globally,
most dramatically for information found online, but even for that provided by traditional
media and governments.4
1. ITU, 2020.
2. YouTube, 2021.
3. Facebook, 2021.
4. Edelman Trust Barometer 2021 (survey of 33,000 people 18+ across 28 countries): Trust in information is
at record lows – only 35% of people trust what they see on social media, and 53% for traditional media.
Almost 60% of people believe journalists and government leaders are purposely trying to mislead.
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These shifts have brought immense new opportunities to educate and debate and
express ourselves, but require an entirely new understanding of information and the
^H`Z[OH[P[ZWYLHKZ¶IV[OVUSPULHUKVɊPUL¶^OLYLP[JVTLZMYVTHUKHSSTHUULY
VMJVUULJ[LKPZZ\LZMYVT\UKLYZ[HUKPUNTLKPHHUKZJPLU[PÄJYLZLHYJO[VL[OPJZHUK
KH[HWYP]HJ`[V[OLPTWHJ[VMHSNVYP[OTZHUKHY[PÄJPHSPU[LSSPNLUJL
This, in short, is media and information literacy, the subject of this new curriculum from
UNESCO that has been developed following eighteen months of global consultations
that I had the pleasure to launch in the Republic of Serbia in September 2019. It is
KLZPNULK[VZLY]LHZ[OLKLÄUP[P]LNSVIHSMYHTL^VYRMVY[LHJOPUN[OLZLRL`[^LU[`ÄYZ[
century skills in the coming years. It also provides a solid foundation for UNESCO’s
renewed focus as we work with governments, media, civil society and online platforms
to bring the issue to the heart of the global education agenda.
;OLZL HYL PZZ\LZ [OH[ HɈLJ[ HSS VM \Z HUK L]LY` JV\U[Y` T\Z[ ^VYR [V W\[ UH[PVUHS
HUK PUZ[P[\[PVUHS WVSPJPLZ PU WSHJL [V YLÅLJ[ [OPZ ,]LY` LK\JH[PVU Z`Z[LT ^VYSK^PKL
T\Z[ HKLX\H[LS` I\PSK JYP[PJHS TPUKZ [OH[ JHU UH]PNH[L [VKH`»Z PUMVYTH[PVU ÅV^Z
]LYPM`ZV\YJLZKPɈLYLU[PH[LMHJ[MYVTÄJ[PVUYLZPZ[OH[LZWLLJOHUKTVZ[VMHSSTHRL
informed decisions about their lives.
However, we must also go beyond formal education systems to develop new tools to
reach all people, of all ages, through a life-long learning approach that responds to the
constantly changing information environment. This means working in the very places
where misinformation festers, including on social media platforms themselves, and
among marginalized groups that can exist entirely outside of mainstream information
ecosystems.
The future of democratic societies and our response to all manner of global challenges
will depend in part on ensuring every citizen can “Think Critically and Click Wisely”. It
will depend on ensuring media and information literacy for all.
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Preface

SHORT SUMMARY
Can we improve our societies by clicking wisely?
Content providers such as libraries, archives, museums, media and digital
communications companies can enable inclusive and sustainable development.
However, they do not always live up to these ideals, which creates challenges for the
users of these services. Content providers of all types open up new opportunities for
lifelong learning. But at the same time, they open up challenges such as misinformation
and disinformation, hate speech, and infringement of online privacy, among others.
Media and information literacy is a set of competencies
that help people to maximize advantages and minimize
harms. Media and information literacy covers
competencies that enable people to critically and
Nearly 60%
LɈLJ[P]LS` LUNHNL ^P[O! JVTT\UPJH[PVUZ JVU[LU["
of the world’s population
[OL PUZ[P[\[PVUZ [OH[ MHJPSP[H[L [OPZ JVU[LU[" HUK [OL
is using the Internet, yet
use of digital technologies. Capacities in these areas
wide-scale and sustainable
are indispensable for all citizens regardless of their
media and information
ages or backgrounds.

literacy training for all is

This pioneering curriculum presents a comprehensive
still missing.
competency framework of media and information
SP[LYHJ` HUK VɈLYZ LK\JH[VYZ HUK SLHYULYZ Z[Y\J[\YLK
pedagogical suggestions. It features various detailed
modules covering the range of competencies needed
to navigate today’s communications ecosystem. This resource links media and
PUMVYTH[PVUSP[LYHJ`[VLTLYNPUNPZZ\LZZ\JOHZHY[PÄJPHSPU[LSSPNLUJLKPNP[HSJP[PaLUZOPW
education, education for sustainable development, cultural literacy and the exponential
YPZL PU TPZPUMVYTH[PVU HUK KPZPUMVYTH[PVU >P[O LɈLJ[P]L \ZL VM [OPZ TLKPH HUK
information literacy curriculum, everyone can become media and information literate
as well as peer-educators of media and information literacy.

“Since wars begin in the minds
of men and women it is in the minds
of men and women that the defences
of peace must be constructed”.

Preface
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PART 1:
CURRICULUM AND
COMPETENCY
FRAMEWORK

INTRODUCTION
“Where is the life we have lost in living? Where is the wisdom we have lost in
knowledge? Where is the knowledge we have lost in information?”
– T.S. Eliot

This curriculum examines the competencies needed today to engage with content
brought to us through numerous technologies and by countless providers. It puts a
MVJ\ZVUPUMVYTH[PVUHSTLZZHNLZ^P[OPU[OL^PKLYÅV^VMJVU[LU[0[L_HTPULZ[OLL]LY
growing digital possibilities to receive, share and provide content. Finally, it highlights
the major types of institutions providing this content — libraries, museums, media
companies, and digital communications companies providing social media, messaging
and search services. Why is all this important? The answers are: for sustainable
development and human rights.
In 2015, countries around the world agreed upon and committed to 17 Sustainable
Development Goals (SDGs) as the primary collective objectives of international
development cooperation. The SDGs were founded on the ideal to “leave no one
behind”. The then Secretary-General of the United Nations made important observations
in his report Road to Dignity1./LUV[LK[OH[[OL:+.ZVɈLYLK\UPX\LVWWVY[\UP[PLZMVY
global leaders and people around the world to bring an end to poverty and ensure
ZVJPHS[YHUZMVYTH[PVU[OH[ZH[PZÄLKWLVWSL»ZULLKZHUKZ\WWVY[LKLJVUVTPJNYV^[O
Central to realizing these opportunities is the commitment to protect the environment,
to ensure peace, and to protect human rights. Promoting information as a public
good is indispensable if the SDGs are to be achieved by 2030. Media and information
literacy (MIL) contributes to the realization of all the SDGs. For instance, it supports
SDG 3 on ensuring heathy lives and well-being, SDG 4 on quality education for all,
SDG 5 on gender equality and women’s empowerment, SDG target 16.10 on access
to information and fundamental freedoms, and SDG 11 on making cities inclusive and
resilient.
Article 19 of the Universal Declaration of Human Rights states that ‘Everyone has the
YPNO[[VMYLLKVTVMVWPUPVUHUKL_WYLZZPVU"[OPZYPNO[PUJS\KLZMYLLKVT[VOVSKVWPUPVUZ
without interference and to seek, receive and impart information and ideas through any
media and regardless of frontiers.’ MIL equips citizens with the following competencies:
[OL HIPSP[` [V \UKLYZ[HUK PUMVYTH[PVU MVY W\ISPJ NVVK" [OL HIPSP[` [V JYP[PJHSS` LUNHNL
with information, media, and digital communications for participation in sustainable
KL]LSVWTLU["HUK[OLHIPSP[`[VZLLRHUKLUQV`[OLM\SSILULÄ[ZVMM\UKHTLU[HSO\THU
rights. In this sense, MIL is also a public good.
1. The Road to Dignity by 2030, https://www.un.org/disabilities/documents/reports/SG_Synthesis_Report_
Road_to_Dignity_by_2030.pdf
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The idea that MIL is a public good is reinforced by the Grünwald Declaration of 1982,
which recognizes the need for political and educational systems to promote citizens’
critical understanding of ‘the phenomena of communication’ and their participation in
media (new and old). This opportunity, need, and ideal has since been further reinforced
by the Prague Declaration towards Information Literate Societies of 20032, the Beacons
of the Information Society Alexandria Proclamation on Information Literacy and Lifelong
Learning of 20053, the Fez Declaration on Media and Information Literacy of 20114, the
Moscow Declaration on Media and Information Literacy of 20125, the Youth Declaration
on Media and Information Literacy (2016), and the Seoul Declaration on Media and
Information Literacy for Everyone and by Everyone: A Defence against Disinfodemics
of 20206. The outcomes of international conferences, led by UNESCO and partners,
spanning over three decades, place MIL at the core of lifelong learning. MIL can
empower citizens from all walks of life to seek, evaluate, use and create information,
TLKPHHUKKPNP[HSJVU[LU[LɈLJ[P]LS`[VHJOPL]L[OLPYWLYZVUHSZVJPHSVJJ\WH[PVUHS
educational, and development goals.
7YVNYLZZ OHZ ILLU THKL PU [OL ÄYZ[ Ä]L `LHYZ VM PTWSLTLU[PUN HUK TVUP[VYPUN [OL
SDGs7. Meanwhile, digital transformation is growing at a rapid pace. The number of
individuals using the Internet has increased from 3.2 billion in 20158, when the SDGs
ILJHTLVɉJPHS[VIPSSPVUWLVWSLHJ[P]LS`\ZPUN[OL0U[LYUL[PU9. That is a 32
WLYJLU[PUJYLHZLV]LYVUS`Ä]L`LHYZ>OPSL[OLKPNP[HSNLUKLYNHWPZNYV^PUNYHWPKS`
in developing countries, based on 2019 statistic, the proportion of women using the
Internet globally is 48 per cent, compared to 58 per cent of men10. In this context, the
L]VS\[PVU VM (Y[PÄJPHS 0U[LSSPNLUJL WH]LZ [OL ^H` MVY UL^ VWWVY[\UP[PLZ [V HJJLSLYH[L
sustainable development. Implicit here is that more people have access to information
for decision-making and social participation. The following question arises: is access
[VPUMVYTH[PVUTLKPHHUKKPNP[HSJVTT\UPJH[PVUHSVULZ\ɉJPLU[[VHJOPL]L[OL:+.Z&
The answer is obviously no.
Despite progress being made in many places towards achieving the SDGs, the United
Nations has observed that implementation is not advancing fast enough or at the right
scale11. The digital transformation brings with it sure promises and opportunities, as
well as threats. “Computers and robots are now learning to make decisions! Of course,
“deciding” is a big word for machines that have no consciousness and whose level
of “reasoning” is not even as evolved as that of a frog. But the latest developments
PUHY[PÄJPHSPU[LSSPNLUJL(0HYLLUV\NO[VMYPNO[LUZVTLHUK[VHYV\ZL[OLMHU[HZPLZVM
others,” wrote Professor Jasmina Šopova in the UNESCO Courier in 201812.
2. http://www5.austlii.edu.au/au/journals/inCiteALIA/2004/17.pdf
3. O[[W!LWYPU[ZYJSPZVYN HSL_ÄUHSYLWVY[WKM
4. O[[WZ!^H`IHJRHYJOP]LP[VYNO[[W!^^^\ULZJVVYNUL^ÄSLHKTPU4<3;0MEDIA/HQ/CI/CI/pdf/news/Fez%20Declaration.pdf
5. O[[WZ!^^^PÅHVYNW\ISPJH[PVUZTVZJV^KLJSHYH[PVUVUTLKPHHUKPUMVYTH[PVUSP[LYHJ`
6. O[[WZ!LU\ULZJVVYNZP[LZKLMH\S[ÄSLZZLV\SFKLJSHYH[PVUFTPSFKPZPUMVKLTPJFLUWKM
7. Decade of Action. United Nations, https://www.un.org/sustainabledevelopment/decade-of-action/
8. ICT Facts and Figures. The World in 2015. ITU, https://www.itu.int/en/ITU-D/Statistics/Documents/facts/
ICTFactsFigures2015.pdf
4LHZ\YPUNKPNP[HSKL]LSVWTLU[-HJ[ZHUKÄN\YLZ0;<https://www.itu.int/en/ITU-D/Statistics/Documents/facts/FactsFigures2020.pdf
10. The digital gender gap is growing fast in developing countries, https://itu.foleon.com/itu/measuring-digital-development/gender-gap/
11. Decade of Action. United Nations, https://www.un.org/sustainabledevelopment/decade-of-action/
12. UNESCO Courier, 2020. https://en.unesco.org/courier/2018-3
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Helping people to understand international human rights law as it impacts on
information, as is the case with the ethical use of information and data, as well as
the features of the digital communications landscape, are all becoming a priority
concern. While commercial technology providers are enabling the achievement of the
SDGs, other threats such as rising misinformation, persistent gender inequalities13,
racial discrimination, and other forms of intolerance and discrimination threaten the
achievement of the SDGs. While disinformation is an old challenge, it is now fuelled
by powerful technology14 and algorithmic business models that amplify further its
proliferation, and has become an issue of concern for global development, eroding
trust in truth and established institutions and encouraging discourses that potentially
harm peace, development and democracy. At the time of writing, the COVID-19
pandemic brought with it a ‘disinfodemic’15. Harmful and erroneous information as
^LSSHZJVUZWPYHJ`[OLVYPLZHYLJPYJ\SH[PUNSPRL^PSKÄYLVUSPULHUKVɊPULKLU`PUN[OL
realities of the coronavirus crisis and the need for vaccines.
With geographic, class, gender, linguistic and other divides hindering open and equal
access to information, media, and digital technology, this could spell a broadening of
knowledge gaps and thus more susceptibility to misinformation and disinformation. The
pandemic has already witnessed an eruption of all kinds of content on digital platforms,
educational, cultural and artistic, etc. This is projected to continue and intensify as the
world goes back to the next or new normal after the COVID-19 pandemic. These trends
are also increasingly accompanied by the engagement of the public, who, beyond
the conventional outlets of content providers, are actively engaging, producing and
disseminating content of all types, including information. An enabling environment
to develop MIL competencies, including digital skills, could thereby contribute to the
empowerment of individuals, as well as to mutual understanding and intercultural
dialogue.
The amount of data that people create each day is so huge that some people who have
access face content overload. The feed is endless. Some people are overwhelmed when
it comes to determining what is real, what is fake and what is uncertain. Contradictions
also exist between the amount of available information and the actual informed use of
P[ I` [OL W\ISPJ 5V[ HSS JVU[LU[ PZ PUMVYTH[PVU" T\JO PZ LU[LY[HPUTLU[ VY HK]LY[PZPUN
and growing proportions are ‘misinformational’ and ‘disinformational’ content (treated
here as a generic label that includes misinformation and conspiracy theories). People
struggle to distinguish these, with disempowering consequences. Without information in
[OLZLUZLVM]LYPÄLKVY]LYPÄHISLJVU[LU[KLJPZPVUZYLS`L_JS\ZP]LS`VULTV[PVUZHUKVY
falsehoods or false connections.
13. The World’s Women 2020: Trends and Statistics. United Nations Department of Economic and Social
(ɈHPYZhttps://worlds-women-2020-data-undesa.hub.arcgis.com/
14. Journalism, Fake news & Disinformation : Handbook for Journalism Education and Training. UNESCO
Series on Journalism Education. UNESCO, 2018. Edited by Cherilyn Ireton and Julie Posetti.
15. DISINFODEMIC Policy Brief 1 and 2: Deciphering COVID-19 disinformation, and Dissecting responses
to COVID-19 disinformation. UNESCO, 2020. Authors, Julie Posetti and Kalina Bontcheva. See also
Balancing Act: Countering Digital Disinformation while respecting Freedom of Expression, Authors:
Julie Posetti and Kalina Bontcheva. UNESCO, 2020.
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Content providers and mediators such as libraries, archives, museums, as well as
trusted, professional, and ethical media, and digital communication companies are
widely recognized as potentially being essential enablers for helping citizens to make
informed decisions towards development paths that leave no one behind. But unless
action is taken, there is a danger of not just the status quo, but also increased knowledge
gaps, including between citizens of varied economic and social backgrounds. An
example is how people’s actual knowledge about gender discrimination can be
skewed by the content they receive: according to research carried out in 2020, gender
LX\HSP[` PU UL^Z TLKPH Z[HɉUN HUK JVU[LU[ PZ VUS`  H[ [OL J\YYLU[ YH[L ¶ WYVQLJ[LK
to be achieved 70 years hence16. A range of inequalities are reinforced when Internet
JVTWHUPLZWYVÄ[MYVTOH[LHUKKPZPUMVYTH[PVUHUK^OLYL[OPZRPUKVMJVU[LU[HɈLJ[Z
H^HYLULZZ HUK KLJPZPVUTHRPUN IL[^LLU KPɈLYLU[ NYV\WZ VM HJ[VYZ ^OV TH` SP]L
PU KPɈLYLU[ \UP]LYZLZ VM TLHUPUN *VU[LU[ WYV]PKLYZ JHU ZOHWL ZVJPHS PKLVSVN` I`
normalizing certain beliefs and practices or promoting a culture of consumption that is
detrimental to sustainability.
With changes, however, the range of content providers and mediators can be the means
by which societies learn about themselves and others, maintain public discourse and
dialogue, and build a sense of community, tolerance and mutual respect towards a
future of common progress. Content providers and mediators can have a positive
impact on lifelong learning. For this to happen, citizens need a basic knowledge of
their functions and how to evaluate the content “texts” which they provide and interact
with, or themselves produce as part of personal expression. The purpose of media and
information literacy is to impart this knowledge to the users of content services.
There is a growing consensus on the need to promote UNESCO’s concept of media
and information literacy, or MIL – an umbrella term that encompasses various
and evolving competencies required to navigate today’s increasingly complex
communications environment. MIL empowers citizens with critical thinking and other
necessary competencies to enable their informed and ethical engagement with the
integration of content, institutions providing content (and providing opportunities to
produce and share own content), and digital technologies. MIL further aims to support
users’ purposeful and creative use of digital technology, and enhance knowledge of
rights online, such as privacy rights, and ethical issues concerning access to and use
of information. In this way, MIL contributes to fostering intercultural dialogue, gender
equality, access to information, freedom of expression, and peace and sustainable
development in an increasingly digital society.
The competencies acquired through media and information literacy can equip citizens
with critical thinking skills enabling them to demand high-quality and rights-respecting
services from all content providers.

16. Comparing Gender and Media Equality Across the Globe. A Cross-National Study of the Qualities,
Causes, and Consequences of Gender Equality in and through the News Media. NORDICOM, 2020.
Editors: Monika Djerf-Pierre, Maria Edström.
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Social opportunities and challenges in connection with the Sustainable Development
Goals are complex because they cut across cultures and are interdisciplinary. Social
responses themselves must have an intercultural approach and be multi-disciplinary.
Therefore, in promoting MIL, UNESCO places emphasis on how MIL connects to other
social competencies such as cultural literacy, intercultural competencies, education
for sustainable development, global citizenship education, health literacy, science
literacy, etc. The 14 modules in this MIL Curriculum are thus presented from this multidisciplinary standpoint, fostering to richer connections among knowledge centres and
their application to sustainable development and peace.
Given their geographical and cultural ubiquity, all types of content providers assume
pronounced places in this curriculum and competency framework. This multifaceted
Z`Z[LTVMJVU[LU[ÅV^ZT\Z[ILYLJVNUPaLK
(ZHUPUZ[P[\[PVUUL^ZTLKPHHUKUL^ZTLKPHZLY]PJLZ[OH[HYLWHY[VM[OLVɈLYPUNZ
VMIYVHKLYTLKPHPUZ[P[\[PVUZOH]LZWLJPÄJM\UJ[PVUZ[OH[[OL`HYLL_WLJ[LK[VM\SÄSPU
sustainable development and democratic societies. In many democracies, broadcast
media – because of their ubiquity and the scarcity of spectrum – have been regulated
to ensure balance. Digital communication companies have had more liberty than the
news media, since they positioned themselves as mere platforms rather than active
publishers. This is changing as these companies more actively play an editing role
through algorithmic prioritization of content feeds, search results and recommendations,
as well as through direct interventions to decide on categories or instances of content
and particular users. Future digital governance, from the position agreed by UNESCO
Member States, should ensure services that are rights-based, open and accessible to
all, and governed through multi-stakeholder approaches17.
Systems of self-regulation have developed in the news media and digital
communication companies as an alternative to draconian state regulations, to provide
more accountability to the wider public interest. The increasing dependency of people
on digital communication companies for information and their power to control social
UHYYH[P]LZ HUK ÅV^Z VM PUMVYTH[PVU OH]L NP]LU YPZL [V NYV^PUN JHSSZ MVY NYLH[LY ZLSM
regulation of these companies, or even statutory regulation. Such regulation could
encompass issues like corporate size and power (requiring a break-up of concentrations,
and/or of limiting power – for example over advertising markets), privacy regulation,
transparency regulation, data portability and inter-operability, consumer protection and
even regulation targeting content.
Systems of self-regulation are underpinned by particular ethical values and principles.
(Z Z\JO [OL W\ISPJ OHZ H ZWLJPÄJ L_WLJ[H[PVU VM UL^Z TLKPH HUK PUJYLHZPUNS` HSZV
of digital communications companies, making them liable to public criticism if they
do not perform according to that expectation – even when they are not legally liable. This
framework thus provides a lens through which news media and digital communication
companies can be assessed in terms of their functions, the conditions under which they
perform those functions, and the ways in which their output is critically appropriated by
17. UNESCO’s Internet universality indicators: A framework for assessing Internet development. UNESCO,
2019. Authors: David Souter and Anri Van der Spuy.
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the audience. Notwithstanding attention to the role of media and Internet companies, the
importance of other content providers such as libraries, archives, museums, etc. in the
information and communication ecology is also addressed throughout this MIL Curriculum.
Enhancing MIL among learners and all citizens requires that educators themselves
become media and information literate. This MIL Curriculum focuses both on
educators and learners in various forms of learning spaces – formal, non-formal, and
informal. This focus, whether in schools, community centers, clubs, NGOs, at home,
VY^P[OPUPUZ[P[\[PVUZPZHRL`Z[YH[LN`[VHJOPL]PUNHT\S[PWSPLYLɈLJ[!MYVTTLKPHHUK
information literate educators to learners and eventually to society at large. Media and
information literate educators will have enhanced capacities to empower learners with
[OLPYLɈVY[ZPUSLHYUPUN[VSLHYUSLHYUPUNH\[VUVTV\ZS`W\YZ\PUNSPMLSVUNSLHYUPUNHUK
becoming peer-educators of MIL themselves. By educating citizens to become media
HUKPUMVYTH[PVUSP[LYH[LLK\JH[VYZ^V\SKILYLZWVUKPUNÄYZ[[V[OLPYYVSLHZHK]VJH[LZ
of an informed and discerning citizenry. Second, they will be responding to changes in
their role as educators, as education and learning processes balance teacher-centered
approaches with more learner-centered methods.
Educators are more likely to embrace the MIL Curriculum if it connects with pedagogical
strategies, linking social learning outside of formal learning spaces to learning in
formal spaces, thus improving how people learn. Fostering the changes in the formal,
non-formal and informal education sector that would result from the introduction of
MIL and its impact on educators’ professional development is an important goal of
this curriculum and competency framework. The MIL Curriculum is designed to be
comprehensive and with adaptation to local context in mind. The following sections
provide more details about the curriculum framework and related competencies. See
also the Section: How to Use the MIL Curriculum, in Part 2.

UNIFYING NOTIONS OF MEDIA AND
INFORMATION LITERACY
The UNESCO MIL Curriculum and Competency Framework combines three distinct
areas – media literacy, information literacy, digital literacy – under one umbrella term:
media and information literacy. It moves from what the terminologies mean individually,
as shown in Figure 118, [VH\UPÄLKUV[PVU[OH[LTIVKPLZLSLTLU[ZVMPUMVYTH[PVUTLKPH
and digital technologies and conveys the aims and objectives of MIL.

18. Adapted from Ralph Catts & Jesus Lau, 2008.

Unifying Notions of Media and Information Literacy

8

FIGURE 1: KEY OUTCOMES/ELEMENTS OF MEDIA AND INFORMATION LITERACY
INFORMATION LITERACY19
+LÄULHUK
articulate
information
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information
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information
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information

Make
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information

Communicate
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Use ICT
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MEDIA LITERACY20
Understand
the role and
functions of media,
and Internet
communications
companies in
democratic
societies

Understand the
conditions under
which media can
M\SÄS[OLPYM\UJ[PVUZ
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media content in
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DIGITAL LITERACY
Use of digital
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digital
security and
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On the one hand, traditional information literacy emphasizes the importance of
access to information and the evaluation and ethical use of such information. On the
other hand, traditional media literacy is also concerned with access to information
and freedom of expression, and emphasizes the ability to understand the functions
of media and digital communications companies to evaluate their content and
how those functions are performed, and to critically engage with media and digital
communications companies for sustainable development and self-expression. Digital
literacy sits in a transversal manner, cutting across traditional information and media
competencies – often with more emphasis on hard technical skills but also considering
ZVM[LY ZRPSSZ ZWLJPÄJ [V KPNP[HS PZZ\LZ >P[O [OL WVW\SHYP[` VM KPNP[HS JVTT\UPJH[PVUZ
companies, digital literacy is also about the ability to use digital tools to produce
writing, images, videos and designs. As these elements increasingly become means
to share information and education about ethical production and dissemination of
content among all citizens, especially young women and men, MIL competencies and
digital skills become paramount. This is further explained later. The MIL Curriculum
and Competency Framework for Educators and Learners incorporates all three sets
of competencies. These conceptualizations of media literacy, information literacy, and
digital literacy education point to competencies that emphasize the development of
enquiry-based skills and the ability to engage meaningfully with all forms of content
providers and mediators irrespective of the technologies they are using.
19. Adapted from White Paper. Digital Intelligence (DQ): A Conceptual Framework & Methodology for
;LHJOPUNHUK4LHZ\YPUN+PNP[HS*P[PaLUZOPW+80UZ[P[\[L"
;OPZZ\IQLJ[OHZILLUZ\ɉJPLU[S`KLHS[^P[OPU[OL<5,:*60*;*VTWL[LUJ`:[HUKHYKZMVY;LHJOLYZ
2008.
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There are three main schools of thought emerging about the relationship between these
JVU]LYNPUNÄLSKZ¶TLKPHSP[LYHJ`PUMVYTH[PVUSP[LYHJ`HUKKPNP[HSSP[LYHJ`-VYZVTL
PUMVYTH[PVU SP[LYHJ` PZ JVUZPKLYLK HZ [OL IYVHKLY ÄLSK VM Z[\K` ^P[O [OL [^V V[OLYZ
subsumed into it, while for others, information literacy and digital literacy are merely
HWHY[VMTLKPHSP[LYHJ`^OPJOPZZLLUHZ[OLIYVHKLYÄLSK([OPYKNYV\WVML_WLY[Z
[YLH[ZKPNP[HSSP[LYHJ`HZ[OLV]LYHYJOPUNÄLSKJV]LYPUN[OLV[OLY[^V/V^L]LYZL]LYHS
international expert groups convened by UNESCO have pointed out the interwovenness
of information, media and digital competencies. Consider the following terminologies
being used by various actors around the world:
࡛

Media literacy

࡛

Digital literacy

࡛

Information literacy

࡛

Cinema literacy

࡛

Freedom of expression and
information literacy

࡛

Film literacy

࡛

Games literacy

࡛

Television literacy,

࡛

Advertising literacy

࡛

AI literacy

࡛

Data literacy

࡛

Civic literacy

࡛

Social and Emotional literacy

࡛

Network literacy

࡛

Library literacy

࡛

News literacy

࡛

Social media literacy

࡛

Privacy literacy

࡛

Critical literacy

࡛

Visual literacy

࡛

Print literacy

࡛

Computer literacy

࡛

Internet literacy
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There are obvious relationships among these notions (see Figure 2). Not all of these
linkages are explained in this framework document. However, some are the subject
of related activities in the introductory module (Module 1) of this MIL Curriculum that
UNESCO has produced. The salient point here is that, as educators and learners become
TVYLRUV^SLKNLHISLHIV\[[OL403ÄLSK[OL`^PSSJVTLHJYVZZ[OLZL[LYTZHUKZOV\SK
at least be conversant with them. Many of these terms continue to be the subject of
SP]LS`KLIH[LHUKHYLHWWSPLKKPɈLYLU[S`KLWLUKPUNVU[OLHJHKLTPJHUKWYVMLZZPVUHS
context or cultural practice of the communities of those who use them. Globally, many
organizations use the term media education (ME), which is sometimes accepted as
covering both media literacy and information literacy. UNESCO’s use of the term MIL
ZLLRZ[VOHYTVUPaL[OLKPɈLYLU[UV[PVUZPU[OLSPNO[VMJVU]LYNPUNKLSP]LY`WSH[MVYTZ
There is consensus that MIL as an umbrella term is concerned with citizens’ engagement
with communication and content forms (information, entertainment, advertising,
misinformation and disinformation, etc.), how these are produced, disseminated, by
^OVT" OV^ WLVWSL \ZL JVU[LU[ VY UV[" OV^ [OL` LUNHNL ^P[O HUK \UKLYZ[HUK [OL
ZPNUPÄJHUJLHUKVWLYH[PVUZVMSPIYHYPLZTLKPHHUKKPNP[HSJVTT\UPJH[PVUZWYV]PKLYZ
VYUV["^P[O^OH[RUV^SLKNLZRPSSZHUKH[[P[\KLJP[PaLUZJYP[PJHSS`L]HS\H[LJVU[LU[HUK
YLSH[LKWYV]PKLYZ"HUKOV^WLVWSLTHUHNL[OLPYPU[LYHJ[PVUZVHZ[VKPZ[PUN\PZOHUK
determine their engagements with information and other types of content, media, and
digital communications tools for desired outcomes in their personal, social, political,
economic, and cultural lives21.

21. UNESCO Draft Global Standards for Media and Information Literacy Curricula Guidelines, https://
LU\ULZJVVYNZP[LZKLMH\S[ÄSLZILSNYHKLFYLJVTTLUKH[PVUZFVUFKYHM[FNSVIHSFZ[HUKHYKZFMVYFTPSFJ\Yricula_guidelines_12_november.pdf
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FIGURE 2: THE ECOLOGY OF MIL: NOTIONS OF MIL
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;V WYVTV[L SPURHNLZ ^P[OPU [OL 403 ÄLSK <5,:*6 OHZ W\ISPZOLK H Z[\K` VɈLYPUN
Five Laws of Media and Information Literacy summarized in Figure 3 below. These are
inspired by the Five Laws of Library Science articulated by S. R. Ranganathan (Father
of Library Science in India) in 1931. The Five Laws of MIL are intended as guides,
together with other UNESCO resources, for all stakeholders involved in the application
of MIL in all forms of development.
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FIGURE 3:

This UNESCO model MIL Curriculum and Competency Framework for Educators
and Learners is intended to provide education systems in developed and developing
countries with a framework to construct a programme enabling educators and learners
to be media and information literate. UNESCO also envisions that educators will review
the framework and take up the challenge of participating in the collective process of
ZOHWPUN HUK LUYPJOPUN [OL J\YYPJ\S\T HZ H SP]PUN KVJ\TLU[ ;OL ÄYZ[ LKP[PVU HUK [OPZ
ZLJVUKLKP[PVUVM[OL403*\YYPJ\S\TOH]LILULÄ[LKMYVTZL]LYHSZLYPLZVMJVSSHIVYH[P]L
and intercultural expert debates and recommendations. The curriculum focuses on
required core competencies and skills which can be seamlessly integrated into the
existing education system without putting too much of a strain on overloaded education
curricula.
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BENEFITS AND REQUIREMENTS
OF MIL
Media and information literacy enhances the capacity of citizens to critically and
meaningfully engage with information, including in achieving the Sustainable
Development Goals and ideals, while enjoying their fundamental human rights, in
particular as expressed in Article 19 of the Universal Declaration of Human Rights,
^OPJOZ[H[LZ[OH[º,]LY`VULOHZ[OLYPNO[[VMYLLKVTVMVWPUPVUHUKL_WYLZZPVU"[OPZ
right includes freedom to hold opinions without interference and to seek, receive and
impart information and ideas through any media and regardless of frontiers’.
;OLTHPUILULÄ[ZVM403HYL[OH[!
1. In teaching and learning processes, it equips educators with enhanced knowledge
about how to critically engage with information, media, and digital technologies to
empower future citizens and learners to become peer-educators of MIL.
2. Through MIL, people can self-empower to understand the positive things that they
can do through media and digital tools, thereby ensuring a better Internet and
contributing to information for the public good.
3. Media and information literacy imparts crucial knowledge about the functions of
content providers and mediators such as libraries, archives, museums, media, and
digital communications companies, reasonable understanding about the conditions
ULLKLK[VWLYMVYT[OVZLM\UJ[PVUZLɈLJ[P]LS`HUKIHZPJJYP[PJHSZRPSSZULJLZZHY`[V
evaluate the performance of content providers in light of the expected functions.
4. 403VɈLYZHZ\Z[HPUHISL^H`[V[HJRSL[OLYPZPUNºKPZPUMVKLTPJ»
5. 0[PZHWYLYLX\PZP[LMVYV[OLYMVYTZVMSP[LYHJ`Z\JOHZOLHS[OSP[LYHJ`ÄUHUJPHSSP[LYHJ`
science literacy, cultural literacy, global citizenship education and education for
sustainable development – because it strengthens the skills needed to identify and
UH]PNH[LILULÄJPHSHUKOHYTM\SPUMVYTH[PVU[OPZPZLSHIVYH[LKPU[OLUL_[:LJ[PVU
of this MIL Curriculum resource).
6. When MIL is integrated in all types of learning, it helps to defend against privacy
infringements and enables all people to respect the privacy rights of others.
7. MIL becomes a must-have competency when involved in AI ethics and the everevolving digital transformation processes.
8. MIL, for everybody and by everybody, strengthens multi-stakeholder governance
of the Internet that reaches all levels of society.
9. It enhances quality education by linking learning in formal learning spaces with
KH`[VKH`ZVJPHSSLHYUPUNVUSPULHUKVɊPUL
10. Media and information literate persons are more likely to reject unvalidated
information, biases and stereotypes that reinforce inequalities between women
and men of all ages, and discrimination towards peoples, religions, etc.

enewts and ,eµuirements of MIL
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11. 403VɈLYZHSSJVU[LU[WYV]PKLYZHUKLZ[HISPZOLKPUZ[P[\[PVUZH^H`[VI\PSKJP[PaLUZ»
and users’ capacity to assess what merits trust, at a time when this is eroding. (This
is not to hold out trust as an end in itself, but rather to underline the importance
VML_WLJ[H[PVUZ¶^OLYLQ\Z[PÄLK[OH[HJ[VYZHYLILOH]PUNPUNVVKMHP[OHUK^P[O
due diligence with regard to public interest. In this sense, trust that is uncritically
KLTHUKLKVYVɈLYLKPZKPɈLYLU[[VZJLW[PJPZT^OLYLI`WLVWSLJHUJYP[PJHSS`HZZLZZ
^OL[OLY[Y\Z[PZQ\Z[PÄLKHUK[OLU[VH^HYKP[Q\KPJPV\ZS`
12. A society that is media and information literate fosters sustainable development and
the development of free, independent and pluralistic media and open information
and digital communications systems.
0UVYKLY[VLUQV`[OLILULÄ[ZVM403PUHKKP[PVU[V[OLWYPUJPWSLZHY[PJ\SH[LKPU[OL
-P]L3H^ZVM403-PN\YLHIV]L[OLMVSSV^PUNHYLYLX\PYLK!
1. Media and information literacy should be considered as a whole and include a
combination of competencies (knowledge, skills, attitudes and values).
2. The MIL Curriculum should enable educators and learners to acquire and impart
media and information literacy to other learners, as well as to their peers, with the
objective of using information, media and digital tools as autonomous and critical
thinking citizens with agency.
3. Citizens should have knowledge about locating and consuming information, as
well as about the production of information and other types of content.
4. Women and men of all ages, including marginalized groups, such as persons with
disabilities, indigenous peoples or ethnic minorities, should have equal access to
information and knowledge.
5. MIL should be seen as an essential tool to facilitate intercultural dialogue, mutual
understanding and cultural literacy.

MAIN TOPICS OF THE MIL CURRICULUM FOR
EDUCATORS AND LEARNERS
The MIL Curriculum and Competency Framework should be interpreted in light of the
ZWLJPÄJJVU[L_[ZPU^OPJO[OLWHJRHNL^PSSIL\ZLK0U[OPZZLUZLP[PZHÅL_PISL[VVS
[OH[JHUILHKHW[LK[VKPɈLYLU[JV\U[Y`JVU[L_[Z)HZPJHSS`[OL*\YYPJ\S\T-YHTL^VYR
explains a structure for developing a programme of study about media and information
literacy and through various levels of engagement with information, media, and digital
JVTT\UPJH[PVUZ;OLIYVHKSPZ[VMJVTWL[LUJPLZPKLU[PÄLZ[OLRUV^SLKNLZRPSSZHUK
attitude that the curriculum is expected to develop.
Generally, the MIL Curriculum included in this package aims to help educators and
learners explore and understand MIL by addressing the following broad learning
outcomes, competencies and attitudes.
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A total of 19 broad MIL Learning Outcomes or Competencies and 6 Social Values /
Attitudes are provided for guidance (see Figure 4 and Table 1 below).
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FIGURE 4: MEDIA AND INFORMATION LITERACY KNOWLEDGE, SKILLS, AND
ATTITUDES

V

:V\YJL! Draft Standards for Media and Information Literacy Curricula Guidelines22

22. Standards for Media and Information Literacy Curricula Guidelines, https://en.unesco.org/sites/default/
ÄSLZILSNYHKLFYLJVTTLUKH[PVUZFVUFKYHM[FNSVIHSFZ[HUKHYKZFMVYFTPSFJ\YYPJ\SHFN\PKLSPULZFFUV]LTber.pdf
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TABLE 1: BROAD MIL LEARNING OUTCOMES OR COMPETENCIES23
BROAD MIL LEARNING OUTCOMES

COMPETENCIES FOR MEDIA AND INFORMATION LITERATE PERSON WHO:

1.

Recognize and articulate a need
for information, media, and digital
communications in personal and
civic life

Is able to recognize, determine and articulate the nature, type, role and scope of the content,
PUZ[P[\[PVUHUKTLKPHHUKKPNP[HS[LJOUVSVN`YLSL]HU[[VWLYZVUHSZVJPHSHUKJP]PJULLKZHUKPU[LYLZ["
can distinguish between their own needs, and the needs, systems and motives of the content service
providers.

2.

Understand the role and functions
of providers of information such
as libraries, archives, museums,
publishers, media, digital
communications, etc.

Is able to understand the necessity and function of media, information and ICT providers in society,
including on the Internet, and how digital communications companies and media can work to aid
sustainable development, including of open, transparent and inclusive societies.

3.

Understand the conditions under
which relevant providers can carry
out their functions

<UKLYZ[HUK[OLPTWVY[HUJLVMMYLLKVTVMPUMVYTH[PVUMYLLKVTVML_WYLZZPVUHUKWYLZZMYLLKVT"
PZZ\LZVMTLKPHHUKKPNP[HSJVTT\UPJH[PVUZWSH[MVYTV^ULYZOPW"YPNO[ZIHZLKVWLUKLJPZPVU
THRPUNWYV[VJVSZHUK[LJOUVSVNPLZ"HZ^LSSHZWYVMLZZPVUHSPZTHUKL[OPJZMVYPUMVYTH[PVU
YLWVZP[VYPLZ"PZH^HYL[OH[THU`WYV]PKLYZHYLWYVÄ[KYP]LU^OPJOTH`JVTWYVTPZLW\ISPJNVVKHUK
^LSSULZZ"HUKJHU\UKLYZ[HUK[OLJVUKP[PVUZVM\ZLHUKKLJPKLL]HS\H[LHUKHJ[HJJVYKPUNS`"JHU
recognize where people use digital communications to produce hate speech and/or misinformation,
RUV^OV^[VJV\U[LY[OLZLI`VɈLYPUNWVZP[P]LHUK]LYPÄLKUHYYH[P]LZHUKZ[YLUN[OLUPUNMHJ[
checking skills, and understand the need for digital communications companies to ensure mitigation
mechanisms and reporting strategies.

4.

Locate and assess relevant
information relating to personal,
educational, political, cultural,
religious, and other societal needs

Is able to apply search techniques and locate, as well as assess, information and media content
LɈLJ[P]LS`LɉJPLU[S`HUKRUV^SLKNLVM[OLWYV]LUHUJLYHURPUNSVNPJHUKKH[H[OH[PZKLYP]LKMYVT
generating search results – connecting to social and development issues.

5.

Critically evaluate information,
media and digital content

Can assess, analyse, compare and evaluate information and media, as per the initial criteria for
HZZLZZTLU[VM[OLPUMVYTH[PVULUJV\U[LYLKVYYLJLP]LK"JHUPKLU[PM`HUKKLI\URTPZPUMVYTH[PVU
Z\JOHZJVUZWPYHJ`[OLVYPLZ"JHUHSZVJYP[PJHSS`L]HS\H[L[OLPUMVYTH[PVUWYV]PKLYZMVYH\[OLU[PJP[`
authority, credibility and current purpose, weighing up opportunities and potential risks.

6.

Be able to protect oneself from
risks online in relation to software,
content, contacts and interaction

Is aware of digital security practices and can apply this knowledge to protect themselves from online
risks (identity theft, phishing, spyware, virus infection, invasion of privacy), is aware of threats to
WLYZVUHSZHML[`Z\JOHZNYVVTPUNI\SS`PUNWV[LU[PHSS`OHYTM\SHK]PJLWYVÄSPUNPUHWWYVWYPH[LHNL
content, illegal content, incitement to harm, infringement of human rights, etc.) and knows not to
spread or share such content.
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7.

Analyse, share, organize, and store
information, media and digital
content

Can analyse information and media content using a variety of methods and tools. If needed, the
media and information literate person is also able to organize information, media and digital content
HJJVYKPUN[VWYLKLÄULKHUHS`[PJHSJH[LNVYPLZZ\P[PUN[OLPYULLKZHUKVYYLZV\YJLZ

8.

Synthesize or operate on the ideas
abstracted from information and
media content

Can collate and summarize gathered information, media and digital content. Once gathered, can
abstract resources from information and use ideas, as well as put into action concepts resulting from
the retrieval and organization of information, media and digital content.

9.

Ethically and accountably use
information and communicate
one’s understanding or knowledge
to an audience or readership in an
appropriate form and medium

Communicates and uses information, media and digital content and knowledge in an ethical and
LɈLJ[P]LTHUULY0ZHSZVHISL[VZLSLJ[[OLTVZ[HWWYVWYPH[LMVYTHUKTL[OVKKLWLUKPUNVU[OL
needs of the audience.

10.

Be able to apply ICT skills in order to Has the ability to use ICT in order to seek, evaluate and create information, media and digital
use software, to process information content, and has the requisite ICT skills to engage in generating and distributing information
and produce content

11.

Be able to apply ICT skills to create
products and services of societal
or commercial value thus fostering
entrepreneurship

Has the ability and requisite skills to create information, media and digital content and other services
for entrepreneurial enterprises, thereby engaging in the knowledge economy.

12.

Be able to use ICT with critical
capacities

Is able to transcend the basic use of ICTs, in order to understand the development of ICTs – the
processes, mechanisms and conditions of ICT development, its ownership, control and path
dependencies.

13.

Engage with content providers as
active and global citizens

Understands how to actively engage institutions and individuals in promoting rights-based, open,
accessible and multi-stakeholder governance, as regards the digital roles of libraries, archives,
museums, media and digital communications companies.

14.

4HUHNLWYP]HJ`VUSPULHUKVɊPUL

<UKLYZ[HUKZ[OLULLKMVYHUK]HS\LVMWLYZVUHSWYP]HJ`YPNO[ZVUSPULHUKVɊPULMVY[OLM\SS
development of one’s personality, and for protection of one’s rights, while respecting the rights of
V[OLYZ"JHUKLTHUK[OLZLYPNO[ZPU[OLMHJLVMPU[LYMLYLUJLZ"OHZH^HYLULZZVM[OLJVTTVKPÄJH[PVU
HUKTVUL[PaH[PVUVMWLYZVUHSWYVÄSLZHUKPUMVYTH[PVU"PZHISL[VHKQ\Z[WYP]HJ`ZL[[PUNZSL]LSZ"JHU
HKKYLZZ[OLIHSHUJLVMWYP]HJ`HUK[YHUZWHYLUJ`MYLLKVTVML_WYLZZPVUHUKHJJLZZ[VPUMVYTH[PVU"
ethically use the personal information of others and respect the privacy of others.

23. Various sources used. See the UNESCO Media and Information Literacy Assessment Framework: Country readiness and competencies, https://unesdoc.unesco.org/
ark:/48223/pf0000224655. Accessed on 11 September 2019. Also adopted from Grizzle, A. (2018). Assessing Citizens’ Responses to Media and Information Literacy
Competencies through an online course: An Empirical Study and Critical Comparative Analysis of Experts’ Views. Doctoral Dissertation. ISBN: 9788449084775:
http://hdl.handle.net/10803/666860. Thesis Doctorals en Xarxa (TDX). Autonomous University of Barcelona, Spain, and See also Frau-Meigs, D. (2019). A Curriculum
for MIL Teaching and Learning. In Carlsson, U. (2019). Understanding Media and Information Literacy (MIL) in the Digital Age. Department of Journalism, Media and
Communication (JMG). University of Gothenburg, Sweden.
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15.

Manage interactions with games,
including when AI is used within
them

<UKLYZ[HUKZ[OLILULÄ[ZHUKYPZRZVMNHTLZMVYSLHYUPUNHUKZ\Z[HPUHISLKL]LSVWTLU["\UKLYZ[HUKZ
^OLUMYLLKVTZTH`ILJVTWYVTPZLK^OLUPU[LYHJ[PUN^P[ONHTLZ"LUNHNLZPUWYVTV[PUN[OL
KL]LSVWTLU[VMNHTLZ"RUV^ZOV^[VHK]VJH[LMVY[YHUZWHYLUJ`HUKH\KP[ZVM(0HUKNHTLZ"
monitors the links between privacy and interaction with AI and games.

16.

Engage with media institutions
^OL[OLY^P[OVɊPULVYVUSPUL
presence or both) and all content
providers to promote access to
information, freedom of expression,
intercultural dialogue and
interreligious dialogue, democratic
participation, and gender equality,
and to advocate against all forms
of inequality, intolerance, and
discrimination

Is aware of the value of social participation through engaging with content services in terms of
access to information, the right to expression, freedom of opinion (without engaging in hate speech),
intercultural dialogue, participating in democratic discourse through various means in an ethically
aware manner.

17.

Apply MIL to other forms of social
literacy

<UKLYZ[HUKZOV^[VPU[LNYH[LJYP[PJHS[OPURPUNJVTWL[LUJPLZPUHKKYLZZPUNOLHS[OSP[LYHJ`ÄUHUJPHS
literacy, science literacy, intercultural literacy and other forms of social literacy.

18.

Apply MIL to problem-solving and
collaboration

9LJVNUPaLZSPML»ZVWWVY[\UP[PLZHUKJOHSSLUNLZHZILPUNPUMVYTH[PVUIHZLK"\UKLYZ[HUKZOV^[V
connect with others physically and through technology and media to combine information and
knowledge to develop ideas and solve problems.

19.

Know how to recognize and
respond to hate speech and content
designed for violent extremism.

<UKLYZ[HUKZOV^JVU[LU[JHUHTP[PNH[LVYWYVWHNH[LOH[LHUK]PVSLU[L_[YLTPZT"PZHISL[VPKLU[PM`
discrimination or hate content and knows what steps to take when one encounters such content.

VALUES AND ATTITUDES THAT CAN BE ENCOURAGED BY MEDIA AND INFORMATION LITERACY COMPETENCIES
20.

Intercultural dialogue and interreligious dialogue

21.

Freedom of expression, freedom of information, and freedom of participation

22.

Tolerance and respect of others

23.

Awareness of self and value of challenging one’s own beliefs

24.

Understanding of international human rights standards

25.

Sustainable development, solidarity, and peace

THE CURRICULUM FRAMEWORK
Based on the recommendations of the UNESCO-led expert group meetings,
consultations24 and the modules developed by various authors in the curriculum to
accompany the framework, three key interrelated thematic areas have been delineated
around which this MIL curriculum for educators and learners is framed. They are:
1. Knowledge and understanding of information, media and digital communications,
for sustainable development, peace, and democratic discourses and social
participation.
2. Evaluation of content and related institutions.
3. Production and use of content.
These have been linked with six key areas of general education and teacher development
to depict their progressive relationship and create a curriculum framework for this
<5,:*6TVKLS403*\YYPJ\S\TMVY,K\JH[VYZHUK3LHYULYZZLL;HISL;VVɈLYH
broader policy development context and guidelines for developing and integrating MIL
in all levels of education and society, UNESCO has developed the Draft Standards for
Media and Information Literacy Curricula Guidelines25 and the Media and Information
Literacy Policy and Strategy Guidelines26.
The MIL Curriculum Framework and accompanying curriculum modules are
comprehensive, all-inclusive, and non-prescriptive so as to facilitate their adaptation to
global, regional and national strategies. (See the Adaptation Process and Integration
Strategies sections of the Introduction to Part 2 of the MIL Curriculum for more information.
;OL`ZOV\SKILÅL_PISLLUV\NO[VILHKHW[LK[VÄ[KPɈLYLU[LK\JH[PVUHSHUKPUZ[P[\[PVUHS
systems and tailored to local community needs. However, UNESCO considers that any
useful exposure of educators and learners to MIL should necessarily include elements
which emphasize the need for critical engagement in the Sustainable Development
Goals and fundamental freedoms as outlined in Article 19 of the Universal Declaration
of Human Rights. In whatever adapted form, the MIL Curriculum should help educators
and learners understand the importance of MIL for sustainable development and the
necessity of these fundamental freedoms and rights as an integral part of civic education.
The MIL Curriculum is relevant in print and audiovisual environments including
newspapers, books, broadcast media such as radio and television, whether online or
not, in digital communications, and all types of content providers. Thus, the training of
MIL educators and peer-educators should not be seen as reserved only for those with
access to advanced digital technologies. It is equally applicable in contexts where use
of advanced digital technologies is limited.
24. This document draws on the recommendations of a series of expert group meetings and consulta[PVUZZ[HY[LKPU^P[O[OLÄYZ[LKP[PVUHUKYLWLH[LKPU MVY[OPZZLJVUKLKP[PVUVM[OL403
Curriculum.
25. Standards for Media and Information Literacy Curricula Guidelines, https://en.unesco.org/sites/default/
ÄSLZILSNYHKLFYLJVTTLUKH[PVUZFVUFKYHM[FNSVIHSFZ[HUKHYKZFMVYFTPSFJ\YYPJ\SHFN\PKLSPULZFFUV]LTber.pdf
26. Media and Information Policy and Strategy Guidelines. UNESCO, Paris, 2013.
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TABLE 2: THE MIL CURRICULUM FRAMEWORK FOR EDUCATORS
CURRICULUM DIMENSIONS
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Key curriculum
areas

Knowledge of
information for
sustainable
development and
democratic discourses

Evaluation of content

Production and use
of content

Curriculum and
assessment

Knowledge of content
providers, their
functions and the
conditions needed to
perform them

Understanding of
criteria for evaluating
content

Skills to explore
how content is
produced, social
and cultural context
VMWYVK\J[PVU"\ZLZ
I`JP[PaLUZ"HUK
purposes

Educators’
professional
development

Knowledge of MIL
for civic education,
participation in the
professional community
and governance of their
societies

Evaluation and
management of media
and information, and
digital engagement
resources for
professional learning

Leadership and
HJ[P]LJP[PaLUZOPW"
championing
the promotion
and use of MIL
for educators’
and learners’
development

Content

Content, online or
VɊPULMYVT[YHKP[PVUHS
providers like media
institutions, libraries,
museums, books, etc.

Content characteristics
linked to institutional or
individual sources

Content use,
generation/creation,
and distribution
such as by
algorithmic ranking
or by sharing

Organization and
administration

Knowledge of the
development of MIL
lesson plans

Collaboration through
media and information
literacy

Applying media and
information literacy
to lifelong learning

Pedagogy

Integration of content
into core curriculum/
learning spaces, and
discourses

Evaluation of content
User-generated
and of content providers content and use
for problem-solving
for teaching and
learning

Policy and vision

Preparation of media
and information literate
educators and learning
spaces

Preparation of media
and information literate
learners/citizens

T e Curriculum rameÜor

Fostering of media
and information
literate societies

POLICY AND VISION
National policies will be necessary to ensure the systematic and progressive inclusion
of MIL at all levels of education systems and societies in general. An understanding
of national education, ICTs, youth, content-related institutions and industries, culture
policies, enabling freedom of expression and freedom of information laws, and other
sustainable development policies and their intersection with media and information
literacy policies should be the starting point. Where MIL policies do not exist, the issue
should be: What role can educators and learners play in advocating for them? If policies
L_PZ[OV^YLSL]HU[VY\W[VKH[LHYL[OL`&;V^OH[L_[LU[KV[OL`YLÅLJ[PU[LYUH[PVUHS
standards and good practices? How can they be updated? Thus, a key aspect of the
MIL Curriculum is a discussion about the ‘policy and vision’ of media and information
literacy, and the implications for all levels and types of education, and society. This
discussion should lead to an analysis of policy and vision and how these relate to
the preparation of media and information literate educators and learners. Finally, it
should draw attention to the role of educators in fostering media and information
literate societies. The UNESCO Media and Information Literacy Policy and Strategies
Guidelines27 proposes a step-by-step process.

KNOWLEDGE OF INFORMATION,
MEDIA, DIGITAL COMMUNICATIONS
FOR SUSTAINABLE DEVELOPMENT,
PEACE, DEMOCRATIC DISCOURSE
AND SOCIAL PARTICIPATION
The objective of this broad thematic area is to develop a critical understanding of
how media and information literacy can enhance the ability of educators, learners
and all citizens in general to engage with content providers as potential facilitators
of sustainable development, freedom of expression, pluralism, intercultural dialogue
and tolerance, global citizenship, and as contributors to information for public
ILULÄ[KLTVJYH[PJKLIH[LHUKNVVKNV]LYUHUJL-PN\YLH[[OLLUKVM[OPZZLJ[PVU
demonstrates this relationship. This theme embraces a variety of overlapping issues
relating to the function and importance of various content providers, including libraries,
media, and digital communications companies such as:
࡛

Providing channels through which citizens can communicate with each other and
HK]VJH[LMVY[OLPYYPNO[Z"

࡛

:[VYPUNWYVJLZZPUNHUHS`ZPUNHUKKPZZLTPUH[PUNVMPUMVYTH[PVUMVYW\ISPJNVVK"

࡛

+PZZLTPUH[PUNZ[VYPLZPKLHZHUKPUMVYTH[PVU"

27. Media and Information Policy and Strategy Guidelines. UNESCO, Paris, 2013.
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࡛

Correcting the asymmetry of information between governors and governed and
JVTWL[PUNWYP]H[LHNLU[Z"

࡛

Facilitating informed debates among diverse social actors, and encouraging the
YLZVS\[PVUVMKPZW\[LZI`KLTVJYH[PJTLHUZ"

࡛

Providing a means by which society learns about itself and builds a sense of
JVTT\UP[`"

࡛

Providing a vehicle for cultural expression, cultural cohesion within, and between
UH[PVUZHUKZ\Z[HPUHISLKL]LSVWTLU["

࡛

Acting as a watchdog of government in all its forms, promoting transparency in
public life and public scrutiny of those with power by exposing corruption and
JVYWVYH[L^YVUNKVPUN"

࡛

>VYRPUNHZH[VVS[VLUOHUJLZVJPHSHUKLJVUVTPJLɉJPLUJ`"

࡛

Facilitating sustainable development and democratic processes and assisting with
[OLN\HYHU[LLVMMYLLHUKMHPYLSLJ[PVUZ"

࡛

Acting as an advocate and social actor in its own right while respecting pluralistic
]HS\LZUL^ZTLKPH"

࡛

:LY]PUNHZZVJPL[`»ZJVSSLJ[P]LTLTVY`SPIYHYPLZ"

࡛

7YLZLY]PUNJ\S[\YHSOLYP[HNL"

࡛

7YV]PKPUNHNH[L^H`[VPUMVYTH[PVU"

࡛

/LSWPUN[VIYPKNL[OLKPNP[HSKP]PKLI`WYV]PKPUNHJJLZZMVY[OLNLULYHSW\ISPJ"

࡛

Allowing libraries, archives, and museums to be seen as information agencies and
SLHYUPUNYLZV\YJLJLU[YLZ"

࡛

7YVTV[PUN[OL\ZLVMHSS[`WLZVMPUMVYTH[PVUYLZV\YJLZPUSPIYHYPLZ"

࡛

-HJPSP[H[PUN[LHJOPUNSLHYUPUNHUKSLHYUPUN[VSLHYU[OYV\NOHJHKLTPJSPIYHYPLZ"HUK

࡛

Educating the library user.

(Adapted from UNESCO Media Development Indicators, 2008)
All references to Kosovo in the UNESCO Media Development Indicators should be
understood to be in the context of United Nations Security Council resolution 1244
(1999)
The fundamental pillars of sustainable development, democracy, and good governance
¶ PL [YHUZWHYLUJ` HJJV\U[HIPSP[` HUK JP]PJ WHY[PJPWH[PVU ¶ HYL KPɉJ\S[ [V HJOPL]L
without open information, media and digital systems. These systems can serve to
stimulate a vibrant civil society or ‘civic culture’. These service functions include:
࡛

23

Providing equal access to information and knowledge that are understandable and
YLSL]HU[[VKPɈLYLU[NYV\WZVMWLVWSL"WYV]PKPUNHWSH[MVYTMVYVWLUKLIH[LHUK
discussion.

noÜledge of Information] Media] igital Communications for -ustainable
eÛelo«ment] Peace] emocratic iscourse and -ocial Partici«ation

࡛

Inspiring loyalty and sustaining commitment to values and procedures that uphold
values of sustainable development, democracy and good governance.

The MIL Curriculum provides educators and learners with content needed to develop
skills in integrating media and information literacy in their teaching and learning
practices in a manner that values learners’ voices, diversity, and is sensitive to gender
representation. Here, the issue is how one can engage with content providers to selfL_WYLZZHUKHTWSPM`PUKP]PK\HS]VPJLZPUVYKLY[VKL]LSVWKPɈLYLU[\UKLYZ[HUKPUNZHUK
perspectives.
Information institutions (libraries media institutions, and digital communications
companies) make available platforms for widening participation in professional learning.
In some countries they may even be used for open and distance learning (ODL) and
for continuing professional development (CPD) of educators. This Curriculum explores
OV^[OLKPɈLYLU[PUMVYTH[PVUHUKJVTT\UPJH[PVUZ`Z[LTZTPNO[IL\ZLK[VPTWYV]L
educators’ participation in their own professional communities. Educators working
PU KPɈLYLU[ ZVJPHS JVU[L_[Z HUK NLVNYHWOPJHS SVJH[PVUZ JHU ZOHYL RUV^SLKNL HUK
information about professional learning and practices
FIGURE 5: MIL AND ITS IMPORTANCE TO SUSTAINABLE DEVELOPMENT AND
DEMOCRACY
Sustainable development, good governance,
access to information, etc.

Content providers such as media, digital
communication companies, libraries,
archives, museums, publishers and other
information providers such as government,
private sector, and UN agencies.

Citizens empowered with media
and information literacy

noÜledge of Information] Media] igital Communications for -ustainable
eÛelo«ment] Peace] emocratic iscourse and -ocial Partici«ation
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EVALUATION OF INFORMATION, MEDIA AND
DIGITAL COMMUNICATIONS
Problem-solving and critical thinking are at the heart of learning in all subjects as well
as in everyday living. Problems become opportunities for critical evaluation of content
from diverse sources.
The objective here is to increase the capacity of educators and learners to evaluate
sources and assess information based on particular public service functions normatively
attributed to content providers. Educators and learners should be equipped with MIL
JVTWL[LUJPLZ[VPKLU[PM`HUKHUHS`ZLILULÄJPHSHUKIPHZLKVYOHYTM\SJVU[LU[ILPUN
able to deconstruct messages and deal with them critically. Another objective is to
equip educators and learners with knowledge of actions that can be taken when these
systems deviate from expected roles. Educators should be able to examine how MIL
competencies relate to content produced in and for formal and non-formal learning
settings. The point here is that information and content within education systems can
themselves be biased, stereotypical, incomplete, and sometimes even erroneous. For
instance, educators should be able to explore the issues of gender, racial, religious and
other forms of representation in content originating in textbooks, curricula or research,
as well as information emanating from media and digital communications systems and
the ways in which diversity and plurality are being addressed both locally and globally.
Finally, educators and learners should develop capacities to evaluate how they interpret
JVU[LU[ PU NLULYHS HZ ^LSS HZ ZWLJPÄJ [L_[Z MYVT H ]HYPL[` VM ZV\YJLZ HUK OV^ [OPZ
enhances or hinders their learning and social engagement.

CONTENT PRODUCTION AND USE FOR AND IN MIL
The ability to select, adapt and/or develop, and use media and information literacy
materials and tools for a given set of learning objectives and learning needs should
be skills that educators and learners acquire. In addition, educators should develop
skills in helping learners apply these tools and resources in their learning, especially in
relation to content production.
Content production and use should foster a learner-centred pedagogy that encourages
PU]LZ[PNH[PVU HUK YLÅLJ[P]L [OPURPUN VU [OL WHY[ VM LK\JH[VYZ HUK SLHYULYZ /LYL
understanding the basics of the content life-cycle, along with academic research skills,
must receive greater attention. Learning by doing is an important aspect of knowledge
acquisition in the 21st century. Content production provides an avenue for educators
and learners to immerse themselves in learning by going through the production of
texts and images in participatory environments within and outside formal learner
settings. Educators must play an active role in this process if learners are to develop
competencies for participatory learning.
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Ûaluation of Information] Media and

igital Communications

User-generated content is a dominant attraction for many digital communications
companies and traditional media alike. Interaction with other users of social networking
platforms is an increasingly important reason why young people are accessing the
Internet through various delivery platforms. This is not restricted to developed countries:
in Africa, South Asia, Latin America and the Caribbean, more and more citizens are
gaining access to mobile technology and using it to receive and send messages and
participate in debates on the social, sustainable development, and political issues that
HɈLJ[[OLPYSP]LZ([[OLZHTL[PTL[OL`LUNHNL^P[OLU[LY[HPUTLU[HUKHK]LY[PZPUNHUK
how to navigate a proliferation of false and misleading content.
(Z LK\JH[VYZ HUK SLHYULYZ KL]LSVW JVTWL[LUJPLZ HUK JVUÄKLUJL PU WYVK\JPUN
and using media and digital content for instructional practices, they move towards
becoming leaders in promoting media and information literacy within the learning
J\YYPJ\SH(Z[OL`PUJYLHZL[OLPYWYVÄJPLUJ`PU[LHJOPUNHUKSLHYUPUNHIV\[403MVYH
variety of functions, educators and learners become champions and peer-educators of
MIL in the learning and social environments and in the wider society.

CORE EDUCATORS’ COMPETENCIES
Table 3 further links MIL to the established curriculum areas for teachers/educators.
;OLZLZRPSSZYLÅLJ[[OLJVYLJVTWL[LUJPLZ[OH[LK\JH[VYZHYLL_WLJ[LK[VHJX\PYLHUK
demonstrate under each of the elements of the MIL Curriculum Framework. In assessing
the extent to which educators have developed skills relevant to the curriculum areas,
Table 3 provides what the overall expected outcomes should be.
TABLE 3: UNESCO MIL CURRICULUM GOALS AND EDUCATOR SKILLS
CURRICULUM
AREAS

Policy and
vision

Curriculum
and
assessment

CURRICULUM GOALS

EDUCATOR SKILLS TO BE ENABLED

To sensitize educators
to the policies and vision
needed for MIL

Educators understand policies necessary to promote
MIL and how these might be realized in education
(and society). They should also understand how MIL
contributes to life skills and broader development within
the context of civic education and global citizenship
education.

To emphasize the use of
MIL resources and their
application

Educators understand how MIL might be utilized in the
school curriculum.
They are able to critically assess the range of content
WYV]PKLYZPU[OLSPNO[VM[OLM\UJ[PVUZH[[YPI\[LK[V[OLT"
and for that purpose to select a wide range of material
from content providers for MIL provision. They have skills
to assess students’ understanding of MIL.

Core ducators½ Com«etencies
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Information,
media and
Internet
institutions

Organization
and
administration

Pedagogy

Educators’
professional
development

To enhance knowledge
of the whole range of
information providers
such as libraries, archives,
museums, media,
digital communications
companies, etc.

Educators know and understand how all content
providers have evolved into present forms. They develop
ZRPSSZPU\ZPUNH]HPSHISL[LJOUVSVNPLZ[VYLHJOKPɈLYLU[
audiences. They use various content resources to
develop critical thinking and problem-solving skills and
extend these to their students.

To enhance educators’
capacity to organize
learning spaces for
LɈLJ[P]LWHY[PJPWH[PVUPU
all teaching and learning,
and for content resources
to be an integral part of
achieving this

Media and information literate educators should
\UKLYZ[HUKSLHYUPUNZWHJLZVYNHUPaH[PVU"HYLHISL
to create conditions in teaching and learning that
maximize the use of various content providers for civic
education and lifelong learning, including showing skills
in organizing learning in ways that make learning spaces
YLZWLJ[M\SVMKPɈLYLU[]PL^ZHUKWLYZWLJ[P]LZPYYLZWLJ[P]L
of background and gender.

;VLɈLJ[JOHUNLPU
educators’ pedagogical
practices necessary to
teach about media and
information literacy

Media and information literate educators must acquire
the pedagogical skills needed to teach media and
information literacy to students. They have the ability
to teach MIL from the perspective of good governance,
sustainable development and intercultural dialogue.
They acquire knowledge about student interactions with,
HUKYLZWVUZL[VHSSJVU[LU[WYV]PKLYZHZHÄYZ[Z[LWPU
supporting their media and information literacy learning.
Also, educators understand central concepts, tools of
enquiry, and structures of the discipline of MIL to create
learning experiences that make these meaningful for
learners and prepare them for their role as citizens.

To promote education on
the application of content
resources for life-long
learning and professional
development

They have the necessary skills to use technology and to
engage with content providers to access information and
acquire subject matter and pedagogical knowledge in
support of their own professional development.

This framework introduces 14 core modules, providing for rich MIL curricula. The
modules provide an outline of topics, learning objectives, content and activities that can
be adapted by educators, all social actors, and institutions to their respective countries.
The following list of competencies, linked to the MIL curriculum modules, units and
[OLTLZ OPNOSPNO[Z ZWLJPÄJ RUV^SLKNL HUK ZRPSSZ [OH[ LK\JH[VYZ ZOV\SK HJX\PYL HZ
they work their way through the modules. Where modules are selected for a particular
programme of MIL for education, they should cover most of these competencies. The
competencies listed below are only a sample of all the competencies listed in the
14 modules. See each module for detailed competencies/learning outcomes at the
beginning of each unit.
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MIL COMPETENCY 1:
Understanding the Role of Information, Media, and Digital
Communications in Sustainable Development and Democracy

4VK\SLZPU[OL403*\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
4VK\SL  A Foundational Module: An Introduction to Media & Information Literacy
 V[OLY 2L` *VUJLW[Z" 4VK\SL  <UKLYZ[HUKPUN 0UMVYTH[PVU HUK ;LJOUVSVN`"
4VK\SL*VTT\UPJH[PVUHUK0UMVYTH[PVU403HUK3LHYUPUN¶(*HWZ[VUL4VK\SL"
4VK\SL  Media, Technology and the Sustainable Development Goals: The MIL
Context.
The MIL educator, actor or learner will begin to become familiar with the normative
functions of all content providers and understand their potential importance to
citizenship and informed decision-making.
Outcomes of this competency should include educators’ and learners’ ability to:
࡛

Identify key learning outcomes/elements and convergence of media and
PUMVYTH[PVUSP[LYHJ`"

࡛

Identify, describe and evaluate the normative public service functions of all content
WYV]PKLYZPUZ\Z[HPUHISLKL]LSVWTLU[HUKKLTVJYH[PJZVJPL[PLZ"

࡛

<UKLYZ[HUK[OLSPURIL[^LLU403HUK[OL:+.Z"KLZJYPIL[OLHWWSPJH[PVUVM403[V
]HYPV\ZKL]LSVWTLU[PZZ\LZ"

࡛

Understand and describe the key concepts that are used by content providers,
PUJS\KPUNSPIYHYPLZ[OLTLKPHHUKKPNP[HSJVTT\UPJH[PVUJVTWHUPLZ"

࡛

Understand how knowledge of these concepts will help users/citizens to critically
PU[LYHJ[^P[OJVU[LU[WYV]PKLYZ"

࡛

Demonstrate understanding of key concepts such as freedom of expression,
access to information and fundamental rights enshrined in Article 19 of the
<UP]LYZHS+LJSHYH[PVUVM/\THU9PNO[Z<+/9"

࡛

Interpret and describe the relationship between media and information literacy,
JP[PaLUZOPWZ\Z[HPUHISLKL]LSVWTLU[HUKKLTVJYHJ`"

࡛

Describe pluralism of voices and perspectives in all forms of content providers as
HJ[VYZMVYPU[LYJ\S[\YHSKPHSVN\LHUK^O`[OLZLHYLPTWVY[HU["

࡛

+LZJYPILLKP[VYPHSPUKLWLUKLUJLWYVMLZZPVUHSZ[HUKHYKZHUKHJJV\U[HIPSP[`"

࡛

,_WSHPUQV\YUHSPZTHZHKPZJPWSPULVM]LYPÄJH[PVU^P[OPUHW\ISPJZLY]PJLYLTP["

࡛

Describe information, media and technological ethics, and be able to identify when
these have been breached.

Core ducators½ Com«etencies
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MIL COMPETENCY 2:
Understanding Content and its Uses

4VK\SLZPU[OL403*\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
4VK\SL  <UKLYZ[HUKPUN 0UMVYTH[PVU HUK ;LJOUVSVN`" 4VK\SL  Representation
PU 4LKPH HUK 0UMVYTH[PVU! /PNOSPNO[PUN .LUKLY ,X\HSP[`" 4VK\SL  How Media and
;LJOUVSVN`0UÅ\LUJL*VU[LU["4VK\SL(\KPLUJLHUK.SVIHS*P[PaLUZOPW"4VK\SL
10, (K]LY[PZPUNHUK4LKPHHUK0UMVYTH[PVU3P[LYHJ`"4VK\SL!AI, Social Media, and
403*VTWL[LUJPLZ"4VK\SL: Media, Technology and the Sustainable Development
Goals: The MIL Context.
;OL 403 LK\JH[VY HJ[VY VY SLHYULY ^PSS IL HISL [V KLTVUZ[YH[L RUV^SLKNL HUK
understanding of the ways people use information, media, and digital technologies
in their personal and public lives, the relationships among citizens and content,
as well as the use of all these for a variety of purposes.
6\[JVTLZVM[OPZJVTWL[LUJ`ZOV\SKPUJS\KL[OLLK\JH[VY»ZHUKSLHYULY»ZHIPSP[`[V!
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࡛

Interpret and make connections between content, context and values projected
I`WYV]PKLYZ"

࡛

Describe the role and importance of information and the need for information
SP[LYHJ`ZRPSSZPUPUMVYTH[PVUHUKRUV^SLKNLZVJPL[PLZ"

࡛

+LZJYPIL[OLSPURIL[^LLU403HUKNSVIHSJP[PaLUZOPWHUKYLSL]HUJL[VSLHYUPUN"

࡛

,_WSVYL[OLUV[PVUVMH\KPLUJLPUJS\KPUN[OLMHJ[VYZ[OH[TH`HɈLJ[OV^PUKP]PK\HSZ
HUKH\KPLUJLZPU[LYWYL[JVU[LU[KPɈLYLU[S`"

࡛

3PZ[[OLILULÄ[ZVMILSVUNPUN[VHJVTTVUO\THUP[`ZOHYLK]HS\LZHUKVISPNH[PVUZ
LTWH[O`ZVSPKHYP[`HUKYLZWLJ[MVYKPɈLYLUJLZHUKKP]LYZP[`"

࡛

Examine the dynamic, inter-related and potentially transformative relationships
IL[^LLUWYVK\J[PVUTLZZHNLLUNHNLTLU[HUKH\KPLUJL"

࡛

0KLU[PM`HUKSPZ[ZVTLVM[OLNLULYHS\ZLZVM(0HUKZVJPHSTLKPHMVYKL]LSVWTLU["

࡛

0KLU[PM`ZVTLVM[OLRL`HJ[VYZKL]LSVWPUNHUK\ZPUN(0"

࡛

<UKLYZ[HUKHUKKLZJYPIL[OLIHZPJZVM(0L[OPJZNV]LYUHUJLHUKYLN\SH[PVUZ"

࡛

Use strategies to analyse stereotypes in information and media content (e.g.,
recognize stereotypes that serve the interests of some groups in society at the
L_WLUZLVMV[OLYZ"PKLU[PM`HUKKLJVUZ[Y\J[[LJOUPX\LZ\ZLKPU]PZ\HSTLKPH[OH[
WLYWL[\H[LZ[LYLV[`WLZPUJS\KPUNNLUKLYHUKYHJPHSZ[LYLV[`WLZ"

Core ducators½ Com«etencies

࡛

Identify, analyse, and critique a variety of techniques used in advertising (and other
[`WLZVMJVU[LU[[OH[ZLLR[VPUÅ\LUJLKLJPZPVUHUKILOH]PV\Y"

࡛

,_WSVYLYLWYLZLU[H[PVUZTPZYLWYLZLU[H[PVUZHUKSHJRVMYLWYLZLU[H[PVUPUJVU[LU["

࡛

Explore the interaction between privacy, personal development and social
KL]LSVWTLU["

࡛

Explain how the concept of ‘active’ audiences applies to advertising and strategic
JVTT\UPJH[PVUZVYTVYLZWLJPÄJHSS`OV^H\KPLUJLZULNV[PH[LTLHUPUNOV^^L
L_WSHPU[OLZ\JJLZZVMZVTLHK]LY[PZLTLU[ZHUKUV[V[OLYZ"

࡛

,]HS\H[L[OLPTWHJ[VMHK]LY[PZPUNVUJVU[LU[HUKZLY]PJLZ"

࡛

Recommend strategies to maintain an informed citizenship, given the use of
LTV[PVUHSHWWLHSZPUHK]LY[PZPUNTPZPUMVYTH[PVUHUKKPZPUMVYTH[PVU"

࡛

Understand and describe the characteristics and importance of public service
broadcasters (PSB).

MIL COMPETENCY 3:
Accessing Information Effectively and EfƂciently
and Practicing Ethics

4VK\SLZPU[OL403*\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
4VK\SL  A Foundational Module: An Introduction to Media & Information Literacy
 V[OLY 2L` *VUJLW[Z" 4VK\SL  0U[LYUL[ 6WWVY[\UP[PLZ HUK *OHSSLUNLZ" 4VK\SL
3, 9LZLHYJO *VU[LU[ *`JSL +PNP[HS 0UMVYTH[PVU 7YVJLZZPUN 0U[LSSLJ[\HS 7YVWLY[`"
4VK\SL, Privacy, Data Protection, and You.
The MIL educator, actor or learner will be able to determine the types of content needed
MVY H WHY[PJ\SHY [HZR HUK ZLHYJO MVY HUK HJJLZZ JVU[LU[ PU HU LɈLJ[P]L HUK LɉJPLU[
manner.
6\[JVTLZVM[OPZJVTWL[LUJ`ZOV\SKPUJS\KL[OLLK\JH[VY»ZHUKSLHYULY»ZHIPSP[`[V!
࡛

:LSLJ[ LɉJPLU[ HUK LɈLJ[P]L HWWYVHJOLZ MVY HJJLZZPUN JVU[LU[ YLX\PYLK MVY
PU]LZ[PNH[P]LVYPUMVYTH[PVUYL[YPL]HSW\YWVZLZ"

࡛

3LHYUOV^[V\ZLZLHYJOJVTTHUKZPUKH[HIHZLZ"

࡛

Understand the role of content providers (including Internet search engines,
SPIYHYPLZT\ZL\TZHUKHYJOP]LZPUWYLZLY]PUNKPNP[HSPUMVYTH[PVU"

࡛

Search online using the relevant techniques (search engines, subject directories
HUKNH[L^H`Z"

Core ducators½ Com«etencies
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࡛

0KLU[PM`RL`^VYKZHUKYLSH[LK[LYTZMVYHJJLZZPUN[OLJVU[LU[ULLKLK"

࡛

Identify a variety of types and formats of potential sources for content. Describe
JYP[LYPH\ZLK[VTHRLJVU[LU[KLJPZPVUZHUKJOVPJLZ"

࡛

Be able to understand the meanings and relationship between basic science
SP[LYHJ`HUK403"

࡛

Describe and demonstrate understanding of key aspects of organizing information,
PL \ZPUN JSHZZPÄJH[PVU ZJOLTLZ [V SVJH[L JVU[LU[ LN SPIYHY` JVSSLJ[PVU
JSHZZPÄJH[PVUZPUKL_LZHIZ[YHJ[ZIPISPVNYHWOPLZKH[HIHZLZL[J"

࡛

Understand and apply copyright laws including creative commons and copyright
SPJLUJPUN"

࡛

<UKLYZ[HUK[OLKPɈLYLUJLIL[^LLUH\[OVYZOPWHUKV^ULYZOPW"

࡛

)LHISL[V\UKLYZ[HUK[OLPTWVY[HUJLHUKKPɈLYLU[[`WLZVMPU[LSSLJ[\HSWYVWLY[`

MIL COMPETENCY 4:
Critically Evaluating Information and
Information Sources and Ethical Practices

4VK\SLZPU[OL403*\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
(SSTVK\SLZLZWLJPHSS`4VK\SL, A Foundational Module: An Introduction to Media
0UMVYTH[PVU3P[LYHJ` V[OLY2L`*VUJLW[Z"4VK\SL, Understanding Information
HUK;LJOUVSVN`"4VK\SL, Research, Content Cycle, Digital Information Processing,
0U[LSSLJ[\HS 7YVWLY[`" 4VK\SL , 0U[LYUL[ 6WWVY[\UP[PLZ HUK *OHSSLUNLZ" 4VK\SL ,
(\KPLUJLHUK.SVIHS*P[PaLUZOPW"4VK\SL, Representation in Media in Information:
/PNOSPNO[PUN .LUKLY ,X\HSP[`" 4VK\SL , Advertising and Media and Information
3P[LYHJ`" 4VK\SL ! Media and Information Literacy Competencies to Tackle
Misinformation and Hate Speech: In Defense of Truth-seeking and Peace.
The MIL educator, actor or learner will be able to critically evaluate content and all
content providers and to incorporate selected information for problem-solving and
analysis of ideas.
6\[JVTLZVM[OPZJVTWL[LUJ`ZOV\SKPUJS\KL[OLLK\JH[VY»ZHUKSLHYULY»ZHIPSP[`[V!
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࡛

Examine and compare content from various content providers in order to distinguish
[OL KPɈLYLU[ M\UJ[PVUHS MLH[\YLZ VM PUMVYTH[PVU LU[LY[HPUTLU[ HK]LY[PZPUN
TPZPUMVYTH[PVUHUKKPZPUMVYTH[PVU"

࡛

Evaluate informational content in terms of its reliability, validity, accuracy, authority,
[PTLSPULZZHUKIPHZ"

Core ducators½ Com«etencies

࡛

<ZL H ]HYPL[` VM JYP[LYPH LN JSHYP[` HJJ\YHJ` LɈLJ[P]LULZZ IPHZ YLSL]HUJL VM
MHJ[Z[VL]HS\H[LZWLJPÄJ[L_[Z^LIZP[LZKVJ\TLU[HYPLZHK]LY[PZLTLU[ZUL^Z
WYVNYHTTLZ"

࡛

9LJVNUPaLWYLQ\KPJLOH[LKLJLW[PVUVYTHUPW\SH[PVU"

࡛

,_WSHPUKPɈLYLU[[OLVYPLZVM[Y\[O"

࡛

(UHS`ZLJVUKP[PVUZ[OH[PSS\Z[YH[L[OLJVUJLW[VMHWVZ[[Y\[OLYH"

࡛

+PZ[PUN\PZO[OLKPɈLYLU[[`WLZVMMHSZLHUKTPZSLHKPUNJVU[LU[PLKPZPUMVYTH[PVU
TPZPUMVYTH[PVUHUKTHSPUMVYTH[PVUPUJS\KPUNJVUZWPYHJ`[OLVYPLZHUKT`[OZ"

࡛

+LZJYPILOV^[YVSSPUNHUKJSPJRIHP[VWLYH[LPUJS\KPUNPUYLSH[PVU[VKPZPUMVYTH[PVU"

࡛

Describe the types, nature, and origins of conspiracy theories, understand why
WLVWSLHYLKYH^U[V[OLTHUKOV^[VJV\U[LY[OLT"

࡛

Evaluate the role of business models in amplifying misinformation and disinformation,
HUKHZZLZZLɈVY[Z[VTP[PNH[L[OPZ[OYV\NOJVU[LU[TVKLYH[PVUHUKLKP[VYPHSZ[HUKHYKZ"

࡛

Recognize the cultural, social or other contexts within which the content was
JYLH[LKHUK\UKLYZ[HUK[OLPTWHJ[VMJVU[L_[VUPU[LYWYL[PUNP["

࡛

Understand the range of digital techniques, including features like “deep fakes”
HUKKPNP[HSTHUPW\SH[PVUWVZZPIPSP[PLZ"

࡛

Compare new knowledge with prior knowledge to determine the value added,
JVU[YHKPJ[PVUZVYV[OLY\UPX\LJOHYHJ[LYPZ[PJZVMJVU[LU["

࡛

Determine probable accuracy by questioning the source of data, limitations of the
PUMVYTH[PVUNH[OLYPUN[VVSZVYZ[YH[LNPLZHUK[OLYLHZVUHISLULZZVM[OLJVUJS\ZPVUZ"

࡛

Use a range of strategies to interpret texts (draw conclusions, generalize, synthesize
materials viewed, refer to images or information in visual media to support point
of view, deconstruct content to determine the underlying biases and decode the
Z\I[L_["

࡛

Analyse content from various providers, with emphasis being given to representations
VMNLUKLYYHJLVYPNPUV[OLYJ\S[\YHSPKLU[P[`THYRLYZHUKZL_\HSP[`"

࡛

;YHUZSH[L403JVTWL[LUJPLZPU[VZWLJPÄJWLYMVYTHUJLPUKPJH[VYZHZTHUPMLZ[LKPU
[LYTZVMRUV^SLKNLH[[P[\KLZHUKZRPSSZ"

࡛

+LZJYPILVUSPULWYP]HJ`JVUJLYUZHUKPTWSPJH[PVUZPU403"

࡛

0KLU[PM`Z[YH[LNPLZ[VWYV[LJ[WLYZVUHSPUMVYTH[PVUVUSPUL"

࡛

,_WSHPU^O`WYP]HJ`PZJY\JPHSMVYWLVWSL[VL_WYLZZ[OLTZLS]LZMYLLS`HUKILULÄ[
MYVTHJJLZZ[VPUMVYTH[PVU"

࡛

0KLU[PM`JVKLZHUKJVU]LU[PVUZ\ZLK[VJVU]L`TLHUPUNPUH]HYPL[`VMJVU[LU["

࡛

Evaluate the ways in which a medium and its particular codes and conventions can
ZOHWL[OLTLZZHNLILPUNJVU]L`LK"
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࡛

(ZZLZZ[OLJVU[LU[[OH[JHUILJVU]L`LK[OYV\NO[OL\ZLVMHWHY[PJ\SHYTLKP\T"

࡛

(UHS`ZLOV^H\KPLUJLZHYLPKLU[PÄLKHUK[HYNL[LKL_WSPJP[S`HUKPTWSPJP[S`HUK[OL
YVSLVMHSNVYP[OTZ[OLYLPU"

࡛

Analyse how audiences respond to content, and explain the determining factors,
especially within the context of global citizenship.

MIL COMPETENCY 5:
Applying Digital and Traditional Media Formats

4VK\SLZPU[OL403J\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
4VK\SL 0U[LYUL[6WWVY[\UP[PLZHUK*OHSSLUNLZ"4VK\SL, Representation in Media
HUK0UMVYTH[PVU!/PNOSPNO[PUN.LUKLY,X\HSP[`"4VK\SLHow Media and Technology
0UÅ\LUJL*VU[LU["4VK\SL! Media and Information Literacy Competencies to Tackle
Misinformation and Hate Speech: In Defense of Truth.4VK\SL!AI, Social Media, and
403*VTWL[LUJPLZ"4VK\SL!+PNP[HS4LKPH.HTLZHUK;YHKP[PVUHS4LKPH"4VK\SL
13: Media, Technology and the Sustainable Development Goals: The MIL Context.
;OL403LK\JH[VYHJ[VYVYSLHYULY^PSSILHISL[V\UKLYZ[HUK[OL\ZLZVMKPNP[HS
technology, communication tools and networks for information gathering,
decision-making, social transformation.
Outcomes of this competency should include the educator’s and learner’s ability
[V!
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࡛

Understand the basics of digital technology, communication tools and networks,
HUK[OLPY\ZHNLPUKPɈLYLU[JVU[L_[ZMVYKPɈLYLU[W\YWVZLZ"

࡛

Describe how by being media and information literate, learners can better
\UKLYZ[HUK[OLZVJPHSJVU[L_[VM(0HUKOV^[VJYP[PJHSS`LUNHNL^P[O(0Z`Z[LTZ"

࡛

Understand how to apply MIL competencies in AI and social media environments
HUKPKLU[PM`[VVSZHUKYLZV\YJLZ[OH[JHUOLSWPU[OPZJVU[L_["

࡛

Use a broad range of media ‘texts’ in order to express they own ideas through
T\S[PWSLMVYTZVMTLKPH[YHKP[PVUHSWYPU[LSLJ[YVUPJKPNP[HSL[J"

࡛

<UKLY[HRLIHZPJVUSPULJVU[LU[ZLHYJOLZ"

࡛

<UKLYZ[HUKMVY^OH[W\YWVZLZ`V\UNWLVWSL`V\[OZ\ZL[OL0U[LYUL["

࡛

+LZJYPIL [OL [LJOUVSVNPJHS KPɈLYLUJLZ IL[^LLU [YHKP[PVUHS HUK KPNP[HS WSH[MVYTZ
and how the latter has enhanced participatory democracy, while also unleashing
HUKHTWSPM`PUNWV[LU[PHSOHYTZ"

࡛

,_WSVYL[OL\ZLVMNHTLZPUMVYTHSUVUMVYTHSHUKPUMVYTHSLK\JH[PVU"
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࡛

<UKLYZ[HUKKLZJYPILHUKHWWS`NHTLZWLKHNVN`PU[OLJSHZZYVVT"

࡛

Develop social, intellectual and spatio-temporal skills, using interactive multimedia
[VVSZLZWLJPHSS`NHTLZ"

࡛

Apply interactive multimedia tools, especially digital games, to instructing and
SLHYUPUN"

࡛

Use low/high-tech interactive multimedia tools/games to introduce concepts from
HJHKLTPJZ\IQLJ[ZTH[OLTH[PJZZJPLUJLZVJPHSZ[\KPLZL[J"

࡛

(UHS`ZL KPɈLYLU[ PU[LYHJ[P]L T\S[PTLKPH [VVSZ KL]LSVWLK \ZPUN MYLL HUK VWLU
source or proprietary software, and evaluate their implications for and impact on
PUZ[Y\J[PUNHUKSLHYUPUN"

࡛

Describe the relationship between new media environments and business models
HUKOV^[OL`HɈLJ[WLVWSL»ZHJ[P]P[PLZPU[LYHJ[PVUZHUKVUSPULWYLZLUJL

࡛

,]HS\H[L OV^ UL^ [LJOUVSVNPLZ HUK ZLY]PJLZ VɈLYLK I` 0U[LYUL[ JVTWHUPLZ
contribute to sustainable development and democratic institutions and processes
in society, and to what extent.

MIL COMPETENCY 6:
Situating the Sociocultural Context of Information,
Media, and Digital Content

4VK\SLZPU[OL403J\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
4VK\SLA Foundational Module: An Introduction to Media & Information Literacy &
V[OLY2L`*VUJLW[Z"4VK\SL<UKLYZ[HUKPUN0UMVYTH[PVUHUK;LJOUVSVN`"4VK\SL
!Media, Technology and the Sustainable Development Goals: The MIL Context.
;OL 403 LK\JH[VY HJ[VY VY SLHYULY ^PSS IL HISL [V KLTVUZ[YH[L RUV^SLKNL HUK
understanding that information, digital, and media content is produced within
social and cultural contexts.
6\[JVTLZVM[OPZJVTWL[LUJ`ZOV\SKPUJS\KL[OLLK\JH[VY»ZHUKSLHYULY»ZHIPSP[`[V!
<UKLYZ[HUK [OL SPUR IL[^LLU 403 HUK [OL :+.Z" KLZJYPIL [OL HWWSPJH[PVU VM 403 [V
various development issues.
࡛

+LZJYPILVUSPULWYP]HJ`JVUJLYUZHUKPTWSPJH[PVUZPU403"

࡛

Understand and describe the basics of how data is used by powerful actors to
KYP]LZVJPHSHUKLJVUVTPJKL]LSVWTLU[VY\UKLYKL]LSVWTLU["

࡛

Analyse and explain how the rules and expectations governing content genres can
ILTHUPW\SH[LKMVYWHY[PJ\SHYLɈLJ[ZVYW\YWVZLZ"
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࡛

Delineate the normative purpose of journalism and its role in strengthening and
W\YZ\PUNNVVKNV]LYUHUJLKLTVJYHJ`HUKZ\Z[HPUHISLKL]LSVWTLU["

࡛

7YVK\JL[L_[Z[OH[WYLZLU[KP]LYZLWLYZWLJ[P]LZHUKYLWYLZLU[H[PVUZ"

࡛

Assess content providers as actors for intercultural dialogue. Demonstrate ability
to critically evaluate content for relevance to sustainable development, democratic
JP[PaLUZOPWHUKJ\S[\YHSKP]LYZP[`"

࡛

Critically discuss the basic principles in making news judgements or in shaping
[OLUL^Z"

࡛

Understand how editing shapes meaning in visual media and their messages
VTPZZPVUVMHS[LYUH[P]LWLYZWLJ[P]LZ"ÄS[LYLKVYPTWSPLK]PL^WVPU[Z"LTWOHZPZVM
ZWLJPÄJPKLHZL[J"

࡛

,_WSHPU^O`WYP]HJ`PZJY\JPHSMVYWLVWSL[VL_WYLZZ[OLTZLS]LZMYLLS`HUKILULÄ[
MYVTHJJLZZ[VPUMVYTH[PVU"

࡛

,_WSVYLHUKX\LY`[OLZLPZZ\LZPU[OLPYWLYZVUHSSVJHSHUKZVJPHSJVU[L_[Z"

࡛

Identify the key actors and their roles in privacy protection.

MIL COMPETENCY 7:
Promoting MIL Among Learners/Citizens
and Managing Required Changes

4VK\SLZPU[OL403*\YYPJ\S\T[OH[HYLYLSH[LK[V[OPZJVTWL[LUJLPUJS\KL!
4VK\SL , A Foundational Module: An Introduction to Media & Information Literacy
V[OLY2L`*VUJLW[Z"4VK\SL 0U[LYUL[6WWVY[\UP[PLZHUK*OHSSLUNLZ"4VK\SL
(\KPLUJLHUK.SVIHS*P[PaLUZOPW"4VK\SL, Media, Technology and The Sustainable
+L]LSVWTLU[.VHSZ!;OL403*VU[L_["4VK\SL, Communication and Information,
MIL And Learning – A Capstone Module.
;OL403LK\JH[VYHJ[VYVYSLHYULY^PSSILHISL[V\ZLRUV^SLKNLHUKZRPSSZHJX\PYLK
[OYV\NO OPZOLY 403 [YHPUPUN [V WYVTV[L TLKPH HUK PUMVYTH[PVU SP[LYHJ` HTVUN
learners and manage related changes in learning environments/education settings.
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Outcomes of this competency should include the educator’s and peer-educator’s
HIPSP[`[V!
࡛

<UKLYZ[HUKOV^KPɈLYLU[SLHYULYZJP[PaLUZPU[LYWYL[HUKHWWS`TLKPHWYVK\J[ZHUK
L]LU[Z[V[OLPYV^USP]LZ"

࡛

Guiding learners/citizens to apply MIL to various problem-solving opportunities
HUKJOHSSLUNLZ"

࡛

Understand and use a variety of instructional activities to foster learners’/citizens’
ZRPSSZPUTLKPHHUKPUMVYTH[PVUSP[LYHJ`"

࡛

Demonstrate ability to help learners/citizens select the most appropriate approaches
PLPUMVYTH[PVUYL[YPL]HSZ`Z[LTZMVYHJJLZZPUNULLKLKJVU[LU["

࡛

Demonstrate ability to help learners/citizens to evaluate critically content and its
ZV\YJLZ^OPSLPUJVYWVYH[PUNYLSL]HU[PUMVYTH[PVUPU[V[OLPYRUV^SLKNLIHZL"

࡛

<ZLRUV^SLKNLVMLɈLJ[P]L]LYIHSUVU]LYIHSHUKV[OLYJVTT\UPJH[PVU[LJOUPX\LZ
to foster active enquiry, collaboration and free and open communication among
SLHYULYZJP[PaLUZ"

࡛

Understand and use formal and informal assessment strategies to develop knowledge
HUKZRPSSZMVYJYP[PJHSYLHKPUN]PL^PUNHUKSPZ[LUPUNHTVUNSLHYULYZJP[PaLUZ"

࡛

Use media and information literacy tools to foster a more participatory learning
LU]PYVUTLU[MVYSLHYULYZJP[PaLUZ"

࡛

Use traditional or digital technologies to create a bond with school-based and outVMZJOVVSSLHYUPUNLZWLJPHSS`MVYSLHYULYZJP[PaLUZPUVYV\[VMZJOVVSZ"

࡛

Use ICT in the classroom to help students discover ICT and media and information
ZV\YJLZH]HPSHISL[V[OLTHUKOV^[V\ZL[OLTPU[OLPYSLHYUPUN"

࡛

<ZLTLKPHHUKPUMVYTH[PVUSP[LYHJ`[V^PKLUWHY[PJPWH[PVUPUSLHYUPUN"

࡛

Use knowledge and skills acquired through training to develop learners’/citizens’
SLHYUPUN"

࡛

Use knowledge and skills acquired through training to develop learners’/citizens’
skills in evaluating media and information and understanding ethical issues related
[VTLKPHHUKPUMVYTH[PVUSP[LYHJ`"

࡛

Motivate engagement in UNESCO MIL Alliance - a global network of multiple
stakeholders in MIL - and advocate for creative learning in city spaces and life
through MIL Cities28"

࡛

Identify various projects or initiatives to empower learners/citizens and encourage
WHY[PJPWH[PVU"4HU`YLSH[LKPUP[PH[P]LZWYVQLJ[ZHYLOPNOSPNO[LKPU[OL7LKHNVNPJHS
Approaches and Activities throughout the modules.)

28. UNESCO MIL Cities promotes innovative and creative learning about MIL in city (metaphor of cities)
spaces and by various city actors. The “MIL Cities” initiative places its focus on citizens. The main
objective of the “MIL Cities” initiative is to set cities on a path to innovatively empower more citizens with
MIL competencies while connecting with other cities across the world. Read the MIL Cities Framework
here, https://en.unesco.org/milcities.
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PEDAGOGIES IN TEACHING AND LEARNING MIL:
USING THE CURRICULUM
The following pedagogical approaches underpin the strategies used throughout
[OLTVK\SLZVM[OL403*\YYPJ\S\T

I. Issue-enquiry Learning
Issue-enquiry learning is a learner-centred/citizen-centred learning approach where the
enquiry focus is on the issues related to media and information literacy in contemporary
society. It incorporates many of the features associated with enquiry learning, problemsolving and decision-making, where learners acquire new knowledge and skills through
the following enquiry stages:
1. PKLU[PÄJH[PVUVM[OLPZZ\L"YLJVNUP[PVUVM\UKLYS`PUNH[[P[\KLZHUKILSPLMZ"
2. JSHYPÄJH[PVUVM[OLMHJ[ZHUKWYPUJPWSLZILOPUK[OLPZZ\L"
3. SVJH[PUNVYNHUPaPUNHUKHUHS`ZPUNL]PKLUJL"
4. PU[LYWYL[H[PVUHUKYLZVS\[PVUVM[OLPZZ\L"HUK
5. taking action and reconsidering consequences and outcomes from each phase.
It is an appropriate method to teach MIL as it provides learners/citizens with
opportunities to explore issues in depth.
Examples of the application of the issue-enquiry approach in MIL include: exploring
WVY[YH`HSZVMNLUKLYLX\HSP[`HUKYHJL[OYV\NOTLKPHHUHS`ZPZ"L_WSVYPUNPZZ\LZYLSH[LK
to privacy and media and digital communications companies through primary and
ZLJVUKHY` KVJ\TLU[ HUHS`ZPZ" HUK L_WSVYPUN J`ILYI\SS`PUN [OYV\NO L[OUVNYHWOPJ
research.

II. Problem-based Learning (PBL)
Problem-based learning is a curriculum development and instructional system that
simultaneously develops students’ interdisciplinary knowledge bases and skills,
as well as critical thinking and problem-solving strategies. It is a highly structured,
cooperative learning mode to enhance both individual and collective knowledge
by engaging learners/citizens in critical and deep enquiry of real-life problems. The
learning objectives, enquiry questions and methods, as well as the outcomes, are all
KLÄULKHUKTHUHNLKI`Z[\KLU[Z
(UL_HTWSLVMWYVISLTIHZLKSLHYUPUNPU403PUJS\KLZKLZPNUPUNHULɈLJ[P]LZVJPHS
marketing campaign for a particular audience – for instance to promote the Sustainable
Development Goals among youth.

III. Empirical Approach and ScientiƂc Enquiry
The empirical approach refers to a variety of techniques that scientists use to explore
[OL UH[\YHS ^VYSK HUK WYVWVZL L_WSHUH[PVUZ IHZLK VU [OL L]PKLUJL [OL` ÄUK ;OL
LUX\PY`WYVJLZZPZVM[LUL_WYLZZLKHZHZPTWSPÄLKZL[VMZ[LWZJHSSLK[OLLUX\PY`J`JSL
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^OPJOPU]VS]LZHJ[P]P[PLZZ\JOHZ!THRPUNVIZLY]H[PVUZWVZPUNX\LZ[PVUZÄUKPUNV\[
what is already known, planning investigations, reviewing past knowledge in the light
of experimental evidence, using tools to gather, analyse, and interpret data, proposing
explanations, and communicating the results. This method can also be adapted for
teaching media and information literacy.
,_HTWSLZVMZJPLU[PÄJLUX\PY`PUJS\KL!PU]LZ[PNH[PUN[OLL_[LU[[V^OPJOWV[LU[PHSOHYTZ
VY ILULÄ[Z VM WHY[PJ\SHY JVU[LU[ HYL YLHSPaLK PU WYHJ[PJL" HZZLZZPUN [OL YLSH[PVUZOPW
IL[^LLUYLJVNUP[PVUVUZVJPHSTLKPHHUKKVWHTPULSL]LSZ"PU]LZ[PNH[PUN[OLYVSLZVM
VUSPUL JVTT\UP[PLZ HUK OV^ [OLZL HYL JVUZ[Y\J[LK I` YLJVTTLUKH[PVU HSNVYP[OTZ"
PU]LZ[PNH[PUN[OLUH[\YLHUKPTWHJ[VMWYP]HJ`PUMYPUNLTLU[VY[OLLɈVY[Z[V\ZL(Y[PÄJPHS
Intelligence to identify hate speech.
:JPLU[PÄJ LUX\PY` PU]VS]LZ [OL HIV]LTLU[PVULK [LJOUPX\LZ I\[ JHU HSZV [HRL [OPZ
further by including experimentation consisting of pre-tests, interventions, post-tests,
experimental groups/situations, control groups and situations, multiple trials in the
long and short-term, and sometimes involving several groups of scientists. A challenge
[VHWWS`PUN[OLZJPLU[PÄJLUX\PY`HWWYVHJOPU403[LHJOPUNHUKSLHYUPUNPZ[OH[TVZ[
0U[LYUL[JVTT\UPJH[PVUZJVTWHUPLZKVUV[VɈLYVWLUHJJLZZ[V[OLPYTHZZP]LKH[H
holdings, although increased public access to this information – even on an accredited
basis – would greatly aid the possibility to generate more knowledge of value to MIL.

IV. Case Study
The case study method involves an in-depth examination of a single instance or
event. It is practiced extensively in universities where students make use of real-life
incidents by applying theoretical knowledge to real cases. This approach is suitable
^OLU [LHJOPUN 403 HZ SLHYULYZJP[PaLUZ HYL L_WVZLK KHPS` [V THU` KPɈLYLU[ MVYTZ
VM TLZZHNLZ MYVT ]HYPV\Z JVU[LU[ WYV]PKLYZ [O\Z VɈLYPUN H ^PKL YHUNL VM ºJHZLZ»
;OLJHZLZ[\K`TL[OVKVɈLYZHZ`Z[LTH[PJ^H`VMSVVRPUNH[L]LU[ZJVSSLJ[PUNHUK
analysing data, and reporting the results. This, in turn, can serve to support enquiry
learning among learners/citizens. By applying this method, learners/citizens can gain
a deeper and more thorough understanding of why the events or instances happened
as they did. Case study also lends itself to the generation and testing of hypotheses.
For example, learners/citizens could undertake a case study of how MIL has built the
YLZPSPLUJL VM WLVWSL [V TPZPUMVYTH[PVU HUK KPZPUMVYTH[PVU PU H ZWLJPÄJ JVTT\UP[`"
VMPUZ[HUJLZVML[OPJHS]PVSH[PVUZPU[OL\ZLVM(0"VMZ\JJLZZM\STHYRL[PUNJHTWHPNU
Z[YH[LNPLZ MVY H OPNO WYVÄSL KPNP[HS VY TLKPH WYVK\J[" VY VM WYVK\J[ WSHJLTLU[Z VY
ºOPKKLU»ZWVUZVYZOPWVM¸PUÅ\LUJLYZ¹LUKVYZLTLU[ZVMZWLJPÄJWYVK\J[Z

V. Cooperative Learning
Cooperative learning refers to the instructional approach that groups learners/citizens
together to work towards accomplishing shared goals. Cooperative learning can range
from simple paired work to more complex modes such as project learning, jigsaw
learning, guided peer-questioning and reciprocal teaching, all of which aim to produce
learning gains such as the development of conceptual understandings and higher —
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order thinking, better interpersonal skills, more positive attitudes toward schools and
the self, and the exploration of how to manage academic heterogeneity in learning
spaces with a wide range of achievement in basic skills. This is an appropriate method
in the learning and teaching of MIL as it requires the sharing of ideas and learning from
one another.
Examples of cooperative learning applied to MIL could be working collaboratively in a wiki
space or joint participation in UNESCO MIL CLICKS social media initiatives and events.

VI. Textual Analysis
Learners/citizens can learn to undertake textual analysis by identifying the codes and
conventions of various genres (visual, printed, oral etc.). It is a semiotic analysis, which
aims to reach further understanding of key concepts within the genre of communication
being examined. Through this method, learners/citizens acquire knowledge to identify
how language, as well as other visual codes and conventions, are used to create
particular types of representations that will appeal to certain audiences. Learners/
citizens are taught to identify the ‘technical’, ‘symbolic’ and ‘narrative’ codes of any
type of text. This process also covers techniques such as visual/image analysis. This
type of textual analysis can be applied to real-life examples contexts, and serve an
informative purpose beyond the academic exercise.
For example: Learners/citizens can be asked to select a piece of content that is of
interest to them. This may be a news article, a YouTube video, or a video clip from
an online news source. Learners/citizens can then work in groups, under guidance,
to analyse the purpose of the content, taking into account information on the author,
technique/textual features, target audience and overall context.

VII. Contextual Analysis
This approach teaches learners/citizens how to undertake basic contextual analysis of
ZWLJPÄJJVU[LU[PZZ\LZZP[\H[PVUZHUKL]LU[ZMVYL_HTWSLPUYLSH[PVU[VJVU[LU[WYV]PKLYZ
or institutions. Learners/citizens can for example learn how to analyse a text (in whatever
format) in relation to its historical, cultural, situational, or social setting or context. Contextual
analysis is also concerned with the quality of the content/text with respect to arguments,
coherence, logic, supporting evidence, etc. This approach can notably highlight dimensions
relating to gender relations, the political economy, cultural considerations, etc.
Examples of contextual analysis and pedagogy can include helping learners/citizens
HJX\PYLRUV^SLKNLHIV\[[OLJSHZZPÄJH[PVUZ`Z[LTZMVYÄST[LSL]PZPVUHUK]PKLVNHTLZ
[OH[ VWLYH[L PU WHY[PJ\SHY JV\U[YPLZ" VY VU OV^ TLKPH HUK KPNP[HS JVTT\UPJH[PVUZ
ownership and concentration relates to questions of democracy and free speech.

VIII. Translations
;OPZWLKHNVNPJHSHWWYVHJOJHU[HRLKPɈLYLU[MVYTZHUKIL\ZLKPUH]HYPL[`VMJVU[LU[
settings. Learners/citizens can, for example, chose a newspaper article about an
incident in their community and convert it into a podcast or radio news story, or to a
format that is suitable for posting on social media. Another example is to watch a short
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sequence of a children’s movie, and then work in small groups to draw a storyboard of
the chosen sequence, identifying its particular shots, angles and transitions.
Other examples include instructing learners/citizens to convert a fairy tale into a storyboard
[V IL ÄSTLK" VY [V JVSSLJ[ H ^PKL YHUNL VM L_PZ[PUN ]PZ\HS TH[LYPHS YLSH[LK [V H ZWLJPÄJ
person’s life, and use this as the starting point to plan and make a short documentary.

IX. Simulations
:PT\SH[PVU PZ MYLX\LU[S` \ZLK HZ H WLKHNVNPJHS HWWYVHJO PU ÄST TLKPH HUK KPNP[HS
communication educational curricula. The educator uses simulation to demonstrate to
the learners/citizens what media and digital learning ‘looks like’. That is, the educator
takes on the role of learners/citizens, and the trainees act as educators, at least in
terms of completing the activities. This strategy is then discussed with the learners, as
an important part of the pedagogic process.
Examples of this approach include: Learners/citizens taking on the role of a documentary
ÄST[LHTWYVK\JPUNH`V\[OVYPLU[LK[LSL]PZPVUWYVNYHTTLVY[OH[VMYHKPV0U[LYUL[IHZLK
journalists interviewing a person for a podcast. They can also simulate being a group of
HJ[VYZWYLWHYPUN[VÄSTWYVTV[PVUHS]PKLVZHIV\[Z\Z[HPUHISLKL]LSVWTLU[PZZ\LZ

X. Production
This approach entails learning by doing, a key aspect of knowledge acquisition in the
21st century. It encourages learners/citizens to explore learning at a deep and meaningful
SL]LS7YVK\JPUNJVU[LU[VɈLYZSLHYULYZJP[PaLUZ[OLVWWVY[\UP[`[VPTTLYZL[OLTZLS]LZ
in learning by exploring and doing. Through producing texts (for example for audio,
]PKLVKPɈLYLU[^YP[PUNMVYTH[ZHUPTH[PVUSLHYULYZJP[PaLUZJHUL_WSVYL[OLPYJYLH[P]P[`
and own voices, to develop, formulate and express their ideas and perspectives.
As an example of this approach, learners/citizens can use a free and open-source
ÄSTTHRPUNZVM[^HYL[VTHRLHVULTPU\[LKPNP[HSZ[VY`HIV\[HULU]PYVUTLU[HSPZZ\L
or any other subject of interest.

XI. Critical Inquiry
In education, critical theory29 stipulates an integrated and often non-linear process of
searching for, collecting and evaluating or assessing content from multiple sources
and perspectives, in order to reach a comprehensive, systematically reasoned
understanding and analysis, and with the aim to generate new knowledge, ideas,
applications, and paths for novel research questions. Critical inquiry draws attention to
logic, evidence, structure, corroboration and assumptions within content.

29. See Kari D. Weaver & Jane H. Tuten (2014) The Critical Inquiry Imperative: Information Literacy and
Critical Inquiry as Complementary Concepts in Higher Education, College & Undergraduate Libraries,
21:2, 136-144, DOI: 10.1080/10691316.2014.906779. See also Prayogi, Saiful & Yuanita, Leny & Wasis,
Wasis. (2018). Critical Inquiry Based Learning: A Model of Learning to Promote Critical Thinking Among
Prospective Teachers of Physic. Journal of Turkish Science Education. 15. 10.12973/tused.10220a).
:LLHSZV+V\NSHZ2LSSULY :OHYL1LɈ*YP[PJHSTLKPHSP[LYHJ`PZUV[HUVW[PVU3LHYUPUN0UX\PY`
1. 59-69. 10.1007/s11519-007-0004-2.
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XII. Dialogical Method or Inquiry
Dialogic inquiry is situated in the culture, language, politics and themes of citizens,
learners and educators. It is, to a certain extent, phenomenological, as it draws on
peoples’ experience and levels of familiarity with objects, situations, events or materials
of study. For instance, a popular game, movie, TV show, social media video, book,
magazine, news report or other content is typically associated with aspects of wider
mass culture. In applying this method, learners and educators assess this connection,
and write or talk about these texts and/or events drawing on personal experience from
their daily lives. The process moves from subjective perspectives to global critical
dimensions, taking into consideration perspectives of wider society, history and global
citizenship. It relates to what some experts call participatory culture or theory as well
as global citizenship education and digital citizenship. In so doing, citizens, learners, or
educators get to interact with the familiar and the unfamiliar sequentially or concurrently,
recognising the connection between the two through a process of social interaction.

APPENDIX: SELECTED MEDIA AND INFORMATION
LITERACY AND OTHER RESOURCES
;OPZ (WWLUKP_ SPZ[Z  KPɈLYLU[ YLZV\YJLZ VU 403 ^OPJO HYL YLSL]HU[ [V [OL JVU[LU[
outlined in this Curriculum.

I. Draft Standards for Media and Information Literacy Curricula
Guidelines
This document contains a description of the “Belgrade Recommendations on Draft
Standards for Media and Information Literacy Curricula Guidelines,” and outlines a
process towards further multi-stakeholder consultation of the Draft Standards for
Media and Information Literacy Curricula Guidelines. It is aimed at guiding MIL curricula
development and implementation by stakeholders in countries around the world.
Achieving media and information literacy for all requires that it is integrated in all levels
of formal, informal and non-formal education and learning. The primary target groups
for this document are policymakers who are responsible for curricula development
and MIL related programmes, curriculum developers and planners, teachers, MIL
experts and practitioners implementing MIL-related curricula. https://en.unesco.org/
ZP[LZKLMH\S[ÄSLZILSNYHKLFYLJVTTLUKH[PVUZFVUFKYHM[FNSVIHSFZ[HUKHYKZFMVYFTPSF
curricula_guidelines_12_november.pdf

II. Media and information literacy: policy and strategy guidelines
In the evolving knowledge societies of today, some people are overloaded with content
while others are in dire need of reliable information. Everywhere, people yearn to
express themselves freely, to actively participate in governance processes and cultural
exchanges. Media and information literacy (MIL) provides all citizens with critical
competencies to thrive in this regard, in particular in the 21st century context.
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Recognizing that achieving MIL for all will require its integration into national policies,
UNESCO published the Media and Information Literacy Policy and Strategy Guidelines
in 2013.
As Professor Ulla Carlsson, Director of the Nordic Information Centre of Media and
Communication Research, notes in her Preface, “this publication is of vital importance
[V^HYKPTWYV]PUNLɈVY[Z[VWYVTV[L403VUUH[PVUHSHUKYLNPVUHSSL]LSZ¹
;OL .\PKLSPULZ HYL KP]PKLK PU[V [^V WHY[Z ;OL ÄYZ[ PZ HU 403 7VSPJ` )YPLM KLZPNULK
to inform policymakers and decisionmakers on MIL in policy development, and also
serves as a summary of the publication. Part 2 is divided into several comprehensive
JOHW[LYZ KPZJ\ZZPUN!  OV^ [V LUSPZ[ 403 HZ H KL]LSVWTLU[ [VVS"  JVUJLW[\HS
MYHTL^VYRZ MVY 403 WVSPJPLZ HUK Z[YH[LNPLZ" HUK  TVKLS 403 WVSPJ` HUK Z[YH[LNPLZ
that can be adapted to national level policymaking by countries worldwide. https://
unesdoc.unesco.org/ark:/48223/pf0000225606

III. Global Media and Information Literacy Assessment Framework:
country readiness and competencies
The MIL Assessment Framework provides methodological guidance for the national
adaptation process, with six phases and various practical tools. The assessment
results can enable countries to make informed decisions for interventions aimed at
further developing MIL by fostering an enabling environment and enhancing citizens’
competencies. The MIL Assessment Framework is described in terms of its major
objectives, structure and other parameters for measurements at the national level. The
403*V\U[Y`9LHKPULZZ7YVÄSLPUJS\KLZX\HSP[H[P]LHUKX\HU[P[H[P]LPUKPJH[VYZ!TLKPHHUK
information in education, media and information literacy policy, media and information
supply, media and information access and use, including among civil society.
The resource further presents the MIL Competency Matrix and their composition
(MIL components, MIL matters, competencies, performance criteria and levels of
WYVÄJPLUJ` 0U HKKP[PVU P[ HZZLZZLZ IV[O PUKP]PK\HS HUK PUZ[P[\[PVUHS JVTWL[LUJPLZ
WHY[PJ\SHYS`[HYNL[PUN[LHJOLYZPUZLY]PJLHUKPU[YHPUPUN403JVTWL[LUJPLZJHUYLÅLJ[
the contextual national factors that facilitate the creation of an enabling and favourable
environment for MIL. Finally, it provides methodological guidance and practical
recommendations for conducting MIL Assessment at national level. https://unesdoc.
unesco.org/ark:/48223/pf0000224655

IV. Media and Information Literacy in Journalism: A Handbook for
Journalists and Journalism Educators
UNESCO published a handbook for journalists and journalism teachers, entitled
“Media and Information Literacy in Journalism”, in four languages (English, Karakalpak,
Russian and Uzbek).
The publication is a practical tool for journalists in exercising their profession, in
particular as it relates to media information literacy (MIL).
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The handbook includes both theoretical materials, as well as exercises, case studies and
practical tools to help promote a deeper understanding of the theoretical knowledge,
and to support its translation into practice. The handbook deals with the notion of
‘fake news’ (use of this term is discouraged as if content is fake it is not news) and
misinformation, provides a conceptual framework for media and information literacy
underlining its relevance and importance for journalism, and explores principles and
roles of MIL in journalism education. In addition, the handbook covers topics such as
ethics on the Internet, human rights and work with sources, in collecting and processing
PUMVYTH[PVU ^H`Z [V ]LYPM` HUK WYV]PKL YLSPHISL PUMVYTH[PVU HUK [OL PKLU[PÄJH[PVU VM
‘fakes’, false or manipulated textual or visual information.
Handbook in

English,

Russian,

Uzbek,

Karakalpak

https://en.unesco.org/news/unesco-promotes-media-and-information-literacysupport-media-development-uzbekistan

V. Journalism, ‘Fake News’ and Disinformation: A Handbook for
Journalism Education and Training
>YP[[LUI`L_WLY[ZPU[OLÄNO[HNHPUZ[KPZPUMVYTH[PVU[OPZOHUKIVVRL_WSVYLZ[OL]LY`
UH[\YLVMQV\YUHSPZT^P[OTVK\SLZVU^O`[Y\Z[TH[[LYZ"[OPURPUNJYP[PJHSS`HIV\[OV^
KPNP[HS[LJOUVSVN`HUKZVJPHSWSH[MVYTZHYLJVUK\P[ZVMMHSZLHUKTPZSLHKPUNJVU[LU["
ÄNO[PUNIHJRHNHPUZ[KPZPUMVYTH[PVUHUKTPZPUMVYTH[PVU[OYV\NOTLKPHHUKPUMVYTH[PVU
SP[LYHJ`"MHJ[JOLJRPUN"ZVJPHSTLKPH]LYPÄJH[PVUHUKJVTIH[[PUNVUSPULHI\ZL
This model curriculum is an essential addition to teaching syllabi for all journalism
educators, as well as practicing journalists and editors who are interested in
information, how we share it and how we use it. It is mission critical that those who
practice journalism understand and report on the new threats to trusted information.
Political parties, health professionals, business-people, scientists, election monitors
HUKV[OLYZ^PSSHSZVÄUKP[\ZLM\S0[PZH]HPSHISLPU[^LU[`[OYLLSHUN\HNLZ
O[[WZ!LU\ULZJVVYNÄNO[MHRLUL^Z

VI. Balancing Act: Countering Digital Disinformation while
Respecting Freedom of Expression
In 2020, the Broadband Commission for Sustainable Development, co-founded
by UNESCO and the International Telecommunication Union (ITU), launched a
comprehensive study on one of the world’s most intricate challenges: ‘Balancing
Act: Countering Digital Disinformation while respecting Freedom of Expression’. The
study is unique in its global scale and comprehensiveness, but it is also highly actionVYPLU[LK^P[OHZ\P[LVMZLJ[VYZWLJPÄJHJ[PVUHISLYLJVTTLUKH[PVUZHUKHWVPU[
framework to test disinformation responses.
Targeted analyses and recommendations address the life cycle of online misinformation
and disinformation: from production to transmission, reception and reproduction.
9LHKLYZ^PSSÄUKJOHW[LYWHJRHNLZ[OH[HYLVMZWLJPHSPU[LYLZ[[V!
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࡛

Legislators and policy makers (counter disinformation campaigns, electoralZWLJPÄJYLZWVUZLZ[OL-YLLKVTVM,_WYLZZPVU(ZZLZZTLU[-YHTL^VYR

࡛

Internet companies, producers and distributors (content curation, technical and
algorithmic, advertisement policy, demonetization responses)

࡛

Journalists, investigative researchers and fact checkers

࡛

Universities and applied and empirical researchers

࡛

Other target audiences (educational, ethical and normative, empowerment and
credibility labelling responses).

;OL ÄUKPUNZ HYL VYNHUPaLK PU[V H [`WVSVN` VM  KPɈLYLU[ JH[LNVYPLZ VM YLZWVUZLZ
[V TPZPUMVYTH[PVU HUK KPZPUMVYTH[PVU ¶ YHUNPUN MYVT PKLU[PÄJH[PVU HUK PU]LZ[PNH[VY`
responses, through to policy and legislative measures, technological steps and
LK\JH[PVUHS HWWYVHJOLZ -VY LHJO JH[LNVY` VM YLZWVUZL [OL YLHKLY ^PSS ÄUK H
description of work being done around the world, by which actors, how it is funded
and who or what is targeted. The report further analyses the underlying assumptions
and theories of change behind these responses, while weighing up the challenges and
opportunities. Each category of response is also assessed in terms of its intersections
with the universal human right of freedom of expression, with a particular focus
on press freedom and access to information. Finally, case studies of responses to
COVID-19 misinformation and disinformation are presented within each category. At
the heart of this knowledge product is the need for, and value of, balancing responses
to disinformation with respect for freedom of expression. The research shows us that
this can be done.
https://www.broadbandcommission.org/Documents/working-groups/FoE_Disinfo_
Report.pdf

VII. Teaching and Learning Transformative Engagement
0UYLJLU[`LHYZ^LOH]LZLLU`V\UNSLHYULYZ[HRLHJ[PVU[VPUÅ\LUJLSVJHSUH[PVUHS
or global communities on a range of issues, from gun violence in school to climate
change. At the same time, other young learners have expressed a wish to contribute
to transformative processes but expressed their lack of knowledge and know-how
[V KV ZV ;OPZ ZP[\H[PVU \UKLYSPULZ [OL \YNLUJ` VM \UKLYZ[HUKPUN KPɈLYLU[ MVYTZ VM
transformative engagement undertaken by young learners, especially in relation to the
role of education.
Building on Target 4.7 of the Sustainable Development Goal (SDG) 4 on Education,
UNESCO supports its Member States in taking forward Global Citizenship Education
(GCED) and Education for Sustainable Development (ESD), to empower learners to
HZZ\TLHJ[P]LHJJV\U[HISLHUKLɈLJ[P]LYVSLZ[V[HJRSLJOHSSLUNLZH[SVJHSUH[PVUHS
and global levels.
While there is a large body of literature on citizenship and civic education, there is
less clarity about the meaning of ‘responsible transformative engagement’ for young
learners in relation to GCED and ESD – notably, the types of transformative engagement
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and the meaning of ‘responsible’. To further understanding of the connection between
learners’ engagement and education, we can help to clarify the knowledge, skills and
competencies that schools may provide, as well as how the role of education can vary
depending on context.
https://unesdoc.unesco.org/ark:/48223/pf0000368961?locale=fr

VIII. Online Course on Global Citizen Education for Educators/
Teachers
If you are in learning spaces, you can get involved through online courses and resources
developed by the UNESCO Mahatma Gandhi Institute of Education for Peace and
Sustainable Development:
https://mgiep.unesco.org/cit
and
https://mgiep.unesco.org/article/empoweringlearners-through-unesco-mgiep-s-indigeneously-designed-learning-platformframerspace
https://mgiep.unesco.org/global-citizenship.
One of the seminal resources available in this toolkit is Rethinking Learning - A Review
of Social and Emotional Learning for Education Systems. https://mgiep.unesco.org/

IX. Media Education: A Kit for Teachers, Students, Parents and
Professionals
This Media Education Kit, published by UNESCO and available in Arabic, English and
French, is in part a product of the MENTOR project initiated by UNESCO and supported
I`[OL,\YVWLHU*VTTPZZPVUHZHÄYZ[H[[LTW[[VKL]LSVWHJVTWYLOLUZP]L[VVSRP[
PU[OLÄLSKVM403
Questions addressed by the kit include: What should media education consist of?
Who should provide it? How should it be included in a curriculum? Beyond schools,
do families have a say in the matter? Should professionals always be involved and
OV^&>OH[Z[YH[LNPLZJHU[OLW\ISPJHKVW[[VKLHS^P[O[OLILULÄ[ZHUK[OLSPTP[H[PVUZ
of media?
The kit contains a Proposal for a Modular Curriculum, a Handbook for Teachers, a
Handbook for Students, a Handbook for Parents, a Handbook for Ethical Relations
with Professionals and an Internet Literacy Handbook.
http://unesdoc.unesco.org/images/0014/001492/149278e.pdf

X. UNESCO Media Development Indicators
The UNESCO Media Development Indicators (MDIs) are a set of internationally agreed
indicators, translated into many languages, to assess the conditions needed for media
and information services to perform their public service functions. The indicators help
L_HTPUL[OLMVSSV^PUNÄ]LPU[LYSVJRPUNJH[LNVYPLZVMJVUKP[PVUZ!Z`Z[LTVMYLN\SH[PVU"
WS\YHSP[` HUK KP]LYZP[` VM TLKPH" TLKPH HZ H WSH[MVYT MVY KLTVJYH[PJ KPZJV\YZL"
WYVMLZZPVUHSJHWHJP[`I\PSKPUN"HUKPUMYHZ[Y\J[\YHSJHWHJP[`;OPZYLZV\YJLWYV]PKLZH
framework for understanding media ecosystems in general. To date, 20 countries have
produced concrete reports that assess their national mediascape.
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XI. International Meeting on Media Education – Progress,
Obstacles, New Trends since Grünwald: Towards New Assessment
Criteria?
This international meeting was organized in Paris in June 2007, by the French
Commission for UNESCO in partnership with UNESCO, and with the support of the
French Ministry of Education and the Council of Europe.
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/CI/CI/pdf/theme_media_
literacy_grunwald_declaration.pdf

XII. Empowerment through Media Education
This publication was produced by NORDICOM, International Clearing House, and
Göteborg University, with the support of UNESCO. The book is based on the First
International Conference on Media Education held in Riyadh in March 2007, which
was also supported by UNESCO, and on the abovementioned International Meeting
on Media Education: Progress, Obstacles, New Trends since Grünwald: Towards New
Assessment Criteria, held in Paris, June 2007.
When discussing issues regarding democracy and development, we often forget that
media-literate citizens are a precondition. In other words, an important prerequisite for
[OLLTWV^LYTLU[VMJP[PaLUZPZHJVUJLY[LKLɈVY[[VPTWYV]LTLKPHHUKPUMVYTH[PVU
literacy – skills that help to strengthen the critical abilities and communicative skills
that enable the individual to use media and communication both as tools and as a way
of articulating processes of development and social change, improving everyday lives
HUKLTWV^LYPUNWLVWSL[VPUÅ\LUJL[OLPYV^USP]LZ
Media and information literacy is needed by all citizens, and is of decisive importance
to the younger generation – both in their role as citizens and as participants in society,
HUK MVY [OLPY SLHYUPUN J\S[\YHS L_WYLZZPVU HUK WLYZVUHS M\SÄSTLU[ ( M\UKHTLU[HS
LSLTLU[VMLɈVY[Z[VYLHSPaLHTLKPHHUKPUMVYTH[PVUSP[LYH[LZVJPL[`PZTLKPHLK\JH[PVU
But when issues such as these are discussed, all too often the frame of reference is
the media culture of the Western world. There is an urgent need for the agenda to
open up much more to non-Western ideas and intercultural approaches than is the
case at present. Internationalization is both enriching and necessary with regard to our
common interest in broader, more all-inclusive paradigms.
https://www.nordicom.gu.se/en/publikationer/empowerment-through-media-education

XIII. Understanding Information Literacy: A Primer
This publication, published in 2008 by the UNESCO’s Information for All Programme
0-(7 VɈLYZ PUZPNO[Z VU [OL I\PSKPUN ISVJRZ VM PUMVYTH[PVU SP[LYHJ` ^OPJO PZ VUL
dimension of MIL, in an easy-to-understand and non-technical manner.
;OLW\ISPJH[PVU[HYNL[ZHKP]LYZLH\KPLUJLMYVTNV]LYUTLU[VɉJPHSZPU[LYNV]LYUTLU[HS
civil servants, information professionals and teachers to human resources managers in
IV[OWYVÄ[HUKUVUWYVÄ[VYNHUPaH[PVUZ)LSV^PZHUL_JLYW[VM[OLW\ISPJH[PVU!
‘Over the course of your life, the more you learn and thereby come to know, but
LZWLJPHSS` [OL ZVVULY `V\ THZ[LY HUK HKVW[ WYVÄJPLU[ SLHYUPUN ZRPSSZ OHIP[Z HUK
H[[P[\KLZ¶ÄUKPUNV\[OV^MYVT^OLYLMYVT^OVTHUK^OLU[VZLHYJOMVYHUKYL[YPL]L
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the information that you need to know [...] – the more information literate you thereby
become. Your competency in applying and utilizing those skills, habits and attitudes
will enable you to make sounder and timelier decisions to cope with your personal and
family health and welfare, educational, job-related, citizenship and other challenges.’
http://unesdoc.unesco.org/images/0015/001570/157020e.pdf

XIV. I’d blush if I could: Closing gender divides in digital skills
through education
This publication shares strategies to close gender divides in digital skills through
education. It contains three parts: a policy paper and two think pieces. The ideas and
recommendations made in this resource can easily be applied to MIL as a tool to
promote gender equality.
The policy paper outlines the persistence and severity of the gender gap in digital skills,
provides a rationale for interventions, and makes recommendations to give women and
girls equal opportunities to develop and strengthen digital skills.
;OLÄYZ[[OPURWPLJLL_HTPULZ[OL¸0*;NLUKLYLX\HSP[`WHYHKV_¹HUK[OL<5,:*6
ÄUKPUN[OH[JV\U[YPLZ^P[O[OLOPNOLZ[SL]LSZVMNLUKLYLX\HSP[`Z\JOHZTHU`JV\U[YPLZ
in Europe, also have the lowest proportions of women pursuing advanced degrees in
computer science and related subjects.
The second think piece examines how AI voice assistants projected as young women
WLYWL[\H[L OHYTM\S NLUKLY IPHZLZ 0[ VɈLYZ YLJVTTLUKH[PVUZ [V LUZ\YL [OH[ [OL
continued proliferation and use digital assistants does not exacerbate gender divides
and propagate gender-based stereotypes.
https://en.unesco.org/Id-blush-if-I-could

XV. Gender, Media & ICTs: New approaches for research, education
& training
0[PZVM[LUKPɉJ\S[[VPKLU[PM`HUKJVTWHYL]HYPV\Z[YHPUPUNYLZV\YJLZHUKVWWVY[\UP[PLZ
about gender equality in media and ICTs. This resource responds to this challenge with
a range of curriculum and training ideas for adoption and adaptation. The resource
SPURZLK\JH[PVUHSHUKWYVMLZZPVUHSÄLSKZ^P[OWVSPJ`ÄLSKZPUVYKLY[VPTWYV]LNLUKLY
equality in and through the media. It was produced by the UNESCO UNITWIN Network
on Gender, Media and ICTs, within the framework of the Global Alliance on Media and
Gender (GAMAG) – an alliance initiated by UNESCO in 2014.
https://en.unesco.org/gamagandunitwin

XVI. ICT Competency Standards for Educators
In response to the need for standards to help national education sectors leverage ICTs,
UNESCO teamed up with Cisco, Intel and Microsoft, as well as with the International
Society for Technology in Education (ISTE) and the Virginia Polytechnic Institute and
State University (Virginia Tech), to set up the ICT Competency Standards for Teachers
(CST) project.
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The goal of the CST project is to provide guidance on how to improve educators’
practice through ICTs and give a new dimension to their skills, regardless of where the
classroom is located - resulting in better education and highly skilled learners.
;OL 0*; *VTWL[LUJ` :[HUKHYKZ MVY ,K\JH[VYZ W\ISPJH[PVU JVTWYPZLZ H ZL[ VM
[OYLLIVVRSL[ZPUJS\KPUN!
࡛

A Policy Framework explaining the rationale, structure and approach of the CST
project http://unesdoc.unesco.org/images/0015/001562/156207e.pdf

࡛

A Competency Standards Modules’ Structure, which combines the components
of educational reform with various policy approaches to generate a matrix of skill
sets for educators http://unesdoc.unesco.org/images/0015/001562/156210E.pdf

࡛

0TWSLTLU[H[PVU .\PKLSPULZ WYV]PKPUN H KL[HPSLK Z`SSHI\Z VM [OL ZWLJPÄJ ZRPSSZ [V
be acquired by teachers within each skill set/module. http://unesdoc.unesco.org/
images/0015/001562/156209E.pdf

XVII. Learning for the future – competences for education for
sustainable development
Education should play an important role in enabling people to live together in ways
that contribute to sustainable development. Education can contribute to unsustainable
living when there is a lack of opportunity for learners to question their own lifestyles
and the systems and structures that promote those lifestyles. It also happens through
reproducing unsustainable models and practices. The recasting of development,
therefore, calls for the reorientation of education towards sustainable development
This resource covers a set of competences as goals to which all educators should
aspire. While it does not prescribe behavioural outcomes, it provides a framework
for the professional development of educators and is of particular importance to
PUKP]PK\HSZNYV\WZHUKPUZ[P[\[PVUZ[OH[OH]LHT\S[PWSPLYLɈLJ[
https://unesdoc.unesco.org/ark:/48223/pf0000261802
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PART 2:
MODULES

INTRODUCTION: HOW TO USE THIS
MIL CURRICULUM
Media and information literacy (MIL) concerns the function of content providers such
as libraries, archives, museums, media and digital communications companies in our
personal lives, in sustainable development, and in democratic societies. It promotes
the individual’s rights to communicate and express, and to seek, receive and impart
information and ideas. It encourages the evaluation of content providers and their
content based on how they are produced, the messages and values being conveyed,
and the intended audiences or purposes.
0UHUPUMVYTH[PVUHUKRUV^SLKNLIHZLKZVJPL[`!
࡛

Communication and information are central to the Sustainable Development Goals
and democratic processes

࡛

Content providers contribute to forming perceptions, beliefs and attitudes

࡛

There is an increase in user-generated content, the use of digital spaces, citizens’
journalism, and citizens-driven information

࡛

MIL is important for citizens’ participation and success in society

By bringing together related competencies regarding content, content providers, and
technologies for producing and disseminating content, the MIL Curriculum presents a
holistic approach to literacy that is necessary for life and work today. This curriculum
YLJVNUPaLZ[OLULLKMVYHUL_WHUKLKKLÄUP[PVUVMSP[LYHJ`-\Y[OLY403HSZVYLJVNUPaLZ
the roles of libraries, archives and museums as important providers of content in
addition to institutions such as the media and Internet companies.

TARGET AUDIENCE FOR THE MIL
CURRICULUM
The target groups for the curriculum are essentially educators and learners. Educators
and learners are understood in the broadest sense of the terms to include teachers
at the secondary and primarily tertiary levels, persons involved in training or learning
VUHSSMVYTZPU5.6Z*:6JVTT\UP[`JLU[LYZ[OLTLKPHSPIYHYPLZVUSPULVYVɊPUL
Given that the curriculum was developed with adaptation in mind, it can be used by
]HYPV\ZZ[HRLOVSKLYZPU[LYLZ[LKPU[OLÄLSKVM403<ZLYZTH`ULLK[VHKHW[[OLJVU[LU[
[V THRL P[ TVYL YLSL]HU[ VY HJJLZZPISL [V ZWLJPÄJ [HYNL[ NYV\WZ ;OL J\YYPJ\S\T PZ
HSZVYLSL]HU[[VNV]LYUTLU[VɉJPHSZHUKTPUPZ[YPLZHUKV[OLYZVJPHSHUKPU[LYUH[PVUHS
development organizations.
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MAIN FEATURES OF THE MIL
CURRICULUM
Media and information literacy seeks to bring together disciplines that were once
separate and distinct. It recognizes that digital advancement has driven convergence
in information processing and the competencies needed to engage critically with
various types of content across platforms and content providers. The MIL Curriculum is
comprehensive and inclusive. It has been developed with a non-prescriptive approach,
and with adaptation in mind. It is presented in the form of modules.
The modules in this curriculum document include all or some of the following
ZLJ[PVUZ!
࡛

Background and rationale

࡛

Key topics

࡛

Learning objectives

࡛

Pedagogical approaches and sample activities

࡛

Assessment & Recommendations

࡛

Topics for further consideration

࡛

Resources and References

The learning objectives identify the key goals of each of the modules for educators and
learners, in general. They also identify the competencies (knowledge, skills, attitude,
and values) that educators and learners should be able to demonstrate after completing
each module/unit. In any adaptation plan, these should be considered in the overall
context of the Curriculum and Competency Framework and the model MIL curriculum
modules which are part of this package.
The background and rationale section explores the topic of the module, outlining and
describing content and context. It is important to note that the commentary is not
intended to be exhaustive, but is meant to illustrate the possible considerations and
directions that users might explore.
The same can be said for the suggested pedagogical approaches and sample activities
that have been included. These have been developed to illustrate the many ways in
which the skills and knowledge acquired in each module can be demonstrated. These
pedagogical approaches and activities should be seen as examples only. Educators
are encouraged to use these as a basis to prepare more locally or culturally relevant
HJ[P]P[PLZ;VHZZPZ[[OLLɈVY[ZVM\ZLYZ<5,:*6^PSSIL\WKH[PUNHK`UHTPJT\S[PTLKPH
online version of the MIL Curriculum which will include a multimedia databank of MILYLSH[LKYLZV\YJLZSLZZVUWSHUZHJ[P]P[PLZL[J<5,:*6^PSSL_WSVYLVɊPULWHJRHNPUN
of the multimedia version and will stimulate open educational resources. Please consult
the UNESCO website for more information.
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The section on assessment and recommendations includes suggestions for formative
and summative assessment. These recommendations are meant to highlight
possibilities for assessment, which include assessment for learning, assessment of
learning, and assessment as learning. Additional topics for further consideration are
VɈLYLK[V[OL\ZLYZ^OV^HU[[VNVM\Y[OLY
Finally, modules conclude with a section of resources and references that have been
YLJVTTLUKLK MVY \ZL ^P[O [OL TVK\SLZ <ZLYZ TH` ÄUK [OL` OH]L [OLPY V^U SVJHS
resources which they would like to add to this list.

THE MIL CURRICULUM ADAPTATION
PROCESS: RECOMMENDATIONS
In the implementation and adaptation of this resource, consideration has to be given
[V [OL YLHSP[PLZ [OH[ L_PZ[ PU H ]HYPL[` VM SLHYUPUN ZWHJLZ ¶ ^OL[OLY VɊPUL VUSPUL
or distance – the priorities and goals of the users or institutions, existing interests,
programme content and priorities, timelines, availability, and time constraints. The
MVSSV^PUNYLJVTTLUKH[PVUZHYLVɈLYLKHZH^H`VMLUZ\YPUN[OH[[OLJ\YYPJ\S\TTLL[Z
the needs of the users involved in all forms of learning.
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࡛

0KLU[PÄJH[PVUVMRL`Z[HRLOVSKLYNYV\WZHUKZL[[PUN\WHZ[LLYPUNJVTTP[[LL

࡛

In the initial stages, a comprehensive review of the MIL Curriculum and the
Curriculum and Competency Framework should take place. This will enable users
to identify priority areas in the curriculum which can best meet their needs.

࡛

An assessment of present knowledge if individuals and curricula in respect to
institutions or countries should be completed in order to ascertain whether or not
elements of MIL are already included in existing curricula. This will obviously help
to avoid unnecessary repetition and overlap. It will also help to identify any gaps in
L_PZ[PUNJ\YYPJ\SHHUKWYVNYHTTLZ[OH[TH`ILÄSSLKI`[OL403*\YYPJ\S\T

࡛

The best approach to implementing MIL will have to be determined by each
institution, with consideration given to time available and required resources
(i.e., including both materials and personnel). Key questions to consider here
include: How should MIL be taught? How should it be integrated? Is there MIL
expertise within the institution? If not, where can it be found? Is there access to the
necessary materials and resources? If not, where can these be located? How do
[OLZLPKLU[PÄLKULLKZHɈLJ[[OLKLZPYLKHKHW[H[PVUZ[YH[LN`&

࡛

This MIL Curriculum will need to be prepared for adaptation. This means it may
be necessary to prepare a tailored version of the MIL Curriculum based on
considerations mentioned above. The UNESCO Open Educational Resources
(OER) can assist with the actual adaptation process. Open educational resources
are learning materials that have been released under an intellectual property license
such as Creative Commons that allows their free use by others. (See Box at the
end of this section for more details).
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࡛

Once the adapted curriculum or tailored version has been developed, it is important
that a pilot test take place. This testing stage will have to be monitored and the
outcome of the pilot will need to be assessed.

࡛

Based on the assessment of the pilot, necessary revisions should be made to the
adapted curriculum, including recommendations for implementation.

࡛

At this stage, institution-wide integration of the curriculum will be ready, based on
the integration strategy chosen by the institution (see below).

࡛

Ongoing documentation, monitoring and assessment of the curriculum should
be completed. Where appropriate, the development and documentation of case
studies should be completed as a way of sharing best practices and informing the
larger educational community of the work being done at various institutions.

࡛

The extent of adaptation depends on many of the variables mentioned above as it
relates to the users, groups/associations, or institutions.

INTEGRATION STRATEGIES
;OLMVSSV^PUNZ[YH[LNPLZMVYPU[LNYH[PUN[OL403*\YYPJ\S\THYLVɈLYLKMVYJVUZPKLYH[PVU!
࡛

:[HUKHSVULJV\YZL!;OL403*\YYPJ\S\TJHUILVɈLYLKHZHZ[HUKHSVULJV\YZL
MVYJYLKP[Z0[JHUILVɈLYLKHZHTHUKH[VY`VYVW[PVUHSJV\YZLMVY]HYPV\ZSLHYULYZ
or educators. For educators who are in-service, the curriculum can be adapted as
HJLY[PÄJH[LWYVNYHTTLMVY\WZRPSSPUN

࡛

Institute approach: This involves a one or two-week, face-to-face intensive training
experience, followed by a project assignment which educators have 2-3 months to
JVTWSL[L*YLKP[ZJHUHSZVILVɈLYLKMVY[OPZ[YHPUPUNWYVNYHTTL

࡛

4\S[PJVTWVULU[Z PU[LNYH[PVU! +PɈLYLU[ JVTWVULU[Z VM [OL 403 *\YYPJ\S\T JHU
IL PU[LNYH[LK PU[V ]HYPV\Z YLSH[LK JV\YZLZ HSYLHK` ILPUN VɈLYLK [V SLHYULYZ HUK
educators. Examples include education technology, literacy, social studies, civic
education, etc. This is perhaps the most complex of the strategies proposed here.
0UVYKLYMVY[OPZPU[LNYH[PVU[VILLɈLJ[P]LJHYLM\SWSHUUPUN^PSSILYLX\PYLK^P[O
consideration given to overall programme goals and assessment. Keep in mind
that the focus attention that MIL requires may be lost with this approach.

࡛

6USPUL JV\YZL! ;OL JV\YZL JV\SK IL VɈLYLK VUSPUL MVY ]HYPV\Z \ZLYZ ;OPZ JV\SK
include partnership with another institution in or outside the respective country.
It is important to note that the users, groups/associations, or institutions would
not have to set up its own online course but could partner with another institution
[OH[OHZMHJPSP[PLZPUWSHJLMVYVɈLYPUNVUSPULJV\YZLZ;OLPUZ[P[\[PVUTH`JVUZPKLY
VɈLYPUN[OLJV\YZLHZHJLY[PÄJH[LKPWSVTHVYKLNYLLWYVNYHTTL:LLL_HTWSLZ
VM403466*VɈLYLKI`<5,:*6HUKV\YWHY[ULYZVU[OPZSPUR!https://en.unesco.
org/themes/media-and-information-literacy/moocs.
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In the long term, a combination of two or more of these strategies could also be explored.
A blended approach is likely to have greater impact. Evidently, the adaptation process
and integration strategies employed will vary among users, groups/associations or
PUZ[P[\[PVUZKLWLUKPUNVUHU\TILYVMKLÄUPUNMHJ[VYZ:VTLVI]PV\ZVULZHYLSL]LS
of readiness, knowledge, availability of resources and expertise, and depth and scope
of the integration.

Adapting and sharing MIL Curricula via UNESCO’s new Open Educational
Resources: Online Multimedia MIL Teaching Resources Tool platform
The UNESCO Open Educational Resources (https://iite.unesco.org/
theme/oer/VɈLYZLSLJ[LK<5,:*6W\ISPJH[PVUZHZM\SS`SPJLUZLKVWLU
educational resources (OERs). OERs are learning materials that have
been released under an intellectual property license, such as Creative
Commons*, that allows their free use by others. See also this: http://
www.oerplatform.org/. There might be other OER platforms and open
databases in your regions.
UNESCO and partners will be updating a OER driven Online Multimedia MIL
Teaching Resources Tool platform, http://unesco.mil-for-teachers.unaoc.
org/ (Search the UNESCO website for updated link to this resources as
will be necessary) as global communities of practice – including educators,
learners and various actors – will be able to freely copy, adapt, and share
their resources, including the MIL Curriculum.
By persuading and assisting users and institutions to share their adapted
MIL curricula as fully-licensed OERs on the Platform, we provide other
users, curricula developers, or quality assurance assessors looking to
develop their own curricula, with an unparalleled opportunity to easily
and intuitively select and compare curricula from near-by or international
institutions, in their own language. They are then able to easily, legally,
and freely ‘copy’ the content closest to their requirements to adapt to
their local requirements.
The Platform will encourage collaboration and partnership opportunities
between similar institutions and more strongly links the users and
institutions to UNESCO for future enhancements of the MIL Curriculum.
Capacity-building assistance on Creative Commons* and help in
transforming and transferring materials from OERs to institutions that are
willing to share their adaptations.
*Creative Commons licenses build on traditional copyright practices
HUK HSSV^ JYLH[VYZ [V KLÄUL ^OPJO YPNO[Z [OL` YLZLY]L HUK ^OPJO
YPNO[Z [OL` ^HP]L MVY [OL ILULÄ[ VM YLJPWPLU[Z VY V[OLY JYLH[VYZ http://
creativecommons.org)
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MODULE 1:
A FOUNDATIONAL
MODULE: AN
INTRODUCTION
TO MEDIA &
INFORMATION
LITERACY & OTHER
KEY CONCEPTS

‘If it were possible to deƂne
generally the mission of
education, it could be said
that its fundamental purpose
is to ensure that students
beneƂt from learning in ways
that allow them to participate
fully in public, community and
economic life.’
– New London Group

BACKGROUND AND
RATIONALE
The intersection of news media and information and
communication technologies (ICTs) and the attendant
convergence of content and systems means that people are
increasingly living in a mediated world. This is a world where
person to person communication and the transmission of
content occurs increasingly via technological platforms.
This reality brings with it many opportunities as well as
challenges making media and information literacy (MIL) vital
to empower people. The opportunities include more access
to information and avenues for self-expression, lifelong
learning, participation, creativity, dialogue, cultural exchange
and transparency, which when put together contribute
to achieving the Sustainable Development Goals. The
challenges include privacy and data infringement concerns,
rising misinformation, surveillance, mounting online hate
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speech and violent extremist content, frequent attacks on
women and further exclusion of marginalized groups.
The advent of the COVID-19 pandemic demonstrates the
FKDQJHVLQñRZVRILQIRUPDWLRQGLJLWDOWHFKQRORJ\PHGLDWLQJ
institutional providers and media development. On one
KDQGPDQ\RIWKHSURVSHFWVDQGHσRUWVWRWDFNOHWKHYLUXV
H[LVWLQWKHRYHUDOOHFRORJ\<HWWKHHσRUWVDUHDOVRKLQGHUHG
by the ‘disinfodemic’, which is the confusing content mix,
often overshadowing information with misinformation – and
enabled by digital communications.
MIL as an umbrella term that encompasses various
competencies that enable individuals and groups to
navigate the turbulent seas of today’s information and
communications environment. It covers a large spectrum of
knowledge, skills, attitudes and values. MIL enables citizens,
including youth, to acquire competencies to understand their
LQIRUPDWLRQ QHHGV EHWWHU VHDUFK ðQG FULWLFDOO\ HYDOXDWH
use, and contribute to information and media content
wisely. Thereby, MIL enables the purposeful and creative
use of digital technology and empowers all users through
enhancing their knowledge of their online and digital rights,
as well of the ethical issues surrounding access to and use
of information. Media and information literate citizens are
HTXLSSHGWRHQJDJHPRUHHσHFWLYHO\LQGLDORJXHIUHHGRPRI
expression, access to information, gender equality, diversity,
peace, and sustainable development.
MIL is an important prerequisite for balancing citizens’ power
against that of content providers, and for harnessing ICTs for
education and fostering equitable access to information and
IUHHGRPRIH[SUHVVLRQ)RUSHRSOHWRHσHFWLYHO\SDUWLFLSDWH
and succeed throughout all stages of life, it is urgent that
MIL is integrated at all levels of society and in formal, nonformal and in-formal education.
According to the recent statistics of the ITU World
Telecommunication/ICT Indicators Database, 2019, 1.3
billion (3/4) of the world’s 1.7 billion households, representing
4.9 billion people, have a television; and 0.6 billion (1/3) of all
households, representing 1.9 billion people, have access to
a computer; As of January 2021, 59.6 percent of the world’s
population or 4.66 billion people are using the Internet30; in
30. Statista, https://www.statista.com/statistics/617136/digital-population-worldwide/.
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the middle of 2020, there were an estimated 105 mobilecellular subscriptions per 100 inhabitants. Added to this there
are over 2.5 billion radio receivers. The World Association
of Newspapers reports 640 million users worldwide paid
for print and digital news each day in 2018. The UNESCO
Institute of Statistics estimates that close to 1 million new
books are published annually in the world. At the end of
2019, over 69 per cent of the world youth population (aged
15-24 years) was using the Internet. According to a UNICEFITU joint report in 2020, 1.1 billion - or 1 in 3 children and
young people aged 25 years or less - have Internet access
DW KRPH 7KH QXPEHU RI EXVLQHVVHV DGRSWLQJ DUWLðFLDO
intelligence grew by 270% in four years, between 2015 and
2019 (Gartner, 2019).
When put together, the number of television and radio stations,
newspapers, cell phones, access to and use of the Internet,
books, libraries, billboards, and video games determine much
of what we learn about ourselves, our country, our cultures
and the world around us. In this connected world, being
media and information literate means that we can rethink
what is called citizenship and lifelong learning, and consider
concepts such as global citizenship education, education
for sustainable development, and digital citizenship.
Content providers such as libraries, archives, museums,
media, digital communications companies are central to
sustainable development, democracy and good governance,
both as a platform for democratic discourse and enablers
of digital creativity and entrepreneurship. If the content
providers and digital tools are going to support democracy
and sustainable development, citizens need to understand
how to use them critically, know how to interpret the messages
they receive, create and share. Equally, if the ecosystem
is to reinforce digital creativity and entrepreneurship, in
addition to the competencies mentioned above, people
should also understand how to identify opportunities for
HQWUHSUHQHXUVKLSLQWKLVDUHQDDQGJUDVSWKHEHQHðWVRIWKH
intersection of critical thinking, creativity, and collaboration
for social change.
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While the importance of fundamental numeracy and literacy
skills cannot be underestimated, the inclusion of MIL in
curricula and development programmes means that young
people must also understand the functions of content
providers and have the skills to seek, evaluate, use and create
content to achieve their personal, social, occupational and
educational goals. They must also possess basic skills for
critical thinking, to analyse and use them for self-expression,
for becoming independent learners, producers, informed
citizens, professionals, and participants in the governance
and democratic and economic processes of their societies
(cf. Report of National Forum on Information Literacy, 2005).
This module is built on four pillars: critical thinking, selfexpression, participation, and creativity. It will consider MIL
as relevant to and overlapping with a variety of disciplines/
ðHOGVDQGZLOOH[SORUHVXFKTXHVWLRQVDV
What is information within the wider mix of content? What
are the media and the digital communication companies?
What are digital technologies? Why teach about all of these?
Why are they important? What is media literacy? What is
information literacy? What is digital literacy? Why media and
information literacy?
The module will present MIL as teaching/learning and social
and economic engagement processes rather than solely as a
discipline. Therefore, it will broadly introduce learners to key
LVVXHVDQGFRQFHSWVRIWKHðHOGZKLFKZLOOEHGHDOWZLWKLQ
PRUHGHWDLOLQRWKHUPRGXOHVRσHULQJWKHPWKHRSSRUWXQLW\
WR GHYHORS DQ XQGHUVWDQGLQJ RI WKH GLσHUHQFH EHWZHHQ
‘teaching about,’ ‘teaching through’, and engaging in society
with MIL as a tool.
The aim is for educators, learners, community leaders, and
peer educators themselves to become media and information
literate, and to develop the competencies necessary for
integrating MIL at all levels and for all types of education.
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UNITS
UNIT 1:

UNDE4STANDIN) MEDIA
AND INF14MATI1N LITE4AC;:
AN 14IENTATI1N

UNIT 2:

MIL AND CIVIC PA4TICIPATI1N

UNIT 3:

INTE4ACTIN) 9ITH C1NTENT
P41VIDE4S SUCH AS LI$4A4IES,
A4CHIVES, MUSEUMS, MEDIA,
DI)ITAL C1MMUNICATI1NS
C1MPANIES

UNIT 4:

MIL, DI)ITAL SKILLS, CULTU4AL
PA4TICIPATI1NC4EATIVIT; AND
ENT4EP4ENEU4SHIP

UNIT 5:

MIL, TEACHIN) AND LIFEL1N)
LEA4NIN)
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UNIT 1: UNDERSTANDING MEDIA
AND INFORMATION LITERACY:
AN ORIENTATION
DURATION: 2 HOURS

Key Topics
࡛

+LÄUPUN[OLZPTPSHYP[PLZHUKKPɈLYLUJLZIL[^LLUºPUMVYTH[PVU»HUKºTLKPH»

࡛

Exploring the importance of the content providers

࡛

Describing key learning outcomes of media and information literacy

Learning Objectives
([[OLLUKVM[OPZTVK\SLLK\JH[VYZZOV\SKILHISL[V!
࡛

Identify key learning outcomes/elements and convergence of media and information
literacy and digital skills

࡛

Understand media and information literacy, and its importance and relevance in
the lives of learners and educators today

࡛

Identify and explore the normative roles of content providers such as libraries,
archives, museums, media, digital communications companies

࡛

Explore these roles as manifested (or absent) in a variety of texts

Level of Competencies Targeted in this Unit:
࡛

Basic / Intermediate

Multiple Roles of Media
Media, digital communication companies, and other content providers play a central
role in information and communication processes. They are one way of communicating
information, although their role is much broader than that. To the extent that such
media are an important part of every society’s communication system, their institutional
make-up is often meshed with a variety of non-media content providers, such as
libraries, museums, archives, Internet communication companies, other information
organizations and citizens who produce their own content.
-VY[OLW\YWVZLVM[OPZ403J\YYPJ\S\TUL^ZTLKPHHYLUVYTH[P]LS`KLÄULKPYYLZWLJ[P]L
of the nature and technologies used) as sources of credible and current information
created through an editorial process determined by journalistic values whereby editorial
HJJV\U[HIPSP[` JHU IL H[[YPI\[LK [V H ZWLJPÄJ VYNHUPaH[PVU VY H SLNHS WLYZVU ;OPZ PZ
not to ignore the realities where norms are not lived up to – such as through “media
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capture” cases and other normative failures, which is why critical thinking, through
MIL, should be applied to the media as to all the content providers.
4LKPHHUKV[OLYJVU[LU[WYV]PKLYZJHUILHZZLZZLKHZ[V^OL[OLY[OL`SP]L\W[V
[OLPYUVYTH[P]LYVSLZ;OL`HYLL_WLJ[LK[V!
࡛

Act as channels of information and knowledge through which citizens communicate
with each other and make informed decisions

࡛

Facilitate informed debates between diverse social actors

࡛

Provide us with much of what we learn about the world beyond our immediate
experience and serve as means by which a society learns about itself and builds a
sense of community

࡛

Function as a watchdog of government in all its forms, and promote transparency
in public life and public scrutiny of those in power through exposing corruption,
maladministration and corporate wrong-doing

࡛

Be essential facilitators of democratic processes and one of the guarantors of free
and fair elections

࡛

Be a vehicle for cultural expression and cultural cohesion within and between nations

࡛

Function transparently as an advocate and social actor in their own right while
respecting pluralistic values31

Convergence
<5,:*6HUKL_WLY[ZPUKPɈLYLU[ÄLSKZOH]LJVPULK[OL\TIYLSSHJVUJLW[VMTLKPH
HUK PUMVYTH[PVU SP[LYHJ` IYPUNPUN [VNL[OLY YLSH[LK ÄLSKZ [OH[ OH]L [OL ZHTL V]LYHSS
learning objective to empower learners and citizens to develop critical skills in the
consumption, use, creation and sharing of content.
Information could be grouped into primary sources, for example research reports, and
[OLZLZ" ZLJVUKHY` ZV\YJLZ MVY L_HTWSL IVVRZ QV\YUHSZ THNHaPULZ UL^ZWHWLYZ"
and tertiary sources taken from primary and secondary sources, such as databases,
repositories, and bibliographies. On one side, MIL addresses textual outputs (either
electronic or paper-based publications) that normally undergo peer-review and
long editing processes. This is intellectual property from which citations, references
and bibliography can be taken. MIL is also about mass media which considers the
Z\I[SL[PLZ VM PTHNL JVSV\Y HUK ZV\UK PU TLZZHNLZ H]HPSLK I` KPɈLYLU[ WYV]PKLYZ
Z\JOHZ[LSL]PZPVUZVJPHSUL[^VYRZHUKÄSTTHRPUNJVTWHUPLZ(S[OV\NOPUZ[P[\[PVUZ
do not always live up to normative expectations, the media broadly should exist to
inform, educate and entertain. See below Table (1.1) which illustrates the relation and
convergence of content, issues, methods, tools, components of information, media,
and technology.

31. Adapted from UNESCO MDIs
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TABLE 1.1 MEDIA AND INFORMATION LITERACY CONVERGENCE: FROM
TRADITIONAL TO CONVERGENT VIEWS*
INFORMATION (LITERACY)

MASS MEDIA/DIGITAL TECHNOLOGIES –
MEDIA/DIGITAL (LITERACY)
News

Books
Monographs

CONTENT
FORMATS

Journals
Serials

Convergence

Patents

Newspapers
Television
Radio
Visuals

Businesses

Social Networks

Academic/research products

Pop culture products
Some investigative research

Investigative research
Peer-reviewed
Long editing process

CONTENT
VALIDATION

Editorial industry validation

Convergence

Citations are crucial

Industry validation
Slow editing process
Sometimes impromptu preparation given
the nature of media
User feedback/Accepted assessment

Groups – More selective
Reading skills are needed

PERCEIVED
AUDIENCE

Less digested – More cognitive
demand

Convergence

User to search
Retrieval-evaluation skills required

PERCEIVED
ACCESS

ICT maker blurred boundaries

Convergence

Educational use/Business

PERCEIVED
MAIN
PURPOSE
FOR USE

Long term-decision making

More general mass audiences, and often
targeted groups
Audio visual messages, reading and
viewing skills needed
Sound bite or dramatic visuals
Media follows/Targets user
:RPSSZ[VÄS[LYYLQLJ[HUKHUHS`ZLTLKPH
messages
Creation/Production skills are also required

Entertainment and education focus
Daily and long-term decision-making

Convergence

More audiovisuals

Essentially printed text.

PERCEIVED
AESTHETICS

Usually academically produced

Convergence

Librarians

PERCEIVED
SKILL
PROMOTERS

Mass media specialists

Convergence

Focus on aesthetics, design

Concern for info-Collection use
Educators
Concern for quality information

Industry/Government produced, large
and small companies – mainstream and
alternative

Media productions concern for truth
versus bias

*Adapted from Lau, J. and Grizzle, A. (2019). Evolution and History of Media and Information Literacy.
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Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
Consider the characteristics of MIL described in Figure 1 in the Media and Information
Literacy Curriculum and Competency Framework for Educators (Part 1). Discuss
each characteristic. Write down what each of these means to you. Do you think this
description is complete? What do you think should be included?
*VUZPKLY[OLMVSSV^PUN[LYTPUVSVNPLZSPURLK[VKPɈLYLU[SP[LYHJPLZYLSH[PUN[V403
HUKILPUN\ZLKI`]HYPV\ZHJ[VYZHYV\UK[OL^VYSK!
࡛

Media literacy

࡛

Games literacy

࡛

Library literacy

࡛

Social media literacy

࡛

Computer literacy

࡛

AI literacy

࡛

Freedom of expression literacy

࡛

Data literacy

࡛

Internet literacy

࡛

Safety literacy

࡛

Digital literacy

࡛

Security literacy

࡛

News literacy

࡛

Privacy literacy

࡛

Cinema literacy

<ZPUN[OL0U[LYUL[VYHSPIYHY`YLZLHYJO]HYPV\ZKLÄUP[PVUZVMLHJOVM[OLZL[LYTPUVSVNPLZ
What do you observe about the relationship between and among these individual
terminologies or notions of MIL? Write one paragraph describing what would be your
rationale for combining media literacy and information literacy as MIL.

Sourcing Information
The proper use of information that is made available with content by various content
providers depends on people’s abilities to understand their information needs, and to
locate, retrieve and evaluate the quality of the content they can access. Today, there is an
extremely wide and diverse content selection varying greatly in accuracy, reliability, and
value. In addition, this information exists in a variety of forms (as text, image or statistics,
electronically or in print), made available through online repositories and portals, virtual and
real libraries and documentary collections, databases, archives, museums, etc. The most
PTWVY[HU[MHJ[VYOV^L]LYPZ[OH[[OLX\HSP[`VMJVU[LU[JHU]HY`ZPNUPÄJHU[S`
Before evaluating content and its sources, it is important to think about what we use
information for, alongside our use for entertainment, for example. This will help to
identify credible information sources. The key questions might be: What source or what
kind of source would be the most credible for providing information in this particular
JHZL&>OPJOZV\YJLZHYLSPRLS`[V\ZL]LYPÄJH[PVUTL[OVKZILMHPYSHJROPKKLUTV[P]LZ
show quality control and be open to correction and redress?
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We can think of information as being held within the mix of content providers such
as libraries, archives, museums, media, digital communications companies. These
content providers have a number of roles, including to:
࡛

Inform

࡛

Educate

࡛

Facilitate teaching and learning processes

࡛

Provide access to all types of information (sometimes free of charge, plural, reliable
and without restrictions)

࡛

Serve as a gateway to information

࡛

Promote universal values and civil rights, such as freedom of expression and
information

࡛

Serve as society’s collective memory

࡛

Gather information

࡛

Preserve cultural heritage

࡛

Entertain

At the same time, these providers sometimes play other over-riding roles as means to
make money, as a political tool, as a cultural hegemony, etc.

Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

,_WSVYL JVU[LU[ KPɈLYLUJLZ HTVUN ]HYPV\Z [`WLZ VM JVU[LU[ WYV]PKLYZ MVY
L_HTWSL! ^OPJO WYV]PKL TVYL PUMVYTH[PVU [OHU HK]LY[PZPUN VY LU[LY[HPUTLU["
which give oxygen to misinformation or hate speech. Also identify the content
[`WLZMVYL_HTWSLTVUVNYHWOPJ]ZZLYPHSMVYTH[ZHUK\UKLYZ[HUKOV^[OL`KPɈLY
3LHYULYZJV\SKL_WSHPU^OH[PZ[OLKPɈLYLUJLIL[^LLULHJO[`WLVMW\ISPJH[PVUHZ
HWWYVWYPH[L"HUKUHTL[^VL_HTWSLZMVYLHJO[`WLVMW\ISPJH[PVU

࡛

Library catalogues are a source of quality information. Ask learners to familiarize
[OLTZLS]LZ^P[O[OLRL`LU[YPLZ!H\[OVY[P[SLHUKZ\IQLJ[HUKKLÄULH[VWPJHUK
ZLHYJOMVY[^VZV\YJLZVML]LY`[`WLVMPUMVYTH[PVUHUKTLKPH[OH[[OL`JHUÄUK

࡛

:\Y]L` [OL TLKPH [V ÄUK YLZV\YJLZ VY TLKPH [L_[Z [OH[ HYL L_HTWSLZ VM [OL
functions listed above. Identify texts that illustrate these roles on a local, national
and global level.

࡛

*VTWHYL[OLJOHYHJ[LYPZ[PJZVMSPIYHY`JH[HSVN\LZZV`V\JHU\ZL[OLT[VÄUK[OL
information you are researching in order to optimize time and dedication. a) Mention
the library catalogues you are familiar with and search for four more, preferably
from colleges. b) Do a search on a topic of your interest in the catalogues that you
JVUZPKLY[VIL[OLILZ[HTVUN[OVZLJVUZ\S[LKJ3PZ[Ä]LYLMLYLUJLZVMIVVRZVY
other materials that you found in the catalogues that you consider to be the best.
9LÅLJ[VUHUKWYV]PKLHYN\TLU[ZHZ[V^O``V\[OPUR[OL`HYL[OLILZ[
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࡛

:\Y]L`JVSSLNL\UP]LYZP[`VYW\ISPJSPIYHYPLZ[VÄUKIVVRZVYV[OLYYLZV\YJLZ^OPJO
provide information about sustainable development, democracy, other parts of the
^VYSKKPɈLYLU[J\S[\YLZZVJPHSHUKLJVUVTPJSPMLVYV[OLYPZZ\LZVMPU[LYLZ[[V`V\
Explore questions such as: Who decides on the level of resources that should be
allocated to libraries? Who decides which books should be included in the library
and which should be excluded? Who decides which books are more important
than others? How does budget and copyright impact on role? Are libraries serving
their purposes? (A similar activity could be organized for museums or archives).

࡛

The media can encourage the development and building of a nation but can also
foster exclusivist nationalism. Discuss how and why media exercise these functions.
;OPURHIV\[[OLJVU[LU[VM[OLTLKPHPU`V\YJV\U[Y`/V^THU`KPɈLYLU[WVPU[ZVM
]PL^JHU`V\ÄUKVUKL]LSVWTLU[UH[PVUI\PSKPUNHUKUH[PVUHSPU[LYLZ[ZHUKMYVT
which perspective?

࡛

:LHYJO [OL ^LI [V ÄUK Z[VYPLZ YLSH[PUN [V [OL KLSPILYH[L KLZ[Y\J[PVU VM SPIYHYPLZ
T\ZL\TZ VY HYJOP]LZ VY JLY[HPU IVVRZ K\L [V ^HY JVUÅPJ[Z L[J /V^ JHU `V\
]LYPM`[OH[[OPZZ[VY`PZ[Y\L&.P]LU[OH[[OPZPZ[OLÄYZ[\UP[LK\JH[VYZTH`UV[OH]L
been exposed to the requisite skills to answer this question, so should signal this
as an upcoming competence and move on to the other questions. How could the
destruction of media, libraries, archives, and of digital communications and other
YLZV\YJLZHɈLJ[WLVWSL[OLPYOPZ[VY`VYJ\S[\YL&>OH[HYLZVTLV[OLYPTWSPJH[PVUZ
based on your observation, of such actions?

࡛

What is public domain information? Research how public domain information
is treated by two government institutions in your country. Debate the adequacy
of information provided by these institutions. Are there national policies for how
information should be made public? Do access to information laws exist in your
country? Are these being used? What are citizens’ entitlements to transparency?

࡛

Based on the answers provided from the activity suggested above, indicate the
outcomes for media and information literacy (what the media and information
literate person should be able to do).

࡛

Make a list of media that are present in the daily lives of learners and educators
today. What are the key roles and functions that each of these media perform?
What do you think it means to be ‘literate’ when it comes to using these content
providers? What knowledge, skills and attitudes are necessary?

࡛

Keep a journal for one day in which you record your daily use and interaction
with content providers, such as libraries, archives, museums, media and digital
communications companies. What patterns emerge in your personal use? How
many hours do you spend engaged with platforms such as the Internet, television
or radio, gaming devices, etc.? What roles are these content providers playing
in your life?

࡛

Take a walking tour of your school or neighbourhood. List the examples of content
providers that are present in these environments. Which of the roles listed above
do these examples illustrate?

࡛

Imagine that you wake up one day and there are no more media, libraries, or
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PUZ[P[\[PVUZ VɈLYPUN 0U[LYUL[ HUK TVIPSL [LSLWOVUL ZLY]PJLZ 0U HKKP[PVU HSS
newspapers, magazines, radio stations and TV channels have disappeared.
Analyse in small groups what would happen to citizens:
 How would they be informed now?
 How would they communicate news about facts and events?
 What would happen with the decisions you usually make?
 What would you – personally – most miss in such a situation?
 What would society lose with this kind of problem?
࡛

Write a ‘letter to the editor’ with your conclusions on the value of the content
providers in a democratic society, provided they live up to their normative roles.

Importance of MIL for Citizens
MIL is concerned with giving people an understanding of the importance of content
providers such as libraries, archives, museums, media and Internet communications
companies in order to:
࡛

KPɈLYLU[PH[LIL[^LLUPUMVYTH[PVUHUKV[OLYJVU[LU[HUKHZZLZZJVU[LU[WYV]PKLYZ

࡛

make informed decisions

࡛

SLHYUHIV\[PUMVYTH[PVU]LYPÄJH[PVU[OYV\NOYLZLHYJO

࡛

build a sense of community based on shared facts and rights respecting narratives

࡛

maintain public discourse conducive to democracy and sustainable development

࡛

critically participate in the life cycle of information and other content

࡛

engage in lifelong learning

Further, MIL should spur citizens to become active producers of information and
innovators of media and information products. MIL should incite them to use new
and traditional media for self-realization, creativity and greater participation in their
country’s democracy and the global information network.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report
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UNIT 2: MIL, CIVIC PARTICIPATION
AND RIGHT TO INFORMATION
DURATION: 2 HOURS

Key Topics
࡛

Functions of content providers such as libraries, archives, museums, media, digital
communications companies

࡛

What should citizens expect from content providers?

࡛

MIL and its importance to democracy and good governance

࡛

Freedom of expression, right to information, editorial independence of media,
plurality and diversity in content providers

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

understand and describe the normative functions of content providers as these
relate to right to information and data or access to information and knowledge,
freedom of expression, self-expression, and participation in democratic processes,
and

࡛

identify the conditions needed for various content providers to perform those
functions

Normative Role of Journalism
Journalism and media sources are important in every society. Without journalists
and the news media, there would be no ‘window on the world’— we would have little
way of knowing what was happening in our communities or in the world beyond our
immediate experience. There are several key factors that journalistic practices should
respect, and that citizens have come to expect of journalism:
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࡛

Organizing knowledge – making chaotic information organized and comprehensible,
HUKNVPUNILOPUKW\ISPJYLSH[PVUZHUKVɉJPHSWVZP[PVUZ[V\UJV]LYZWLJPHSPU[LYLZ[Z

࡛

Truthfulness – in the media, sources of information should be clearly stated so that
JP[PaLUZJHUQ\KNLYLSL]HUJLYLSPHIPSP[`HUKWV[LU[PHSIPHZLZ"PTWVY[HU[\UHUZ^LYLK
questions should be noted with an expectation of a follow-up if controversy exists

࡛

Public interest – in the work they do, journalists can do much to further the public
interest by equipping citizens with the information they need to take part in public
HɈHPYZ

࡛

Independence – it should be clear that public interest in citizens’ debate should
[HRL WSHJL V]LY HUK HIV]L WLYZVUHS IPHZLZ" JVTTLU[H[VYZ T\Z[ L_HTPUL ºIV[O
ZPKLZVM[OLJVPU»KPZJ\ZZPKLHZ[OL`IV[OHNYLLHUKKPZHNYLL^P[O"HUKQV\YUHSPZ[Z
must show independent thinking in their work
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࡛

-VY\T MVY W\ISPJ JYP[PJPZT HUK WYVISLT ZVS]PUN ¶ [OL UL^Z TLKPH ZOV\SK VɈLY
several channels for public interaction (letters, e-mail, phone contact or public
MVY\T"JP[PaLUZHSZVL_WLJ[[OH[[OLTLKPHNP]L[OLTHJJLZZ[VZWHJLVYHPY[PTL[V
HSSV^JVU]LYZH[PVUZPU[OLPYV^UºSHUN\HNL»^P[OMLSSV^JP[PaLUZ"M\Y[OLY[OL`L_WLJ[
that a broad representation of views and values is visible in news coverage

࡛

Accountability – the media should monitor all those who exercise power, not only
NV]LYUTLU[ZI\[HSZVPTWVY[HU[W\ISPJHUKWYP]H[LIVKPLZ"I`OVSKPUN[OLWV^LYM\S
to account, the media can inform community thinking. Media should also have
systems whereby journalists and their principals can be held accountable

࡛

Proportional and relevant news – citizens have a need for timely knowledge of
PTWVY[HU[PZZ\LZHUK[YLUKZ"YLWVY[ZZOV\SKUV[V]LYZ[H[LVY\UKLYZ[H[L[OL[Y\L
nature of threats and risks

࡛

Balancing privacy and the right to know – citizens expect media professionals to
balance the public right to know with the personal right to privacy (cf. Fackson
Banda, UNESCO, 2009).

Right to Information or Access to Information
Right to information, freedom of information and access to information are often used
to mean the same thing. Some experts argue that access to information is a more
generalized and wider concept than the other two. Right to information is essential
for both democracy and development. Citizens have the right to free speech and the
YPNO[VMHJJLZZ[VW\ISPJPUMVYTH[PVUHZIHZPJO\THUYPNO[Z<5,:*6KLÄULZMYLLKVT
of information as the right to access information held by public bodies or by private
bodies performing public functions or performing functions with public interest. Public
domain information is equally the property of citizens. Content providers such as
libraries, archives, museums, media, digital communications companies should help
to ensure the right to freedom of information for each citizen.
The role of content providers is changing with the rapid spread of digital technologies,
Z\JOHZPUMVYTH[PVUHUKJVTT\UPJH[PVU[LJOUVSVNPLZ0*;ZZVJPHSTLKPHHUKHY[PÄJPHS
intelligence. ICTs provide access to information and knowledge almost instantaneously.
*VU[LU[ WYV]PKLYZ PUJS\KPUN W\ISPJ H\[OVYP[PLZ OVSKPUN VɉJPHS YLJVYKZ HYL HISL [V
WYV]PKL UL^ ZLY]PJLZ ;OLZL VɈLY UL^ VWWVY[\UP[PLZ MVY LɈLJ[P]LS` HUK LɉJPLU[S`
meeting the needs of citizens for life-long learning, research and entertainment, and
for connecting communities. In this context, access to data and algorithms organizing
data into information is becoming an important issue.
7YV]PKLYZOH]LZL]LYHSRL`M\UJ[PVUZ^OPJOPUJS\KL!
࡛

Providing open access to information resources without any racial, gender,
VJJ\WH[PVUHSHUKYLSPNPV\ZYLZ[YPJ[PVUZ"W\ISPJSPIYHYPLZPUWHY[PJ\SHYWYV]PKLHJJLZZ
free of charge

࡛

7YV[LJ[PUNYLHKLYZ»WYP]HJ`HUKJVUÄKLU[PHSP[`PU[LYTZVMJVU[LU[JVUZ\S[LKVU[OL
premises or online
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࡛

Providing access to diverse and plural information resources, based on
professionalism and without political, religious or moral bias

࡛

Collecting and preserving information for future generations

࡛

Contributing to ensuring the authenticity, reliability and truthfulness of information

࡛

Responding to requests for information and data

࡛

Developing, implementing and ensuring people’s engagement with right to
information or access to information policies

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested activities below and others that you may formulate.
࡛

Guide learners to investigate whether their country of residence has a right to
information law or national access to information policies. Guide them to access
the law or policy - to what extent they address issues such as health, education,
agriculture, elections, government entities, private sector, and other development
priorities. If there is no access to information law in the country, organize a
discussion about what could be done to peacefully advocate for such laws and
policies. A good place to start is to explore how one could engage with the ministry
dealing with information issues, parliamentarians, local government authority or
related entities in the country.

࡛

Guide learners to explore if existing right to information laws in their countries have
clauses that address public education on access to information laws or policies.
Are these public education programmes being implemented? Promoting MIL is one
way to help people to understand more about how to use access to information
laws and how these laws relate to their daily lives. Please search for reputable
resources that can help to teach about right to information.

࡛

+P]PKLSLHYULYZPU[V[OYLL[VÄ]LNYV\WZ.\PKL[OLT[VZLSLJ[VULVM[OL:\Z[HPUHISL
Development Goals (SDGs) that is of priority importance to them. Then help them to
ILJVTLMHTPSPHY^P[O[OLVɉJPHS<UP[LK5H[PVUZ:+.ZTL[HKH[HYLWVZP[VY` https://
unstats.un.org/sdgs/metadata/(ZR[OLT[VMVJ\ZMVYHTVTLU[VU[OLVɉJPHSSPZ[
of indicators and data being collected to report on these Goals. You can have them
discuss and write 5-10 bullet points as to why the right to information or an absence
of this right can accelerate or hinder the achievement of the SDGs. They should
also answer questions such as how can MIL help citizens to search for, understand
and monitor the progress of the SDGs as shown by data collected through these
indicators? What can they do as individuals, groups and communities to educate
[OLPYWLLYZHIV\[[OL:+.ZHUKOV^JHU403OLSW[OLPYLɈVY[Z&

࡛

Organize a discussion around this process to request access to certain documents.
The process is generalized from an actual example from Australia32: 1) make the

32. ACT Government, Education https://www.education.act.gov.au/about-us/freedom_of_information.
Accessed on 18 January 2021.
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request in writing, 2) state under which Freedom of Information Act provision the
request is being made, 3) be very clear about what document is being sought
providing as much information as possible, 4) provide a contact telephone number
and/or email address, 5) provide a postal address to which the response to the
request may be sent to. Some countries or authorities may have an online form to
complete. Do online research to ensure the data you are asking for is not already
online as part of the proactive transparency of the government.
࡛

Using relevant library and Internet resources, research between 5 and 10
news stories of the past year on a national or global level. Identify which of the
expectations listed above are met in each of the stories. What are the key elements
PU [OLZL Z[VYPLZ [OH[ THRL [OLT LɈLJ[P]L L_HTWSLZ& -VY HU` VM [OL Z[VYPLZ [OH[
did not meet these expectations, suggest changes that could have been made to
improve them.

࡛

Write a short essay arguing that readers have an obligation to approach the news
with an open mind and not just with a desire that the news reinforce existing opinions.

࡛

Select coverage of a local issue or story and examine it closely. Part of being
media and information literate is having the awareness of, and the ability, to apply
the above criteria to the coverage that various issues receive. To what extent were
citizens’ expectations being met in the local example? What potential impact did
the coverage have on the local community? Where citizens’ expectations were not
being met, what recourse did citizens have to address problems? What roles can
media and information literacy play in supporting citizens?

࡛

Do you agree that the well-informed citizen is better equipped to make decisions
and to participate in a democratic society? Why? Write an editorial expressing
your opinion.

࡛

Discuss: How is the role of information viewed and valued in your society? What
do you think is the relationship between information and knowledge, and between
information and power?

Freedom of Expression, Editorial Independence, Plurality and
Diversity
Freedom of information and expression underpin media and information literacy. In
this context, the use of the related term freedom of information refers to access to
public information. ‘Information is key to our understanding of the world around us,
V\Y HIPSP[` [V ÄUK H TLHUPUNM\S YVSL PU P[ HUK V\Y JHWHJP[` [V [HRL HK]HU[HNL VM [OL
resources available to us. When information is concentrated in the hands of a few, the
public’s ability both to make decisions and to assess the decisions is greatly reduced.
An ethical and pluralistic media can ensure transparency, accountability and the rule of
law (UNESCO Freedom of Expression Tool Kit). Independent media draw their power
from reporting professionally on the communities they serve.

Freedom of Expression and the Press
Freedom of expression includes the freedom to express and exchange views
and opinions without fear of threats or punitive action. Freedom of expression is a
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fundamental human right. The right to freedom of expression protects not only freedom
of speech, but any act of seeking, receiving and imparting information or ideas,
regardless of the medium used. Freedom of the press is a necessary underpinning of
this right as it enables free expression to be public and shared and is thus essential to
the building and supporting of communities and civil society. Freedom of expression
can promote a true sense of ownership within society by allowing ordinary individuals
[V L_HTPUL HUK L_WYLZZ KPɈLYLU[ [OV\NO[Z HUK VWPUPVUZ -YLLKVT VM L_WYLZZPVU is
an integral part of civic participation, and essential for critical thinking. Restrictions to
freedom of expression are allowed only for limited reasons like protecting the freedoms
of others and where these restrictions are both necessary and proportional. Limitations,
Z\JOHZ[OLSH^ZWYL]LU[PUNOH[LZWLLJOZOV\SKILUHYYV^S`KLÄULK[VH]VPKTPZ\ZL
(World Trends in Freedom of Expression and Media Development).

Media Pluralism
A pluralistic media sector – one that crosses media platforms (print, broadcast,
online), locale (national, provincial and community) and political perspectives – helps
ZVJPL[PLZ[VIL[[LYYLÅLJ[VU[OLTZLS]LZ>OLUTLKPHVWLYH[PVUPZKPZWLYZLKPU[VTHU`
OHUKZVWPUPVUZ[OH[HYLUV[WVW\SHYJHUVM[LUZ[PSSÄUKHMVY\T(ULɈLJ[P]LTP_VM
international, national and local media outlets can give people the means to participate
in democratic processes. The widest possible dissemination of information from
diverse and antagonistic sources contributes to people’s welfare. While separately
owned newspapers and broadcasters generally criticize each other’s content, the
JVUJLU[YH[PVUVMTLKPH\UKLYJVTTVUV^ULYZOPWPZMHYMYVTVɈLYPUNT\[\HSJYP[PJPZT
and could lead to media capture for manipulative reasons. Media pluralism also means
recognition of public, private and community media sectors. Public media requires
IHSHUJLKUL^ZHUK]PL^Z"WYP]H[LTLKPHTH`SLHUPUWHY[PZHUKPYLJ[PVUZ"JVTT\UP[`
media should give voice to the public.

Editorial Independence
Editorial independence refers to the professional freedom entrusted to editors to
make editorial decisions without interference from the owners of the media or any
other state or non-state actors. Editorial independence is tested, for instance, when a
media organization runs articles that may be unpopular with its owners or advertisers.
Independence is not a free licence to do anything - it should be shaped positively by an
aspiration to ethics and standards of professional journalism. This means avoidance of,
VYW\ZOPUNIHJRHNHPUZ[PUÅ\LUJL[OH[JV\SKJVTWYVTPZLWYHJ[PJLZZ\JOHZ]LYPÄJH[PVU
before publishing, disclosure of interest, upholding public interest rather than private or
gratuitous interest, etc.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
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࡛

Using the Internet and library resources, research the ownership and control of
today’s major media companies and state-owned media operations, including how
H\[OVYP[PLZ HSSVJH[L [OLPY HK]LY[PZPUN ZWLUKPUN HJYVZZ KPɈLYLU[ V\[SL[Z 3PZ[ [OLPY
major holdings. What impact might this ownership and control have on access,
choice and freedom of expression? Research the laws that are in place in your
country or community to regulate media ownership and control.

࡛

:LL4VK\SLZHUK for related activities about ownership and use of AI, social
media, and related ethics.

࡛

Assess the role of alternative or independent media in your community. Select one
example, and describe the key elements that make it independent. In what ways
does it allow people to participate in the democratic process? In what ways is it
KPɈLYLU[MYVTTHPUZ[YLHTTLKPH&

࡛

Assess the status of community media in the country. Are communities really involved
in the governance and programming? Is the outlet a forum for the geographic
community or communities of interest? Is the medium operating indistinguishably
from commercial or state-owned outlets, or is it making a distinctive contribution?

࡛

Research the work of organizations that promote freedom of expression or protect
journalists, such as Article 19, the Committee for the Protection of Journalists,
Reporters Without Borders or regional and national NGOs. Focus on the work of
journalists supported by these organizations and identify the key elements of their
work that makes them worthy of support.

࡛

Discuss why the government and private media owners should respect the right
of media to editorial independence and, in particular, should refrain from putting
WYLZZ\YLVU[OLTLKPH^P[OYLZWLJ[[V[OLPYUL^ZHUKJ\YYLU[HɈHPYZJV]LYHNL

࡛

,_WHUK [OL KPZJ\ZZPVU [V V[OLY WV[LU[PHS PUÅ\LUJLZ V]LY LKP[VYPHS PUKLWLUKLUJL
HUKZ\NNLZ[OV^Z\JO\UK\LPUÅ\LUJLZJV\SKILWYL]LU[LK

࡛

+PZJ\ZZ^OH[PZTLHU[I`HUHYYV^S`KLÄULKSH^^OLYLJP[PaLUZHYLHISL[VRUV^
clearly when they fall within its remit, as distinct from vague and broad laws which
allow for selective interpretation.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report
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UNIT 3: INTERACTING WITH MEDIA
AND OTHER CONTENT PROVIDERS
SUCH AS LIBRARIES, ARCHIVES
AND INTERNET COMMUNICATIONS
COMPANIES
DURATION: 2 HOURS

Key Topics
࡛

How the institutions that provide content communicate meaning

࡛

The issue of representation: how content providers present information, people,
cultures, images, places, etc.

࡛

(JHKLTPJHUKZJPLU[PÄJPUMVYTH[PVU

࡛

The role of users, citizens and audiences

࡛

Engaging with digital communications companies through production of usergenerated content

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Understand and describe the key concepts that are used by content providers
including the media and digital communication companies

࡛

Understand how knowledge of these concepts will help users/citizens to critically
interact with the providers

Content Curation
A key part of media and information literacy is understanding how content providers
PUJS\KPUN [OL TLKPH JVUZ[Y\J[ KPɈLYLU[ [`WLZ VM Z[VYPLZ OV^ [OL` ZOHWL JVU[LU[ PU
presenting it, and what techniques they use to organize material that otherwise would
ILJOHV[PJHUKKPɉJ\S[[V\UKLYZ[HUK
All content providers – ranging from libraries through to YouTube - curate their content
holdings in terms of what they include and exclude, and how they present and organize
HJJLZZ[VKPɈLYLU[JVTWVULU[ZYH[OLY[OHUV[OLYZ
0[PZPTWVY[HU[[VOH]LHIHZPJ\UKLYZ[HUKPUNVM[OLKPɈLYLU[[LJOUPX\LZLTWSV`LKI`[OL
KPɈLYLU[JVU[LU[WYV]PKLYZPUJS\KPUN[OLTLKPH7H`H[[LU[PVU[V[OLºJVKLZ»[OL`\ZLHUK
how to interpret them. It may also be relevant to consider who is producing and arranging
the material and how active or interactive the consumers of media and information are –
whether their own perceptions impact upon the way information is presented.
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9LNHYKPUNHU`[`WLZVMJVU[LU[P[PZ]P[HS[VPKLU[PM`[OL]LYPÄLK[Y\[O;OPZPZPUHJHKLTPJ
ZJPLU[PÄJVɉJPHSNV]LYUTLU[HUKJ\S[\YHS[L_[ZW\ISPZOLKWYPU[LKVYZ[YLHTLKVUSPUL
either electronically or on paper. This means being able to scan texts, identify the
date of publishing and geographical coverage, potential bias, errors or in other words
deciding if the content is valid or not. Users need to interact with institutions that
acquire, organize and lend/share/distribute information materials. An example would
ILKPɈLYLU[[`WLZVMSPIYHYPLZ!ZJOVVSMYVTRPUKLYNHY[LU[VOPNOZJOVVSW\ISPJ[OL`
can either be county, state and even federal libraries open to the general public usually
free of charge), academic (university, research centres and other higher education
institutions), special (business, governments, NGOs, etc.), and national (all national
publications published at home or abroad preserved for posterity). The range of subinstitutional types is even wider in regard to media and Internet companies.
Closely curated content can be found in libraries but also in museum collections, where
each piece can be a source of data or information. Similarly, archives are excellent
ZV\YJLZVMWYPTHY`PUMVYTH[PVU6WLUHJJLZZYLWVZP[VYPLZVɈLYHT`YPHKVMQV\YUHSZ
books and primary sources, such as Directory of Open Access Journals (DOAJ). DOAJ
is a community-curated online directory that indexes and provides access to open
access, peer-reviewed journals. DOAJ is funded from donations, 18% of which comes
from sponsors and 82% from members and publishing members (https://doaj.org/).
6[OLYL_HTWSLZPUJS\KL3(9LMLYLUJPH^OPJONP]LZ]PZPIPSP[`[V[OLZJPLU[PÄJWYVK\J[PVUZ
of higher education institutions and research centres from Latin America, promoting
open access and free full-text information (http://lareferencia.info/es). The Internet also
carries a vast range of information available to potential readers or users, provided by
universities, institutes, museums and other institutes, as well as by individuals, and
VM[LUJ\YH[LK^P[OKPɈLYLU[HUKT\JOSVVZLYX\HSP[`JYP[LYPH[OHUSPIYHYPLZ

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
In relation to MIL, the following key areas should be examined closely in order to
understand how content providers operate, how they convey meaning, how they can
be used, and how the content being presented can be evaluated – including in relation
to its informational quotient and quality thereof. The following areas also underpin later
modules in this MIL curriculum document:

Technologies of Content
࡛

/V^ KV WYVK\JLYZ VM JVU[LU[ \ZL KPɈLYLU[ [LJOUPX\LZ VY ^H`Z VM YLWYLZLU[PUN
KPɈLYLU[RPUKZVMPUMVYTH[PVU&

࡛

/V^HYL[OLZL\ZLZPKLU[PÄLKHUKHJJLW[LKI`[OLNLULYHSW\ISPJ&

࡛

What are the codes and conventions or the ‘key ingredients’ or grammar of a
particular provider?
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࡛

A media commentator, Marshall McLuhan, wrote that ‘the medium is the message’33,
TLHUPUN[OH[[OLTLKP\TP[ZLSM¶WYPU[IYVHKJHZ[0U[LYUL[¶HɈLJ[Z[OL^H`^L
\UKLYZ[HUK [OL ^VYSK /V^ KVLZ [OL JOVPJL VM [LJOUVSVN` PUÅ\LUJL [OL RPUK VM
information we receive? How does this shape the message conveyed if at all?

Representation in Media and Information
࡛

Examine images as one form of representations

࡛

Analyse alphabetic text

࡛

Analyse the context

࡛

>OV ILULÄ[Z MYVT [OL HJJLW[HUJL VM YLWYLZLU[H[PVUZ HUK ^OV SVZLZ& /V^ KV
[OLZLPTHNLZPUÅ\LUJL[OL^H`^LZLLV\YZLS]LZHUKV[OLYZ&

࡛

/V^KV[OL`PUÅ\LUJLV\YRUV^SLKNLHUK\UKLYZ[HUKPUNVM[OL^VYSKIL`VUKV\Y
immediate experience?

࡛

/V^KV[OL`PUÅ\LUJLV\Y]PL^VMNLUKLYLX\HSP[`^VTLU»ZLTWV^LYTLU[NLUKLY
groups, persons with disabilities, indigenous peoples and ethnic minority groups?

࡛

,_HTPUL[V^OH[L_[LU[[OLLKP[VYPHSPUKLWLUKLUJLPZYLÅLJ[LKPUTLKPH[L_[

Production/User-Generated Content
࡛

Notions of human agency or autonomy are important here – who is creating the
text and why? What are the institutional and individual interests at stake?

࡛

How this connects to rights of communication and expression for the citizen and
the professional

࡛

How it connects to freedom of expression, active citizenship and media and
information literacy

࡛

9LZV\YJLZO\THUÄUHUJPHS[LJOUVSVNPJHSL[JHUKYLN\SH[PVUZHYLJVUZPKLYLKOLYL

Audience as Citizens and Users/Consumers
࡛

Target and active audiences

࡛

Active citizens and users/consumers negotiate their own meanings based on what
they bring to a text

࡛

Audiences have expectations of content providers based on utility, transparency,
accountability and fairness which underpin the brand of the provider and
trustworthiness.

࡛

Users/consumers have personal, economic, social and cultural needs for information.

Citizens as Users/Consumers of Provider Services
࡛

How do content providers select and curate resources and major selection criteria?

࡛

How do content providers such as libraries subscribe or purchase information
resources such as books, periodicals and databases? With their limited budget
what do they prioritize and why?

࡛

How to engage with government entities that provide information?

4J3\OHU -PVYL ;OL4LKP\TPZ[OL4LZZHNL!(U0U]LU[VY`VM,ɈLJ[Z7LUN\PU4VKLYU*SHZZPJZ
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࡛

How are content providers funded? See Modules 10 and 13

࡛

How do content providers generate income from their services? See Module 10

࡛

Requesting information about yourself stored by digital communications
companies, including social media. See Module 8.

Key Questions
࡛

What is the purpose of this text? How is this produced?

࡛

Who created it?

࡛

Who is the intended audience? How do you know? What is the main message?

࡛

>OVILULÄ[ZHUK^OH[KV[OL`NHPU&>OH[HYLT`PUMVYTH[PVUULLKZ&

࡛

/V^JHU0PKLU[PM`HUKKLÄUL[OPZULLK&

࡛

Does the information I need exist in the form I need it? If not, what action can I
take? How to understand, organize and assess the information found?

࡛

How can I present this information in usable formats?

࡛

How can I preserve, store and reuse, record and archive information?

࡛

How can or should I share this content?

Activities
࡛

Select a visual or other text of your choice and apply the key questions listed
above. What can you learn about the institutions, the messages conveyed, as well
as the intended audience?

࡛

Think about a personal or economic activity that you would like to undertake. Write this
down. Apply the key questions above starting with, ‘what are your information needs?’

࡛

Write down all the activities you do during a day, from the moment you wake up
in the morning until you go back to bed at night. Analyse in small groups: do you
need information to participate in these activities? Write down next to each activity
the information you need. For example, you need to know the temperature outside
PUVYKLY[VNL[KYLZZLK"`V\ULLK[VRUV^[OL[YHɉJZP[\H[PVUILMVYL`V\[HRL[OL
I\Z"`V\ULLK[VRUV^HIV\[[OLLJVUVT`PUVYKLY[VRUV^PM`V\HYLNVPUN[V
ask for a loan. Discuss: how important is information in your daily life? How many
KLJPZPVUZ^V\SK`V\OH]LKPɉJ\S[`THRPUN^P[OV\[PUMVYTH[PVU&

࡛

Using the library or the Internet, research some of the top television or radio
WYVNYHTTLZÄSTZVYHK]LY[PZLTLU[ZMYVT[OLWHZ[`LHY>OH[RL`[VWPJZMYVT[OL
list above were central to their success? Describe the ways in which one or more
of the above topics are highlighted by this example(s).

࡛

Write down a paragraph about the importance of citations, references and
bibliographies in books and journal articles. Scientists and learners must cite
and provide information about the information sources they used. Journalists
KV [OL ZHTL I\[ KLWLUKPUN VU JLY[HPU ZV\YJLZ JV\SK IL H WLYZVU VY JSHZZPÄLK
documents) and how sensitive some information might be, they have to do so
KPɈLYLU[S`[VWYV[LJ[[OLPYZV\YJLZMVY[OLW\ISPJ»ZPU[LYLZ[HUKYLZWLJ[PU[LYUH[PVUHS
journalistic standards on ethics and professional journalistic practices. In so doing,
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journalists are required to verify their facts and sources (International Federation of
Journalists Global Charter of Ethics for Journalists34).
࡛

Further explain why journalists should have the right not to disclose the sources of
their information, other than to their editors. Guide discussion around the pros and
cons of this reality.

࡛

+PZJ\ZZ º1V\YUHSPZT PZ H KPZJPWSPUL VM ]LYPÄJH[PVU» ¶ TLHUPUN [OL [LJOUPX\LZ
journalists use to check facts and authenticate sources

࡛

OpenDOAR: Identifying Relevant Repositories. Search in libraries or on the Internet
the website of the open repositories website OpenDOAR, and locate repositories
[OH[HYLPU`V\YSHUN\HNL3PZ[YLWVZP[VYPLZPU`V\YSHUN\HNLHUKÄ]L[OH[HYL
relevant to you in other languages. Write down a paragraph about which are the
VIQLJ[P]L[OPZKPYLJ[VY`TH`OH]LHUK^O`P[^HZJYLH[LKHUKOV^P[JHUILULÄ[
you and your community.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

UNIT 4: MIL, DIGITAL SKILLS,
CULTURAL PARTICIPATION/CREATIVITY
AND ENTREPRENEURSHIP
DURATION: 2 HOURS

Key Topics
࡛

Cultural participation through content providers

࡛

Cultural production in the digital age

࡛

Critical thinking and research in cultural entrepreneurship

࡛

Digital creativity

34. https://www.ifj.org/who/rules-and-policy/global-charter-of-ethics-for-journalists.html. Accessed on 18
January 2021
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Learning Objectives
([[OLLUKVM[OPZ<UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Describe how various content providers mediate cultural participation

࡛

Understand how MIL as critical thinking can contribute to ethical and diverse
cultural products, practices, and dialogue

࡛

How to use content providers such as digital media and tools for cultural exchange
and entrepreneurship

Cultural Literacy
UNESCO and partners around the world promote concepts related to MIL such as
cultural literacy and intercultural competencies.
*\S[\YHSSP[LYHJ`JHUJVU[YPI\[L[V!
࡛

Understanding better the values and perceptions of a society, including knowing its
historical references, heritage, and communal languages, and decoding interwoven
[OYLHKZVMJVU[L_[ZILOPUKHUKIL`VUK[OLWVSP[PJHSHUKLJVUVTPJHZWLJ[Z"

࡛

,_WHUKPUN HJJLZZ [V KP]LYZPÄLK J\S[\YHS JVU[LU[Z ^OPJO YLZWVUKZ [V [OL NSVIHS
commitment to promote human rights, with the right to a diversity of cultural
expression being an integral part. As such, the promotion of cultural literacy
becomes increasingly urgent in the context of both the globalized potential of
JVU[LU[MYVTKPɈLYLU[WHY[ZVM[OL^VYSKHZ^LSSHZ[OLKPNP[HSKP]PKLHSILP[HSZV
evident with the print and broadcast media.

࡛

Encouraging the sharing of one’s own culture and being open to learn about other
cultures, and thus fostering mutual understanding and dialogues, combatting
stereotypes, discrimination, xenophobia and other related intolerance, and
contributing to the rapprochement of cultures.

࡛

Strengthening learning outcomes, and cultivating competencies such as empathy,
JYP[PJHS[OPURPUNHUKJYLH[P]P[`I`OPNOSPNO[PUN[OLZPNUPÄJHUJLVMJ\S[\YHSHUKHY[PZ[PJ
contents, and showing how these are complementary to Science, Technology,
Engineering and Math (STEM) education.

MIL plays a vital role to enhance people’s critical involvement in promoting respect for
cultural diversity (including linguistic diversity), as well as to harness culture and arts
in the creative development of cultural goods and services in both the conventional
media and the digital environment. This in turn can lead to an expansion of people’s
choices, enhanced social inclusion, addressing the needs of the underprivileged and
vulnerable population, particularly women and youth, as well as those of minority
groups, including indigenous peoples and improving the sense of living together in the
increasingly multicultural societies of today.
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The 2001 Universal Declaration of Cultural Rights35 advocates for media pluralism,
access to means of expression and dissemination, as a way of contributing to the
HJJLZZMVYHSS[VJ\S[\YHSKP]LYZP[`HUKLX\HSHJJLZZ[VHY[ZJPLU[PÄJHUK[LJOUVSVNPJHS
knowledge, and digital forms. (Article 6). These are also enabling environments for MIL
competency. The Declaration also calls for actions on ‘digital literacy’ and ensuring
greater mastery of the new information and communication technologies, which should
be seen both as educational disciplines and as pedagogical tools capable of enhancing
[OLLɈLJ[P]LULZZVMLK\JH[PVUHSZLY]PJLZ(UUL_004HPUSPULZVMHJ[PVUWSHU
TABLE 1.2: MIL, INTERCULTURAL DIALOGUE, AND CULTURAL DIVERSITY: A
CONCEPTUAL SYNERGY
WITHIN THE FRAMEWORK OF
MIL

WITHIN THE FRAMEWORK OF THE PROMOTION
OF INTERCULTURAL DIALOGUE AND CULTURAL
DIVERSITY

Media and information literate
citizens
and digital citizenship

How content providers, including those on the Internet
can become literate about, and be instrumental in, the
promotion of principles in fostering intercultural dialogue
and respect of cultural diversity

Critical engagement in the
Sustainable Development Goals,
freedom of expression
and access to information for all

Encouraging the sharing of one’s own culture and being
open to learn about other cultures, the recognition of
the plural, varied and dynamic cultural identities, and
thereby increasing respect for cultural diversity, human
rights, and fundamental freedoms

Respect for audiences as human beings and citizens
and as themselves producers and central players in the
The centrality of human rights as a cultural and creative industries, and not just consumers
basis content production
of content products. Crucial here is how MIL can bolster
participation in cultural life and access to cultural
content and the competencies and means to do so.
The empowerment of citizens as
the primary aim of literacy

How citizens actively engage and negotiate with
the meanings in texts in relation to their own lived
experiences

The deployment of ICTs for
development
in an evolving paradigm of
knowledge societies

How citizens communicate their own worldviews using
ICTs, thereby promoting freedom of expression, and
ULNH[PUNVYÄS[LYPUNWYLQ\KPJLZHUKZ[LYLV[`WLZPUOLYLU[
in media and information outputs

Cultural and linguistic diversity

/V^JP[PaLUZKLÄUL[OLPYV^UJ\S[\YHSHUKSPUN\PZ[PJ
identities, and are able to express themselves in the
means and language they choose while being subject
to respect for human rights and fundamental freedoms,
and meaningfully interact with other cultural groups in a
process of free and open communication

:V\YJL! Adopted from the UNESCO Media and Information Literacy Policy Guidelines.

35. 2001 Universal Declaration of Cultural Rights. https://www.ohchr.org/EN/ProfessionalInterest/Pages/
CulturalDiversity.aspx and http://portal.unesco.org/en/ev.php-URL_ID=13179&URL_DO=DO_TOPIC&URL_SECTION=201.html
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Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Guide learners to explore the UNESCO Intercultural Dialogue Platform to learn,
explore and engage: https://en.unesco.org/interculturaldialogue/. The platform
VɈLYZ ]HYPV\Z SLHYUPUN HJ[P]P[PLZ HUK VWWVY[\UP[PLZ [V SLHYU HIV\[ V[OLY J\S[\YLZ
and participate in purposeful dialogue.

࡛

Protection of heritage and fostering creativity are at the heart of UNESCO’s mandate
and they constitute an important part of UNESCO’s work on the promotion of
respect for cultural diversity. Consult UNESCO’s normative instruments across
heritage, arts and creativity: https://en.unesco.org/themes/protecting-ourheritage-and-fostering-creativity. Investigate and discuss how these instruments
are being implemented in your country or community.

࡛

/LUY`1LURPUZKLÄULZHWHY[PJPWH[VY`J\S[\YLHZHJ\S[\YL^P[OYLSH[P]LS`SV^IHYYPLYZ
to artistic expression and civic engagement, strong support for creating and sharing
one’s creations, the availability of formal or informal mentorship where knowledge
is shared, where citizens believe their contributions matter, and feel a level of social
connection with one another36. Such participatory culture consists of:
 (ɉSPH[PVUZ
 Expressions
 Collaborative problem solving
 Circulations/Sharing/Distribution

This framework was developed in the early 2000s in connection with media education
(now encompassed in the overarching concept of MIL). Discuss with educators and
learners how these enable cultural exchange, learning and dialogue.
Henry Jenkins proposes the following skills which build on traditional literacy and
critical analysis:
 Play — the capacity to experiment with one’s surroundings as a form of
problem-solving
 Performance — the ability to adopt alternative identities for the purpose of
improvisation and discovery
 Simulation — the ability to interpret and construct dynamic models of realworld processes
 Appropriation — the ability to meaningfully sample and remix media content
 4\S[P[HZRPUN— the ability to scan one’s environment and shift focus as needed
to salient details
36. Adapted from Confronting the Challenges of Participatory Culture: Media Education for the 21st
Century. https://www.macfound.org/media/article_pdfs/jenkins_white_paper.pdf.
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 Distributed Cognition — the ability to interact meaningfully with tools that
expand mental capacities
 *VSSLJ[P]L0U[LSSPNLUJL — the ability to pool knowledge and compare notes with
others toward a common goal
 Judgment · [OL HIPSP[` [V L]HS\H[L [OL YLSPHIPSP[` HUK JYLKPIPSP[` VM KPɈLYLU[
information sources
 Transmedia Navigation · [OL HIPSP[` [V MVSSV^ [OL ÅV^ VM JVU[LU[ HJYVZZ
multiple modalities
 Networking — the ability to search for, synthesize, and disseminate information
 Negotiation — the ability to travel across diverse communities, discerning and
respecting multiple perspectives, and grasping and following alternative norms.
:V\YJL! Adopted from Jenkins et al (2006) Confronting the Challenges of Participatory
Culture: Media Education for the 21st Century37
Educators should develop creative activities around each of these proposed skills and
relate them to cultural production and entrepreneurships. Are they relevant to both
VUSPULHUKVɊPUL[YHUZTPZZPVUVMJ\S[\YHSHUKJYLH[P]LPUK\Z[YPLZ&/V^KVZVTLVM[OL
basic MIL questions apply in cultural and artistic creation: Who created the cultural
context? For what purpose? What are the messages? What supporting evidence is
NP]LU&>OH[PZPUJS\KLK&>OH[TPNO[OH]LILLUSLM[V\[&>OV^PSSILULÄ[&>OVTPNO[
ILHɈLJ[LKI`[OPZJVU[LU[&
࡛

Consider the concepts, competencies, and principles related to intercultural
competencies as listed in the UNESCO resource, Intercultural Competencies:
Conceptual and Operational Framework,

࡛

https://en.unesco.org/interculturaldialogue/resources/132 (p.10-27). Develop
activities to explore how these related to Henry Jenkins participatory culture skills
above, which are related to MIL.

࡛

+PNP[HS [LJOUVSVN` VɈLYZ UL^ WV[LU[PHSZ [V [OL VSK HY[ VM Z[VY`[LSSPUN 0U THU`
ways, social media for example is very much a big digital storyboard and ‘circular
communication’. UNESCO and Routledge Focus have reinvented the learning
method called Story Circles38. The Story Circles technique focuses on fundamental
elements of intercultural competencies development, including respect, listening,
J\YPVZP[`ZLSMHUKV[OLYH^HYLULZZYLÅLJ[PVUZOHYPUNLTWH[O`HUKYLSH[PVUZOPW
building. Read more about the Story Circles to develop intercultural competencies
in the Manual for Developing Intercultural Competences,

࡛

https://unesdoc.unesco.org/ark:/48223/pf0000370336. Design creative activities
using this approach. Use prompts that are adapted to the technological and
institutional context. For instance, see the creative resource Flipgrid which is a free
and open video discussion tool that captures the idea of Story Circles.

37. Adopted from Confronting the Challenges of Participatory Culture: Media Education for the 21st
Century https://www.macfound.org/media/article_pdfs/jenkins_white_paper.pdf. p. 56.
38. Manual for Developing Intercultural Competences, https://unesdoc.unesco.org/ark:/48223/
WM+HYSH2+LHYKVYɈ
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࡛

Educators and learners should consider the roles of content providers such as
libraries, archives, museums, media and digital communications companies, in
cultural creativity and entrepreneurship. Put educators or learners in groups to
select one type of content provider and investigate the cases of cultural production
and distribution. Apply the MIL questions above and various MIL competencies
listed in Part 1: Curriculum and Competency Framework of this MIL Curriculum for
Educators and Learners.

࡛

Public service media are major producers, distributors, commissioners,
disseminators and mediators of quality cultural content. Guide educators and
learners to investigate the extent to which this is happening in their country and/
or community. Prepare a series of questions for them to answer. They should
JVUZPKLY OV^ KPɈLYLU[ NLUKLYZ HNL NYV\WZ HUK L[OUPJ NYV\WZ HYL YLÅLJ[LK PU
the selected cultural content. What actions can educators and learners take in
YLZWVUZL[V[OLPYÄUKPUNZ&>OH[YLJVTTLUKH[PVUZ^V\SK[OL`THRL&*VUZPKLY
the UNESCO resource in the process, Global Report 2018, Re Shaping Cultural
Policies: Advancing Creativity and Development, https://en.unesco.org/creativity/
global-report-2018.

࡛

In the Global Report 2018, Re Shaping Cultural Policies: Advancing Creativity
and Development, https://en.unesco.org/creativity/global-report-2018, see the
Z[H[PZ[PJZÄUKPUNZA Gender Gap Persists in Culture in the Chapter, Gender equality:
missing in action. Now search for statistics about how women are represented
PUTLKPHZ[HɉUNHUKTLKPHJVU[LU[>OH[KV`V\ÄUK&/V^HYL[OLZLYLSH[LK&
Discussions should be guided.

࡛

Artistic freedom is related to freedom of expression and access to information.
Artistic freedom is germane to the rights of cultural producers and audiences. It is
also crucial in digital environments. Guide discussions around successes, challenges
and recommendations to artistic freedom for educators and learners local, national,
or global environment. Search and use other related resources in the process. Maybe
[OLYLHYLZPTPSHYYLZV\YJLZ^P[OZWLJPÄJUH[PVUHSHUKYLNPVUHSJVU[L_[Z

࡛

Discuss the commercial logics of content providers such as YouTube, both for
P[ZLSMHUKP[ZJVU[YPI\[VYZHSVUN^P[O[OLJ\S[\YHSWOLUVTLUVUVMºPUÅ\LUJLYZ»^OV
can have hidden sponsors behind their content. How does YouTube recommend
content and why does its algorithm seek to keep and prolong engagement with
content on its platform?

Assessment & Recommendations
࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, blogs)

࡛

Investigative story/report

Module 1: A foundational module: an introduction to media & information
literacy & other key concepts

84

Topics for Further Consideration
࡛

Participation in cultural policy formulation

࡛

Youth and cultural entrepreneurship

࡛

Arts education and MIL

࡛

Culture, dialogue and the SDGs

࡛

MIL and religious dialogue

UNIT 5: MIL, TEACHING AND
LIFELONG LEARNING
DURATION: 4 HOURS

Key Topics
࡛

Basic understanding of MIL and the instructing and learning process

࡛

Lifelong learning and MIL

࡛

MIL skills facilitation

࡛

Pedagogical approaches for MIL educators about and through MIL

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Identify the ways in which MIL can enhance the teaching and learning process:
MIL in learning

࡛

Develop MIL knowledge facilitation strategies

࡛

Explore pedagogical approaches associated with MIL

࡛

Develop particular activities that utilize these pedagogical approaches

Level of Competencies Targeted in this Unit:
࡛

Basic/Intermediate

Pedagogical Approaches and Activities
Information, media and digital skills development in education settings are normally
based on constructivist theory. The ideal approach is one where learners take part
in the active process of learning by selecting and transforming information to make
decisions39 (Lau, 2018), thus “relying on his or her cognitive structure that give[s]
meaning and organization to experiences, going beyond the given information [Jerome
Brunner, 12].” Below are some constructivist approaches that can be adapted by
39. (Lau, 2018) O[[W!^^^HSHVYNHJYSZP[LZHSHVYNHJYSÄSLZJVU[LU[W\ISPJH[PVUZ^OP[LWHWLYZ.SVIHS7LYspectives_InfoLit.pdf]
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LK\JH[VYZHJJVYKPUN[V[OLKPɈLYLU[403SLHYUPUNVIQLJ[P]LZPU[OLSLHYUPUNZWHJLHUK
learning approaches that are summarized in the next paragraphs (Bruner, 1960).

Pedagogical Approaches to Teaching MIL
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.

Activities
1. Ask educators to identify and describe examples of any of the 10 pedagogical
approaches to teaching MIL listed above that they are familiar with, and have
LK\JH[VYZ PKLU[PM` [OL RL` JVTWVULU[Z [OH[ THRL [OLT LɈLJ[P]L PU [LHJOPUN HUK
learning MIL through group work. Guide educators in developing activities that
would illustrate these strategies in their own work.
2. Assign a learning activity in teams to create an article (entry) in Wikipedia, so that
students develop the ability to write and publish a written document in open access
public media. You could request learners to cooperatively work on a similar subject,
for example, document the history of their community and ask each team to work on
HZWLJPÄJZ\I[VWPJ(ZRSLHYULYZ[VZLSLJ[H[VWPJYLZLHYJOP[HUK^OPSLPKLU[PM`PUN
reliable information sources and then proceed to write a simple text for an entry in
Wikipedia. The text has to comply with Wikipedia values and editorial elements and
needs to be unique, in other words, not already covered by Wikipedia. Instructions
for developing this activity:
a. Read Wikipedia policy requirements and upload an “article”, which should be
original, substantiated with citations and compilation of used references. Consult
videos on the Internet which are about the same subject and check how other
articles are written using the same repertoire.
b. Visit the section “Help: Wikipedia Tutorial” to learn how to edit, upload images
and format following the link https://es.wikipedia.org/wiki/Help:Tutorial.
c. Read in detail the section “Wizard for creating Wikipedia articles” at https://
en.wikipedia.org/wiki/Wikipedia:Article_wizard.
d. Make use of your Wikipedia test area at all times at https://en.wikipedia.org/wiki/
Wikipedia:About_the_sandbox
e. Look for video tutorials on how to prepare the Wikipedia articles on the web if
you feel lost.
3. Assign learners the task to analyse why the institutions providing content are
important in their learning processes, and what are the best MIL sources to use
in the process of selling/buying something like a car. Learners could be divided in
groups to identify information and media sources to document their role as vendors,
J\Z[VTLYZHUK[YHɉJH\[OVYP[PLZ
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4. Do a documentary search about the role of MIL skills in the learning process, in order
to answer how these skills help trainees to learn. Why is MIL vital to make better
decisions? And why is life-long learning easier to MIL competent individuals? Create
H[HISL^P[O[OLX\LZ[PVUZHUKHUZ^LYZ[VZ\TTHYPaL`V\YÄUKPUNZIHZLKVU`V\Y
documentary search.
5. Look for information on the environmental impact of COVID-19 masks use. Search
for ten information items generated in mass media (5) and in books and journals
(5). Check what are the most reliable sources in terms of giving comprehensive and
objective data, citations and references. Create a table comparing their reliability with
a column for the 10 sources, and columns for statistics, citations and references.
Grade 0 for missing elements and the number of found elements for each source.
Explain which sources were more reliable.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Resources for this Module
Access to information resources from UNESCO https://en.unesco.org/themes/137455/
publications/all
Art 1 African Commission on Human and Peoples’ Rights Resolution on the Right to
Freedom of Information and Expression on the Internet in Africa - ACHPR/Res 362(LIX)
2016, meeting at its 59th ordinary session, Banjul, The Gambia.
(Y[PJSL   º-YLLKVT VM L_WYLZZPVU \UÄS[LYLK! /V^ ISVJRPUN HUK ÄS[LYPUN HɈLJ[ MYLL
speech’ Policy Brief December 2016 7.
Civic Education for Media Professionals: A Training Manual, http://unesdoc.unesco.
org/images/0018/001804/180402e.pdf
Committee of Concerned
principles/ rights

Journalists,

www.concernedjournalists.org/tools/

Directory of Open Access Journals. https://doaj.org/
Empowering students for just societies: A handbook for primary school teachers,
UNESCO, https://unesdoc.unesco.org/ark:/48223/pf0000370902
Empowering students for just societies: A handbook for secondary school teachers,
UNESCO, https://unesdoc.unesco.org/ark:/48223/pf0000370901
Evolution and History of Media and Information Literacy Lau, J. and Grizzle, A. (2019)

87

Module 1: A foundational module: an introduction to media & information
literacy & other key concepts

Freedom of Information around the Global UNESCO resources, http://www.unesco.
org/new/en/communication-and-information/freedom-of-expression/freedom-ofinformation/
Flipgrid which is a free Intercultural Competences: Conceptual and open video
discussion tool, Operational Framework, multiple languages O[[WZ!PUMVÅPWNYPKJVT
https://en.unesco.org/interculturaldialogue/resources/132
Journalism.org, http://www.journalism.org/resources/principles
Koltay, T. (2011). The media and the literacies: media literacy, information
literacy, digital literacy. Sage Journals, 33(2), 211-221. Retrieved from https://doi.
org/10.1177/0163443710393382
LA Referencia (Red de Repositorios Abiertos a la Ciencia). http://lareferencia.info/es
4J3\OHU -PVYL ;OL4LKP\TPZ[OL4LZZHNL!(U0U]LU[VY`VM,ɈLJ[Z7LUN\PU
Modern Classics
Media and Information Literacy: A practical guide for trainers,
https://www.dw.com/downloads/38871690/dwaeditionmilweb.pdf
Media Development Indicators: A framework for assessing media development, http://
unesdoc.unesco.org/images/0016/001631/163102e.pdf All references to Kosovo in
this document should be understood to be in the context of United Nations Security
Council resolution 1244 (1999)”.
Media Education: A Kit for Teachers, Students, Parents and Professionals, http://
unesdoc.unesco.org/images/0014/001492/149278e.pdf
Media Legal Defence Initiative (MLDI). (2018). Mapping Digital Rights and Online
Freedom of Expression in East, West and Southern Africa. Retrieved February 3,
2021, from https://10years.mediadefence.org/wp-content/uploads/2019/07/Mappingdigital-rights-litigation_Media-Defence_Final.pdf
5PUL[LLU,PNO[`-V\YÄST https://www.imdb.com/title/tt0087803/?ref_=nv_sr_
srsg_0
“Region: Latin America.” In: Association of College and Research Libraries. Working
Group on Global Perspectives for Information Literacy, Student Learning and
Information Literacy Committee. Lau, J. (2017). Global Perspectives on Information
Literacy: Fostering a Dialogue for International Understanding. Chicago, IL: Association
of College and Research Libraries. pp. 60-68.
Report of the Special Rapporteur on the Promotion and Protection of the Right to
Freedom of Opinion and Expression, David Kaye, the regulation of online ‘hate speech’,
74th session, Agenda item 70(b), A/74/486 (9 October 2019) 7,
https://www.ohchr.org/Documents/Issues/Opinion/A_74_486.pdf (accessed 23
January 2020).
Right to Information – Good Law and Practice, an authoritative collection of information
and resources on right to information, https://www.right2info.org/
Teaching and Learning with Twitter, co-authored by Twitter and UNESCO
https://about.twitter.com/content/dam/about-twitter/company/twitter-for-good/en/
teaching-learning-with-twitter-unesco.pdf
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Teaching Right to information for advance learners, https://www.right2info.org/
resources/teaching-rti
;OL-PM[O,Z[H[LÄSThttps://www.imdb.com/title/tt1837703/
The Process of Education. Bruner, J. S. (1960). Cambridge, MA: Harvard University Press.
The Rapprochement of cultures: roadmap? https://unesdoc.unesco.org/ark:/48223/
pf0000244334
Towards Information Literacy Indicators: Conceptual Framework Paper, www.uis.
unesco.org/template/pdf/cscl/InfoLit.pdf
Understanding Informational Literacy: A Primer,
http://unesdoc.unesco.org/images/0015/001570/157020e.pdf
Big6, www.big6.com
Intercultural Competences: Conceptual and Operational Framework, multiple
languages https://en.unesco.org/interculturaldialogue/resources/132
UNESCO Intercultural Dialogue Platform, Learn, Explore, Engage, https://en.unesco.
org/interculturaldialogue/
World Trends in Freedom of Expression and Media Development, https://en.unesco.
org/world-media-trends
Youth for Human Rights Information Kit free resource and self-instructional guide,
https://www.youthforhumanrights.org/request-info/educators-kit.html
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MODULE 2:
UNDERSTANDING
INFORMATION AND
TECHNOLOGY

“A strong democracy requires
access to high-quality information
and an ability for citizens to come
together to debate, discuss,
deliberate, empathize and make
concessions.”
– Samantha Bradshaw and Phillip Howard,
2019 Global Inventory of Organized Social Media Manipulation

BACKGROUND AND
RATIONALE

With the exponential growth of information and
communication technologies in the past two decades, the
reach and impact of traditional media (radio, television
and newspaper) have been expanded and transformed,
and information and news have thus become more widely
available than ever before. In this information age, journalists
and information professionals play a pivotal role in providing
access to information beyond their immediate audience,
and in facilitating citizen participation in governance toward
democratic societies, peace, and sustainable development.
This module discusses the roles and functions of traditional
and online news content providers. Such roles and functions
include empowering individuals and societies to exercise
their freedoms of expression and information, enabling
individuals to recognize falsehood, build civic agency and
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citizenship, demand transparency and accountability, and
practice information ethics. It also considers how technology
can contribute to social transformation in societies. All these
are basic normative conditions for a democratic society. The
module further gives an overview of the roles of the news
media, then and now: to seek and speak the truth, make
sense of issues and events, serve as a watchdog against
abuses, work as an enabler of public debate, facilitate citizen
participation, and amplify people’s voices.
The module enables educators to further explore issues
such as freedom of information and freedom of expression
(including press freedom), as well as the importance of utility,
inclusiveness, accuracy, accountability and transparency in
news reporting. Finally, dimensions of social autonomy and
agency are also examined.
The concept has arisen that many people today live in a
post-truth era, partly characterized by the proliferation of
false or manipulated content. The module examines this
phenomenon and the discipline of fact-checking. It further
H[SODLQVKRZYHULðFDWLRQLQGHSHQGHQFHDQGDFFRXQWDELOLW\
are what sets journalism apart from the other forms of
information exchange.
With new technologies largely availed by massive digital
communications companies, we are also witnessing the
advent of user-generated content and participation in citizen
journalism. While this phenomenon presents us with diverse
voices and perspectives, it also reinforces the need to
critically evaluate the many sources of content. As media
and information literate individuals, educators and learners
are able to analyse and evaluate in particular the news
they receive, exercise critical civic engagement to demand
fair and accurate news reporting, and advocate for free,
independent and pluralistic media.
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UNIT
UNIT 1:

TECHN1L1);, MEDIA
AND S1CIET;

UNIT 2:

F4EED1M, ETHICS AND S1CIAL
4ESP1NSI$ILIT;

UNIT 3:

9HAT MAKES NE9S:
E:PL14IN) THE C4ITE4IA

UNIT 4:

THE NE9S DEVEL1PMENT
P41CESS: )1IN) $E;1ND
THE 59S AND 1H
40

40. The Right Questions https://therightquestions.co/beyond-the-5ws-askquestions-as-a-philosopher-answer-as-a-visionary/
See also, Waisbord, Silvio. (2019). The 5Ws and 1H of Digital Journalism.
Digital Journalism. 7. 351-358. 10.1080/21670811.2018.1545592.
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UNIT 1: TECHNOLOGY, MEDIA AND
SOCIETY
DURATION: 2 HOURS

Key Topics
࡛

Evolution of the concept and practice of freedom of expression and press freedom

࡛

Digital communications and human rights

࡛

Purpose of journalism in society and its role in the architecture of democracy (e.g.
freedom, civic agency, transparency, accountability)

࡛

Technology in society

࡛

Role and accountability of journalists in the 21st century in the national and global
arena (e.g. mirror, gatekeeper, watchdog, enabler, facilitator)

࡛

7\ISPJPU[LYLZ[QV\YUHSPZTLKP[VYPHSPUKLWLUKLUJL]PZn]PZV^ULYZOPWPUÅ\LUJL

࡛

Role of information ethics

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Trace the evolution of the concept and practice of the concepts of freedom of
expression and press freedom

࡛

Delineate the normative purpose of journalism and its role in strengthening and
pursuing good governance, democracy, and sustainable development

࡛

Evaluate the evolving role and accountability of journalists and information
professionals, both in the national and global arena, in the context of evolving
technology, in the context of digital communications companies, and in the
public interest

“Civilization has produced one idea more powerful than the other – the notion
that people can govern themselves. And it has created a largely unarticulated
theory of information to sustain that idea, called journalism. The two rise and fall
together.”
– Bill Kovach and Tom Rosenstiel,
The Elements of Journalism
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Digital Communications Companies and Human Rights
Freedom of expression has long been regarded as a fundamental right, essential to the
realization of our full human potential. It is the foundation of other rights and freedoms,
underpinning social and economic development. The exercise of freedom of expression
requires public platforms that permit the exchange of information and ideas. The
media and digital communications companies, though not one and the same, play an
PTWVY[HU[YVSLPUWYV]PKPUNZ\JOWSH[MVYTZ0UVYKLY[VM\SÄS[OPZM\UJ[PVUOV^L]LY[OL
media must be independent of state, corporate or government control. This freedom in
turn places an obligation upon journalists to behave ethically, hence the development
of professional codes that deal with journalistic standards and based on accountability
to citizens. Digital communications companies are expected to support human rights
and avoid abuses, but like the media they often fall short of normative ideals.
;OLILULÄ[ZVMKPNP[HS[LJOUVSVN`[VZVJPL[`HYL^LSSKVJ\TLU[LKHUKU\TLYV\Z;OL`
go beyond giving a voice to the voiceless and serving as a vital lifeline of people’s
HJJLZZ [V PUMVYTH[PVU HUK LUNHNLTLU[ PU Z\Z[HPUHISL KL]LSVWTLU[ ;OL ILULÄ[Z VM
[LJOUVSVN`PUJS\KLLUHISPUNPUMVYTH[PVUWYVJLZZPUNHUK]LYPÄJH[PVUYLZLHYJOWLVWSL»Z
access to education, better health, clean water, agriculture, cleaner environment,
more fair and transparent democratic processes, the preservation of information and
knowledge, more interaction with people from other cultures and thus increase in social
interaction, tolerance and mutual respect, and creating new jobs and entrepreneurial
opportunities. The list goes on. We have seen how the technology kept societies
going during the unprecedented COVID-19 pandemic. The more recent developments
VM (Y[PÄJPHS 0U[LSSPNLUJL (0 HUK )SVJRJOHPU [LJOUVSVNPLZ OVSK T\JO WV[LU[PHS MVY
Z\Z[HPUHISL KL]LSVWTLU[ HUK LJVUVTPJ KL]LSVWTLU[ ILJH\ZL VM [OL UL^ LɉJPLU[
stable, and more powerful ways that allow for the storing, processing, managing,
and protection of data and information for decision-making (see Module 11 for more
PUMVYTH[PVUHIV\[(00UWHYHSSLS[V[OLZLILULÄ[Z[OLYLHYLHSZVOHYTZ+LWLUKLUJL
on technology means dependence on the institutions whose curation of expression
can unduly limit content - or enable expression that abuses rights such as the rights
to dignity or public health. This dependence can frequently expose users to privacy
invasion and attempted manipulation through data-driven targeting.
;OL NYV^[O PUÅ\LUJL HUK KLWLUKLUJL VM WLVWSL VU ZVJPHS TLKPH MVY UL^Z HUK
information in general is evident today. There is also the rise in misinformation that
some attribute to a lack of care by companies and the use of algorithms that fuel the
prominence of such content, as well as to expansion of such social media, and to the
lack of MIL competencies among users.
Finally, among many other developments, there is much debate about competition
between traditional media and digital communications companies for advertising
revenues. Some are calling for the regulation of these latter companies in the same
way that media are regulated. For example, media companies are legally liable for
defamatory content, yet the digital communications or Internet companies say they are
platforms, not publishers, and that the actual person doing the defamation should be
liable, not them. One consequence is that they do not have a legal incentive to prevent
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the same material from being circulated, unless ordered to take action by court. This
PZHJVTWSL_PZZ\L"TLHU^OPSL[OLYLHYLHSZVJHSSZMVY[OL0U[LYUL[JVTWHUPLZ[VIL
TVYL[PNO[S`YLN\SH[LKPU[LYTZVM[OLPYL_[YHJ[PVUHUK\ZLVMKH[HHZP[HɈLJ[ZWYP]HJ`
issues. Others say that these companies have become too powerful and interlinked,
and want to see conglomerates broken up through regulation. A further case is made
MVY JVTWHUPLZ [V IL YLN\SH[LK MVY [YHUZWHYLUJ` ¶ [OLYLI` HɈVYKPUN TVYL L]PKLUJL
IHZLK NV]LYUHUJL VM [OLZL LU[P[PLZ" MVY IL[[LY JVUZ\TLY YPNO[Z WYV[LJ[PVU HUK K\L
WYVJLZZZ\JOHZOH]PUN[VWYV]PKLLɈLJ[P]LVWWVY[\UP[PLZ[VHWWLHSHNHPUZ[JVYWVYH[L
KLJPZPVUZ" HUK MVY PU[LYVWLYHIPSP[` IL[^LLU KPɈLYLU[ LU[P[PLZ [V LUHISL PUKP]PK\HSZ
to have more choice rather than being “held hostage” with their personal data and
contacts being restricted to a “walled garden”. This means that there is not the
portability of data (unlike where regulation has enabled one’s cell phone number to be
WVY[HISL HJYVZZ KPɈLYLU[ JVTWHUPLZ :VTL SVIIPLZ ZLLR TVYL LɈLJ[P]L [H_H[PVU VM
the digital communications companies, and also regulation that requires these entities
to compensate media institutions for content that appears on the digital services and
helps to make money for the platforms.
;HRLU[VNL[OLY[OLZLKPɈLYLU[YLN\SH[VY`WVZZPIPSP[PLZOH]L]HY`PUNPTWSPJH[PVUZMVY[OL
freedom of information, freedom of expression, the circulation of news, and corporate
ethics (See the UNESCO resource, What if we all governed the Internet? Advancing
multistakeholder participation in Internet governance41).
In considering these issues, the training facilitator may choose from the approaches
and activities outlines below.

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1), various pedagogical approaches to
teach and learn MIL are possible. Please review the list in Part 1 to decide which
approach is most suitable to apply to the suggested Activities below, and to other
activities that you may develop.
;OLLK\JH[VYJV\SKVYNHUPaLHJSHZZYVVTKLIH[LVU[OLILULÄ[ZHUKJOHSSLUNLZVMKPNP[HS
technologies. This could be a discussion around the possible negative outcomes and
challenges to regulate social media or search companies in the same way that the media
is regulated (keeping in mind, also that services like Youtube and VK, as well as Baidu
Tieba, are also often used as search engines by people looking for particular content).
Learners are assigned to research and report on the evolution of freedom of expression
and press freedom in their country. The report will include a visual timeline of milestones,
such as:
࡛

Historical developments in the evolution of the theory and practice of freedom of
expression and its correlative of press freedom

࡛

1V\YUHSPZ[ZHUKVYTLKPHHNLUJPLZ[OH[OH]LTHKLZWLJPÄJJVU[YPI\[PVUZ[VWYLZZ
freedom and democracy

41. What if we all governed the Internet? Advancing multi-stakeholder participation in Internet governance,
https://unesdoc.unesco.org/ark:/48223/pf0000259717

Module 2: Understanding Information and Technology

96

࡛

Events in democratic movements where news media and news reporting played a
ZPNUPÄJHU[YVSL

If feasible, the training facilitator assigns participants to interview journalists on their
views of the role of journalism in promoting or pursuing democracy. The interviewees
^PSS IL YLX\LZ[LK [V JP[L ZWLJPÄJ PUZ[HUJLZ ^OLU TLKPH JV]LYHNL WSH`LK H RL` YVSL
in the national or international landscape, as well as managing potential tensions
between ownership interests and the public interest. The educators then write a twoWHNL YLÅLJ[PVU WHWLY IHZLK VU [OL PU[LY]PL^ PUKPJH[PUN [OL ZWLJPÄJ M\UJ[PVU VM [OL
media, the ways in which the media operated, and the key issues that were addressed.
How journalists expose the inadequacies or failures of digital companies to address
hate speech and misinformation could be one example. The suggested activities below
illustrate the point.
࡛

Consider the role of media and digital communications companies in various
aspects of social life such as gender equality, peace, health, environmental issues,
education, and the sustainable development goals in general. Investigate and
discuss the pros and cons. See Modules 4, 5, 6, 11, 13, and 14 for more on these
topics and other suggested activities.

࡛

Consider using the below UNESCO markers to classify the contribution of activities
to gender equality. These can be a useful and relevant tool when assessing the
L_[LU[[V^OPJOWVSPJPLZHJ[P]P[PLZHUKWYVNYHTTLZPUNLULYHSPUJS\KPUNPU[OLÄLSKZ
of media and digital communications, address or tackle gender equality issues:
 .LUKLYISPUK! 5V[ HJRUV^SLKNPUN UVY HKKYLZZPUN [OL L_PZ[PUN KPɈLYLUJLZ HUK
inequalities between women and men (is gender-unaware).
 .LUKLYZLUZP[P]L! (J[P]P[PLZ [OH[ PKLU[PM` HUK HJRUV^SLKNL KPɈLYLUJLZ HUK
inequalities between women and men, and highlight these as requiring attention.
 .LUKLYYLZWVUZP]L! (J[P]P[PLZ [OH[ PKLU[PM` HUK HJRUV^SLKNL KPɈLYLUJLZ HUK
inequalities between women and men and articulate policies and initiatives which
HKKYLZZ[OLKPɈLYLU[ULLKZHZWPYH[PVUZJHWHJP[PLZHUKJVU[YPI\[PVUZVM^VTLU
and men
 Gender-transformative: Activities, policies and initiatives that challenge the root
causes of existing and biased/discriminatory policies, practices, programmes
HUKHɈLJ[JOHUNLMVY[OLIL[[LYTLU[VMSPMLMVYHSS42.

Discuss these concepts and how they are related. Organize group work where each
group is asked to identify and select a piece of news. Guide the groups to assess
[OLL_[LU[[V^OPJOHUK^O`[OLJVU[LU[TH`ILJSHZZPÄLKHZNLUKLYISPUKNLUKLY
sensitive, gender-responsive, or gender-transformative.

42. Women Make the News 2019, https://en.unesco.org/themes/media-pluralism-and-gender-equality/
womenmakenews/2019/gendersensitiveresources
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Assessment & Recommendations
࡛

9LÅLJ[PVUWHWLYVUYLZ\S[ZVMYLHKPUNZHUKVYPU[LY]PL^Z

࡛

Essay or blog on issues related to media, democracy and misinformation

࡛

Participation in group learning activities (e.g. workshops, class discussions)

Topics for Further Consideration
࡛

Case studies on a controlled or captured43 media outlets

࡛

Propaganda vs. journalism

UNIT 2: FREEDOM, ETHICS AND
SOCIAL ACCOUNTABILITY
DURATION: 2 HOURS

Key Topics
࡛

Freedom of expression, freedom of the press, freedom of information and
information ethics

࡛

Codes of ethics, codes of practice and global values in the newsroom: guidelines
for media and information professionals

࡛

Journalistic ethics in news gathering and processing (ethic committees,
ombudsman, independent press councils/press complaint commissions)

࡛

Rights and social agency of citizens

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Describe the universal principles of freedom of the press, freedom of expression
and freedom of information, and their implications for news reporting

࡛

Analyse how ethics applies to the practice of journalism and to information
professionals at the personal, professional and global levels

࡛

Appreciate the role of press freedom advocates and media watchdogs in pursuing
and protecting press freedom and responsibility

࡛

Explain the corresponding rights and participation of citizens as an enactment of
social and cognitive justice

࡛

Understand and analyse citizen reporting or the evolving role of citizens or nonprofessional journalists as active participants in generating media content and in
the democratic process of public debate

43. Dragomir, M. 2020. Reporting facts: free from fear or favour. Paris: UNESCO. https://unesdoc.unesco.
org/ark:/48223/pf0000375061
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Accountability
“It is information that makes the subject a citizen and allows him or her to exercise
rights effectively.”

– 3VPȎ/LY]V\L[
Journalist and former president of the School of Journalism of Lille
If the state overregulates the media, it will interfere with the independence of journalists
and their ability to cover events according to standards of professional reporting and
public interest. The media are social actors who can exert great power in society, and
it is therefore important that they live up to the expected norms for journalism. Thus, it
is believed that journalists need to regulate themselves by adopting codes of ethical
conduct or setting out professional guidelines on how stories or events should be covered.
Together with this, journalists and citizens have an obligation to ensure the distribution of
accurate information that is representative of a variety of credible perspectives.

Application: Code of Journalistic Ethics
Examine an example of a code of ethics established by international journalist associations
or national media organizations (one example is the code of ethics established by the
0U[LYUH[PVUHS-LKLYH[PVUVM1V\YUHSPZ[Z"HUV[OLYL_HTWSL^V\SKIL[OL))*»ZWYVMLZZPVUHS
standards). Assess the intended purpose of each element of the code.
࡛

Discuss why a code of ethics should be developed and agreed upon by the members
of the profession themselves and not imposed by external agents or authorities

࡛

Discuss the mechanisms needed to enforce the code of ethics

࡛

3VVR MVY L_HTWSLZ HUK L_HTPUL KPɈLYLUJLZ IL[^LLU VM  JVKL VM L[OPJZ HUK
2) code of conduct ethics established by international journalist associations or
national media organizations, for instance.

࡛

Discuss self-regulation, forms of co-regulation, and statutory regulation. What are
the pros and cons of each for professional, independent journalism?

Application: Code of Professional Ethics for Information
Professionals
Examine a code of ethics established by information professionals, such as librarians or
archivists, including major principles and values44). See how this code could potentially
KPɈLY MYVT H JVKL VM JVUK\J[ LZ[HISPZOLK I` PU[LYUH[PVUHS QV\YUHSPZ[ HZZVJPH[PVUZ VY
national media organizations.
࡛

+PZJ\ZZKPɈLYLUJLZIL[^LLUKPYLJ[PVUHSHUKHZWPYH[PVUHSJVKLZ

44. For example 1) the International Federation of Library Associations and Institutions Code of Ethics for
Librarians and other Information Workers and 2) the set of ethics codes for archivists established by the
International Council of Archives or professional codes of ethics developed by individual countries for
librarians, such as the American Library Association
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࡛

+PZJ\ZZKPɈLYLUJLZIL[^LLUJVKLZVMJVUK\J[HUKJVKLZVML[OPJZ

࡛

Discuss information ethics issues related to accuracy, transparency, ownership,
access, privacy, security and community

࡛

+PZJ\ZZOV^PUMVYTH[PVUL[OPJZPUÅ\LUJLWLYZVUHSKLJPZPVUZWYVMLZZPVUHSWYHJ[PJL
and public policy

࡛

+PZJ\ZZ OV^ L]VS]PUN UL^ PUMVYTH[PVU MVYTH[Z HUK ULLKZ PUÅ\LUJL L[OPJHS
principles, and how these codes are applied (e.g. social media policies, digital
preservation, privacy, access to public information).

Application: What is our Social Agency?
Visit the Digital Citizenship website and review the nine elements of digital citizenship.45
These nine elements require individuals to lead and assist others within one’s community
to become active digital citizens, recognize positive and negative consequences of
actions, and practice good habits. Cognitive justice also acknowledges the importance
of representing content from minority groups, using lesser known but valid resources
and promoting indigenous knowledge.
࡛

Provide examples based on your personal experience related to each of the nine
elements

࡛

Evaluate your own competency in relation to these elements and consider which
aspects require improvement

࡛

+PZJ\ZZ OV^ PUMVYTH[PVU HUK KPNP[HS HJJLZZ PUÅ\LUJL `V\Y HIPSP[` [V L]HS\H[L
information.

See more on audiences and global citizenship in Module 5.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
Guide participants to discuss indexes such as Freedom of the Press Index of Freedom
House46, the Worldwide Press Freedom Index of Reporters Without Borders47, or a
relevant regional measure, such as the media Afrobarometer. The learner will: (1) explain
^OL[OLY[OL`[OPURZ\JOPUKL_LZPZYLSL]HU[VY\ZLM\S[VKL]LSVWTLU["PKLU[PM`HUK
L_WSHPU[OLMHJ[VYZVY]HYPHISLZ[OH[OH]LHɈLJ[LK[OLMYLLKVTVM[OLWYLZZ*YP[LYPH
covered in these indices include the following:
 Degree of freedom of print, broadcast and online media
 Legal environment for media
 7VSP[PJHSWYLZZ\YLZ[OH[PUÅ\LUJLYLWVY[PUN
 ,JVUVTPJMHJ[VYZ[OH[HɈLJ[HJJLZZ[VPUMVYTH[PVU
45. https://www.digitalcitizenship.net/nine-elements.html
46. Freedom House, https://freedomhouse.org/issues/media-freedom
47. Reporters Without Borders, https://rsf.org/en
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 Media ownership concentration
 Direct attacks on journalists and media
 Existence of state monopoly in media
 Existence of censorship and self-censorship in media
 +PɉJ\S[PLZMVYMVYLPNUYLWVY[LYZ
 How digital communications company curate news media content in comparison
to other content (e.g. e-personal content, entertainment, etc.)
࡛

There are many organizations in the world that campaign to defend journalists.
Some are international, such as International Media Support in Denmark, Article
19 in London in the United Kingdom of Great Britain and Northern Ireland, the
Committee to Protect Journalists in New York, United States of America, the
Freedom of Expression Institute (FXI) in South Africa, and UNESCO, which issues
the biennial Director-General’s Report on the Safety of Journalists and the Danger
of Impunity. Consider whether there are press freedom organizations active in your
country and how these have contributed to the protection of press freedom and
freedom of expression.

࡛

Educators could show examples of reporting that depict prejudices, including
stereotyping, mythmaking, obscenity and graphic images. Participants should be
led through a discussion on the importance of standards and general guidelines for
journalists and will submit a report on the issues presented in the examples.

࡛

The educator can interview or invite a media ombudsman or representative of a
media watchdog organization (or similar group) to inquire about common criticisms
or complaints of alleged professional or ethical lapses of journalists and/or news
organizations. The educator guides learners to review provisions of codes of ethics
and examines whether issues raised are adequately covered in existing professional
codes. Participants call local media outlets to check if they have codes of conduct
for their journalists. They may inquire further about how provisions of these codes
are being enforced or implemented.

࡛

The educator can guide learners to make an inventory of the coverage by citizen
reporting of an event or issue prominently covered by mainstream media. They
then check for factual errors or bias.

࡛

Learners should be guided to maintain a journal or log-book where daily
observations on issues relevant to the topic (e.g. violations of freedom of the press/
expression/information, examples of unethical practice of journalism) are recorded
for summary and synthesis at the end of the course.

Assessment & Recommendations
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࡛

Media log

࡛

Research papers (e.g., press freedom rating, codes of conduct, citizen reporting)
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࡛

9LÅLJ[PVUWHWLYZVUPU[LY]PL^Z;=ÄST]PL^PUN

࡛

Participation in group learning activities (e.g., workshops, class discussions)

࡛

*VTWHYPZVU[HISLZJVU[HPUPUNKPɈLYLUJLZHUKZPTPSHYP[PLZVMKPɈLYLU[JVKLZ

Topics for Further Consideration
࡛

Internet governance issues: should digital communications companies selfregulate, co-regulate, or be subjected to state regulation, and on what issues?

࡛

Public’s right to know and principles of freedom of information: Article 19 of the
Universal Declaration of Human Rights

࡛

Freedom of information/expression: international covenants, conventions,
KLJSHYH[PVUZ HUK JOHY[LYZ HUK UH[PVUHS SH^Z JVUZ[P[\[PVUHS WYV]PZPVUZ" SH^Z VU
libel, national security)

࡛

Access to information laws and procedures, as well as declarations, charters and
recommendations

࡛

What constitutes an ideal freedom of information law and practice

࡛

Self-regulation and media ombudsman

࡛

Reporters’ rights

UNIT 3: WHAT MAKES NEWS:
EXPLORING THE CRITERIA
DURATION: 3 HOURS

Key Topics
࡛

-HJ[Z HUK ]LYPÄJH[PVU HZ JVYULYZ[VULZ VM QV\YUHSPZT HUK VM [OL ^VYR VM V[OLY
information professionals

࡛

News factors or criteria in assessing news value and newsworthiness

࡛

Considerations in making news judgements or in shaping the news

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Describe the criteria used in assessing the news value or newsworthiness of
information

࡛

Critically discuss the basic principles in making judgements about news or in
shaping the news
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The Genre of News
“Critical thinking doesn’t mean we disparage everything; it means that we try to
distinguish between claims with evidence and those without.”
– Weaponized Lies: How to Think Critically in the Post-Truth Era,
Daniel J. Levitin, 2016

Journalists need to evaluate and make sense of a vast amount of content and consider
how to organize it in a way that highlights the issues that are most important so it is
JVTWYLOLUZPISL[VHUH\KPLUJL[OH[^PSSOH]L]LY`KPɈLYLU[SL]LSZVM\UKLYZ[HUKPUNVM
the events in question. The judgements involved will include selecting stories deemed
to be important (newsworthy) and deciding how to present the information. Inevitably,
[OLMVYTVMWYLZLU[H[PVUVY ¸MYHTPUN¹^PSSYLÅLJ[WHZ[L_WLYPLUJLHUKV\[SVVRVM[OL
journalists and media institutions. It is important for the audience to understand how
stories are framed and to think critically about the process.

Pedagogical Approaches and Activities
As suggested earlier in this Curriculum (Part 1) various pedagogical approaches are
possible to adopt when implementing the below suggested activities. Please review
the list in Part 1 and decide which approach to apply to the suggested activities below
and others that you may formulate.

Textual Analysis
The educator analyses the newsworthiness of each of the front-page stories of a major
newspaper (or its online edition), based on the criteria for assessing the news value of
a story. This typically includes such factors as:
࡛

Timeliness

࡛

Impact and importance

࡛

Prominence

࡛

Proximity

࡛

*VUÅPJ[

࡛

Human interest

࡛

Necessity

࡛

Unusualness/Oddity

Besides these normative attributes, news is often selected for its dramatic and even
entertainment value. It is also chosen based on implicit ideas about what is ‘important
for whom’ and what is the likely ’impact on whom’
They then analyse the stories based on the factors to be considered in making news
judgments or in shaping the news. These are:
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࡛

Truthfulness: accuracy (getting the facts right) and coherence (making sense of the
facts)

࡛

Dedication to the public interest

࡛

Informing, rather than manipulating, the public

࡛

Completeness/comprehensiveness

࡛

Diversity (inclusion of news of all communities, not just targeted audiences)

These normative factors can be seen in the extent to which news items identify
[OLPYZV\YJLZYL]LHS]LYPÄJH[PVU\ZLKLN[YPHUN\SH[PVUVMZV\YJLZ"[YHUZWHYLUJ`VM
QV\YUHSPZ[Z»]PL^Z[OH[HɈLJ[^OH[[OL`KV¶Z\JOHZ[V^OH[MHJ[ZHUK]VPJLZHYLTVZ[
salient for them, and why. Attention should also be paid to the placement of articles,
headlines and font size used, and photographs and captions included.

Contextual Analysis
The educator reviews the coverage of a media organization of choice/relevance on a
particular topic and particular day, and compares and contrasts the angling (i.e. selling
of a particular point of view or perspective) and treatment (i.e. information performed,
sources acknowledged, interviews done, any visual support of news stories) of at least
two broadcasters’ coverages.

News Analysis and Self-Assessment
3LHYULYZHYLNP]LU[^VKPɈLYLU[WPLJLZVMUL^Z^YP[PUNVU[OLZHTLZ\IQLJ[HUKHYL
asked to explain which piece is stronger, which is more informative and how the other
news article could be improved in terms of its informational quality and conformance
with the news genre (for criteria to be used, please refer to Textual Analysis above.)
(ZR[OLMVSSV^PUNX\LZ[PVU!/V^KVLKP[VYPHSQ\KNTLU[HUKH\KPLUJLQ\KNTLU[HɈLJ[
choices of news stories to publish? In addition, how does editorial judgment shape the
presentation of a story? Audience judgment shapes the outlet’s presentation of news
to serve an audience that supports the news outlet, although some news is tailored for
an audience of advertisers or owners - thereby deviating from the normative standards
of journalism.

Group Exercises

48

GROUP EXERCISE 1: SHARE YOUR THOUGHTS:
࡛

Why is news important?

࡛

What is lost when journalists or media outlets are stopped from reporting the news?

48. These are drawn from the Asian Institute of Journalism and Communication Courses, 2020-2021,
https://aijc.com.ph/
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GROUP EXERCISE 2: IDENTIFY THE VALUES DRIVING NEWS
࡛

Identify the lead article or main headline story of a particular issue of a print or
online news platform

࡛

0KLU[PM`[OLUL^Z]HS\LZ[OH[OH]LKYP]LU[OLHY[PJSL,_WSHPUOV^`V\PKLU[PÄLKLHJO

࡛

Are there multiple values? Does the presence of more drivers make the story more
important or more interesting?

࡛

Analyse the newsworthiness of the article. Do you think it should have been
published? Why or why not?

GROUP EXERCISE 3: BE YOUR OWN EDITOR
࡛

The educator shows a list of 15-20 headlines then asks the learners the following:

࡛

What are the important stories?

࡛

0M`V\OH]LZWHJLHPY[PTLMVYVUS`Ä]L^OPJOVULZ^V\SK`V\JOVVZL&7SLHZLNP]L
reasons for your selection

࡛

If you are from (a) a TV news channel, (b) broadsheet, (c) tabloid, (d) radio news program,
VYLPU[LYUH[PVUHSUL^ZHNLUJ`^OPJOZ[VYPLZ^V\SK`V\JOVVZL&7PJRVUS`Ä]L

GROUP EXERCISE 4: IN THE AGE OF NEWS VIA A DIGITAL COMMUNICATIONS
COMPANY
The educator guides learners to access a series of news items from digital
JVTT\UPJH[PVUZJVTWHUPLZHUKJVUK\J[ZHUL_LYJPZLHYV\UK[OLMVSSV^PUN!
࡛

How to tell if the news is from a trusted source?

࡛

What are trusted sources of news? Why are they trusted?

࡛

Is the news real or fabricated but disguised in the genre of news? How can you tell?

࡛

+V ZVJPHS TLKPH WSH[MVYTZ ILULÄ[ MYVT MHSZL PUMVYTH[PVU& >OH[ HIV\[ ZLHYJO
engines?

࡛

To what extent should digital communications companies be responsible to
manage false information on their platforms?

Assessment & Recommendations
࡛

9LÅLJ[PVUWHWLYIHZLKVU[L_[\HSHUHS`ZPZJVU[L_[\HSHUHS`ZPZUL^ZHUHS`ZPZ

࡛

Participation in group learning activities (e.g. workshops, class discussions)

Topics for Further Consideration
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࡛

5L^ZZL[[PUNZZVJPVJ\S[\YHSWVSP[PJHSHUKLJVUVTPJPUÅ\LUJLZVU[OLUL^Z

࡛

,ɈLJ[ZVMUL^ZZL[[PUNZVUUL^Z]HS\LZKYP]LYZHUKLKP[VYPHSWYVJLZZLZ

࡛

.SVIHSÅV^VMPUMVYTH[PVUHUKZOHWPUNVM[OLUL^Z

࡛

Global news media organizations (e.g. CNN, Al Jazeera, BBC, Deutsche Welle, etc.)
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UNIT 4: THE NEWS DEVELOPMENT
PROCESS: GOING BEYOND THE 5WS
AND 1H
49

DURATION: 3 HOURS

Key Topics
࡛

Identifying news and recognizing the story (the news development process)

࡛

=LYPÄJH[PVUPUKLWLUKLUJLHUKHJJV\U[HIPSP[`HZ[OLLZZLUJLVMQV\YUHSPZT

࡛

Fact-checking news stories

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Describe the process of how the news story is developed from story idea to data
gathering to news writing

࡛

<UKLYZ[HUK [OL JVYL WYPUJPWSLZ VM [OL KPZJPWSPUL VM ]LYPÄJH[PVU HZ KPZ[PUN\PZOLK
MYVT[OLQV\YUHSPZTVMHZZLY[PVUHUKOV^[VHWWS`[OL[LJOUPX\LZVM]LYPÄJH[PVU[V
M\SÄS[OLQV\YUHSPZ[PJZ[HUKHYKVM[Y\[OM\SULZZHUKHJJ\YHJ`

࡛

Explain the concepts of independence and accountability as distinguishing
elements of journalism

࡛

Illustrate fact-checking methods and tools

News Media Organization Study Visit/Virtual Tour
“The news of the day as it reaches the newspaper ofƂce is an incredible medley
of fact, propaganda, rumour, suspicion, clues, hopes and fears, and the task of
selecting and ordering that news is one of the truly sacred and priestly ofƂces in a
democracy.”
– in News Reporting and Writing, Walter Lippmann, (1989-1974)

(ÄLSK[YPW[VVYH]PY[\HS[V\YVMHTLKPHVɉJLTH`ILHYYHUNLKPUJS\KPUNHKPHSVN\L
with the editor-in-chief or senior editor. This will allow participants to observe the news
KL]LSVWTLU[WYVJLZZH[[OLLKP[VYPHSVɉJLSL]LS7HY[PJPWHU[Z^PSSILHZRLK[V^YP[LH
YLÅLJ[PVUWHWLYVU[OLPYVIZLY]H[PVUZHUKSLZZVUZSLHYULK
49. The Right Questions https://therightquestions.co/beyond-the-5ws-ask-questions-as-a-philosopheranswer-as-a-visionary/ See also, Waisbord, Silvio. (2019). The 5Ws and 1H of Digital Journalism. Digital
Journalism. 7. 351-358. 10.1080/21670811.2018.1545592.
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Process Enquiry (A Day in the Life of a News Reporter)
Learners accompany a news reporter while covering his or her beat and document the
MVSSV^PUN!H^OH[LSLTLU[ZVM[OLUL^Z^LYLPKLU[PÄLKHUK^YP[[LUHIV\[JVTWHYLK
[V^OH[OHWWLULKPU[OLÄLSKVY[OLWYVJLZZVMZPM[PUN[OYV\NO[OLKH[HNH[OLYLK"HUK
(b) how and why the reporter told the story (put meaning to the data) the way they did.
An alternative activity is an interview with a news reporter.

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.

Textual Analysis
࡛

The educator analyses newspaper accounts of a major issue or event and examines
the information provided. They explain the assessment, considering the factors
and process in “identifying news and recognizing the story”:
 Elements of the news (5Ws and 1H: Who? What? When? Where? Why? How?) and
YLKLÄUPUN[OLT!UL^ZPZKH[H^P[OTLHUPUN^OVPZHIV\[JOHYHJ[LY^OH[PZWSV[
when is time, where is setting, why is motivation or causation, how is narrative)
 The notion of news has expanded over the years to include the questions: “So
^OH[&¹TLHUPUN[OH[[OLZPNUPÄJHUJLVM[OLZ[VY`ZOV\SKILL_WSHPULK"¸>OH[»Z
the solution?” meaning that news can go beyond the important function of
exposing problems and give exposure to the range of possible solutions.
 1V\YUHSPZTHZ¸Z[VY`[LSSPUN^P[OHW\YWVZL¹!ÄUKPUN[OLPUMVYTH[PVUWLVWSLULLK
to live good lives, and present the information in a meaningful, relevant and
engaging way
 Is it possible to assess if the news includes answers to the questions “so what?”
and “is the solution to the problem being reported?”. While not all news can
include these elements, but there is a general drive to ensure that more new
stories do so.

;OL LK\JH[VY ^PSS JOLJR MVY ]LYPÄHIPSP[` IHZLK VU [OL JVYL WYPUJPWSLZ VM ]LYPÄJH[PVU
^OPJO HYL! KV UV[ HKK" KV UV[ KLJLP]L [OL H\KPLUJL" IL HZ [YHUZWHYLU[ HZ WVZZPISL
HIV\[TL[OVKZHUKTV[P]LZ"YLS`VUV^UVYPNPUHSYLWVY[PUN"HUKL_LYJPZLO\TPSP[`50.
;OL LK\JH[VY ^PSS HSZV HWWS` H[ SLHZ[ VUL [LJOUPX\L VM ]LYPÄJH[PVU! ZJLW[PJHS LKP[PUN
accuracy checklist, method of verifying presumed facts, and rules on anonymous sources
a reference that can be used is The Elements of Journalism by Kovach and Rosenstiel).

Production
The training facilitator or educator coordinates with the adviser of a school publication
(or school broadcast station or library) to allow participants to come up with an issue
50. Global Media Journal African Edition 2008 Vol 2 (2), https://globalmedia.journals.ac.za/pub/article/viewFile/29/63
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plan for the next publication/programme. The issue plan includes the line-up of articles
or stories to be written or produced and the basis for their inclusion, scope of each
story, and possible angle or treatment of each story

Media Log
Participants are required to maintain a journal or logbook where daily observations on
[OL[VWPJLNUL^Z]HS\LZUL^ZQ\KNLTLU[ZJYP[LYPHVM]LYPÄJH[PVUJP[PaLUYLWVY[PUN
are recorded for summary and synthesis at the end of the course

Group Exercises

51

GROUP EXERCISE 1: HOW IS NEWS PRODUCED?
Visit a television news organization and interview the following on their respective
duties and accountability:
࡛

Editors - central desk (radio, online, TV)

࡛

Reporters - assigned according to beats

࡛

Segment producers

࡛

*HTLYHWLYZVUZÄLSKHUKZ[\KPV

࡛

Video editors

࡛

Executive producer

࡛

Supervising producer

࡛

Anchors - read from the prompter

࡛

Others: character generator operator, researchers, engineering and personnel

GROUP EXERCISE 2: ANALYSIS OF INFORMATION SOURCES
The group should identify a subject or story which is available in a print or online news
story as well as in a public social media post. Consider the following questions:
࡛

)HZLKVU[OLQV\YUHSPZ[PJWYVJLZZVM]LYPÄJH[PVUPUKLWLUKLUJLHUKHJJV\U[HIPSP[`
PZ[OLYLHKPɈLYLUJLIL[^LLU[OL[^V&,_WSHPU

࡛

+PK[OLHY[PJSLHUK[OLZVJPHSTLKPHWVZ[MVSSV^[OLWYVJLZZVM]LYPÄJH[PVU&/V^
can you tell?

࡛

Is the source independent and/or authoritative? Why?

࡛

Is there accountability on the part of the source? Explain.

GROUP EXERCISE 3: VERIFICATION, INDEPENDENCE, AND ACCOUNTABILITY
0UZ[Y\J[WHY[PJPWHU[Z[VJVTWHYLHUKJVU[YHZ[[OLMVSSV^PUN!
1. A press release by a government agency
2. A news article published by an established media outlet based solely on that
press release
51. Examples are drawn from the Asian Institute of Journalism and Communication
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3. A news article published by an established media outlet based on the government
HNLUJ`WYLZZYLSLHZLI\[^P[OJSLHYPUKPJH[PVUZMYVT[OLQV\YUHSPZ[VM]LYPÄJH[PVUVM
the information put forth in the press release as well as additional information as a
YLZ\S[VM[OL]LYPÄJH[PVUWYVJLZZ
(M[LYHUHS`ZPUN[OL[OYLLHY[PJSLZHZR[OLWHY[PJPWHU[Z^OH[THRLZQV\YUHSPZTKPɈLYLU[
from the press release examined here.
GROUP EXERCISE 4: FACT-CHECKING
Show a screenshot/video of a viral post on a social media platform
1. Ask the learners if the claim is fact-checkable.
 *HU[OPZJSHPTIL]LYPÄLKMHJ[JOLJRLK&>O`VY^O`UV[&
 0M[OLJSHPTJHUIL]LYPÄLKMHJ[JOLJRLKOV^^V\SK`V\KVP[&(ZR[OLSLHYULYZ
to recall the things they need to look for when fact-checking.)
2. Next, ask the learner to proceed with the actual process of fact-checking the claim.
Instruct them to document the step-by-step process, then discuss and provide
feedback on the way they conducted their research.

Assessment & Recommendations
࡛

Media log production

࡛

Reports on study visit, textual analysis

࡛

Fact-checking exercise

࡛

Participation in group learning activities, e.g. workshops, class discussions

Topics for Further Consideration
News sources and news gathering techniques (including use of ICTs), fairness and
appropriateness in news coverage

Resources for this Module
Article 19. (1999, June). Right to Know: Principles on Freedom of Information Legislation. International Standards Series. Retrieved 27 May 2009 from https://www.artiJSL VYNKH[HÄSLZ9;0F7YPUJPWSLZF<WKH[LKF,5WKM
Asian Institute of Journalism and Communication. (2020). Developing champion teachers in news literacy: Training module [forthcoming]. Asian Institute of Journalism and
Communication.
ASLIB Training Suite. Freedom of Information. (2004). Retrieved 15 February 2004 from
http://www.aslib.com/training
Bertrand, Claude-Jean. (2003). Media Ethics and Accountability Systems. New York:
Hampton Press
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Bradshaw, Samantha and P. Howard. (2019). Global Disinformation Order 2019. Global
Inventory of Organized Social Media Manipulation. Working Paper 2019. 2, Oxford UK
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Digital Citizenship, Nine Themes of Digital Citizenship, at: https://www.digitalcitizenship.net/nine-elements.html
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McGraw-Hill
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Learning English. (2018, May 22). 5L^ZSP[LYHJ`SLZZVU!=LYPÄJH[PVUPUKLWLUKLUJL
accountability. Retrieved from https://learningenglish.voanews.com/a/news-literaJ`SLZZVU]LYPÄJH[PVUPUKLWLUKLUJLHJJV\U[HIPSP[` O[TS
Levitin, D. J. (2017). Weaponized lies: How to think critically in the post-truth era. New
York, NY: Dutton.
Mencher, Melvin. (2006). News Reporting and Writing (10th ed.). Boston: McGraw-Hill
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MODULE 3:
RESEARCH,
INFORMATION
CYCLE, DIGITAL
INFORMATION
PROCESSING,
INTELLECTUAL
PROPERTY

“To be a citizen in our
information society, individuals
ought to understand the
information cycle, so that they
beneƂt and contribute to it, no
matter if information is oral or
written.”
- Jesus Lau, 2021

BACKGROUND AND
RATIONALE
Educators will have been exposed to the basics of media and information
literacy (MIL) in the foundational Module 1 and subsequent units. The purpose
of this module is to show that other important research and information cycle
issues are vital components of MIL as well.
This module emphasizes the building blocks that contribute to traditional
information literacy. Many courses concentrate on the delivery of knowledge
rather than on learning how to learn. However, the increasing emphasis on
the value of MIL in education and in wider society highlights the importance
of users being skilled learners, being aware of their role and variable place in
the information cycle. While the concept of “information cycle” is sometimes
limited to the processes of news media production and consumption, the
QRWLRQFDQEHPXFKZLGHUòFRYHULQJKRZFRQWHQWFDQñRZDQGWUDQVIRUP
ZLWKLQDQGDFURVVPDQ\GLσHUHQWLQVWLWXWLRQVDQGDFWRUV7KHYDOXHLVWRSXW
DWWHQWLRQ RQ ñRZV UDWKHU WKDQ D VLQJOH VQDSVKRW DQG WKH LQWHUGHSHQGHQW
FKDUDFWHURIFRPPXQLFDWLRQVDVHQDEOHGE\GLYHUVHHQWLWLHVZLWKGLσHUHQWLDO
SRZHUUHDFKDQGLQñXHQFH)RU0,/DOOWKLVLPSOLFDWHVDQHHGIRUOHDUQLQJ
KRZ ZLWKLQ WKH ñXLG XQLYHUVH RI D PDVV RI YDULDEOH FRQWHQW WR UHFRJQL]H
LQIRUPDWLRQ QHHGV 7KHQ RQ WKLV EDVLV KRZ WR HτFLHQWO\ DQG HσHFWLYHO\
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locate/retrieve information; analyse, organize, and evaluate
this information; and use, apply, reproduce and communicate
WKDWLQIRUPDWLRQIRUVSHFLðFGHFLVLRQPDNLQJDQGSUREOHP
solving ends (UNESCO, 2008). Essentially, MIL also embraces
library skills, study and research skills, and technology skills.
Every research must start with a question, which must be
answered through the collection and analysis of data and
information. or to satisfy a need for information.
Science does not only refer to a body of knowledge, but is also
a way of knowing and learning. One important underpinning for
learning and appreciating science is learners’ understanding
RIWKHQDWXUHDQGVWUXFWXUHRIVFLHQWLðFNQRZOHGJHDQGWKH
process by which it is developed, including as an end in and
of itself. In addition, emerging research evidence suggests
WKDWOHDUQHUVâJUDVSRIVFLHQWLðFH[SODQDWLRQVRIWKHQDWXUDO
ZRUOG DQG WKHLU DELOLW\ WR HQJDJH VXFFHVVIXOO\ LQ VFLHQWLðF
investigations are advanced when they understand how
VFLHQWLðFNQRZOHGJHLVFRQVWUXFWHG
Educators have to acquire for themselves and develop
in learners a set of competencies (knowledge, skills
and attitudes) for obtaining, understanding, adapting,
generating, storing, and presenting information for problem
analysis and decision-making. These are competencies
applicable to any educating and learning context, whether
in the education environment, general work/professional
environment or for personal enrichment. A media and
information literate educator is capable of understanding
PHVVDJHVIURPGLσHUHQWLQIRUPDWLRQVRXUFHVDQGLVDEOHWR
evaluate and use that understanding appropriately to solve
problems. The educator has also acquired basic library skills
and can maximize the use of documentary resources for
learning and information sharing. A media and information
literate educator understands and appreciates the functions
in society of media and other content providers, such
as libraries, museums, archives, digital communications
companies, and educational and research institutions
ZRUNLQJLQWKLVðHOG
&RQWHQW SURYLGHUV RσHU DQ LPSRUWDQW VHUYLFH IRU SHRSOH
to access and in some cases store their own information.
Beyond the media, there are other sources of information
that people use (e.g. health notices, government reports
and information communicated orally, both informally and
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through public debates). These may be carried electronically, (e.g. as election
debates on television) or in face-to-face sessions (e.g. town hall meetings).
These events may be mediated by the media or by people.
A central concept to the information life cycle is intellectual property rights
of which everyone should have a basic understanding. “Intellectual property
rights are the rights given to persons over the creations of their minds. They
usually give the creator an exclusive right over the use of his/her creation for
a certain period of time52.” There are two main aspects of intellectual property
(IP), copyright and rights related to copyright. So important is this concept that
the United Nations set up the World Intellectual Property Rights Organization
(WIPO) consisting of 193 member states. WIPO serves as a global forum for IP
services, policy, information and cooperation. Most countries have laws that
protect IP such as patents, copyright and trademarks.
This module focuses on developing understanding of the information
cycle, research skills and respect for intellectual property in the context of
academia media and information literacy, library skills and the digital ecology.
The focus is on problem-solving and decision-making in educational and
local community engagement contexts. It intends to enable educators and
learners to understand the concepts mentioned above and the relationship
between these in order to increase their skills in accessing and using the
wide range of information resources available in today’s world. Gaining
these skills will provide opportunities for life-long learning, thus ensuring
educators’ and learners’ continued participation in an active intellectual life.

52. World Trade Organization, https://www.wto.org/english/tratop_e/trips_e/intel1_e.htm#:~:text=Intellectual%20property%20rights%20are%20the,a%20certain%20period%20of%20time.
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UNITS
UNIT 1:

H19 ACADEMIC AND SCIENTIFIC
INF14MATI1N A4E C1NST4UCTED

UNIT 2:

SEA4CHIN): ST4ATE)IC
INF14MATI1N E:PL14ATI1N

UNIT 3:

EVALUATI1N 1F ACADEMIC AND
SCIENTIFIC INF14MATI1N

UNIT 4:

C1NCEPTS AND APPLICATI1NS 1F
INF14MATI1N LITE4AC;

UNIT 5:

LEA4NIN) ENVI41NMENTS AND
INF14MATI1N LITE4AC;

UNIT 6:

DI)ITAL INF14MATI1N
P41CESSIN)

UNIT 7:

INTELLECTUAL P41PE4T; AND
AUTH14SHIP 4EC1)NITI1N
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UNIT 1: HOW ACADEMIC AND
SCIENTIFIC INFORMATION ARE
CONSTRUCTED
DURATION: 4 HOURS

Key Topics
࡛

+LÄUP[PVUVMZJPLUJL

࡛

+LÄUP[PVUVMZJPLU[PÄJRUV^SLKNL

࡛

Nature and structure of science

࡛

5H[\YLHUKZ[Y\J[\YLVMZJPLU[PÄJRUV^SLKNL

࡛

Sources of new knowledge

Learning Objectives
;VPTWYV]L[OL\UKLYZ[HUKPUNVM!
࡛

the meaning of science

࡛

the meaning of knowledge

࡛

the relationship between science and knowledge

࡛

the nature of science

࡛

the nature of knowledge

࡛

KPɈLYLU[ZV\YJLZVMRUV^SLKNL

Level Of Competencies Targeted in this Unit
࡛

Basic / Introductory

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛
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,K\JH[VYZ OH]L SVUN HYN\LK [OH[ SLHYULYZ ZOV\SK \UKLYZ[HUK OV^ ZJPLU[PÄJ
knowledge is constructed. One rationale that is often invoked, but not empirically
tested, is that understanding science makes for a more informed citizenry and
Z\WWVY[ZKLTVJYH[PJWHY[PJPWH[PVU;OH[PZJP[PaLUZ^OV\UKLYZ[HUKOV^ZJPLU[PÄJ
RUV^SLKNLPZWYVK\JLK^PSSILJHYLM\SJVUZ\TLYZVMZJPLU[PÄJJSHPTZHIV\[ZJPLU[PÄJ
PZZ\LZVMW\ISPJPU[LYLZ[LNNSVIHS^HYTPUNLJVSVN`NLUL[PJHSS`TVKPÄLKMVVKZ
alternative medicine, sanitary crises and their responses, such as pandemics and
vaccines) both at the ballot box and in their daily lives.
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࡛

A second argument to justify this stance among educators is that understanding
the structure and nature of science makes one better at doing and learning science.
That is, if learners come to see science as a set of practices that builds models
to account for patterns of evidence in the natural world, and that what counts as
L]PKLUJLPZJVU[PUNLU[VUJHYLM\SVIZLY]H[PVUZ]LYPÄJH[PVUZ[\KPLZHUKI\PSKPUN
HYN\TLU[Z[OLU[OL`^PSSOH]LNYLH[LYZ\JJLZZPU[OLPYLɈVY[Z[VI\PSKRUV^SLKNL
Viewing these processes from a distance - not merely enacting them - enhances
students’ ability to practice science.

࡛

Four sources of knowledge are sometimes recognized: intuition, authority,
YH[PVUHSPUK\J[P]L HUK ZJPLU[PÄJ LTWPYPJPZT (SS MV\Y HYL NVVK ZV\YJLZ MVY H
YLZLHYJO O`WV[OLZPZ I\[ ZJPLU[PÄJ LTWPYPJPZT PZ [OL VUS` HJJLW[LK ZV\YJL VM
UL^ZJPLU[PÄJRUV^SLKNL

࡛

One can distinguish two types of research: academic research and private
research. Academic research is the type of research which is carried out in
\UP]LYZP[PLZHJHKLTPLZHUKZJPLU[PÄJPUZ[P[\[PVUZ0[PZVM[LUJHYYPLKV\[I`ZJOVSHYZ
and professors. Whereas private research is carried out by private businesses and
ÄYTZHUKPZTHPUS`\ZLK[VZVS]LJVTTLYJPHSS`YLSH[LKWYVISLTZ+LZWP[L[OLMHJ[
[OH[[OLYLHYLKPɈLYLUJLZIL[^LLU[OL[^V[`WLZ[OL`JHUJVTWSLTLU[LHJOV[OLY
7YP]H[LÄYTZTH`YLS`VU\UP]LYZP[`ZJOVSHYZ[VJHYY`V\[YLZLHYJOMVY[OLTHUK[OL`
also make use of academic research carried out in the universities. However, this
can raise issues about public investment in research vis-à-vis the use of academia
HUKLUNHNLTLU[VMHJHKLTPJZJOVSHYZMVYWYP]H[LPU[LYLZ[ZHUKILULÄ[Z,[OPJHS
PZZ\LZJHUHSZVHYPZL^OLUWYP]H[LÄYTZM\UKHJHKLTPJYLZLHYJO

࡛

In order to understand the kind of skills we need to carry out research, we can learn
MYVT[OLJOHYHJ[LYPZ[PJZVMZJPLU[PÄJYLZLHYJO:JPLU[PÄJYLZLHYJOPZVM[LUUVYTH[P]LS`
KPZ[PUN\PZOLK MYVT V[OLY [`WLZ VM YLZLHYJO I` ZP_ PTWVY[HU[ JOHYHJ[LYPZ[PJZ" P[ PZ
public, objective, systematic, cumulative, empirical and predictive.

࡛

;^VTHQVYJH[LNVYPLZVMZJPLU[PÄJYLZLHYJOJHUILKPZ[PUN\PZOLKX\HU[P[H[P]L
research and (2) qualitative research. Both quantitative and qualitative research
may use methods such as surveys, content analysis, focus group discussions,
interviews (structured, semi-structured and open), observation and case study.
,HJOTL[OVK\ZLZKPɈLYLU[[VVSZ[VJVSSLJ[KH[H-VYPUZ[HUJL[OLX\LZ[PVUUHPYL
is the data collection tool for the survey and the content analysis sheet is used to
collect data for content analysis.

࡛

The research process requires reliable information. This necessitates adequate
ZRPSSZ[VÄUKYLSL]HU[ZV\YJLZVMPUMVYTH[PVU

࡛

Science gathers data, organizes and analyses it a way that so as to ensure it can
provide meaningful information and can function as a foundation for knowledge.

࡛

Educators should ensure interactivity with learners in administering activities under
this unit, and guide learners to give example of the:
 The meaning of science
 ;OLTLHUPUNVMZJPLU[PÄJRUV^SLKNL
 The relationship between science and knowledge
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 The nature and structure of science
 The nature and structure of knowledge
 +PɈLYLU[ZV\YJLZVMUL^RUV^SLKNL

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Topics for Further Consideration
࡛

Articulating hypotheses, laws, or models

࡛

Deductive thinking

࡛

Discourse analysis

UNIT 2: SEARCHING: STRATEGIC
INFORMATION EXPLORATION
DURATION: 4 HOURS

Key Topics
࡛

Factors to narrow and focus your information search

࡛

Keywords to represent your search information needs

࡛

Boolean operators and other limiting search commands

࡛

Search engines shortcuts to save time

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
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࡛

+L]LSVWHULɉJPLU[PUMVYTH[PVUZLHYJOZ[YH[LN`

࡛

Learn how to use search commands in databases

࡛

Filter information outputs of search engines
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Level of Competencies Targeted in this Unit
࡛

Basic

Search and Discovery
The abundance of available content means that the information that is sought-after is
UV[HS^H`ZLHZ`[VHJJLZZHZP[PZVYNHUPaLKPUKPɈLYLU[^H`ZPUKH[HIHZLZYLWVZP[VYPLZ
repertories, libraries, information centers and quite often individually sorted. Therefore,
^OLUZLHYJOPUNMVYPUMVYTH[PVU[OLYLPZHULLK[VKL]LSVWZ[YH[LNPLZ[VL_WSVYLHUKÄUK
relevant information or data. Some resource providers, like libraries, have standardized
ways to classify and catalogue information items that make searching easier. However,
those produced and stored by other providers, such as websites, may use a myriad of
PUMVYTH[PVUVYNHUPaH[PVUTL[OVKZ[OH[THRLZP[KPɉJ\S[[VZLHYJOSVJH[LHUKYL[YPL]L
what is relevant.
The key commands to retrieve relevant database outputs - including in general searches
on the Internet, whether by a special search engine or on social media or ecommerce
services - use Boolean Operators: AND, OR, NOT. The use of these words in the
ZLHYJO^PSSLSPTPUH[LPYYLSL]HU[YLZ\S[ZHUKZH]L[PTLHUKLɈVY[:LHYJOLUNPULZ\ZL
ZLHYJOKLSPTP[LYZ[VOLSW`V\[VÄUK^OH[`V\ULLK^P[OTPUPT\TPYYLSL]HU[YLZV\YJLZ
Some examples are given in an activity below.
A good way to learn Boolean operators is to practice them. Ask learners to choose
two related topics (either historic or current), for example a virus and vaccines, and
OV^[OL`HɈLJ[LK[OLPYJV\U[Y`IV[OWVZP[P]LS`HUKULNH[P]LS`;OLSLHYULYZ[OLUHWWS`
Boolean operators in searching for information on these topics either in a search engine
or a library database, using the below guidelines, adapted from “Database Tips” by
[OL 4HZZHJO\ZL[[Z 0UZ[P[\[L VM ;LJOUVSVN` 40; 3PIYHYPLZ ^OLYL `V\ JHU HSZV ÄUK
information about the use of other search operators.

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
1. Using the Boolean Operator AND to combine topic, country and date
Use AND in your search to:
࡛

Narrow your results

࡛

;LSS[OLKH[HIHZL[OH[HSSKLÄULKZLHYJO[LYTZT\Z[ILWYLZLU[PU[OLYLZ\S[PUNYLJVYKZ

࡛

Example: cloning AND humans AND ethics
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The purple triangle in the middle of the Venn diagram below represents the result set
for this search. It is a small set using AND, the combination of all three search words.

CLONING

ETHICS

HUMANS

It should be noted that in many, but not all, databases, the AND is implied.
࡛

For example, Google automatically puts an AND in between your search terms.
Though all your search terms are included in the results, they may not be connected
together in the way you want

࡛

For example, this search: college students test anxiety is translated to: college AND
students AND test AND anxiety. The words may appear individually throughout the
resulting records

࡛

@V\JHUZLHYJO\ZPUNWOYHZLZ[VTHRL`V\YYLZ\S[ZTVYLZWLJPÄJ

࡛

For example: “college students” AND “test anxiety”. This way, the result will better
correspond to the information you are looking for

2. Using OR to combine your topic with other information such as country and date
Use OR in a search to:
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࡛

Connect two or more similar concepts (synonyms)

࡛

Broaden your results, telling the database that ANY of your search terms can be
Present in the resulting records

࡛

Example: cloning OR genetics OR reproduction
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All three circles represent the result set for this search. It is a big set because any of
those words are valid using the OR operator.

CLONING

GENETICS

REPRODUCTION

3. Using NOT to combine your topic, country and date
Use NOT in your search to:
࡛

Exclude words from your search

࡛

Narrow your search, telling the database to ignore concepts that may be implied
by your search terms

࡛

Example: “cloning NOT sheep”

4. Search order
Databases follow commands you type in and return results based on those
commands. Be aware of the logical order in which words are connected when using
Boolean Operators:
࡛

Databases usually recognize AND as the primary operator, and will connect
JVUJLW[Z^P[O(5+[VNL[OLYÄYZ[

࡛

If you use a combination of AND and OR operators in a search, enclose the words
to be ‘ORed’ together in parentheses

Examples:
࡛

Ethics AND (cloning OR reproductive techniques)

࡛

(Ethic* OR moral*) AND (bioengineering OR cloning)
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5. Google Search Operators (Consider other search engines such as DuckDuckGo,
Baidu, Yandex, Ecosia, etc. )
A more advanced tool is the Google Search Operators (2020). You can group learners
PU[LHTZ[V\ZL[OLVWLYH[VYZ[VYLZLHYJOZWLJPÄJ[VWPJZ:LHYJOMVY[OL[VWPJ\ZPUN
each of the six categories listed in the table below. Each team can consequently be
tasked with presenting the advantages of using these search operators to narrow
ZLHYJOYLZ\S[ZHUKOH]LTVYLLɈLJ[P]LZLHYJOYL[YPL]HSZ;OLMVSSV^PUN[HISLILSV^SPZ[Z
the six categories. The included hyperlinks leads to webpages where one can obtain
full information on how to use these search operators.
TABLE 3.1: GOOGLE SEARCH OPERATORS
SEARCH SERVICE

SEARCH OPERATORS

Web Search

HSSPUHUJOVY! HSSPU[L_[! HSSPU[P[SL! HSSPU\YS! JHJOL! KLÄUL! ÄSL[`WL! PK!
inanchor:, info:, intext:, intitle:, inurl:, link:, related:, site:

Image Search

HSSPU[P[SL!HSSPU\YS!ÄSL[`WL!PU\YS!PU[P[SL!ZP[L!

Groups

allintext:, allintitle:, author:, group:, insubject:, intext:, intitle:

Directory

HSSPU[L_[!HSSPU[P[SL!HSSPU\YS!L_[!ÄSL[`WL!PU[L_[!PU[P[SL!PU\YS!

News

allintext:, allintitle:, allinurl:, intext:, intitle:, inurl:, location:, source:

Product Search

allintext:, allintitle:

6. Case study
+PɈLYLU[ JV\U[YPLZ TPNO[ OH]L KPɈLYLU[ HK]LY[PZPUN YLN\SH[PVUZ -PUK H ZVJPHS TLKPH
JVTWHU`VYZLHYJOLUNPULJVTWHU`[OH[VWLYH[LPUKPɈLYLU[JV\U[YPLZHUKYLZLHYJO[OL
advertising regulations in respective country. Investigate if that social media or search
LUNPUL JVTWHU` JVTWSPLZ ^P[O [OL KPɈLYLU[ YLN\SH[PVUZ PU [OL YLZWLJ[P]L JV\U[YPLZ
HUKKPZJ\ZZPZZ\LZZ\JOHZHJVUÅPJ[ZIL[^LLUYL]LU\LZHUK[OLW\ISPJPU[LYLZ[I
ethical issues between revenues and privacy and c) the public response to a) and b) in
KPɈLYLU[JV\U[YPLZ
7. Research practicing other search limiting tools
Using the Internet and search operators, investigate the regulations that exist in your
region for the advertising industry. Identify where the regulations are located and how
accessible the information is to citizens needing to access this information. Identify
which individuals or groups have created these regulations. Summarize the key
areas that are covered by the regulations and explain their purpose. Explain how the
regulations support the interests of citizens and consumers of the regulated services.
Explain the potential impact of these regulations on the industry. In instances where an
advertisement violates the regulations, investigate the recourse available to consumers.
See more on advertising in Module 10.
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Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Topics for Further Consideration
࡛

Articulating hypotheses, laws, or models

࡛

Searching library catalogues

࡛

Web credibility assessment

UNIT 3: EVALUATION OF ACADEMIC
AND SCIENTIFIC INFORMATION
DURATION: 4 HOURS

Key Topics
࡛

,]HS\H[PVUWYPUJPWSLZVMHJHKLTPJHUKZJPLU[PÄJPUMVYTH[PVU

࡛

Evaluation criteria for main information sources

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

<UKLYZ[HUKKPɈLYLU[[`WLZVMYLZLHYJO[OH[NLULYH[LZPUMVYTH[PVUHUKRUV^SLKNL

࡛

Assess information relevance and reliability

࡛

Evaluate main information sources

࡛

Types of sources

Level of Competencies Targeted in this Unit
࡛

Basic
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Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

Information is generally divided into primary, secondary and tertiary sources. Any
YLZLHYJO WYVK\J[ Z\JO HZ H ZJPLU[PÄJ QV\YUHS HY[PJSL [OLZPZ YLZLHYJO YLWVY[ HUK
ÄYZ[OHUKV\[W\[PZYLNHYKLKHZWYPTHY`ZV\YJLHZSVUNHZP[WYLZLU[ZVYPNPUHSKH[H
(including statistics, patents, etc.) Secondary sources are generally publications
whose content abstracts, cites or summarizes primary information, such as a
IVVRQV\YUHSZI\[HSZVZJPLU[PÄJVYQV\YUHSPZ[PJHY[PJSLZ([LY[PHY`ZV\YJLPZUVYTHSS`
a compilation of sources such as a bibliography, a database, encyclopaedia, etc.
Whatever source is used, you need to apply critical assessment if the objective of
your research is decision-making, but also if you are reading for leisure.

࡛

Information evaluation requires a critical process to identify the originality,
reliability, and relevance of the information. This includes how updated/recent
the information is, as well as the geographical and subject coverage. Information
reliability means to assess the following elements: author, title, publisher, place,
date, review the table of content, and bibliography. These elements exist under
KPɈLYLU[UHTLZMVYTVUVNYHWOZIVVRZ[OLZPZYLWVY[ZWHTWOSL[ZHZ^P[OZLYPHSZ
(journal, magazines, annuals, proceedings), web sources (websites, mass media,
talks, tweets, etc.), and other type of sources such as patents, standards and mass
media messages. The main academic sources in learning environments and in
academia are normally journals and books.

Below is an example of how to assess the relevance of sources when looking for
ZWLJPÄJPUMVYTH[PVU!
1. Title. ;OL ÄYZ[ LSLTLU[ [V JOLJR PZ [OL [P[SL +VLZ P[ PUKPJH[L YLSL]HUJL [V `V\Y
PUMVYTH[PVU ULLKZ& +VLZ P[ TV[P]H[L `V\ [V YLHK P[& ( NVVK [P[SL ^PSS YLÅLJ[ [OL
content of the publication.
2. Author. Review the authoritative weight of the author (or authors), i.e. how much
knowledge and expertise they have shown in previous publications or research
V\[W\[Z;OLHɉSPH[PVUVM[OLH\[OVYPZHUV[OLYMHJ[VY[VJVUZPKLY[OH[TH`NP]L`V\
an insight if the author has eventual biases.
3. Publisher. Check the publisher that has printed the publication. If the publisher is a
well-established company or organization (for example a commercial one, research
centre, university or government body) the publication is likely to have undergone
a long editorial process that includes peer review, content and style assessment. A
less reliable source will be, for example, a self-published book.
4. Secondary phase – Browse preliminaries. Once the author and the title has been
assessed, in the monograph and serials, check the date, go to the preliminary
sections of the publication, such as the table of content and the bibliography.
These elements will give you a better idea about the relevance of this material to
your work.
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5. Third phase – Browse content. Read the introduction and conclusions, plus
browsing chapters or sections of the article. When reading research products, it is
important to check if the methodology was appropriate, the sample big enough,
among other research methodology elements.
࡛

The assessment of all aforementioned elements can be checked online using a
search engine. Such cross-checking evaluation may be necessary especially for
publications that will constitute the basis for your research or decision. As you
get familiar with a subject, it will be easier to evaluate the relevance and reliability
of sources.

࡛

Finding the proper resources requires skills to locate and recuperate information
that has to be evaluated to identify subject validity, geographic coverage, and its
contemporary relevance, among other factors, as mentioned above. Information
is normally generated after a long process. Information issued by academic
HUK ZJPLU[PÄJ PUZ[P[\[PVUZ VY NV]LYUTLU[ KH[H \UKLYNV ]HSPKH[PVU WYVJLZZLZ
such as editing in the case of books and peer review as regards journal articles.
Contributions are published in all sorts of monograph and serial publications.
Higher quality publications are often part of subscription journals that are usually
indexed and distributed through databases that normally have high subscription
costs. In addition to paid-subscription databases with access to journals, e-books
and other types of materials, including business information such as patents and
standards, there are open access publications, that are gaining in prominence.

࡛

Open access repositories are compiled by universities, knowledge organizations,
and governments. There are institutional, regional, national and even international
repositories that are built under international compatibility standards. Libraries,
either academic, public, school, especial and national ones, are, on the other hand,
the best sources for quality information as they acquire, organize and distribute
them to their communities, and act as gateways to reliable open access information
available on the Internet, since they often have reference services that provide
information guidance and assistance to users.

Learning Exercise
Educators can ask learners to do learning activities that can enable students to critically
L]HS\H[LJVU[LU[MYVTKPɈLYLU[ZV\YJLZZ\JOHZ!
1. )VVRZ!(ZRWHY[PJPWHU[Z[VÄUK[OYLLIVVRZVUH[VWPJVM[OLPYJOVPJLHUKL]HS\H[L
them using the criteria described.
2. 1V\YUHSHY[PJSLZ! Group participants in teams and guide them to identify a problem
PU[OLPYJVTT\UP[`;OL`ZOV\SKÄUK[OYLLHJHKLTPJHY[PJSLZ[OH[M\SÄS[OLKLZJYPILK
reliability criteria. The articles may suggest partial or, possibly, full solutions to the
community problem. Ask the learners to write down why the selected articles are
trustworthy.
3. Authors [OH[ HYL SLHKLYZ PU [OLPY ÄLSK UVYTHSS` OH]L ZL]LYHS W\ISPJH[PVUZ .\PKL
learners to identify for example a Nobel Prize winner, to search their publications,
and assess what are the most prestigious ones in terms of who was the publisher,
LKP[VYHUKHɉSPH[PVUPUZ[P[\[PVU
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4. 7\ISPZOLYZ! Guide learners to identify what are the most well-known publishers in
HNLULYPJÄLSKVM[OLPYJOVPJL;OLTVYLZWLJPÄJ[OLZ\IQLJ[[OLML^LYZWLJPHSPaLK
publishers there may be.
5. 4LKPH HUK PUMVYTH[PVU [VWVSVN`! Do a search to identify how many primary,
secondary and tertiary categories and types of media and information there
may be. Rank from 1 to 10 each information and media category or type found
according reliability, for example, according to the peer review or editorial process
that they undergo.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Topics for Further Consideration
࡛

Performing a literature review

࡛

Data analysis techniques

࡛

+L[LJ[PUNWH[[LYUZHUK[YLUKZPUYLZLHYJOÄUKPUNZ

UNIT 4: CONCEPTS AND
APPLICATIONS OF INFORMATION
LITERACY
DURATION: 2 HOURS

Key Topics
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࡛

Introduction to information and information literacy

࡛

Key concepts in information literacy

࡛

Impact of information on societies and new skills

࡛

Standards and applications in information literacy

࡛

Stages of information literacy
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Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZZOV\SKILHISL[V!
࡛

Describe the role and importance of information and the need for information
literacy skills in information and knowledge societies

࡛

Demonstrate understanding of stages/major elements of information literacy
applicable across all domains

࡛

Identify and explore general information sources (print and electronic)

࡛

Analyse information literacy standards

࡛

Identify and discuss ethical and responsible uses of information tools and resources

Concepts
The terms ‘information’, ‘information literacy’, ‘ICTs’ and ‘key skills’ for the 21st century
are in frequent use in discussions about the information and knowledge society. Citizens
require new competencies (knowledge, skills and attitudes) in order to participate. An
\UKLYZ[HUKPUNVM[OLZL[LYTZPZULJLZZHY`ILMVYLLUNHNPUNPU[YHPUPUNHUKT\Z[ÄYZ[
begin with a clear comprehension of the concept of information. See Part 1, Curriculum
and Competency Framework and Module 1 of this curriculum for more information
about how the terms mentioned above relate to media literacy, digital literacy, social
media literacy, library skills and other terms that UNESCO groups under the umbrella
of media and information literacy.

DeƂnition of Information
+PZJ\ZZ[OLKLÄUP[PVUZVMPUMVYTH[PVUILSV^!
࡛

Information is data that have been collected, processed and interpreted so that
they can be presented in a useable form

࡛

0UMVYTH[PVUPZ[OH[º^OPJOJOHUNLZ\Z»:[HɈVYK)LLY  

࡛

Information is what reaches people’s consciousness and contributes to their
knowledge (Blokdjik and Blokdijk, 1987)

࡛

‘Information is data that have been processed into a form that is meaningful to
the recipient and is of real or perceived value in current or prospective actions or
decisions’ (Davis and Olsen, 1984)

>OH[ KV [OLZL KLÄUP[PVUZ OH]L PU JVTTVU& +V `V\ [OPUR [OL` HYL YLSL]HU[ PU [OL
Z[JLU[\Y`&9LZLHYJOV[OLYKLÄUP[PVUZVMPUMVYTH[PVU*HU`V\ÄUKKLÄUP[PVUZ[OH[
VɈLYHIYVHKLYKLZJYPW[PVUVM[OL[LYT&5V[L[OH[PUMVYTH[PVUP[ZLSMJHUZLY]LHZKH[H
which in turn can be processed into further information, which, if then put to use,
becomes knowledge.
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Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

+LÄUL JYP[PJHS [OPURPUN +PZJ\ZZ [OL YVSL VM HUHS`ZPZ Z`U[OLZPZ HUK L]HS\H[PVU VM
information in critical thinking. Present a meaningful and valuable case in the
context of learners’ daily lives.

࡛

+LÄUL[OL[LYTºPUMVYTH[PVUV]LYSVHK»HUKYLSH[LP[[V[OLJVUJLW[VMHUºPUMVKLTPJ»
wherein people struggle to distinguish information from misinformation content.

;OLZ[HNLZLSLTLU[ZVMPUMVYTH[PVUSP[LYHJ`PUJS\KL!
 Identifying/recognizing information needs
 Determining sources of information
 Locating or searching for information
 Analysing and evaluating the quality of information
 Organizing, storing or archiving information
 <ZPUNPUMVYTH[PVUPUHUL[OPJHSLɉJPLU[HUKLɈLJ[P]L^H`
 Creating and communicating new knowledge
࡛

Discuss, in general, the stages/elements of information literacy (see Woody Horton
Jr., 2007 Understanding Information Literacy – a Primer. Paris, UNESCO, pages
9 - 13 and Annex B).

࡛

Have participants prepare a checklist of key skills needed at each stage/element of
[OLPUMVYTH[PVUSP[LYHJ`WYVJLZZ/V^KVLZ[OPZHWWS`PUKPɈLYLU[WYVISLTZVS]PUN
JVU[L_[Z& /V^ ^V\SK `V\ PKLU[PM` HUK HJJ\YH[LS` KLÄUL PUMVYTH[PVU ULLKLK [V
ZVS]LHWYVISLTVYTHRLHZWLJPÄJKLJPZPVULNºÄUHUJPHSHK]PJLPUMVYTH[PVU[V
KLHS^P[OHÄUHUJPHSWYVISLT»&

࡛

Sources of information can be categorized in three broad groupings: primary,
secondary and tertiary sources. Describe these sources of information to educators
and guide them to give examples of such sources.

Information Society - And Knowledge Societies
࡛

;OLYLPZHZPNUPÄJHU[JOHUNLPU[OL^H`[OL^VYSK^VYRZ[VKH`9HWPK[LJOUVSVNPJHS
growth has enabled information and knowledge to become the engine of
economic, social, political and cultural life. Emerging from this phenomenon is
what has been called information society, with the objective upheld of becoming
“knowledge societies”.
 Carry out a search in your library or on the Internet on the term ‘information
society’. Describe the key assumptions underlying the information society.
Discuss the relevance of these assumptions to life and learning in today’s society.
Do the same using the term ‘knowledge society’. Note how UNESCO uses this
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[LYTPU[OLWS\YHSPUVYKLY[VYLÅLJ[KP]LYZP[`>OH[HYL[OLWLYJLP]LKZPTPSHYP[PLZ
HUKKPɈLYLUJLZIL[^LLU[OL[^VJVUJLW[ZPMHU`&
 Ask educators and learners to write what they think information literacy, including
SPIYHY`ZRPSSZPU]VS]LZIHZLKVU[OLPYV^URUV^SLKNL;OL`ZOV\SKHSZVSPZ[Ä]L
reasons why having these skills is relevant to navigate today’s information society.
 Ask educators to draw a diagram with necessary annotations describing the
relationship between information, the information society, ICTs, information
overload and media and information literacy (MIL). Discuss the choice of diagram
\ZLKHUKOV^[OL`KLJPKLK[VWSHJL[OLKPɈLYLU[JVUJLW[ZPUJLY[HPUWVZP[PVUZ
 Discuss with educators and learners how the level of information literacy changes/
increases during our lifetimes, particularly from undergraduate to graduate and
professional levels (in a context of lifelong learning). Discuss the information and
knowledge production cycle. Analyse the role, functions and accountability of
content providers in society. Discuss how information literacy skills are developed
using ICTs.
 Describe what makes a learner information literate.
 *VTWHYL HUK JVU[YHZ[ OV^ KPɈLYLU[ RPUKZ VM PUMVYTH[PVU HYL NLULYH[LK [OLPY
common characteristics, and their uses and value to health and well-being, in
civil society, in the education sector and for work and economic activity.
࡛

Research and debate one or several of the following topics:
 Information is an input to action or decision-making, and not simply a commercial
commodity (for reference, see Towards Literacy Indicators, UNESCO, 2008,
page 14).
 The provision of and access to information is a source of power and control in
society.
 Does information literacy require separate skills to those for using ICT (i.e. skills
linked to digital literacy)? For example, can people be media and information
literate in the absence of digital literacy… and vice versa?
 Discuss cultural attitudes to information. How is information viewed and
valued in your society? How do views on printed information (e.g. from the
major newspapers) compare with information appearing on screens? What is
the relationship between information and power, and print media and digital
media? What is the identity of the person(s) behind the information generated?
Is knowledge of this information important and why? Propose the following
activities to educators:
 Assess the value of information from print media (e.g. newspapers, magazines,
etc.) and the costs associated with its storage, retrieval and use. The investigation
should also address the following issues: the value of the information based
VU [OL ILULÄ[Z P[ NLULYH[LZ [OL YLHSPZ[PJ ]HS\L VM [OL PUMVYTH[PVU IHZLK VU P[Z
availability or non-availability, and the consequences for users if information is
not available
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 Discuss how media and information literacy skills are relevant for combating
diseases, enhancing employment opportunities or improving a teacher’s
classroom pedagogical practices.
 Using either the Internet or a library or both, identify a problem or issue to
investigate in one of the following areas: civic education, science, social studies,
history, or geography. Present the results of your research using presentation
ZVM[^HYL(M[LY[OLWYLZLU[H[PVUYLÅLJ[VU[OLMVSSV^PUN!/V^KPK`V\ZLSLJ[^OH[
you wanted to present from the wide variety of information available on the topic?
What did you want more information on that you could not access, and how
KPK[OPZHɈLJ[`V\YWYLZLU[H[PVU&-PUHSS`KPK`V\[YHUZMVYT[OLPUMVYTH[PVU`V\
gathered to apply to your particular context? How and why?

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

UNIT 5: LEARNING ENVIRONMENTS
AND INFORMATION LITERACY
DURATION: 3 HOURS

Key Topics
࡛

The Big 6 – guide to information problem-solving in six stages

࡛

Using libraries

࡛

Learning environments and content providers

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZZOV\SKILHISL[V!
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࡛

<UKLYZ[HUK[OLKPɈLYLUJLZIL[^LLUPUMVYTH[PVU[YHUZTPZZPVUHUKPUMVYTH[PVUMVY
learning.

࡛

Describe and demonstrate understanding of key aspects of organizing information,
PL\ZPUNJSHZZPÄJH[PVUZJOLTLZ[VSVJH[LPUMVYTH[PVUHUKRUV^SLKNLLNSPIYHY`
JVSSLJ[PVUJSHZZPÄJH[PVUZPUKL_LZHIZ[YHJ[ZIPISPVNYHWOPLZKH[HIHZLZL[J
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࡛

<ZLHSPIYHY`LɈLJ[P]LS`MVYSLHYUPUN¶L]HS\H[PUN[OLVWWVY[\UP[PLZHSPIYHY`WYLZLU[Z
MVYYLZLHYJOPUNHZWLJPÄJ[VWPJVYPZZ\L

࡛

Apply the Big 6 stages for information problem-solving.

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

Ask educators to consider the following six-stage framework for information
literacy and information problem-solving (for a more detailed description of the
framework, see the table at the end of this unit):
 ;HZR KLÄUP[PVU! KLÄUL [OL PUMVYTH[PVU WYVISLT HUK PKLU[PM` [OL PUMVYTH[PVU
needed.
 Information-seeking strategies: determine all possible sources and select the
best sources.
 3VJH[LHUKHJJLZZ!SVJH[LZV\YJLZHUKÄUKPUMVYTH[PVU^P[OPU[OLZV\YJLZ
 Use of information: engage (e.g. read, hear, view, touch) and extract relevant
information.
 Synthesis: organize information from multiple sources and present the information.
 ,]HS\H[PVU!Q\KNL[OLWYVK\J[LɈLJ[P]LULZZHUK[OLWYVJLZZLɉJPLUJ`

࡛

Compare this to other information cycle taxonomies, such as the process provided
by Woody Horton, Jr. (2007) or Bloom’s Revised Taxonomy for information literacy.
Do you agree that the six stages in the Big 6 form the core elements of information
literacy? If not, what would you add and why? Do you think these six stages occur
in a neat sequential order as presented?

࡛

Now guide educators through each stage of the information problem-solving
process in the table shown at the end of the unit and ensure that they invest
Z\ɉJPLU[[PTL[VHKKYLZZHSS[OL[VWPJZX\LZ[PVUZV\[SPULKPU[OL[HISL
 Access a journal in print or electronic format in the library from your learning space
(or in the main library in your city or town) concerning the topic of education (e.g.
educator education, special education, comparative education, etc.). Identify an
PZZ\L[OH[`V\^PZO[VSLHYUTVYLHIV\[PU[OLQV\YUHS:\TTHYPaL[OLRL`ÄUKPUNZ
or arguments of the articles. How useful is the information for your professional
practice as an educator? Is the information applicable in your country context? If
so, how would you use this information?
 Participants meet with a librarian in their learning space and discuss the
information skills they need to ensure they are equipped to make full use of the
library. Set tasks that require learners to use the full range of resources in the
library, and get them to compare the information they have acquired in the library
with other sources (e.g. the Internet) and evaluate their usefulness in terms of the
[HZRZWLJPÄJH[PVUZ
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 ,]HS\H[LHZJOVVSLU]PYVUTLU[MVYP[ZPUMVYTH[PVUSP[LYHJ`ULLKZHUKTHRLZWLJPÄJ
recommendations that would enhance the information literacy of learners.
 The Big 6 and information problem-solving: use information resources in the
SPIYHY`[VL_WSVYLH[VWPJHSVYJ\YYLU[HɈHPYZPZZ\LLN]V[PUNYPNO[ZKLTVJYHJ`
HIV/AIDS, etc.). Apply the Big 6 stages to explore this topic.
 Discuss the possibility of setting up a radio in a library. It could be an online
radio or one that broadcasts on the spectrum. Guide a brainstorming about this
possible project. Plan a discussion with the competent authorities and develop
an action plan. How do you think a radio in a library could be used creatively to
stimulate access to information and learning? What are some pros and cons?
 Use the Internet to access information on a topic of interest and present the
information (textual or numerical) in a table or graphical format. Compare the
amount, quality and usefulness of the information from your library resources
with the information from the Internet.
 Write an essay on how the use of radio or mobile phone technology is changing
[OLMHJLVMPUMVYTH[PVUNLULYH[PVUHUK\ZLPU`V\YJV\U[Y`+LSP]LY`V\YÄUKPUNZ
as a presentation or share them online after careful validation with your peers
or experts.
TABLE 3.2: SIX-STAGE FRAMEWORK FOR INFORMATION LITERACY AND
INFORMATION PROBLEM-SOLVING
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STAGES

TOPICS/QUESTIONS

Stage 1
+LÄUPUN
information
needs or
problems

>OH[KV0^HU[[VÄUKV\[&
What problem am I trying to solve?
Do I understand the nature of the problem or the topic being researched?
*HU0JSLHYS`KLÄULT`PUMVYTH[PVUULLKZVY[OLWYVISLT&
What prior knowledge do I have about the subject?
How much information do I want on the subject?

Stage 2
Informationseeking
strategies

/V^T\JO[PTLKV0OH]L[VÄUK[OPZPUMVYTH[PVU&
Where should I look for the information? Educators should be guided as to the best
sources for certain types of information and why. Depending upon the context,
these may include (i) primary sources, which are original sources, where information
is not interpreted, such as research reports, sales receipts, speeches, e-mails,
original artwork, manuscripts, photos, diaries, personal letters, spoken stories/
PU[LY]PL^ZVYKPWSVTH[PJYLJVYKZ"PPZLJVUKHY`ZV\YJLZWYV]PKLKI`JVU[LU[
providers, where information has been interpreted, analysed or summarized (e.g.
ZJOVSHYS`IVVRZQV\YUHSZTHNHaPULZJYP[PJPZTVYPU[LYWYL[H[PVUZ"HUKPPP[LY[PHY`
sources, which include compilations, indexes, or other organized sources (e.g.
abstracts, bibliographies, handbooks, encyclopaedias, indexes, chronologies,
databases, etc.). Do I search the physical library, the Internet (including digital
libraries), museums, archives, etc.?
Who can I ask for help?
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Stage 3
Locate and
access

/LYLLK\JH[VYZZOV\SKILN\PKLKVUOV^[VLɈLJ[P]LS`ZLHYJOMVYPUMVYTH[PVUPU
the sources mentioned in Stage 2. This should include: 1) Tips for searching the
Internet, including general searching and specialized searching on a particular
ÄLSKLNSLHYULYZ»JV\U[Y`"\UKLYZ[HUKPUNKVTHPUUHTLZLNLK\NV]VYN
etc.), searching the web for pictures and sound (audio and video), and searching
HJHKLTPJ^LIZP[LZLN]PH.VVNSL:JOVSHY"\ZPUN[OLPUKL_HUK[HISLVM
JVU[LU[ZLɈLJ[P]LS`PUHIVVRHUKZLHYJOPUN^P[OPUKPɈLYLU[LSLJ[YVUPJMVYTH[Z
Z\JOHZ7+-ÄSLZL[J"\ZPUNSPIYHYPLZZLHYJOPUNSPIYHY`JH[HSVN\LZWLYPVKPJHSZ
PUKL_LZHUKHIZ[YHJ[ZHUKYLMLYLUJLIVVRZ"ZLHYJOPUNKH[HIHZLZL_HTWSLZ
of popular databases such as AGRICOLA, AGRIS/CARIS, EBSCO or Expanded
(JHKLTPJ(:(7HUKV[OLYZPU[OLSLHYULYZ»JV\U[Y`VYYLNPVU"KH[HIHZLZLHYJO
tips (key word searches, identifying synonyms and spelling variations, searching
by subject or author, combining key words such as ‘and’, ‘or’ and ‘not’, using
truncation and wildcards, and searching by limits, such as date, language,
W\ISPJH[PVU[`WLHUKWLLYYL]PL^LK^VYRZ"HUK\ZPUN9::MLLK[VYLJLP]L[OL
information you need automatically.

Stage 4
Critical
evaluation

Evaluation criteria necessary to assess/validate the reliability, authenticity or quality of information from books, website, other online sources, etc.

Stage 5
Synthesis

What is a synthesis?
What is my synthesis of the gathered information? How does this relate to the
problem I want to solve?
/V^KV0LɈLJ[P]LS`VYNHUPaLYLSL]HU[PUMVYTH[PVUMYVTT\S[PWSLZV\YJLZ&
How do I present the information? What tools are available? What tools do I need?

Stage 6
Information
use,
sharing and
distribution

Applying the information, I have located to solve my problem.
Referencing/tracking sources, using available bibliography/reference tools, such
as zotex, refwork, etc.
Tools available for sharing, distributing and cooperating with others who have similar information needs or problems (e.g. Google Documents, wikis, Slash, etc.).Understanding copyrights and plagiarism.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Topics for Further Consideration
࡛

Relating the Big 6 to the media and digital environment

࡛

Review e-ARTISTS model of MIL53

࡛

Other information processing models

53. http://krmedia.org/pages/download.php?sn=701&fname=m238/2001/07/20200107_ed7810b04dbc1ef7f56f5488f9f471f2
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UNIT 6: MORE ON DIGITAL
INFORMATION PROCESSING
DURATION: 3 HOURS

Key Topics
࡛

The nature of online information

࡛

Exploring computer hardware and software

࡛

Copyright laws in the digital information age

࡛

Protecting computer software and electronic data

࡛

Digital services, including machine translation, speech to text and audio
[YHUZJYPW[PVU"3LHYUPUN]PH[OL0U[LYUL[PLLSLHYUPUN

࡛

Digital preservation and digital formats

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZZOV\SKILHISL[V!
࡛

Describe digital vs analogue information, including the creation, storage,
transportation, distribution and preservation phases of digital vs analogue
information.

࡛

<ZL [OL IHZPJ MLH[\YLZ VM WYVK\J[P]P[` [VVSZ MVY ^VYK WYVJLZZPUN ÄSL Z[VYHNL
access to remote information sources, and interpersonal communication.

࡛

<ZLPUMVYTH[PVU[LJOUVSVN`[VYLKLÄULTHU`HZWLJ[ZVMHJHKLTPJHUKWLYZVUHS
experience.

࡛

Understand and apply copyright laws including creative commons and copyright
licensing.

࡛

Search online using relevant techniques (search engines, subject directories and
gateways).

࡛

Understand the role of content providers (e.g. as libraries, museums and archives)
in preserving digital information and challenges for preservation with digital
communications companies.

MIL and ICTs
Storing information in a digital format enables it to be accessed using a wide range
VM KL]PJLZ \USPRL THU` MVYTZ VM HUHSVN\L PUMVYTH[PVU 0UJYLHZLK HJJLZZPIPSP[`
makes digitalization of information particularly important, and also underlines
the need for digital skills to be learnt alongside information skills. Essentially,
media and information literacy includes analysing, locating, organizing,
evaluating, creating and using information through digital technology. Discuss
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[OL HK]HU[HNLZ HUK KPZHK]HU[HNLZ VM PUMVYTH[PVU PU H KPNP[HS MVYTH[ LɈLJ[P]L
[YHUZTPZZPVUZ[VYHNLZLHYJOTHUPW\SH[PVUJYVZZJVTWH[PIPSP[`L[J

Pedagogical Approaches
As discussed earlier in this Curriculum (Part 1) various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

If educators or learners have limited or no knowledge of computers and software,
plan a series of computer lab sessions (physical or virtual). Guide the participant
to become familiar with the basics of hardware, software, networks and servers.
;OPZ JV\SK HSZV PUJS\KL IHZPJ RL`IVHYK HUK TV\ZL ZRPSSZ ÄSL [`WLZ HUK ÄSPUN
Participants should also be exposed to the basics of open-source software and
low-cost technology. Provide educators with a list of proprietary software and
popular computer hardware devices. Ask educators to search the Internet and
list at least two examples of free open-source software and low-cost computer
hardware devices with similar functionalities to each of the proprietary tools
selected. Critically assess the possible advantages and disadvantages of each.

࡛

4VIPSLWOVULZYHPZLKPZ[PUJ[P]LPZZ\LZHIV\[[OLPY\ZLPUÄUKPUN]PL^PUNVYNHUPaPUN
and storing information.

5V[L[OH[(Y[PÄJPHS0U[LSSPNLUJLHUK4HJOPUL3LHYUPUNHYL[^VVM[OLTVZ[HK]HUJLK
ways to store and process information, and to take decisions or aid in decision-making.
Learn more information on these topics in Module 11.

Activities
࡛

Search the Internet and other online resources, such as databases and e-libraries,
[VNH[OLYPUMVYTH[PVUVUHZWLJPÄJYLZLHYJO[VWPJ9LK\JL[OLPUMVYTH[PVUZV\YJLZ
[VÄ[[OLW\YWVZLVM`V\YZLHYJO3VVRMVYRL`^VYKZSVNPJHSVWLYH[PVUZLNºHUK»
‘or’, ‘and’) and determine which work best and why.

࡛

Produce an activity plan or a set of activities to get participants to use various
digital media resources to prepare a project, assessment, or homework. Discuss
features provided by new technologies for people with disabilities to access
digital information (e.g. web accessibility and the creation of digital documents in
accessible formats).

࡛

Study an Internet site used to deliver a course on teacher education or any other
educational programme. Review how this information is organized and accessed
on the site. What online digital information resources are being used? How are
digital resources integrated with course materials? Practice using this site and
discuss how useful it could be to learning and what the limitations are. Discuss the
advantages and disadvantages.

࡛

Visit various ‘blogs’ and ‘wikis’, which are put together by individuals or a
collaboration of individuals. What kind of information exchange is happening on
these online media? What purpose does the information serve? Who provides the
information? What do you think their motivations and motives are?
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࡛

Visit an educational wiki site and analyse how it delivers its course or curriculum.
Set up a wiki site on a topical issue in education (e.g. improving reading and
basic numeracy skills in early primary school). Organize a discussion forum for
HULK\JH[VY[YHPUPUNHZZPNUTLU[VU[OL^PRPHUKYL]PL^[OLILULÄ[ZHUKSPTP[ZVM
sharing information using this platform

࡛

Experiment writing a blog on a topic related to education in your country. This should
be a topical issue that will attract interest and response (e.g. improving educational
access at primary or secondary level for the poorest in society, diversifying access
to information for learners to improve quality of learning, why the poor are getting
poorer in an age of increasing knowledge and information, etc.)

࡛

Discuss which digital information, from learners’ point of view, should be preserved?
What are the major selection criteria and available technical solutions, and how can
sustainability be ensured? What are other aspects of this preservation issue?

࡛

Identify international instruments and programmes for the preservation of digital
information (e.g. UNESCO Charter on the Preservation of Digital Heritage, digital
HYJOP]PUN HUK WYLZLY]H[PVU N\PKLSPULZ" <5,:*6»Z 7,9:0:; WYVQLJ[ <5,:*6»Z
Information for All Programme [IFAP])

࡛

Visit the World Heritage Library website, and the Memory of the World Programme
website, https://en.unesco.org/programme/mow. Discuss how documentary
OLYP[HNL PZ YLSL]HU[ [V JYP[PJHS [OPURPUN PUMVYTH[PVU ]LYPÄJH[PVU IPHZLZ
representation, and media and information literacy in general.

࡛

Discuss the importance of preservation and promotion of documentary heritage
within the context of a natural disaster, such as an earthquake in a country, and
discuss the work to be done by archivists from the National Archives of that country.
Find an article that illustrates a situation in the country after that natural disaster.

࡛

Ask learners why web archiving is needed and how it is done.

࡛

Discuss the challenges of data portability such as the one’s ability to retrieve,
store and reuse one’s content posted on social media , and what it would take
MVY [OLYL [V IL PU[LYVWLYHISL PU[LYMHJLZ IL[^LLU KPɈLYLU[ ZLY]PJLZ HUK HSZV [V
be able to withdraw and transfer all one’s personal data between such services
should one so choose.

Assessment & Recommendations
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࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report
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UNIT 7: INTELLECTUAL PROPERTY
AND AUTHORSHIP RECOGNITION
DURATION: 3 HOURS

Key Topics
࡛

+LÄUP[PVUVMPU[LSSLJ[\HSWYVWLY[`

࡛

+PɈLYLU[[`WLZVMPU[LSSLJ[\HSWYVWLY[`

࡛

+PɈLYLU[[`WLZVMSH^Z^OPJOWYV[LJ[]HYPV\Z[`WLZPU[LSSLJ[\HSWYVWLY[`

Learning Objectives
࡛

To understand the meaning of intellectual property

࡛

;V\UKLYZ[HUK[OLKPɈLYLUJLIL[^LLUH\[OVYZOPWHUKV^ULYZOPW

࡛

;VILHISL[V\UKLYZ[HUK[OLKPɈLYLU[[`WLZVMPU[LSSLJ[\HSWYVWLY[`

Copyright Issues
࡛

Information sources are, even if they are open access, subject to intellectual
property. Users have to acknowledge authorship and follow bibliographic standards
that vary according to each discipline and even at institutions. Lack of respect for
intellectual property is often deemed piracy. When writing one can use software
that helps to keep academic integrity. There are often paid-subscription programs.
Some are available free of charge.

࡛

Issues surrounding intellectual property are often very complicated and among
the most debated issues today. The situation is further more complicated by the
widespread use of digital media. The situations and laws which organize intellectual
property vary between countries. In many traditions, although contractual
HNYLLTLU[ZTH`HɈLJ[[OLZP[\H[PVU[OLPU[LSSLJ[\HSWYVWLY[`VMHWPLJLVM^VYR
belongs to its author. This means that works are automatically protected and
therefore formal registration is not necessary in order to recognize and respect the
authorship of these works. Generally speaking, intellectual property is any product
of the human intellect that the law protects from unauthorized use by others. The
ownership of intellectual property inherently creates a limited monopoly in the
protected property.

࡛

It is also important to distinguish between two terms commonly used in this
YLZWLJ["V^ULYZOPWHUKH\[OVYZOPW(UH\[OVY^YP[LZHTHU\ZJYPW[HUKZLSSZPL
“assigns”) the ownership rights to a publishing company. The author has thereby
given up at least some property rights to that manuscript.

࡛

)LSV^ HYL SPZ[LK MV\Y VM[LU PKLU[PÄLK [`WLZ VM PU[LSSLJ[\HS WYVWLY[` YPNO[Z HUK
protections. Securing the correct protection for intellectual property is important,
which is why consulting a legal expert can be useful. There is much debate about
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whether the public interest should override corporate copyright, including the
length of the period of protection. The four common categories of intellectual
property protection include:

Trade Secrets
;YHKL ZLJYL[Z YLMLY [V ZWLJPÄJ WYP]H[L PUMVYTH[PVU [OH[ PZ PTWVY[HU[ [V H I\ZPULZZ
because it gives the business a competitive advantage in its marketplace. If a trade
secret is acquired by another company, it could harm the original holder. Examples of
trade secrets include recipes for certain foods and beverages , new inventions, software,
WYVJLZZLZHUKL]LUKPɈLYLU[THYRL[PUNZ[YH[LNPLZ>OLUHWLYZVUVYI\ZPULZZOVSKZH
trade secret protection, others do not have the right to copy or steal the idea. In order
to establish information as a trade secret, and incur the legal protections associated
with trade secrets, businesses must actively behave in a manner that demonstrates
their desire to protect the information.
Trade secrets are protected withoutVɉJPHSYLNPZ[YH[PVU"OV^L]LYHUV^ULYVMH[YHKL
secret whose rights are breached – i.e. someone steals their trade secret – may ask
a court to act against that individual or business and prevent them from using the
trade secret.

Patents
(Z KLÄULK I` [OL <: 7H[LU[ HUK ;YHKLTHYR 6ɉJL <:7;6 H WH[LU[ PZ H [`WL VM
limited-duration protection that can be used to protect inventions (or discoveries)
that are new, non-obvious, and useful, such a new process, machine, article of
manufacture, or other composition of matter. When a property owner holds a patent,
V[OLYZ HYL WYL]LU[LK \UKLY SH^ MYVT VɈLYPUN MVY ZHSL THRPUN VY \ZPUN [OL WYVK\J[
without authorization.

Copyrights
Copyrights and patents are not the same things, although they are often confused. A
copyright is a type of intellectual property protection that protects original works of
authorship, which might include literary works, music, art, and more. Today, copyrights
also protect computer software and architecture. Copyright protections are automatic"
once you create something, it is yours until/unless you waive or transfer the right or
JLY[HPUHZWLJ[ZVMP[>OPSLJVW`YPNO[PZVM[LULUMVYJLHISLI`SH^HUPUÅ\LU[PHS]VS\U[HY`
set of norms for the condition of use and reuse of content has emerged, known as
Creative Commons. However, if rights under copyright protections are infringed and
[OLYLPZH^PZOVM[OLJVW`YPNO[OVSKLY[VÄSLHSH^Z\P[[OLUYLNPZ[YH[PVUVM[OLJVW`YPNO[
will be necessary.

Trademarks
The fourth type of intellectual property protection is a trademark protection. Remember,
patents are used to protect inventions and discoveries and copyrights are used to
protect expressions of ideas and creations, like art and writing. Trademarks, then, refer
to phrases, words, or symbols that distinguish the source of a product or services of
one party from another. For example, the Nike symbol–which nearly all could easily
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recognize and identify–is a type of trademark. While patents and copyrights can expire,
trademark rights come from the use of the trademark, and therefore can be held
PUKLÄUP[LS`3PRLHJVW`YPNO[YLNPZ[YH[PVUVMH[YHKLTHYRPZUV[YLX\PYLKI\[YLNPZ[LYPUN
JHUVɈLYHKKP[PVUHSHK]HU[HNLZ
࡛

This unit activities mainly rely on the interactivity between educators and learners.
Guide learners to research, present and discuss examples according to the
following issues:
 The meaning of intellectual property
 ;OLKPɈLYLUJLZIL[^LLUH\[OVYZOPWHUKV^ULYZOPW
 ;OLKPɈLYLU[[`WLZVMPU[LSSLJ[\HSWYVWLY[`
 ,_HTWSLZVMKPɈLYLU[[`WLZVMPU[LSSLJ[\HSWYVWLY[`
 Example of breaches of intellectual property rights
 Fair use of intellectual property
 World Intellectual Property Organization and other relevant entities/organizations

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Topics for Further Consideration
࡛

International standards for intellectual property rights laws

࡛

Technology transfer

࡛

Moral rights

࡛

Understanding the balance of traditional intellectual property rights and open
access initiatives

Resources for this Module:
Anderson, R. (2018). Scholarly Communication: What Everyone Needs to Know.
Oxford: Oxford University Press.
Arevik Avedian (2014). Survey Design, Harvard Law School, 1-34 http://hnmcp.
law.harvard.edu/wp-content/uploads/2012/02/Arevik-Avedian-Survey-DesignPowerPoint.pdf
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Association of College & Research Libraries, (2016). Framework for Information Literacy,
O[[W!^^^HSHVYNHJYSZP[LZHSHVYNHJYSÄSLZJVU[LU[PZZ\LZPUMVSP[MYHTL^VYRWKM
Badke, W. (2017). Research Strategies. Bloomington: iUniverse.
Bruce B. F. (2018). The Sage Encyclopedia of Educational Research, Measurement,
and Evaluation.
Bitange Ndemo & Tim Weiss (2017). Making Sense of Africa’s Emerging Digital
Transformation and its Many Futures, Africa Journal of Management, 3:3-4, 328-347,
DOI: 10.1080/23322373.2017.1400260
Check, J. and Schutt, R. K. (2011). Research Methods in Education, SAGE Publications,
1-27, O[[WZ!^^^ZHNLW\IJVTZP[LZKLMH\S[ÄSLZ\WTIPUHYPLZ FWKM
Dainik, S. (2019), “Questionnaire Surveys in Media Research”, https://www.academia.
edu/40048140/QUESTIONNAIRE_SURVEYS_IN_MEDIA_RESEARCH
Gaunt, J., Morgan, N., Somers, R., Soper, R., and Swain, E. (2007). Handbook for
;LHJOPUN0UMVYTH[PVU3P[LYHJ`*HYKPɈ*HYKPɈ<UP]LYZP[`
Google (2020). Google Search Operators. (http://www.googleguide.com/advanced_
operators_reference.html).
Information and Digital Literacy Tutorials: O[[WZ!^^^ZOLɉLSKHJ\RSPIYHY`PKS[ This
site discusses features for information and digital literacy. It also provides links to other
websites and various resources
Kebede, G. (2004). The information needs of end-users of sub-Saharan Africa in the
digital information environment. International Information & Library Review, 36(3), 273279. doi:10.1080/10572317.2004.10762644
MIT (Massachusetts Institute of Technology) Libraries (2020). Database Tips. https://
libguides.mit.edu/c.php?g=175963&p=1158594
Myers, G. (2017). Principles of Intellectual Property Law. USA: West Academic
Publishing.
Owens, L. (2002), Introduction to Survey Research Designer, 1-19 https://www.
researchgate.net/publication/253282490_INTRODUCTION_TO_SURVEY_
RESEARCH_DESIGN
;OL:VJPHS+PSLTTHÄSThttps://www.imdb.com/title/tt11464826/?ref_=nv_sr_
srsg_0
Tayie, S. (2013), Media Research Methods. Cairo: Cairo University Press.
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Tayie, S. (2005). Research Methods and Writing Research. Center for Advancement of
Post-Graduate Studies and Research in Engineering Sciences, Faculty of Engineering,
Cairo
University.(pp1-136).
http://www.pathways.cu.edu.eg/subpages/training_
courses/C3-Research-EN.pdf.
UNESCO. (2008). Towards Information Literacy Indicators – conceptual framework
paper. Paris, UNESCO
http://www.big6.com. This website features a wealth of resources relating to the stages
of information literacy
Wimmer, R.D., Dominick, J.R. (2014). Mass Media Research: An Introduction. Boston,
Mass: Wadsworth, Cengage Learning.
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MODULE 4:|
MEDIA AND
INFORMATION LITERACY
COMPETENCIES
TO TACKLE
MISINFORMATION,
DISINFORMATION
AND HATE SPEECH: IN
DEFENSE OF TRUTHSEEKING AND PEACE

“Falsehood ƃies, and truth
comes limping after it, so
that when men come to be
undeceived, it is too late; the
jest is over, and the tale hath
had its effect: like a man,
who hath thought of a good
repartee when the discourse
is changed, or the company
parted; or like a physician, who
hath found out an infallible
medicine, after the patient is
dead.”
– Jonathan Swift (16th Century)

BACKGROUND AND
RATIONALE
The search for truth is the story of mankind. In the past
decades, we have witnessed unprecedented innovations
in information and communication technologies (ICTs)
of previously unimaginable speed and reach. But such
inventions and innovations did not always advance the
search for truth. In fact, what was said by the Anglo-Irish
writer Jonathan Swift in the 16th century still resonates today,
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ì)DOVHKRRG ñLHV DQG WKH WUXWK FRPHV OLPSLQJ DIWHU LWú 7KH
2018 Massachusetts Institute of Technology (MIT) Media Lab
study on Twitter validates Swift’s satire when it concluded
WKDW ì)DOVHKRRGV GLσXVHG IDUWKHU IDVWHU GHHSHU DQG PRUH
broadly than truth in all categories of information54.”
This module, Applying MIL Competencies to Tackle
Misinformation and Hate Speech is divided into two main
SDUWV)LUVWLWH[DPLQHVWKHGLσHUHQWW\SHVRIPLVLQIRUPDWLRQ
that pervade in the so-called post-truth era. Second, it
illustrates how misinformation can breed distrust, division,
and intolerance. The module reinforces several previous
modules spotlighting for readers how MIL competencies
and tools can be brought to bear on seeking and defending
truth, prevent the spread of false information, and create an
inclusive, participatory, and open society.
The module uses ‘misinformation’ as a generic term,
although it also, at another level, distinguishes between
disinformation,
misinformation,
and
mal-information
including conspiracy theories. It debunks the popular term
“fake news” and calls it what it really is – false or misleading
content. UNESCO discourages the term fake news, on the
basis that if the content is fake, it is not news. Educators
and learners should carefully examine misinformation for the
many tribulations it has caused and continue to cause to
individuals and societies. These include blanket distrust in the
factual news media, in science and established institutions,
rise in hate speech, intolerance and polarization, disruption
of democratic processes (especially free elections), threat
to the achievement of the Sustainable Development Goals
and, lately, the emergence of the ‘disinfodemic’ in relation
to the coronavirus crisis that has engulfed the world at the
time of writing. These are but a few of the damages of
misinformation.
Second, the module enables us to understand how news
and information can be corrupted to create distrust, division,
intolerance, and prejudice among individuals and societies.
It examines the perception that mass media and social
media are “platforms of choice” in propagating hate speech,
discrimination, conspiracy theories or myths, radicalization
and violent extremism.
54. Vosoughi, Soroush & Roy, Deb & Aral, Sinan. (2018). The spread of true and false
news online. Science. 359. 1146-1151. 10.1126/science.aap9559.
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MIL provides the competencies and tools that enable us to
prevent the further spread of false information and to push
back the purveyors of deceit and intolerance and digital
business models that amplify such content and connections
amongst those providing it. MIL enables learners to (1)
identify misinformation and harmful content, (2) to debunk
them through fact-checking, (3) to, when necessary, counter
them without further amplifying them through reporting
and/or counter messaging. This module presents factchecking tools and applications that can be included in a
MIL toolkit. The United Nations Strategy and Plan of Action
on Hate Speech55, Commitment 7, Action 20 accentuates
the need to use education as a tool for addressing and
countering hate speech by promoting the values and skills
of global citizenship education and enhance media and
information literacy. The United Nations Guiding Note on
Addressing and Countering COVID-19 related Hate Speech56
in turn associates hate speech with disinformation while
encouraging responses that focuses on critical thinking,
social and emotional skills and responsible engagement,
through global citizenship and human rights education. MIL
is about critical thinking, and enabling global citizenship and
human rights awareness, in ways that counter misinformation.
How MIL programmes promote inclusion, gender
equality, diversity and pluralism is also key to combating
misinformation. Gender-sensitive MIL that fosters truth
about women’s roles in various societal developments
of the world. For instance, intercultural (inter-ethnic)
communication and interreligious (interfaith) dialogues can
help counter toxic masculinity, discrimination, stereotypical
representations and prejudice. MIL can help to contribute
to strengthening views from multiple perspectives and
historical literacy. The past decades we have witnessed
technological breakthroughs which, in some cases, have
also led to technological conundrums, informational silos,
and even ethical breakdowns.

THIS MODULE COVERS

55. United Nations Strategy and Plan of Action on Hate Speech., https://www.un.org/
en/genocideprevention/documents/advising-and-mobilizing/Action_plan_on_
hate_speech_EN.pdf Accessed on 4 January 2021.
56. United Nations Guiding Note on Addressing and Countering COVID-19
related Hate Speech https://www.un.org/en/genocideprevention/documents/
Guidance%20on%20COVID-19%20related%20Hate%20Speech.pdf.
Accessed on 4 January 2021.
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THE FOLLOWING UNITS:

UNIT 1:

T4UTH MATTE4S

UNIT 2:

THE MISINF14MATI1N AND
DISINF14MATI1N EC1S;STEM

UNIT 3:

MEDIA AND MISINF14MATI1N

UNIT 4:

EFFECTS 1F MISINF14MATI1N 1N
INDIVIDUALS AND S1CIET;

UNIT 5:

MEDIA AND INF14MATI1N
LITE4AC; AND INF14MATI1N
ACCESS
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UNIT 1: TRUTH MATTERS
DURATION: 3 HOURS

Key Topics
࡛
࡛
࡛

9LÅLJ[PVUVU[OLVYPLZVM[Y\[O
The so-called ‘post-truth era’
Truth as the essence of journalism and librarianship

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛
࡛
࡛

Explain theories of truth
Analyse conditions that illustrate, for example the post-truth era
Defend why truth telling is the essence of journalism and librarianship

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate. A few
examples are listed below. See Part 1 for others and more detailed guidance about them.

࡛
࡛

࡛

࡛

࡛
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Issue-Inquiry: plan activities that investigate or research about truth in the context of
the topics listed above
Case Study/Case Examples: identify and discuss various real-life examples on the
ZLHYJO MVY [Y\[O HUK JVUÅPJ[PUN WLYZWLJ[P]LZ ;OPUR HIV\[ OPZ[VYPJHS HJJV\U[Z VM
certain well-known events. Also consider the role of women in history and/or their
contribution to the independence of various countries of choice
Games: search the Internet for games (digital/electronic or otherwise) that promote
the search for truth, reasoning and logics, critical thinking or media and information,
etc. Using these games in classroom activities. See for example the award-winning
game Go Viral! by the Cambridge University social decision-making lab https://
www.goviralgame.com/books/go-viral/. Search for similar games in your region and
country
;L_[\HS*VU[L_[\HS (UHS`ZPZ! PKLU[PM` UVUÄJ[PVUHS IVVRZ QV\YUHS HY[PJSLZ ]PKLVZ
[OH[VɈLYÄUKPUNZVMYLZLHYJOVMWHY[PJ\SHYZVJPHSPZZ\LZVYNP]LHJJV\U[ZVMOPZ[VY`
Discuss and analyse the arguments and evidence provided. Watch this short video,
5 Tips to improve your critical thinking, https://www.youtube.com/results?search_
query=Critical+thinking+
Educators should do a quick census (by show of hands) of learners who hear or
come across the term “fake news” more frequently than they encounter the term
misinformation and disinformation. Repeat this census but this time focus on persons
who use the term “fake news” more frequent than misinformation or disinformation.
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࡛

࡛

࡛

.\PKLSLHYULYZ[VYLÅLJ[VU^O`[OL`\ZLLHJO[LYT(ZR[OLT[VYLÅLJ[VU^OL[OLY
they see a problem with the term “fake news”. Explain to them what news and its
importance to society is. See Module 1, 2 and 13 for more about the news and
media in connection to development. Guide learners to understand that professional
UL^ZZOV\SKIL]LYPÄLKPUMVYTH[PVU;OLYLMVYLPM[OLJVU[LU[PZMHRLP[JHUUV[IL
news. Explain to learners that use of the term fake news can be instrumentalized to
suppress legitimate news. Guide a discussion around this perspective. Do another
census to see how many persons are ready to stop using the term “fake news”
and use rather expressions such as false or misleading content and misinformation
HUKKPZPUMVYTH[PVU:LL[OL.SVZZHY`VM;LYTMVYKLÄUP[PVUZVMTPZPUMVYTH[PVUHUK
disinformation.
Organize the group into two or more groups, preferably 5 to 7 members per group.
Ask each group to arrange themselves in a circle. Instruct each group member to
think of three statements about themselves. Two must be true statements, and one
must be false. The statements should be interesting and not generic or common
statements. To play one round, each person shares the three statements (in any order)
to the group. The goal of the game is for members to determine which statement
is false. Each member selects which statement she/he thinks is a lie. At the end of
each round, each member reveals which was the lie (adopted from icebreakers.ws https://www.icebreakers.ws/small-group/two-truths-and-a-lie.html). To animate the
game, let each group or the entire group answer the following questions and think of
V[OLYZ!^HZP[KPɉJ\S[MVY`V\[V[OPURHIV\[[Y\LHUKMHSZLZ[H[LTLU[Z&>O`VY^O`
not? What strategy did you use to discern which statement was true or false? Did
you observe any pattern as to topics/subjects where most of the false statements
came from?
Educators could interview or guide learners to interview a news reporter and an
editor from the same news organization. Ask the reporter the following questions
and think of others: What criteria do you use in selecting data or information to
ensure accuracy in reporting? What information gathering techniques do you use
to collect factual data and information? How do you correct factual errors in your
published stories? To the editor, ask the following questions: How do you verify that
data or information provided by your reporters are accurate or factual? Does your
news organization have standards related to accuracy? If yes, please describe them.
What does your news organization do to correct factual mistakes in your published
stories? Are there internal rules that ensure perspectives from various stakeholders
involved to verify information? Are gender perspectives considered in information
]LYPÄJH[PVUWYVJLZZLZ&
Educators could interview or guide learners to interview librarians, archivists or
museum curators in their communities. Ask the following questions (more can be
HKKLK!>OH[JYP[LYPHKV`V\\ZLPUZLSLJ[PUNUVUÄJ[PVUHSIVVRZVYPNPUHSKVJ\TLU[Z
or artifacts for the library/archive/museums on various topics to ensure accuracy
and authenticity? What information-gathering techniques do you use to collect data
and information about the books, original documents or artifacts to choose? How
KV `V\ JVYYLJ[ LYYVYZ ^OLU `V\ ÄUK [OH[ HM[LY UL^ KL]LSVWTLU[Z HUK YLZLHYJO
certain books, original documents or artifacts are no longer true or fully authentic?

Module 4: Media and Information Literacy Competencies to Tackle Misinformation,
Disinformation and Hate Speech: In Defense of Truth-Seeking and Peace

152

࡛

To the chief librarian/archivist/museum director, ask the following questions: How do
you verify that data or information about books or other library resources, original
KVJ\TLU[Z VY HY[PMHJ[Z WYV]PKLK I` `V\Y Z[HɈJVSSLHN\LZ HYL HJJ\YH[L VY factual?
Does your organization have standards related to accuracy? If yes, please describe
them. Are there rules in place to ensure gender balance in authorship or nonstereotypical gender representation in collecting books or other library resources,
original documents, or artifacts?
Invite an historian to the learning space to explain and discuss the issues of historical
revisionism and negationism or denialism. Issues for discussion can include the
MVSSV^PUN! >OH[ HYL [OL KPɈLYLUJLZ IL[^LLU OPZ[VYPJHS YL]PZPVUPZT HUK KLUPHSPZT&
Consider also varying degrees of revisionism and denialism including distortion
HUK [YP]PHSPaH[PVU" MVY PUZ[HUJL PU [OL JHZL [OL /VSVJH\Z[NLUVJPKL VM [OL 1L^PZO
people. See more the International Holocaust Remembrance Alliance (IHRA) and
UNESCO website www.AgainstHolocaustDistortion.org, which raises awareness
HIV\[/VSVJH\Z[KPZ[VY[PVUYLSH[LKTV[P]LZHUKP[ZOHYTM\SLɈLJ[Z>OH[HYLZVTL
global and/or national issues and events which are now targets for revisionism or
negationism? Are historical revisionism and negationism consistent with the search
for truth? What motivates some individuals to pursue these two concepts? Give a
presentation in front of the group and guide discussion on the highlights of your
interview using any slide presentation software.

Assessment & Recommendations
࡛
࡛

Written examinations
,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

Topics for Further Consideration
࡛
࡛
࡛
࡛
࡛
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Freedom of Expression and Freedom of Information
Code of Conduct and Ethics of Journalists and Information Professionals
Historical literacy
Historical Revisionism and Historical Negationism
Data Mining, Data Analytics, and Truth Telling
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UNIT 2: THE MISINFORMATION AND
DISINFORMATION ECOSYSTEM
(ORIGIN, DEFINITION, DISTINCT
CHARACTERISTICS, MOTIVATIONS,
ETC.)
DURATION: 2 HOURS

Key Topics
࡛

Elements false and misleading content - Disinformation, Misinformation, and Malinformation, including conspiracy theories

࡛

Common categories (e.g. misleading content, impostor content, fabricated content,
false connection, false context, and manipulated content)

࡛

Misinformation and hate speech

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛

+PZ[PUN\PZO[OLKPɈLYLU[[`WLZVMMHSZLHUKTPZSLHKPUNJVU[LU[PLKPZPUMVYTH[PVU
misinformation, and mal-information including conspiracy theories/myths in terms
of characteristics, motivations, etc.

࡛

Illustrate case examples of common categories of false and misleading content
MV\UKVUKPɈLYLU[TLKPHWSH[MVYTZ

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate. A few
examples are listed below. See Part 1 for others and more detailed guidance about them.

࡛
࡛
࡛
࡛
࡛

Case Studies/Case Examples of Common Forms of False and misleading content
Issue-Inquiry Approach
Research
Production
Content/Context Analysis
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࡛

Common categories of misinformation and misinformation and disinformation
include:
 Misleading Content,
 Impostor Content,
 Fabricated Content,
 False Connection,
 False Context,
 Manipulated Content
 Conspiracy theories
 Myth

Note that hateful content is not necessarily the same as false content. For example,
anti-vaccination falsehoods are seldom combined with hatred. However, while distinct,
it is also the case expressions of hate and hostility are often supercharged with false
and misleading content.
:LL[OLKLÄUP[PVUZVMLHJO[LYTPU[OL.SVZZHY`VM;LYTZH[[OLLUKVM[OL403*\YYPJ\S\T
Or read more about these in the resources from UNESCO and partners below. You can
search for similar resources online in your local language. Guide classroom discussions
[VJVTWHYLVYJVU[YHZ[[OLKPɈLYLU[[LYTZ6UJL[OLYLPZHJSLHY\UKLYZ[HUKPUNKP]PKL
the learners into groups and have them research and present examples of each category
of misinformation that they came across on their social media pages.

 Journalism, Fake news and Disinformation: A Handbook for Journalism Education
and Training, O[[WZ!LU\ULZJVVYNÄNO[MHRLUL^Z

 Innovative test teaches ABC’s of disinformation: https://en.unesco.org/news/
innovative-test-teaches-abcs-disinformation

 Balancing Act: Countering Digital Disinformation while respecting Freedom of
Expression, https://en.unesco.org/publications/balanceact

 Media and Information Literacy in Journalism: A Handbook for Journalists and
Journalism Educators, O[[WZ!LU\ULZJVVYNZP[LZKLMH\S[ÄSLZTPSFLUNWKM

 Media and Information Literacy Micro-Learning Resources, https://en.unesco.org/
covid19/communicationinformationresponse/visualresources

 Guide to Conspiracy Theories, https://conspiracytheories.eu/_wpx/wp-content/
uploads/2020/03/COMPACT_Guide-2.pdf

 The Conspiracy Theory Handbook, https://www.climatechangecommunication.
org/wp-content/uploads/2020/03/ConspiracyTheoryHandbook.pdf

 UNESCO and partners #ThinkBeforeSharing campaign to counter the spread of
conspiracy theories, https://en.unesco.org/themes/gced/thinkbeforesharing.

࡛
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Divide the class into pairs or small groups. Ask each group to search in general on
[OL0U[LYUL[HUKVɊPUL"Z\Y]L`PUNJVU[LU[MYVTKPɈLYLU[WSH[MVYTZTHZZTLKPH
VUSPULTLKPHZVJPHSTLKPHIVVRZHUKYL[YPL]LL_HTWSLZ[OH[Ä[PU[VJH[LNVYPLZ
of false and misleading content. Once all presentations are done, enrich the
discussion by answering these questions (more can be added): What platform did
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most of the examples come from? What were the most common topics featured
overall and per false and misleading content category?

࡛

At the time of writing, among the most common topics for dis/misinformation are
climate change, vaccination, and COVID-19 pandemic (and other epidemics).
*VUK\J[HUVUSPULVɊPULYLZLHYJOVUJVTTVUZWLJPÄJKPZTPZPUMVYTH[PVUPU[OLZL
areas. After listing to them, do follow-up research on evidence-based information
debunking the false information. Among the sources of authentic and trustworthy
information, consider information from the World Health Organization, your local
health authority, UNESCO and the United Nations Environment Programme on
climate change. Identify the credible institutions you used to debunk the false
information. Why do you consider them credible information sources?

࡛

Organize discussion among learners. Ascertain if they have encountered conspiracy
[OLVYPLZ 0M `LZ ^OPJO VULZ& >OLYL KPK [OL` LUJV\U[LY [OLZL VUSPUL VY VɊPUL&
Were able to detect that the information they received were conspiracy theories?
If yes, how? Do they think that real conspiracies exist? Can they share some of
these? Guide learners to search some of the widely known conspiracy theories.
Now consider the set of learning resources developed by UNESCO, European
Commission and Twitter and linked to #ThinkBeforeSharing campaign about how to
identify, pre-bunk and debunk conspiracy theories, https://en.unesco.org/themes/
gced/thinkbeforesharing. Organize various small groups discussion, activities, and
presentations/feedback around these resources.

 Conspiracy theories are often presented as investigative journalism. See also the
resources on how to identify quality and professional journalism developed by
UNESCO https://en.unesco.org/covid19/communicationinformationresponse/
visualresources Organize similar activities as above. See more UNESCO related
resources on the UNESCO MIL CLICKS social media pages, https://en.unesco.
org/milclicks.

࡛

;OLYLPZUVKLÄUP[PVUMVYOH[LZWLLJO[OH[PZPU[LYUH[PVUHSS`HJJLW[LKI`HSS:LHYJO
[OL 0U[LYUL[ MVY ]HYPV\Z KLZJYPW[PVUZ VɈLYLK I` YLW\[HISL PU[LYUH[PVUHS YLNPVUHS
and national organizations. Put learners into groups and guide them to assess the
KPɈLYLUJLZPU[OL]HYPV\ZKLÄUP[PVUZVɈLYLK;OL`ZOV\SKYLÅLJ[VU^OH[PZ[OLYPZR
VMMVJ\ZPUNVUVULKLÄUP[PVUV]LYHUV[OLY>OH[PZSLM[V\[&>OH[PZRLW[PU&>OV
should decide? What are the implications?

࡛

:LHYJOVYWYLZLSLJ[ZHTWSLWVZ[ZWYLZLU[PUNKPɈLYLU[[`WLZVMOH[LZWLLJOZ\JO
as those in connection with identify underlying biases, prejudices and motives,
including gender-based discrimination, racism, antisemitism, hatred targeted at the
LGBTQI+ community etc. Repeat the two proposed activities above and describe
which type of false and misleading content was used. This time focus on types of
hate speech. If they wish to do so, guide learners to share former experiences of
hate or intolerance, or if they witnessed someone who lived this experience online
VYVɊPUL/V^KPK[OL`YLZWVUK&>O`KPK[OL`VYKPK[OL`UV[YLZWVUK&*VUZPKLY
the following UNESCO and partners resources:
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 Countering

Online
pf0000233231

Hate

Speech

https://unesdoc.unesco.org/ark:/48223/

 Rethinking learning: A review of social and emotional learning for education
systems, https://unesdoc.unesco.org/ark:/48223/pf0000373890?locale=en

 Addressing Anti-Semitism through Education: Guidelines for policymakers
https://unesdoc.unesco.org/ark:/48223/pf0000263702

࡛

In the UN Strategy and Action Plan on Hate Speech57, Commitment 7: Using
Education as a Tool for Addressing and Countering Hate Speech stipulates that
United Nations entities should take action in formal and informal education to
implement Sustainable Development Goal 4, promote the values and skills of
Global Citizenship Education, and enhance media and information literacy. The
document also suggests Support programmes, projects and activities on media
and information literacy, including digital or technological literacy, that encourage
people’s critical thinking and critical competencies and promote, among other
things. Access these documents via links in the footnotes below. Plan various
learning activities around the content of the resources. For instance, put learners
in groups and have them research the extent to which these types of actions are
being implemented in their communities or region.

Assessment & Recommendations
࡛
࡛

Written examinations

࡛

Production of information-education-communication materials (e.g., posters,
brochures, infographics, social media cards, vlogs)

࡛
࡛
࡛

Research paper

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

Participation in group learning activities
Investigative story/report

Topics for Further Consideration
࡛
࡛
࡛
࡛

Propaganda and Misinformation and Disinformation
Computational Propaganda Techniques
AI implications for misinformation and disinformation
Deepfakes and other forms of synthetic media (including audio visual manipulation
technologies)

57. United Nations Strategy and Plan of Action on Hate Speech., https://www.un.org/en/genocideprevention/documents/advising-and-mobilizing/Action_plan_on_hate_speech_EN.pdf Accessed on 4 January
2021. See also United Nations Guiding Note on Addressing and Countering COVID-19 related Hate
Speech https://www.un.org/en/genocideprevention/documents/Guidance%20on%20COVID-19%20
related%20Hate%20Speech.pdf. Accessed on 4 January 2021.
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UNIT 3: MEDIA AND
MISINFORMATION
DURATION: 2 HOURS

Key Topics
࡛
࡛
࡛

Disinformation and Media Manipulation
Social Media as Platform of Choice for Disinformation
The Architecture of Disinformation and Trolling/Clickbait content

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛
࡛
࡛
࡛

Explain the qualities or characteristics that make social media the platforms of
choice for disinformation in some context
Describe how trolling/clickbait operate, including in relation to disinformation
,]HS\H[LL_PZ[PUNTLJOHUPZTZHUK[OLLɈLJ[P]LULZZVM0U[LYUL[PU[LYTLKPHYPLZPU
addressing disinformation and hate
Prepare a simple work plan on how to address false and misleading content in
a learning space setting

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate. A few
examples are listed below. See Part 1 for others and more detailed guidance about them.







Case Studies/Case Examples of Common Forms of False and Misleading Content
Issue-Inquiry Approach
Research
Content/Context Analysis
Production

࡛

Divide the class into groups and ask each group to prepare a simple work plan
on how to address misinformation in learning space settings. The work plan may
include the following elements: audiences, objectives, messages, strategies and
activities. Ask the learners to translate their key messages into campaign materials
(poster, infographic, public service announcement, social media card, meme) using
platform(s) of their choice, e.g., printed, broadcast, and digital.

࡛

Discuss how is a “bot” and how to recognize it. See O[[WZ!ÄYZ[KYHM[UL^ZVYN
latest/how-to-spot-a-bot-or-not-the-main-indicators-of-online-automation-coordination-and-inauthentic-activity.
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࡛

In a small group setting (4 to 5 participants), ask each participant about her or his
experience with false content from using a social media platform. Educators can
guide learners with the following questions are: Have you shared false content
online in the past? What motivated you to like or share the false content? Were
you aware that it was a false content before you liked/shared it? What was your
initial reaction when you found out that it was a false content (assuming you were
not aware prior to liking/sharing the content)? What are your recommendations
to other young people on how to be more discerning in their use of social media
accounts? (Note: If participants have no experience with false content, they may
interview other young people with experience liking or sharing false content).

࡛

Discuss how algorithms amplify and recommend content and groups that espouse
hate and/or disinformation. What are the obligations of companies in this regard?
:OV\SK\ZLYZILUV[PÄLKPM[OL`OH]LILLUL_WVZLK[VZ\JOJVU[LU[&

࡛

Some news media outlets present disinformation or misleading narratives? Where
does media pluralism end, and where do purveyors of disinformation begin?
Why do some news media become ‘captured’ to produce, legitimize and spread
falsehoods and/or hate?

࡛

Interview or organize a visit from librarians, archivists or museum curators to talk
about how and whether they can identify books, documents, or historical artifacts
[OH[WYVWHNH[LKPZPUMVYTH[PVUTPZYLWYLZLU[H[PVUVYPM[OLYLPZJVUÅPJ[PUNL]PKLUJL
or perspectives on the truthfulness of full authenticity of these and other related
resources. Consider for example cases where women of a particular race/origin
^LYLSLM[V\[VYUV[JV]LYLKZ\ɉJPLU[S`PUOPZ[VYPJHSHJJV\U[Z/V^HYLTH[[LYZSPRL
these treated?

Assessment & Recommendations
࡛
࡛
࡛
࡛
࡛
࡛

Written examinations
,ZZH`ZYLÅLJ[PVUHUKYLHJ[PVUWHWLYZ[VSLJ[\YLZJHZLZ[\KPLZ
Production of information-education-communication materials (e.g., posters,
brochures, infographics, social media cards, vlogs)
Research paper
Participation in group learning activities
Investigative story/report

Topics for Further Consideration
࡛
࡛
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Conspiracy Theories
:VM[^HYLLUHISLYZVMTPZPUMVYTH[PVULN(Y[PÄJPHS0U[LSSPNLUJLHSNVYP[OTZHUK)V[Z
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UNIT 4: IMPACTS OF FALSE AND
MISLEADING CONTENT ON
INDIVIDUALS AND SOCIETY
DURATION: 2 HOURS

Key Topics
࡛
࡛

Impact of misinformation and disinformation on trust in journalism (Media)

࡛

Disinformation & Democracy (including Elections. See “Elections and Media
in Digital Times”, UNESCO World Trends Report: https://unesdoc.unesco.org/
ark:/48223/pf0000371486)

࡛

Misinformation & the Economy

Disinfodemic and COVID-19 Pandemic – Impact on Individual and Public Health
and Safety (see https://en.unesco.org/covid19/disinfodemic)

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛

Analyse the impact of misinformation and disinformation on public trust of news
media organizations

࡛

,SHIVYH[L OV^ [OL ºKPZPUMVKLTPJ» OHZ HɈLJ[LK OLHS[OZLLRPUN ILOH]PV\Y HUK
practices especially of parents and young people

࡛

0SS\Z[YH[L OV^ KPZPUMVYTH[PVU [LJOUPX\LZ OH]L HɈLJ[LK JP[PaLUZ» WHY[PJPWH[PVU PU
governance including elections

࡛

,_WSHPUOV^]HYPV\Z[`WLZVMTPZPUMVYTH[PVUJHUHɈLJ[[OLLJVUVT`

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate. A few
examples are listed below. See Part 1 for others and more detailed guidance about them.

࡛
࡛
࡛
࡛
࡛

Case Studies/Case Examples of Common Forms of False and Misleading Content
Issue-Inquiry Approach
Research
Production
Content/Context Analysis
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࡛

Divide the class into pairs or small groups. Ask each pair or group to interview
W\ISPJ OLHS[O VɉJPHSZ^VYRLYZ VU [OL PTWHJ[ VM [OL ºKPZPUMVKLTPJ» VU OLHS[O
seeking behaviour and health practices of individuals especially parents
particularly on COVID-19 pandemic prevention, immunization (vaccination), and
other priority health issues. Interview topics may include common misinformation
and disinformation on health concerns and strategies to address the ‘disinfodemic’

࡛

Read the executive summary of, Architects of Networked Disinformation (see
http://newtontechfordev.com/wp-content/uploads/2018/02/Architects-ofNetworked-Disinformation-Executive-Summary-Final.pdf). Write an essay/blog
or produce a vlog on persuasive communication techniques that the “architects
of networked disinformation” used in mobilizing populist sentiment in favour of
agendas of politicians. You may interview local experts to provide comparison to
local context in your essay/blog or vlog. (Note: full report is also available online at
https://newtontechfordev.com/wp-content/uploads/2018/02/ARCHITECTS-OFNETWORKED-DISINFORMATION-FULL-REPORT.pdf

Assessment & Recommendations
࡛
࡛
࡛

Written examinations

࡛
࡛
࡛

Research paper

,ZZH`ZYLÅLJ[PVUHUKYLHJ[PVUWHWLYZ[VSLJ[\YLZJHZLZ[\KPLZYLHKPUNZ
Production of information-education-communication materials (e.g., posters,
brochures, infographics, social media cards, vlogs)
Participation in group learning activities
Investigative story/report

Topics for Further Consideration
࡛
࡛
࡛
࡛

161

Misinformation and the sustainable development goals
The right to privacy
Theories of cognitive biases
Truth in advertising & public relations
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UNIT 5: MEDIA AND INFORMATION
LITERACY AND MISINFORMATION
DURATION: 2 HOURS

Key Topics
࡛
࡛
࡛

Fact checking & other tools
MIL competencies in addressing information disorder
Model MIL programs and projects addressing misinformation

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛

Illustrate how to conduct fact-checking and related techniques and tools to combat
misinformation and disinformation

࡛

;YHUZSH[L403JVTWL[LUJPLZPU[VZWLJPÄJWLYMVYTHUJLPUKPJH[VYZHZTHUPMLZ[LKPU
terms of knowledge, attitudes and skills

࡛

Prepare an action programme/project to address misinformation

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate. A few
examples are listed below. See Part 1 for others and more detailed guidance about them.

࡛
࡛
࡛
࡛
࡛

Case Studies/Case Examples
Issue-Inquiry Approach
Research
Content/Context Analysis
Production

Group exercise on fact-checking: analyse a speech or a statement from a government
VɉJPHS PU [OL SLHYUPUN ZL[[PUNZ *P[L X\V[LZ MYVT [OL ZWLLJO VY Z[H[LTLU[ (ZR [OL
learners if each quote is a fact-checkable claim or just an opinion. Can this claim be
]LYPÄLKMHJ[JOLJRLK& >O` VY ^O` UV[& 0M [OL JSHPT JV\SK IL ]LYPÄLKMHJ[JOLJRLK
how would you do it? Next, ask the learners to proceed with the actual process of factchecking the claim. Instruct them to document the step-by-step process, then discuss
and critique the way they conduct the research.
To enrich the discussion, analyse the implications of false claims such as: How did this
JVU[LU[HɈLJ[JP[PaLUZ&>OVPZYLZWVUZPISLMVYHKKYLZZPUN[OLLɈLJ[ZJVUZLX\LUJLZVM
MHSZLJSHPTZ&0ZHU`[OPUNILPUNKVUL[VHKKYLZZ[OLLɈLJ[ZJVUZLX\LUJLZVMMHSZLJSHPTZ&
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Assessment & Recommendations
࡛
࡛
࡛

Written examinations

࡛
࡛
࡛

Research paper

,ZZH`ZYLÅLJ[PVUHUKYLHJ[PVUWHWLYZ[VSLJ[\YLZJHZLZ[\KPLZYLHKPUNZ(=]PL^PUNZ
Production of information-education-communication materials (e.g., posters,
brochures, infographics, social media cards, vlogs)
Participation in group learning activities
Investigative story/report

Topics for Further Consideration
࡛

Recommendations of the European Commission High-Level Group of Experts
(HLEG) on Fake News and Online Disinformation58

Resources & References:
Article 19. (2015). Hate Speech Explained https://www.article19.org/resources/hatespeech-explained-a-toolkit/
Balancing Act: Countering Digital Disinformation While Respecting Freedom of
Expression. Broadband Commission for Sustainable Development, International
Telecommunications Union, and UNESCO (2020).
https://www.broadbandcommission.org/Documents/working-groups/FoE_Disinfo_
Report.pdf
Bradshaw, Samantha and P. Howard. (2019). Global Disinformation Order 2019. Global
Inventory of Organized Social Media Manipulation. Working Paper 2019. 2, Oxford UK
Project on Computational Propaganda.
*`ILYI\SS`ÄSThttps://www.imdb.com/title/tt1930315/?ref_=nv_sr_srsg_0
David, Marian. (2004). Theories of Truth in Handbook of Epistemology edited by
0SRRH5PPUPS\V[V4H[[P:PU[VULUHUK1HU>VSLǉZRP:WYPUNLY:JPLUJL)\ZPULZZ4LKPH
Dodrecht.
European Commission Directorate -General for Communication Networks, Content
and Technology. (2018). A multi-dimensional approach to disinformation. Report of
the independent High-Level Group on fake news and online disinformation. Belgium:
European Union.
Ireton, C. & Posetti, J. (2018). Journalism, ‘fake news’ & disinformation: Handbook for
journalism education and training. Paris: UNESCO.
Jackson. Dean. 17 October 2017. Issue Brief: Distinguishing Disinformation from
Propaganda, Misinformation, and “Fake News.”
Kovach, Bill and Tom Rosenstiel. (2014). The Elements of Journalism. What Newspeople
58. EC Directorate -General for Communication Networks, Content and Technology. (2018). A multidimensional approach to disinformation. Report of the independent High-Level Group on fake news
and online disinformation. Belgium: European Union.
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MODULE 5:
AUDIENCES
AS CITIZENS

BACKGROUND AND
RATIONALE
:H DOO KDYH GLσHUHQW H[SHULHQFHV DV DXGLHQFHV RI RQOLQH RU RυLQH FRQWHQW
Increasingly, this is via digital communication companies and online digital
entrepreneurs buoyed by social media and digital technology such as mobile
phones and applications. In many regions, children and adults both spend
D VLJQLðFDQW DPRXQW RI WKHLU WLPH HDFK GD\ HQJDJHG LQ PHGLD DQG GLJLWDO
communications activities. In the latter part of the twentieth century, a common
assumption was that a given audience may have been a homogeneous group
of passive or receptive individuals who would interpret a text or a media form
in the same or a similar way. This was often the case with television, especially
in its earlier phase, in that the communication was not generally multidimensional with multiple feedback loops. Today’s Internet-based context has
JUHDWO\ FRPSOH[LðHG QRW RQO\ WKH ZD\V WKDW ZH FRPPXQLFDWH EXW DOVR ZLWK
whom we communicate. We can now be considered, concurrently, consumers
(sometimes referred to as “target audiences” including targets for data driven
advertising and selected content items) as well as active participants, which
means that we are also producers and creators of content.
Target audiences are groups of readers, viewers or listeners, and increasingly
XVHUV GHðQHG E\ VSHFLðF GHPRJUDSKLF DQG RWKHU FKDUDFWHULVWLFV VXFK DV
age, ethnocultural background, socio-economic status, gender, identity
RU LQWHUHVWV 7KHVH FRXOG EH FRQVLGHUHG D VSHFLðF JURXS IRU ZKRP YDULRXV
actors develop and shape messages. For example, traditionally, advertisers
have been concerned with buying time or space that will provide them
ZLWK DFFHVV WR D VSHFLðF GHPRJUDSKLF RU WDUJHW DXGLHQFH ,Q WKH WHOHYLVLRQ
industry, advertisers will buy commercial time-slots from a network during a
particular programme, if that programme is attracting the audience they want
to reach. Many programmes are designed from the get-go to attract types of
advertising. Presently, within the context of new media and social media, in
particular, there are algorithms, tracing measures and digital footprints that
can surreptitiously identify or isolate users. Thus, sophisticated marketing
schemes can be developed to present users with advertisements and other
content without an audience asking for them or even being aware of the ads
being interwoven into their consumption. For example, someone interested
LQWUDYHOOLQJWRDVSHFLðFGHVWLQDWLRQPD\ORRNIRULQIRUPDWLRQWKURXJKDZHE
EURZVHUDQGWKHQðQGDGYHUWLVHPHQWVSRSXSWKURXJKVRFLDOPHGLDVLWHVWKDW
they access afterward in a seamless way, illustrating how access, usage and
targeted information and messages can be interwoven exponentially. See
Module 10 for more on advertising.
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However, people are citizens and not mere audiences.
People have value far exceeding those relating to consuming
content. How we interpret messages and interactions can
relate to our socio-psychological and lived experiences,
as well as our values, attitudes and behaviours, given our
cultural, economic, ethno-racial and other identities. While
there are still inequalities, barriers, obstacles and divides
that can impede and diminish social relations throughout
the world, there are also myriad possibilities and openings
to engage and communicate with others across linguistic,
geographic, cultural and political boundaries. This reality,
combined with serious issues that transcend national
and local concerns, such as the environment, migration,
UDFLVP FRQñLFW SRYHUW\ DQG HFRQRPLF SROLFLHV FRQQHFW
directly to global citizenship. With increasing mobility of
people (threatened by the COVID-19 crisis at the time of
writing), access to Internet-based communications, and the
circulation of ideas, culture and education, global citizenship
is becoming increasingly necessary in order to confront longstanding problems, and to strive for peace, social equality,
DQG FXOWXUDO VXUYLYDO VLJQLðFDQWO\ IRU PDUJLQDOL]HG JURXSV
and indigenous peoples. According to IDEAS for global
citizenship (and Oxfam):
A Global Citizen is someone who:
࡛

Is aware of the wider world and has a sense of their own
role as a world citizen

࡛

Respects and values diversity

࡛

Has an understanding of how the world works

࡛

Is outraged by social injustice

࡛

Participates in the community at a range of levels, from
the local to the global

࡛

Is willing to act to make the world a more equitable and
sustainable place

࡛

Takes responsibility for his/her actions

81(6&2 DSSURDFKHV WKH VXEMHFW OLNH WKLV ì7KH GHðQLWLRQ
of citizenship is discussed and there is no widely agreed
GHðQLWLRQRIJOREDOFLWL]HQVKLS,QDOOFDVHVJOREDOFLWL]HQVKLS
does not entail a legal status. It refers more to a sense of
belonging to the global community and a common sense
of humanity, with its presumed members experiencing
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solidarity and collective identity among themselves and
collective responsibility at the global level. Global citizenship
can be seen as an ethos or a metaphor rather than a formal
membership. Being a framework for collective action, global
citizenship can, and is expected to, generate actions and
engagement among, and for, its members through civic
actions to promote a better world and future.”59
7R EH HσHFWLYH *OREDO &LWL]HQV \RXQJ SHRSOH DQG DGXOWV
DOLNHQHHGWREHñH[LEOHFUHDWLYHDQGSURDFWLYH7KH\QHHG
to be able to solve problems, make decisions, think critically,
FRPPXQLFDWH LGHDV HσHFWLYHO\ DQG ZRUN ZHOO ZLWKLQ WHDPV
and groups. These skills and attributes are increasingly
recognized as being essential to succeed in other areas
of 21st century life too, including many workplaces. These
skills and qualities cannot be developed without the use of
active learning methods through which pupils learn by doing
and by collaborating with others.
Education, and, for our purposes, global citizenship
education (GCED), has an enormous relevance to media and
information literacy (MIL) equation. As shall be illustrated in
the below, MIL and GCED have some common objectives.
This module will explore several key questions:
1. +RZGRHVJOREDOFLWL]HQVKLSDσHFWWKHZD\VWKDWZHPLJKW

2.

3.

4.

5.

consider the notion of audience in relation to content,
institutions, and technologies?
How might a producer/author’s background and
H[SHULHQFH LQñXHQFH WKH XQGHUVWDQGLQJ RI D WH[W LQ DOO
forms?
What are the other factors shaping how content is
interpreted, including cultural, educational and identity
variables?
How could the construction of a text guide, or a media
and information literacy model strengthen a critical
interpretive process?
How do audiences use the communications ecology in
their daily lives, and what is the impact?

THE MODULE COVERS THE
59. UNESCO. 2017. The ABCs of global citizenship education https://unesdoc.unesco.org/ark:/48223/pf0000248232.locale=en
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FOLLOWING UNITS:

UNIT 1:

UNDE4STANDIN) )L1$AL
CITI<ENSHIP

UNIT 2:

AUDIENCES

UNIT 3:

MIL, C1NTENT P41VIDE4S AND
CIVIC EN)A)EMENT

UNIT 4:

CITI<END4IVEN INF14MATI1N,
CITI<ENS ,1U4NALISM
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UNIT 1: UNDERSTANDING GLOBAL
CITIZENSHIP
DURATION 2 HOURS

Key Topics
࡛

The MIL competencies required to analyse and work toward solving real-life
challenges

࡛

The importance of media and information literacy in relation to global citizenship

࡛

The need for multi-stakeholder cooperation in and outside the learning space

࡛

Acknowledging our assumptions, experiences, backgrounds and beliefs and how
[OL`HɈLJ[V\Y^VYSK]PL^

࡛

How globalizing information and communication can drive global citizenship. See
Modules 13 and 14 for more on this topic

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Describe the link between MIL and GCED and its relevance to learning

࡛

Understand the importance of thinking critically about, and acting with respect
and ethics toward global, regional, national and local issues and recognize the
PU[LYJVUULJ[LKULZZHUKPU[LYKLWLUKLUJLVMKPɈLYLU[JV\U[YPLZHUKWVW\SH[PVUZ

࡛

3PZ[ [OL ILULÄ[Z VM ILSVUNPUN [V H JVTTVU O\THUP[` ^P[O ZOHYLK ]HS\LZ HUK
HNLUJ`LTWH[O`ZVSPKHYP[`HUKYLZWLJ[MVYKPɈLYLUJLZHUKKP]LYZP[`

GCED Unpacked
Almost all aspects covered in this MIL Curriculum are related to GCED. UNESCO has
developed many teaching and assessment resources on GCED. Many of these are
listed in the Resources section further below. The focus on this unit, then, is to give the
users insights into how MIL relates to GCED and to direct them to GCED resources
from UNESCO and other partners.
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<5,:*6KLÄULZ.*,+HZMVSSV^Z!
Global citizenship education aims to be transformative, building the knowledge,
skills, values and attitudes that learners need to be able to contribute to a
more inclusive, just and peaceful world. Global citizenship education takes ‘a
multifaceted approach, employing concepts and methodologies already applied
in other areas, including human rights education, peace education, education
for sustainable development and education for international understanding’ and
aims to advance their common objectives. Global citizenship education applies
a lifelong learning perspective, beginning from early childhood and continuing
through all levels of education and into adulthood, requiring both ‘formal and
informal approaches, curricular and extracurricular interventions, and conventional
and unconventional pathways to participation60’.
When we consider “audience”, think of this also in the context of global citizenship. It
is important not see audience in a singularly isolated way as there are many divergent,
overlapping publics and “mini-publics” that can easily form and be informed not just
YLJLP]LYZ I\[ HSZV HZ WYVK\JLYZ HUK KPZ[YPI\[VYZ VM JVU[LU[ 4HPUZ[YLHT HUK VɉJPHS
media outlets, although still important, can now be challenged, shaped and obscured by a
multiplicity of alternative content providers, networks, applications and systems. We may
not be exactly sure who is reading, viewing, listening or engaging otherwise with content
H[HU`NP]LU[PTL;OPZPZZPNUPÄJHU[ILJH\ZLZVTLVMV\YTLZZHNLZ]PKLVZWVKJHZ[Z
comments, images, etc. may become “viral” or they may be disregarded, or they may
ILTPZPU[LYWYL[LKVY[OL`TH`ÄUKUL^\URUV^UH\KPLUJLZ^P[O^OPJOHUK^OVT[V
I\PSKHSSPHUJLZ;OL`TH`ILTP_LKYL]PZLKPUKPɈLYLU[JVU[L_[ZHUKTHZOLK^P[OV[OLY
LSLTLU[ZLNKPɈLYLU[]PZ\HSZVYH\KPVHZWLJ[Z;OPZYLHSP[`OHZZL]LYHSPTWSPJH[PVUZ0[
can compromise or enable the stated objectives of global citizenship mentioned above.
It creates repercussions for content producers/providers and consumers alike. This is
in addition to the challenges in the education sector, which must mediate the usage,
interpretation and engagement with content products in a broad sense. At the same
time, the information and communication ecology is permeated with global citizenship
considerations. Youth, in particular, are preoccupied with the type of world that they are
seeing, contributing to, and inheriting.

Global Citizenship Education & MIL
UNESCO and many stakeholders around the world promote the concept of global
citizenship education. According to the UNESCO framework, there are several distinctive
dimensions of global citizenship education. In the introduction to this module, we
emphasized the importance of social learning and social-emotional learning. There
are two key elements of global citizenship education that pertain to social learning and
being an active digital citizen. See a detailed listing of the objectives of global citizenship
education in the UNESCO resource Global citizenship education: Topics and learning
objectives, https://unesdoc.unesco.org/ark:/48223/pf0000232993
Table 5.1 below illustrates this relationship and how social media can be used for creative
learning, with suggested activities related to the purposes of global citizenship education.
60. Global citizenship education: topics and learning objectives (UNESCO, 2015). https://unesdoc.unesco.
org/ark:/48223/pf0000232993
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PURPOSES OF MEDIA AND
INFORMATION LITERACY

MIL is about acquiring competencies to
critically analyse and engage with real-life
PZZ\LZ[OH[HYLYLÅLJ[LKHUKZVTL[PTLZ
HTWSPÄLKI`PUKP]PK\HSVYPUZ[P[\[PVUHS
content providers on various technological
platforms.

A crucial part of MIL is to enable people to
critically evaluate how content providers
assert power, privilege some content or
enable a diversity of voices and freedom of
expression, represent reality, information,
politics, social groups, ethnicity, gender,
races, etc. This understanding includes
assessment of whether the content
providers support or allow or perpetrate
abuses of people’s rights. This relates to the
individual’s role in all and what Frau-Meigs
(2013), refers to as “self-management as
well as engagement62 ” (p. 183 cited in ibid).

PURPOSES
OF GLOBAL
CITIZENSHIP
EDUCATION61

Encourage learners
to analyse real-life
issues critically and
to identify possible
solutions creatively
and innovatively.

Support learners to
revisit assumptions,
world views and
power relations in
mainstream discourses
and consider people/
groups that are
underrepresented/
marginalized.
MIL is both a means and
an end to achieve global
citizenship education.

MIL is one way to
stimulate people’s
critical thinking and
has more force when
integrated with other
social competencies
such as intercultural
competencies or cultural
literacy.

LINKING GLOBAL
CITIZENSHIP
EDUCATION AND MIL

See examples above.
(See section on Activities below in Unit 2 for more examples).

Social media are algorithmically curated, commercially driven
resources that allow you to discover, evaluate, and analyse
discussions or issues that are taking place in our country or in
the world. Social media can enable online public squares, but
also fragmented and even polarised communities. Educators
HUKSLHYULYZJV\SKPKLU[PM`[OLTLZVY[VWPJZ[OH[HYLVMZWLJPÄJ
interest to them and their learning objectives. From here, they
can critically analyse and discuss the elements of the debate
on that topic which is ongoing on social media – the context,
WSH`LYZPZZ\LZVYWLYZWLJ[P]LZVM[OLKPZJ\ZZPVU"^OH[PZ[OL
more dominant narrative, do all actors have equal access to
[OLKLIH[LPZP[YLWYLZLU[H[P]LOV^KVLZ[OPZPUÅ\LUJLWVSPJ`
making? There are a variety of ways in which we can design
critical thinking activities that allow people to examine real-world
debates. Educators can also develop activities to teach learners
how they can practice their research techniques and how they
can verify information through multiple sources on social media.
These sources can be cross-referenced and fact-check with
other trusted sources of information, such as credible news sites
or reporters. (See section on Activities below in Unit 2 for more
examples). See examples above. (See section on Activities below
in Unit 2 for more examples).

ACTIVITIES: USING SOCIAL MEDIA FOR CREATIVE MIL
LEARNING AND GLOBAL CITIZENSHIP EDUCATION

TABLE 5.1: MEDIA AND INFORMATION LITERACY AND GLOBAL CITIZENSHIP EDUCATION
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Social media can be tools for learning outside the classroom as
well as within the classroom. Educators could design activities
that draw on peoples’/citizens’ learning experiences outside the
classroom and integrate these into the formal learning settings.
Explore what constituted learning in this context, what content
led to the learning, is there a contradiction between what was
SLHYU[VUSPULMVYPUZ[HUJLHUK[OLYLHSP[PLZVɊPUL"L_WSVYL^OPJO
Z[HRLOVSKLYZPUÅ\LUJLK[OLJVU[LU[MVY^OH[W\YWVZLHUKKPK
[OLSLHYUPUNILULÄ[HZHYLZ\S[VM[OLPYPUW\[VYUV[&:LLZLJ[PVU
on Activities below in Unit 2 for more examples).

MIL enables critical
linkages to be made
between content,
institutions and
stakeholders in
the formal learning
environments.

MIL spans learning in the classroom and
learning that takes place outside of the
classroom, enabling both to enrich each
other.

Involve multiple
stakeholders, including
those outside the
learning environment,
in the community and
wider society.

<5,:*6.SVIHS*P[PaLUZOPW,K\JH[PVU7YLWHYPUNSLHYULYZMVY[OLJOHSSLUNLZVM[OL[^LU[`ÄYZ[JLU[\Y`<5,:*67HYPZ-YHUJLhttps://unesdoc.unesco.
org/ark:/48223/pf0000227729?posInSet=1&queryId=36cccc9a-72ad-4fae-86f8.
62. Frau-Meigs 2013, p. 183 in Carlsson and Culver (2013), Media and Information Literacy and Intercultural Dialogue. Yearbook 2013, The International Clearinghouse
on Children, Youth and Media, Nordicom, University of Gothenburg, Sweden.

As above, educators could develop activities around the UN
Sustainable Development Goals to explore with learners how one
individual or group brought about changes in social discourses
or changes in the private sector or public policies. In carrying out
these types of activities, ensure balance between movements
or actions that have been successful and those that have not explore why this may be the case.

MIL is a form of civic
engagement.

MIL enables people to consider their social
structures and environments. It empowers
them to individually, collaboratively
and autonomously operate in their
communications ecology, taking actions that
JHUSLHK[VWVZP[P]LLɈLJ[ZJOHUNLKLIH[L
or desired goals…

Focus on engagement
in individual and
collective action to
bring about desired
changes.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

UNIT 2: AUDIENCES: NATIONAL AND
GLOBAL CONTEXTS
DURATION 4 HOURS

Key Topics
࡛

Developing and targeting audiences

࡛

How audiences negotiate meaning

࡛

/V^H\KPLUJLZHYLHɈLJ[LKI`[OLUV[PVUVMNSVIHSJP[PaLUZOPW

࡛

How we consider media users as both active consumers, producers and users

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
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࡛

,_WSVYL[OLUV[PVUVMH\KPLUJLPUJS\KPUN[OLMHJ[VYZ[OH[TH`HɈLJ[OV^PUKP]PK\HSZ
HUKH\KPLUJLZPU[LYWYL[JVU[LU[KPɈLYLU[S`

࡛

(UHS`ZLOV^H\KPLUJLZHYLPKLU[PÄLKHUK[HYNL[LKL_WSPJP[S`HUKPTWSPJP[S`

࡛

,_WSHPU OV^ H\KPLUJLZ LSLJ[ [V JVUZ\TL HUK PU[LYHJ[ ^P[O ZWLJPÄJ [`WLZ VM
PUMVYTH[PVUWYPU[TLKPHHUKOV^[OPZPZHÅ\PKZP[\H[PVU

࡛

Analyse how audiences respond to information, print media and digital texts, and
explain the determining factors, especially within the context of global citizenship

࡛

Examine the dynamic, inter-related and potentially transformative relationships
between production, message, engagement and audience

࡛

Consider the importance of global citizenship education in the production,
consumption and engagement with media

Module 5: Audiences as citizens

Audiences and Exclusion
Negotiating meaning from texts (including images, videos and interactive media
SPRL LSLJ[YVUPJ NHTLZ PU NLULYHS JHU IL PUÅ\LUJLK I` H U\TILY VM MHJ[VYZ H[ [OL
production and audience interpretation levels. The same content can be understood
X\P[L KPɈLYLU[S` KLWLUKPUN VU ^OV PZ [OL H\KPLUJL ;OL WYLZLUJL VY VTPZZPVU VM
for example, girls in media can send explicit and implicit messages and meanings to
recipients. There is no neutrality in how people infer meaning from what they see as we
are all biased, owing to our real-life experiences. For instance, consider this question
as an example: what is considered racist or discriminatory, in a given narrative or set of
discourses? Depending on who is consulted, the answer may vary widely. Social media
WSH`ZHZPNUPÄJHU[YVSLPUHSSV^PUNWLVWSL[VKL]LSVWJVTWHZZPVUHUK\UKLYZ[HUKPUN
and to form alliances in solidarity, while they can also provide niches and spaces where
further discrimination, stereotypes and marginalization can be fostered.
Funk, Kellner and Share (2016) have highlighted the dimensions of the audience, and
other key questions, within their framework on critical media literacy (CML). We can
also say critical media and information literacy for a broader reference and adapt their
ideas in the table below.
CML QUESTIONS

CML CONCEPTS

1. Who are all the possible people who made
choices that helped create this text?

Social Constructivism: All information is coconstructed by individuals and/or groups of people
who make choices within social contexts of power
HUKPUÅ\LUJL

2. How was this text constructed and delivered/
accessed?

Languages / Semiotics: Each institutional content
WYV]PKLYZ\ZLSHUN\HNL^P[OZWLJPÄJNYHTTHYHUK
semantics including visual and audio genres. See
Module 7 for more information on this topic.

/V^JV\SK[OPZ[L_[IL\UKLYZ[VVKKPɈLYLU[S`&

Audience / Positionality: Individuals and groups
understand media messages similarly and/or
KPɈLYLU[S`KLWLUKPUNVUT\S[PWSLJVU[L_[\HSMHJ[VYZ

4. What values, points of view, and ideologies are
YLWYLZLU[LKVYTPZZPUNMYVT[OPZ[L_[VYPUÅ\LUJLK
by the provider?

Politics of Representation: Messages and the
institutions through which they travel always have
HIPHZ"[OL`Z\WWVY[HUKVYJOHSSLUNLKVTPUHU[
hierarchies of power, privilege, and pleasure.

5. Why was this text created and/or shared?

Production / Institutions: All texts have a purpose
(often commercial or governmental) that is shaped
by the creators and/or systems within which they
operate.

6. Whom does this text advantage and/or
disadvantage?

Social Justice: Content is a terrain of struggle
that perpetuates or challenges positive and/or
ULNH[P]LPKLHZHIV\[WLVWSLNYV\WZHUKPZZ\LZ"
it is never neutral.
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This model, in addition to the context of global citizenship (and GCED) and the
background on the quickly-evolving media environment, underscores how dynamic,
far-reaching and impactful engagement in the information and communication ecology
JHUIL,]LU^OLU^LHYLUV[LUNHNPUN^P[OTLKPH^LHYLVM[LUPUÅ\LUJLKHUKZOHWLK
by it, given that certain cultural forms and global events may be overwhelmingly infused
PUSVJHSKPZJV\YZLHUKPUMVYTH[PVUKPɈ\ZPVU-VY[OPZYLHZVU^LZOV\SKILJVUJLYULK
HIV\[ OLNLTVUPJ JVU[YVS HUK PUÅ\LUJL [OYV\NO [OL PUMVYTH[PVU HUK JVTT\UPJH[PVU
ecology, which can disproportionately disadvantage and marginalize groups and even
societies or regions.

Pedagogical Approaches and Activities
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࡛

In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate.

࡛

Collect and describe examples of how people use various content providers and
ICTs in their daily lives. Explore and examine the focus of entertainment celebrities,
and discuss who might be the target audience? Who is included, who is omitted,
HUK ^OH[ HYL [OL JLU[YHS [OLTLZ HUK PUKPJH[VYZ [OH[ TH` YLHɉYT PKLU[P[` HUK
audience? What do these sources tell you about how audiences use content? How
TPNO[[OLZL\ZLZILKPɈLYLU[MYVT^OH[[OLWYVK\JLYZPU[LUKLK&

࡛

0THNPUL OV^ H MHTPS` MYVT H JVTWSL[LS` KPɈLYLU[ IHJRNYV\UK MYVT [OL VULZ
featured in the reality show, the entertainment performance, the news, etc. interpret
some current television programmes or advertisements. What would this say about
content providers and audiences today? What are the implications for society?

࡛

Consider how marginalized groups--which might include Indigenous peoples,
racialized groups, groups with a low socio-economic status or those in poverty,
ethnic and religious minorities, women, members of the LGBTQI+ community (the
groups may vary depending on the context)--relate to the mainstream media in
terms of media representations and audience response.

࡛

,_HTPUL [OL KPɈLYLUJLZ IL[^LLU [OL THPUZ[YLHT [YHKP[PVUHS TLKPH PUJS\KPUN
mainstream newspapers, television and radio, and the newer, alternative providers
such as alternative media networks, and activist groups formed online, etc.

࡛

Discuss how people, especially students, engage with social media, and how
[OLPYLUNHNLTLU[^P[OP[HɈLJ[Z[OLPYKHPS`SP]LZPU[LYTZVMH[[P[\KLZILOH]PV\YZ
and actions. What are the implications? Does their social media engagement go
along with greater citizen participation or not? Is there an increase in “slack-tivism”
meaning that civic actions are limited to clicking “Like” buttons or sharing of posts?
What are their key concerns and interests? Educators should research and further
develop other activities in connection with the nexus between global citizenship
and social media.
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࡛

*VUZPKLYOV^HK]LY[PZLTLU[ZHɈLJ[V\Y\ZHNLPU[LYWYL[H[PVUHUK\UKLYZ[HUKPUN
of content providers and content? Are we aware of advertisements being planted
Z\YYLW[P[PV\ZS` PU ÄSTZ [LSL]PZPVU WYPU[ W\ISPJH[PVUZ YHKPV HUK [OYV\NOV\[ [OL
Internet? How do we understand algorithms that infuse our reading of the world
and media usage with advertisements that are programmed based on our digital
foot-prints or what decision-makers believe will interest us individually? Analysing
social media ads could be a starting-point to determine how we are targeted. Have
students interrogate the economic dimensions of advertisements, and how this
TH`HɈLJ[^OH[^LRUV^PUJS\KPUNOV^^LHYLLUJV\YHNLK[VLUNHNL&*HUTLKPH
and digital platforms exist without advertisements or at least without data-driven
micro-targeted advertising that is able to manipulate behaviours? What would be
alternative business models? See more on advertising in Module 10.

࡛

Examine how Internet search engines present data. Discuss how advertisers or
producers may purchase higher rankings in the way Internet searches include
certain information more than others. How is local context considered when using
the Internet? Importantly, what information, images, ideas, and concerns are not
emphasized or omitted, and which are more predominantly displayed? What are
the implications for content consumption, production and global citizenship?

࡛

Analyse the messages and values conveyed through a popular media text, such
as a television programme and on social media. How might the messages change
PMWLVWSLVMHKPɈLYLU[ZVJPHSNYV\WLNHNLL[OUPJIHJRNYV\UK^LYLPUJS\KLK
or if the male and female characters switched roles? How might this impact the
audience? What would change, why, and what might be the consequences if these
changes took place?

࡛

Analyse how language is a key factor in determining what content is presented,
OV^ [V ^OH[ KLNYLL HUK OV^ P[ TH` HɈLJ[ ^OH[ ^L RUV^ HUK OV^ ^L HJ[&
(YLSVJHSSHUN\HNLZHZYLHKPS`H]HPSHISLWYLZLU[LKHUKPUÅ\LU[PHSHZZVTLV[OLY
languages? What is the impact of some languages being more predominant than
others? Does it shape our knowledge-base in favour of values, attitudes and
comportments that may not align with our local cultural values? Can hegemony
be transformed into diversity?

࡛

View and discuss memes[OH[HYLKPɈ\ZLK[OYV\NOV\[ZVJPHSTLKPHHUKZLLR[V
understand who the audience may be for them. Select a number of memes, and
analyse what is required to understand them, and if they would be understood
KPɈLYLU[S` KLWLUKPUN VU [OL H\KPLUJL /H]L Z[\KLU[Z JVUZ[Y\J[ TLTLZ [V
contextualize and elucidate problems and issues within their own societies. Then
discuss the implications of how memes are used, disseminated (sometimes
becoming viral), and interpreted. Include in the analysis the variables of humour,
irony, creativity, cultural knowledge and interpretation of audience as a means to
L]HS\H[PUN[OLPUÅ\LUJLVMTLTLZVUNSVIHSJP[PaLUZOPW

࡛

What can be said in and through the media and what is blocked or excluded
and why? How are images used to convey messages? Discuss why some topics
HWWLHY[VIL[HIVVHUKHYLWYVÄSLKSLZZ[OHUV[OLYZ>OH[KVLZ[OPZZH`HIV\[
audience and power relations in relation to content providers?
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࡛

Examine the promotional material that is available for colleges and universities in
your region. If students are shown, what do they look like? What are they doing?
What image of the school is being shown in this material? What impression do
they give of the school they represent? Are they real students or models? Is there
gender bias? If students do not appear, what images were chosen and what do
they say about the institution? Based on your analysis of the material, who is
the target audience? What message is being conveyed? How does the intended
MYHTPUNHɈLJ[[OLYLJLW[PVU&

Assessment & Recommendations
࡛

Development of a model, table or evaluation-instrument to determine who the
H\KPLUJLPZMVYZWLJPÄJ[`WLZVMJVU[LU[

࡛

Collage of messages in media and online along with a word-map or Wordle that
KLZJYPILZ[OLTHQVYPUÅ\LUJLZHZ^LSSHZH\KPLUJLZ

࡛

Textual analysis of mainstream media and digital platforms (the orientation, the
focus, the potential impact, the audience, etc.)

࡛

Textual analysis of social media (i.e., Facebook, WeChat, VK, Twitter, Instagram,
TikTok, Taringa!, YouTube, etc.) to determine key factors (the orientation, the focus,
the potential impact, the audience, etc.)

࡛

+LZPNUHUKSH\UJOHZTHSSZ\Y]L`VUWLVWSLZ»\UKLYZ[HUKPUNVM[OLZPNUPÄJHUJL
of global citizenship in relation to audiences, content and institutions that provide
content.

UNIT 3: MIL, DIGITAL MEDIA AND
CIVIC ENGAGEMENT
DURATION: 2 HOURS
Today the need for, and interest in, “global citizenship” and “civic engagement”
seems to have gained a new urgency, caused, at least in part, by the unprecedented
access to content providers and digital tools that people have today, and which allow
for collaboration, communication, and participation on a scale that we have never
seen before.
Over a half-century ago, communications expert Marshall McLuhan developed many
VM[OLPKLHZ[OH[^V\SKJVTL[VOH]LHZPNUPÄJHU[PUÅ\LUJLVU[OL^H`^LKLÄULV\Y
“global consciousness”. McLuhan was aware of the profound impact of technology
on our identity, our relationships, and our communities, including the ways in which
we could participate in them. Long before the use of the Internet and social media, he
coined the phrase “the global village” to describe the ways in which content providers
would connect audiences and users. Indeed, he believed that content providers would
PUÅ\LUJLV\YHJ[PVUZH[[P[\KLZHUKILOH]PV\YZPUJS\KPUN[OL^H`^L[OPURHIV\[[OL
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world and ourselves. McLuhan (1964) said, “We shape our tools and thereafter our
tools shape us.”
Going further today, scholars examine more closely who is this “we”. They ask
which entities create the tools and why, what their business model is and if there are
internalities and externalities that are potentially harmful. This in turn points to assessing
^OVILULÄ[ZHUK^OVKVLZUV[PU[OLNYV^[OVM0*;PU[OLJ\YYLU[^VYSK
The infusion of social media usage, consumption, production, engagement and creativity
into all aspects of our personal, social, professional and community-based lives has
altered the ways we think about citizenship, democracy and civic participation. Thus,
the question of MIL is central to this new communication and information ecology,
opening up interrogation into how we engage with others and with audiences - known
and unknown, visible and invisible, engaged and casual - and what the potential impact
of this engagement might be.

Key Topics
࡛

The implications of new technologies for global citizenship and civic engagement

࡛

The role of voice and collective and individual “agency” in civic engagement

࡛

Pedagogical strategies that emphasize active involvement with social media, and
that connect it to democratic rights, active citizenship, and competencies

࡛

Examples of strategies that recognize and promote a diversity of users, digital
communications companies and opportunities for civic participation

࡛

The potential for media and information literacy and civic engagement in the
classroom, in the community, and in civic institutions

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Examine the strategies that are used to attract audiences to various online spaces

࡛

Identify the roles that participants can assume in online spaces

࡛

Analyse the ways in which identity, purpose and intended audience are created
and communicated through various social networks and other content providers

࡛

Identify the ways in which audiences can become involved in civic engagement or
social action through digital communications companies

Civic Engagement and the Classroom Environment
In exploring possibilities for civic engagement, many educators and students become
involved in a process of inquiry where they analyse social networks and the ways
in which they can be used for social actions. They discuss the ways in which digital
communications companies create online spaces where people who share an interest
PUHZPTPSHYPZZ\LVY¸HɉUP[`¹JHUJVTL[VNL[OLYHUK^OLYLPUMVYTH[PVUJHUILLHZPS`
obtained and widely distributed through existing social networks (Jones & Hafner, 2012).
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These classroom experiences highlight the need for critical pedagogy which focuses
on technology and its usage. Critical pedagogy, as developed by Paulo Freire and
taken up by many other scholars and activists, aims to examine and problematize
inequitable power relations and the meaning of oppression in social relations, seeking
to lead to emancipation and conscientization. More simply put, critical pedagogy is
not a methodology but, rather, an endless process of considering how to cultivate and
achieve meaningful, critically-engaged transformative education for all students and
members of society.
Critical pedagogy in MIL invites learners to consider how technology can be used
to enhance or suppress opportunities for civic engagement and transformation. MIL
requires that educators create opportunities for learners to not only use new technologies
to explore topics and issues relevant to their classrooms (i.e., to teach through diverse
technologies) but to also use these opportunities to teach critically about technology.
This involves providing learners with the opportunity to think critically about online
spaces, online content, techniques for attracting audiences, their own online behaviour,
and key aspects of the engagement process. How learners themselves use social
networking sites, social media, applications and related practices are important topics
for any classroom.
The analysis and evaluation of an online space, including its social and political
implications, are based on three key areas: 1) identifying the purpose for the space
itself, and examining the ideology and values that underpin and are represented in
[OLZWHJL"PKLU[PM`PUN^OVJYLH[LKHUKJVU[YVSZ[OLZWHJLHUKHUHS`ZPUN^O`P[PZ
KLZPNULKPUHWHY[PJ\SHY^H`"PKLU[PM`PUN^OV[OL[HYNL[H\KPLUJLPZMVY[OLZWHJL
OV^WLVWSL\ZLP[HUK^OVILULÄ[ZHZHYLZ\S[
The following questions can be used by educators and learners to further this line of
inquiry. Questions such as these can help to develop a framework for critically analysing
and understanding digital communications companies as constructed “spaces,” which
YLWYLZLU[JLY[HPUPKLVSVNPLZHUK]HS\LZHUK^OPJOJHUIL\ZLKPUKPɈLYLU[^H`ZI`
KPɈLYLU[H\KPLUJLZ

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested activities below and others that you may formulate.
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࡛

How do these spaces bring people together – or drive them into echo-chambers
HUKWV[LU[PHSS`L_JS\ZP]PZ[JVTT\UP[PLZ&(YL[OLZLKPɈLYLU[MYVT[OL^H`ZPU^OPJO
`V\ JV\SK JVTL [VNL[OLY VɈSPUL& >OH[ RPUK VM ZVJPHS YLSH[PVUZOPWZ HYL JYLH[LK
through the site?

࡛

What kind of communication or interaction is possible? One-to-one, one-to-many,
THU`[VTHU`&>OH[PZ[OLLɈLJ[VM[OPZ[`WLVMJVTT\UPJH[PVU&>OH[HYL[OL
rules or norms for interaction? How do you learn these rules?
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࡛

What do you know about people in the network? What do they know about you?
What information is revealed and what is hidden? Why is this the case?

࡛

What values are promoted in this space? How are these values made visible? Is
the space owned and controlled by an individual, institution, or corporation? How
do you know?

࡛

Who has access to the site? What is the “cost” or the method for becoming part of,
or communicating in this space? What other opportunities for participation exist?
/V^LɈLJ[P]LHJJLZZPISLHYL[OLZL&

࡛

What tools does the site make use of for attracting the attention of others, or
for sharing information? What strategies are used for involving participants and
engaging them in some kind of actions?

࡛

How does the space use text and visual elements to create and convey meaning?
>OH[HYL[OLRL`LSLTLU[Z[OH[KLÄULVYJVUZ[Y\J[[OLZWHJL&>OH[RPUKVM¸YLHSP[`¹
or community is created as a result? (Jones & Hafner, 2012)

࡛

Examine digital communications companies that are used by development
agencies and/or NGOs to encourage civic engagement. What are the factors that,
in your opinion, will contribute to their success?63

Assessment & Recommendations
࡛

Develop a plan for creating an online space to promote a current global issue to
a youth audience. Consideration should be given to strategies that will “push”
information out, and “pull” a youth audience into the space.

࡛

Analyse online spaces for their design elements, messages and values conveyed,
opportunities for engagement, the potential impact on audiences, etc.

࡛

*YLH[LH\KPLUJLWYVÄSLZMVYL_PZ[PUNKPNP[HSJVTT\UPJH[PVUZJVTWHUPLZ;OLWYVÄSL
should highlight which features of the sites are key in determining the target audience.

࡛

Design and launch a small survey to determine the impact of online spaces on
people’s understanding of global issues and their willingness to become engaged
in social action.

࡛

Analyse an online space to determine issues of ownership and control, how the
ZWHJLPZÄUHUJLKHUK^OL[OLYVYUV[P[PZJVUULJ[LK[VHSHYNLYVUSPULUL[^VYR
or community.

63. Source: Adapted from Johnson, M. and Wilson, C. “Media Literacy, Digital Technologies and Civic Engagement: A Canadian Perspective” in Carlsson and Culver (2014), Media and Information Literacy and
Intercultural Dialogue Yearbook, Global Citizenship in a Digital World. The International Clearinghouse
on Children, Youth and Media, Nordicom, University of Gothenburg, Sweden.
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UNITS 4: CITIZEN-DRIVEN
INFORMATION AND CITIZEN
JOURNALISM
DURATION 4 HOURS

Key Topics
࡛

Understanding the concept of citizen-driven information for public good from
Media and Information Literacy (MIL) perspectives

࡛

Citizens’ journalism in relation to citizen-driven information

࡛

Media and Information Literate citizens as intellectual base for citizens-driven
information

࡛

Citizen journalism’s role in open society and liberal democracy

࡛

Citizen-driven information for civic engagement and intercultural dialogue

࡛

Media and information Literacy driven citizen journalism

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Describe the link between citizen-driven information and citizen journalism.

࡛

Understand the importance of Media and Information Literacy in citizen-driven
]LYPÄHISLPUMVYTH[PVUPUJP]PJLUNHNLTLU[ZHUKTLHUPUNM\SPU[LYJ\S[\YHSKPHSVN\L

࡛

Understand the role of media and information literate citizen journalists in
HK]VJH[PUNMVYVWLUHUKKLTVJYH[PJZVJPL[`HUKPUMVYTH[PVUMVYW\ISPJILULÄ[

࡛

+LZJYPIL [OL ILULÄ[ VM TLKPH HUK PUMVYTH[PVU SP[LYH[L JP[PaLU QV\YUHSPZ[Z HZ
PUÅ\LUJLYZPU[VKH`»ZW\ISPJZWOLYLPUMVYTH[PVUHUKJVTT\UPJH[PVULJVZ`Z[LT

Citizens and Information
Advancing education for sustainable development and global citizenship education
raises issues such as: 1) decision making and informed action by citizens (for
instance citizens’ consultation and inputs into the implementation and monitoring
of the Sustainable Development Goals or voting patterns based on debate), 2) civic
LUNHNLTLU[ HUK THZZ WHY[PJPWH[PVU PU PUMVYTH[PVU MVY W\ISPJ NVVK" NV]LYUHUJL
OVSKPUN I\ZPULZZ SVJHS JVTT\UP[` SLHKLYZ W\ISPJ VɉJPHSZ HUK [OVZL PU WV^LY [V
HJJV\U[HIPSP[` HUK [YHUZWHYLUJ`" V^ULYZOPW HUK KLTVJYH[PaH[PVU VM JVTT\UPJH[PVU
JOHUULSZ" JP]PJ WHY[PJPWH[PVU W\ISPJ HJJLZZ [V PUMVYTH[PVU HUK LUZ\YPUN LX\P[HISL
HJJLZZ"W\ISPJKLIH[LHUKKLTVJYH[PaH[PVUVMPKLHZPU[OLW\ISPJZWOLYLL[J
Based on the principles of civic engagement in development and democratic
representativity, institutions-based journalism can be questioned based on how it
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represents diverse multilingual populations. This is why UNESCO and partners are
champions for community radio. O[[WZ!LU\ULZJVVYN[OLTLZJVTT\UP[`TLKPH
sustainability. At the same time, conventional media and digital communication
companies should democratize their practices for more engaged diverse opinions.
This consideration ought to form the basis for plurality of media and digital platforms,
thereby providing more opportunities for citizens to own their own media, compete
MVYTVYLZV\YJLZVMPUMVYTH[PVUHUKJV\U[LY[OLLɈLJ[ZVM`LHYZVMNHWZVTPZZPVUVY
marginal reporting on certain societal issues occasioned by concentration of media
V^ULYZOPWHUKHSNVYP[OTPJHTWSPÄJH[PVUVMHSPTP[LKU\TILYVMºPUÅ\LUJLYZ»I`KPNP[HS
communications companies.
>P[O[OLHK]LU[VMUL^TLKPHHUKZVJPHSTLKPHHɈVYKLKI`[OLUL^PUMVYTH[PVUHUK
JVTT\UPJH[PVU[LJOUVSVNPLZJP[PaLUZHYLUV^ILPUNJHW[P]H[LK^P[OWYVSPÄJJVU[LU[
which has now become a challenge. The challenge in many countries of today’s public
sphere is no longer a dearth or scarcity of information, but that of overload with all its
H[[LUKHU[JVUÅH[PVUVMTPZPUMVYTH[PVUKPZPUMVYTH[PVUOH[LZWLLJOHUKKLLWMHRLZ
In order to achieve information for public good, citizens need to become media and
information literate.
In other words, citizens in today’s 21st century, need the critical thinking skills to assess
KP]LYZLJVU[LU[HUK[VJVU[YPI\[L[VPUMVYTH[PVUMVYW\ISPJNVVKHUKLɈLJ[P]LS`UH]PNH[L
the ‘infodemic’ in making informed decisions. In this sense, media and information
literacy is itself a public good. Contributing information by citizens can take many
forms - from corrections posted on social media, through to Wikipedia entries, and
even citizen journalism, involving reportage and professional ethics.

Pedagogical Approaches and Activities
࡛

In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach
to apply to the suggested Activities below and others that you may formulate.

࡛

What is your understanding of citizen journalism? Discuss, interview and collate
KP]LYNLU[]PL^VMWLVWSL»ZPUKPɈLYLU[ZVJPHSHUKLJVUVTPJZ[H[\Z\UKLYZ[HUKPUN
VM JP[PaLU QV\YUHSPZT :\TTHYPaL [OLPY KPɈLYLU[ WLYZWLJ[P]LZ +V `V\ UV[PJL
discerning trends?

࡛

How do conventional media view the notion of citizen journalism? Make a deliberate
LɈVY[ [V PU[LY]PL^ KPɈLYLU[ WLVWSL PU [OL JVU]LU[PVUHS TLKPH OV\ZLZ PU VYKLY [V
know their perception about citizen journalism and compare with the results in the
L_LYJPZLHIV]L+V`V\UV[PJLHU`KPɈLYLUJLPUWLYJLW[PVU&

࡛

Citizens participation in community media can include production of information
and journalism, but also equally engagement in dialogues, representing culture,
etc. “UNESCO advocates strongly for community media that are independent, and
which are run for and by the community... Community radio is crucial for providing
an outreach mechanism for increased access to education, self-expression
and communication among rural and hard-to-reach populations. Such stations
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allow communities a sense of ownership about their own development agenda,
becoming self-empowered to publicly express opinion, debate issues, and promote
the culture, history and language of their community.” Organize a classroom
debate around this statement. Appoint of group of learners that will document the
outcomes of the debate and prepare a report. Which organizations are promoting
community media in your country or region? Are there community media in your
communities? If no, discuss why not? If yes, are they sustainable? Are women and
NPYSZ PU]VS]LK PU THUHNPUN [OL JVTT\UP[` YHKPV HUK YLÅLJ[LK PU JVU[LU[ LX\HSS`
with men and boys? Formulate and answer other questions through the debate.
Share the report with relevant authorities in your community or country.
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࡛

Use the UNESCO Community Media Sustainability Policy Series as a basis of
further discussions, research and actions. https://en.unesco.org/communitymedia-sustainability/policy-series.

࡛

*VUZPKLY OV^ WLVWSL ZOHYL PUMVYTH[PVU [L_[ ]PKLV NYHWOPJZ L[J VU KPɈLYLU[
social media platforms. Would you say citizen-driven information on these platforms
has contributed positively to the public sphere and is an enabling information and
digital communication ecosystem?

࡛

Discuss how mainstream media engage with social media, and how citizen journalists
[OYV\NO ZVJPHS TLKPH PUÅ\LUJL [OLPY UL^Z JVU[LU[ >OH[ HYL [OL PTWSPJH[PVUZ VM
these engagements for citizen-driven information? Does social media engagement
lead to greater citizen participation in civic public sphere discourse? What do you
consider as likely key concerns and interests?

࡛

*VUZPKLY OV^ TLKPH HUK KPNP[HS [LJOUVSVN` ºPUÅ\LUJLYZ» YLSH[L [V JP[PaLU
QV\YUHSPZT *VUZPKLYPUN [OPZ YLÅLJ[PVU KPZJ\ZZ [OL ]HYPV\Z ^H`Z [OH[ HSNVYP[OT
KYP]LUPUMVYTH[PVUVU[OL0U[LYUL[OHZHɈLJ[LK[OLJP[PaLUKYP]LUPUMVYTH[PVU&>OH[
HYL [OL PTWSPJH[PVUZ VM [OLZL PUÅ\LUJLK UHYYH[P]LZ PU JP[PaLUZ» W\ISPJ HJJLZZ [V
information for future political engagement and intercultural dialogue? See Module
MVYTVYLVU(Y[PÄJPHS0U[LSSPNLUJLHUKHSNVYP[OTZ

࡛

Discuss the imperative of Media and Information Literacy education training for
citizen journalists and the impact such training has on citizen-driven information,
more broadly. Consider the UNESCO resource MIL in Journalism: A handbook
for journalists and journalism educators, O[[WZ!LU\ULZJVVYNZP[LZKLMH\S[ÄSLZ
mil_eng.pdf, in the discussions for this and other activities in this section.

࡛

(UHS`ZL OV^ 4LKPH HUK PUMVYTH[PVU SP[LYHJ` LK\JH[PVU JHU PUÅ\LUJL [OL X\HSP[`
of information that citizens access on Internet search engines and the impact of
such literacy on citizens’ empowerment for civic engagement. Organize hands-on
activities online in the process.

࡛

+P]PKL SLHYULYZ PU[V NYV\WZ .\PKL [OLT [V YLZLHYJO KPɈLYLU[ 6WLU +H[HIHZLZ
as well as databases of masters and doctoral theses. Guide a discussion around
these repositories as citizen-driven information. Search for research reports
related to gender equality, community development, or any other topics of interest.
Discuss the following questions and write additional questions. Are these sources
of information being used in local and national debates? Why not? What can
be done to make the local community, national governments, and international
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KL]LSVWTLU[ VYNHUPaH[PVUZ TVYL H^HYL VM ZVTL VM [OLZL ÄUKPUNZ& (YL [OLYL
[VWPJZVMPU[LYLZ[[V`V\^OLYL`V\ÄUK[OH[[OLYLPZSP[[SLVYUVYLZLHYJOYLWVY[Z
at the masters and doctoral level? What can be done? Prepare a brief report of
the process. Plan follow-up actions in school, community centres, etc. See more
about the information lifecycle and how academic information is constructed and
validated in Module 3.

Assessment & Recommendations
࡛

Develop an evaluation-instrument or comparative analysis table to determine
TLKPHPUÅ\LUJLYZHUKVWPUPVUTV\SKLYZVMJP[PaLUZ»UHYYH[P]LZPUIV[OJVU]LU[PVUHS
media and social media

࡛

Do a textual analysis of social media narratives of a particular social or political
issue and determine the key citizen information-driven factors (the mindset, the
sentiment, the potential bias, the media orientation, etc.)

࡛

Design and launch a small survey on people’s understanding of the concept of
citizen journalism

࡛

*HYY`V\[HMVJ\ZNYV\WKPZJ\ZZPVUHUKPU[LY]PL^VU[OLJP[PaLUQV\YUHSPZ[»ZPUÅ\LUJL
VM[VKH`»ZJVU]LU[PVUHSTLKPHJVU[LU[^OL[OLYVUSPULVYVɊPUL

࡛

Design and launch a small but comprehensive survey on citizens’ understanding of
media and information literacy.

Resources and References for this Module
Addressing anti-Semitism through Education. Guidelines for Policymakers, UNESCO,
https://unesdoc.unesco.org/ark:/48223/pf0000263702
Addressing anti-Semitism in Schools: Training curricula, UNESCO? https://unesdoc.
unesco.org/ark:/48223/pf0000374864?posInSet=1&queryId=dbd05bbf-952c-4111b584-1a2a009d923a
DEEEP. (2015). Transformational Communications for Global Justice Reframing Toolkit.
DEEEP: United Kingdom. O[[WZ!^^^IYPKNLVYNZP[LZKLMH\S[ÄSLZF
transformational_communications_toolkit.pdf
DiMaggio, P., E. Hargittai, W.R. Neuman and J.P. Robinson (2001) `Social implications
of the Internet’, Annual Review of Sociology 27: 307±36.
Elementary Teachers’ Federation of Ontario (ETFO), (2010). Education for global
citizenship: An ETFO Curriculum Development Inquiry Initiative. Toronto: ETFO. http://
etfo.net/globaled/HTML5/
Empowering Students for Just Societies: Handbooks for primary and secondary school
teachers, UNESCO and UNDOC, https://unesdoc.unesco.org/ark:/48223/pf00003709
02?posInSet=2&queryId=301e5abc-edd0-462c-8433-5600c64490ee
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Funk, S., Kellner, D. &Share, J. (2016). Critical Media Literacy as Transformative
Pedagogy.
https://www.researchgate.net/publication/342214960_Critical_Media_
Literacy_as_Transformative_Pedagogy
Global citizenship education: Topics and learning objectives, UNESCO https://unesdoc.
unesco.org/ark:/48223/pf0000232993
Jones, R. H. and Hafner, C. A. (2012). Understanding Digital Literacies: A Practical
Introduction. New York: Routledge.
Maguth, B. M. (2013). The use of social networks in the social studies for global
JP[PaLUZOPWLK\JH[PVU!9LÅLJ[PUNVU[OL4HYJOKPZHZ[LYPU1HWHU;OL.LVYNPH
Social Studies Journal, 3(2), 80-93.
Share, J., Mamikonyan, T. & Lopez, E. (2019). Critical Media Literacy in Teacher
Education, Theory, and Practice. In Journalism and Ethics: Breakthroughs in
Research and Practice (pp. 318-348). Hershey, Pennsylvania: ICI Global. https://
www.researchgate.net/publication/339675387_Critical_Media_Literacy_in_Teacher_
Education_Theory_and_Practice
<5,:*6+LHYKVYɈ+L[HSGlobal citizenship education: taking it local. Paris:
UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000265456?posInSet=1&queryI
d=4087efd2-0912-4a83-ae0e-b1ddcae1f637
<5,:*66ɉJL)HUNRVRHUK9LNPVUHS)\YLH\MVY,K\JH[PVUPU(ZPHHUK[OL7HJPÄJ
(2018). Preparing teachers for global citizenship education: a template. Bangkok:
UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000265452
<5,:*6 :HU[PHNV 6ɉJL  GLOBAL CITIZENSHIP EDUCATION IN LATIN
AMERICA AND THE CARIBBEAN: “Towards a world without walls: global citizenship
education in the SDG 4 – E2030 Agenda”. Santiago: UNESCO. https://www.bridge47.
VYNZP[LZKLMH\S[ÄSLZFNJLFPUFSH[PUFHTLYPJHFHUKF[OLFJHYYPILHUWKM
UNESCO. (2014). Global Citizenship Education Preparing learners for the challenges
of the 21st century. Paris: UNESCO. https://www.bridge47.org/sites/default/
ÄSLZF\ULZJVFNJLFWKM

Websites/Data-Bases
(ZPH7HJPÄJ*LU[YLVM,K\JH[PVUMVY0U[LYUH[PVUHS<UKLYZ[HUKPUN(7*,0<
Since its establishment in 2000 through an Agreement between UNESCO and the
.V]LYUTLU[VM[OL9LW\ISPJVM2VYLH(7*,0<OHZW\[MVY[OP[Z\[TVZ[LɈVY[ZPUZLHYJO
of measures to empower learners with such values. APCEIU has strived to become an
PUÅ\LU[PHS JH[HS`Z[ VM .*,+ [OYV\NO [OL MVSSV^PUN THPU WYVNYHTTL HYLHZ! JHWHJP[`
building of educators, research and policy development, dissemination of information,
development of teaching/learning materials and international teacher exchange
WYVNYHTTL(7*,0<PZM\SÄSSPUN<5,:*6»ZTHUKH[L[OYV\NO]HYPV\ZWYVNYHTTLZVM
Education for International Understanding and Global Citizenship Education. http://
www.unescoapceiu.org/en/index.php
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Bridge 47
Bridge 47 was created to bring people together to share and learn from each other.
It mobilizes civil society from all around the world to contribute to a transformation
towards global justice and eradication of poverty through Global Citizenship Education.
https://www.bridge47.org/about
GENE Global Education Network Europe
GENE – Global Education Network Europe – is the network of Ministries and Agencies
with national responsibility for Global Education in European countries. GENE brings
together Ministries, Agencies and other bodies that develop national policy and
provide funding for Global Education in European countries. Ministries and Agencies
participating in GENE combine their expertise through structured networking, sharing
strategies, and a peer learning approach that leads to enhanced results nationally.
https://gene.eu/
Global Citizenship Education Clearinghouse
The GCED Clearinghouse is a global database on GCED jointly set up by UNESCO and
APCEIU to facilitate information sharing and enhance knowledge and understanding of
GCED. https://www.gcedclearinghouse.org
IDEAS for global citizenship
International Development Education Association Scotland (IDEAS) is a network of
organizations and individuals across Scotland (United Kingdom) that actively support
and promote Development Education and Education for Global Citizenship. http://
www.ideas-forum.org.uk/
4LKPH:THY[Z*HUHKH»Z*LU[YLMVY+PNP[HSHUK4LKPH3P[LYHJ`
4LKPH:THY[ZPZH*HUHKPHUUV[MVYWYVÄ[JOHYP[HISLVYNHUPaH[PVUMVYKPNP[HSHUKTLKPH
literacy. Its vision is that children and youth have the critical thinking skills to engage
with media as active and informed digital citizens. To achieve this goal, it provides
leadership in advancing digital and media literacy in Canadian schools, homes and
JVTT\UP[PLZ" KL]LSVWZ HUK KLSP]LYZ OPNOX\HSP[` *HUHKPHUIHZLK KPNP[HS HUK TLKPH
SP[LYHJ` YLZV\YJLZ" HUK JVUK\J[Z HUK KPZZLTPUH[LZ YLZLHYJO [OH[ JVU[YPI\[LZ [V [OL
development of informed public policy on issues related to media. https://www.
mediasmarts.ca/?gclid=CjwKCAjwnK36BRBVEiwAsMT8WEBH51ws5Rb6k7iQ_
cFukbkNjFs8nIOoneVhyQfIqzoZZNwX09In_hoCOpMQAvD_BwE
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McLuhan Foundation for Digital Media Literacy
The McLuhan Foundation is committed to digital media literacy, and to establishing a real
and virtual Global Village Square. The Foundation facilitates the sharing of best practice
among the thousands of initiatives, NGOs, associations and agencies involved in digital
media literacy worldwide. The Square is a virtual and real meeting place for educators,
practitioners, industry players and policy makers. Through collaboration, exploration and
public outreach, the Global Village Square is an international hub to navigate innovation
and partnerships in digital media literacy. www.mcluhanfoundation.org
UNESCO – Global Citizenship Education
<5,:*6 ^VYRZ I` Z\WWVY[PUN 4LTILY :[H[LZ PU [OLPY LɈVY[Z [V PTWSLTLU[ .*,+
This includes raising awareness on GCED, advocating for its implementation, and
developing guidance and capacity-building tools.
UNESCO’s approach to GCED is:
࡛

Holistic: addressing learning content and outcomes, pedagogy and the learning
environment in formal, non-formal and informal learning settings

࡛

Transformative: seeking to enable learners to transform themselves and society

࡛

Contextualized: adapted to local needs and cultural realities

࡛

Value based: promoting universally shared values such as non-discrimination,
equality, respect and dialogue

࡛

Set in a larger commitment to promote inclusive, equitable quality education

https://en.unesco.org/themes/gced
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MODULE 6:
REPRESENTATION
IN MEDIA AND
INFORMATION:
HIGHLIGHTING
GENDER EQUALITY

‘How we are seen determines
in part how we are treated:
how we treat others is based on
how we see them; such seeing
comes from representation.’
– Richard Dyer, The Matter of Images

BACKGROUND AND
RATIONALE
Representation in content or products can take many forms.
0DQ\ RI XV OLYH LQ DQ LPDJHðOOHG FXOWXUH DQG RQ D GDLO\
basis we are surrounded by representations on television,
LQIHDWXUHðOPVLQQHZVUHSRUWLQJDQGLQERRNVERWKRQOLQH
DQGRυLQH
Reporters, authors, videographers, advertisers, publishers
DQG ðOPPDNHUV EORJJHUV YORJJHUV SURGXFHUV RI XVHU
generated content, and people in general use images,
audio and written words to convey content. They usually
face limitations of time, space, resources and other
editorial constraints to prepare and present stories to the
public. Inevitably, they ‘re-present’ people, issues or events
by signifying what they see as relevant or not, such as
characteristics like race, gender, sexuality, age or class. This
VHOHFWLRQVRPHWLPHVLQYROYHVVWHUHRW\SLFDORURYHUVLPSOLðHG
representations, which can be used to label individuals or
groups, and justify narrow beliefs or attitudes. This may
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or may not be the intention of the author, producer or
journalist/reporter. Sometimes it is the interpretation of the
recipient (viewer, reader or listener). Where speakers act as
LQVWUXPHQWV RI FRQñLFW KDWH VSHHFK RU GLVFULPLQDWLRQ LW LV
logical that they should be accountable for their actions.
At the same time, a diversity and plurality of voices and
content are internationally accepted. A balance needs to be
struck so that concern about representations does not chill
diversity, and that a plurality operates within the parameters
of protected speech.
We also need to understand that content providers work in a
social context and that they are social actors within that social
FRQWH[W7KH\DUHLQñXHQFHGE\VRFLHW\DQGLQWXUQLQñXHQFH
VRFLHW\ :H QHHG WR ORRN GHHSHU LQWR WKH VSHFLðF QDWLRQDO
context within which particular libraries, archives, museums,
media and digital communication companies operate.
To be media and information literate, we need to examine
images or representations and analyse not only the image
or text itself, but also the narrative context, and its power
relations which surround such content and which we
sometimes do not see. It is important to recognize that while
the media and digital communication companies, libraries,
archives and museums have a lot of power to challenge
VRFLHW\WKH\DOVRUHñHFWVRFLHW\DQGLWVSRZHUUHODWLRQVE\
providing the kinds of stories and representations that we
usually accept without much question.
Many content providers in various regions have developed
voluntary diversity codes, meant to ensure that they
demonstrate a commitment to content and initiatives that
are inclusive and diverse. Many also follow a code of ethics
that prohibits the use of abusive or discriminatory material
based on race, ethnicity, age, gender, gender identity, sexual
orientation, physical ability or marital status.
.H\ TXHVWLRQV LQ WKLV PRGXOH LQFOXGH ZKR EHQHðWV IURP
the acceptance of discriminatory representations and who
ORVHV" +RZ GR WKHVH LPDJHV LQñXHQFH WKH ZD\ ZH VHH
RXUVHOYHVDQGRWKHUV"+RZGRWKH\LQñXHQFHRXUNQRZOHGJH
and understanding of the world beyond our immediate
experience? What are the implications for gender equality
and other forms of inequalities?
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UNITS
UNIT 1:

THE C1NCEPT 1F
4EP4ESENTATI1N

UNIT 2:

NE9S 4EP14TIN) AND THE
P19E4 1F THE IMA)E

UNIT 3:

INDUST4; C1DES 1N DIVE4SIT;
AND 4EP4ESENTATI1N

UNIT 4:

TELEVISI1N, FILM AND VIDE1,
P4INT PU$LICATI1NS, NE9S
MEDIA, DI)ITAL C1MMUNICATI1NS
C1MPANIES AND NE9
TECHN1L1)IES

UNIT 5:

MUSIC VIDE1S AND
4EP4ESENTATI1N
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UNIT 1: THE CONCEPT
OF REPRESENTATION
Media and information literacy involves a critical analysis of representations availed by
media, digital communications companies, libraries, archives, and museums, etc.: the
ways in which individuals, groups, places/communities or even news items of the day
are “re-presented” or portrayed in various media and information sources.
MIL involves a critical understanding of the power of representations—of issues,
PUKP]PK\HSZ HUK JVTT\UP[PLZ·HUK [OL PUÅ\LUJL VM [OLZL YLWYLZLU[H[PVUZ VU
the discourse of the day, and on how we see ourselves and others. MIL is about
understanding the power of content providers to shape the way we respond to a
pandemic or health crisis, the choice we make when we cast a ballot in an election, or
the way we think about our identities, communities, and culture.
Len Masterman reminds educators of the importance of the analysis of various content
providers, and recognizing all content providers are representational systems. If we are
looking at media and digital communications companies as representational systems,
then the questions inevitably arise as to who is creating these representations. Who is
doing the representing? Who is telling us that this is the way the world is? That their
way of seeing is simply natural? Other questions emerge. What is the nature of the
world that is being represented? What are its values and dominant assumptions? What
are the techniques used to create [its] ‘authenticity’…? How are the media’s and digital
communications companies’ representations read and how are they understood by
their audiences? How are we, as an audience, positioned by the text? What divergent
interpretations exist…? (Adapted from Masterman, 2010)
As always, critical analysis in media and information literacy requires that educators and
SLHYULYZL_WSVYLOV^YLWYLZLU[H[PVUZPUHSSMVYTZJHUHɈLJ[V\YHJ[PVUZHUKILOH]PV\YZ
our knowledge and understanding, our thoughts and feelings, our sense of self, and our
YLSH[PVUZOPW^P[OV[OLYZ4LKPHHUKPUMVYTH[PVUSP[LYHJ`HSZVOHZHZPNUPÄJHU[YVSL[VWSH`
in promoting dialogue, diversity, equity and inclusion, by enabling citizens to create and
recognize stories and perspectives that are often not part of mainstream content.
In many instances, representations that appear through various content providers
HYLIHZLKVUZ[LYLV[`WLZ·V]LYZPTWSPÄLKYLWYLZLU[H[PVUZ[OH[LTWOHZPaLKPɈLYLUJL
)LJH\ZL VM [OPZ V]LYZPTWSPÄJH[PVU HU H\KPLUJL PZ ZVTL[PTLZ ZOV^U VUS` H ML^
characteristics that may not accurately or fully represent an issue, individual or a group.
This kind of narrow focus can often prevent us from recognizing and understanding the
richness and complexity that exist beyond the portrayals. Gender biases are among
the most common forms of stereotypes. This is with detrimental impact as such
representation leads to almost half the world population being invisible in the media.
The Global Media Monitoring Project, the longest running research on this topic, found
that “in 2015, women make up only 24% of the persons heard, read about or seen in
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newspaper, television and radio news, exactly as they did in 201064.” The gap is even
TVYLZPNUPÄJHU[PUUL^ZJVUJLYUPUNWVSP[PJZHUKNV]LYUTLU[^OLYL^VTLUYLWYLZLU[
only 16% of the people in these stories.
In the multicultural landscape that is our global village, part of being media and
information literate is being conscious of the ways in which the various content
providers present the diversity of individuals, groups and communities that make up
the social and cultural fabric of our world.

Key Topics
࡛
࡛
࡛

Stereotypes in the media and digital communication companies

࡛
࡛
࡛

The impact of representation on audiences

The importance of diversity, equity and inclusion in content providers’ representations
How messages and values can be conveyed through content providers’
representations
The role of agency in representation
The role of policy in ensuring diversity, equity and inclusion

Learning Objectives
࡛
࡛
࡛
࡛

Analysis of content providers’ representations as constructions
Assessment of the impact of content providers’ representations on audiences
Assessment of the impact of policy decisions on diversity, equity and inclusion
0KLU[PÄJH[PVU VM [OL JOHYHJ[LYPZ[PJZ VM JVU[LU[ WYV]PKLYZ» YLWYLZLU[H[PVUZ [OH[
contribute to diversity in the media

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.

࡛

What representations of race, gender or class exist in the content you use, or in
the wider online spaces you visit? Would you describe these as stereotypical or
diverse representations? How do the visuals or language used reinforce or break
stereotypes?

࡛

What gender groups do you see in the media (presence/invisibility), and in what
roles (stereotypes)?

࡛

Interview professionals working in libraries, archives, museums, publishing
companies etc. Find out if they have policies about gender equality and diversity
of content. How do they decide what information they keep, prioritize, promote

64. Global Media Monitoring Project, https://whomakesthenews.org/wp-content/uploads/who-makes-thenews/Imported/reports_2015/highlights/highlights_en.pdf.
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HUKW\ISPZO&+V[OL`OH]LHZWLJPÄJMVJ\ZVUNLUKLYLX\HSP[`HZH:\Z[HPUHISL
Development Goal (SDG 5)?

 Typical representations of the “other” in content often fall into particular
categories, including: the sexualized, the exotic, the dangerous, the humorous,
and the pitiful. How common are these representations today? Are there
other categories that appear in the content that are not listed here? Are these
representations associated with particular gender groups (including, women,
men, and LGBTQI+)?

 How are these portrayals constructed? What are the technical elements that
have been chosen? How do they reinforce content?

 What is the message that is conveyed through these representations? Who
ILULÄ[ZPM[OLTLZZHNLPZHJJLW[LK&>OVSVZLZ&

 /V^LHZ`PZP[[VÄUKL_HTWSLZMYVTTHPUZ[YLHTVYHS[LYUH[P]LTLKPH[OH[IYLHR
or go against a stereotype and provide more complex portraits of an individual
or a group? Search for gender equality, minority groups, and other themes of
PU[LYLZ[[V`V\>OH[KV`V\ÄUK&

 To what extent are a variety of voices present in content you use or create? Why
might this be the case? What impact do the voices that are present have on
particular audiences? What is the impact of the absence of certain voices?

 What factors do you consider when deciding how to “represent” yourself online
or in your own media and digital content creations? How do you determine what
factors are important?

 Describe the characteristics of a media platform that embeds the principles of
diversity, equity, inclusion and fair representations of our global village. What are
[OLWV[LU[PHS\ZLZHUKLɈLJ[ZVMZ\JOHWSH[MVYT&

Assessment & Recommendations
࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛
࡛

Participation in group learning activities and discussions

࡛
࡛

Textual analysis of content providers for examples of representation

࡛

Collage of media messages along with a word-map or Wordle that describes
KVTPUHU[TLKPHYLWYLZLU[H[PVUZ[VKH`HZ^LSSHZ[OLTHQVYPUÅ\LUJLZVUH\KPLUJLZ

࡛

Development of an outline for a content provider that embeds the principles of
diversity, equity, inclusion and fair representations of our global village. The plan
JHUHSZVV\[SPUL[OLWV[LU[PHS\ZLZHUKLɈLJ[ZVMZ\JOHWSH[MVYT

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)
Development of a model, table, or evaluation instrument to determine who the
H\KPLUJLPZMVYZWLJPÄJTLKPHYLWYLZLU[H[PVUZ
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UNIT 2: NEWS REPORTING AND THE
POWER OF THE IMAGE
DURATION: 3 HOURS

Key Topics
࡛
࡛
࡛

Case study: news reporting and the power of the visual
Representation of disasters
Representation of gender

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!

࡛
࡛

Analyse representations in news coverage of particular events

࡛

Assess the impact of representations on the audience and on the subject being
portrayed

࡛

Analyse representations of gender in media and digital platforms and other
information systems

,_HTPULUL^ZYLWVY[PUN[OH[VɈLYZHS[LYUH[P]LYLWYLZLU[H[PVUZ[V[OVZLMV\UKPU
mainstream media

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.

࡛

Some media critics have expressed concern about how certain events, in particular
disasters or tragedies, are presented in the media.

 Examine media coverage of current events and issues, and assess to what extent
these concerns are valid.

 +PZJ\ZZYLHJ[PVUZ[VPTHNLZVMWLVWSLWLYZVUHSS`HɈLJ[LKI`[YHNLK`VYKPZHZ[LY
9LZLHYJO HUK YLÅLJ[ VU [OL Z[YH[LNPLZ [OH[ HYL \ZLK I` QV\YUHSPZ[Z ^VYRPUN PU
mainstream and alternative media to depict the emotional impact of events while
maintaining people’s privacy and dignity.

࡛
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Research and analyse the news coverage of a major event such as man-made or
natural disasters. This case study should focus on the images from news coverage
and the representations of people and issues connected to these events. Educators
can survey the Internet to locate the images that appeared in the mainstream media
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coverage or social media of these events. The following questions can be used to
analyse the coverage and the images in detail:

 Describe what was represented in online news sites, on television and in
newspaper coverage. Identify the images that were used most often. Examine
how these representations are constructed, considering the use of camera
angles, the composition of a photograph, types of shots, who or what is shown
in the footage/photograph and who or what is excluded

 What message is conveyed through the use of these images? What story do the
images tell? Assess the potential of these images to become iconic. What impact
TPNO[[OLZLPTHNLZOH]LVUH\KPLUJLZ&*VUZPKLY[OLLɈLJ[VM[OLPTHNLZVU[OL
viewer’s understanding of, or relationship to, the subject

 Discuss whether or not information about the event that does not exist in
images will be remembered. Explore the power of images to ‘obliterate’ other
information not contained in visual form. What are the implications of this for an
informed citizenship?

Gender Equality and Women’s Empowerment
Gender issues have become more and more important on the development agenda of
international development agencies (such as the UN), national and regional government
systems as well as civil society organizations. The Sustainable Development Goal 5
seeks to “achieve gender equality and empower all women and girls” and includes nine
[HYNL[ZJV]LYPUN]HYPV\ZPZZ\LZHɈLJ[PUN^VTLUHUKNPYSZ65. As far back as 1995, the
Beijing Declaration and Platform for Action, adopted at the United Nations Fourth World
Conference on Women, highlighted the key role of media to promote gender equality in
all spheres. All stakeholders are called to join forces to combat “stereotyping of women
and inequality in women’s access to and participation in all communication systems,
especially in the media”. The United Nations General Assembly created UN Women in
July 2010. This is the United Nations Entity for Gender Equality and the Empowerment
of Women, to address such challenges. The UN Member States sent a very strong
global message in taking this historic step. The message is that organization’s goals
on gender equality and the empowerment of women must be accelerated internally
and within the Organization’s Member States66. UNESCO for its part recognizes Priority
Gender Equality in all its work (along with Priority Africa).

࡛

There is a clear need to emphasize the role of content providers such as media,
digital communications companies, libraries, archives, and museums to achieve
the objectives of the goals of the Beijing Declaration, SDGs, and UN Women. In
a classroom discussion explore questions such as: How can content providers
LɈLJ[P]LS`HZZLZZ[OLPYNLUKLYZLUZP[P]LYLZWVUZP]LULZZHUKOV^JHUJP]PSZVJPL[`
in turn, evaluate this responsiveness? Who runs the institutions that supply content?
Why should content providers be operated in a gender inclusive manner? How

65. SDG 5, Achieve gender equality and empower all women and girls https://sdgs.un.org/goals/goal5.
Accessed on 10 December 2020.
66. UN Women, https://www.unwomen.org/en
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can content providers address and tackle representations that portray women,
men and minority groups in stereotypical ways? Are content providers merely
transmitters of meaning relating to gender inequality or are they joint partners in
operationalizing the Beijing Declaration and other objectives mentioned above,
enabling the creation of information and knowledge and multiplying its outcomes?
0M[OL`HYLPUKLLKHWHY[ULYOV^JHU[OLZLWYV]PKLYZLɈLJ[P]LS`WSH`[OPZYVSL&
For many years stakeholders globally have focused on the media development
and digital platforms expansion to address issues surrounding gender equality and
women’s empowerment, but progress is very slow. MIL can promote gender-sensitive
behaviour. Through MIL, audiences (readers, viewers, listeners, and creators of content)
are equipped with the necessary competencies (knowledge, skills and attitudes) to
assess the gender sensitive performances of the content ecosystem, and to participate
in them.

࡛

Ask educators to carry out a small survey to answer some of the following
questions: Are media organizations promoting MIL in your country? How are
[OL`KVPUN[OPZ&>OH[L]PKLUJLL_PZ[Z[VPUKPJH[L[OH[[OL`HYL&7YV]PKLZWLJPÄJ
examples if possible. In what ways can MIL help to address gender stereotypes
and contribute to gender equality? What local development programmes relating
to gender issues exist in your countries and communities? What are some
of the challenges in the implementation of these programmes? To what extent
HYL KPɈLYLU[ NLUKLY NYV\WZ  ^VTLU TLU HUK NLUKLY TPUVYP[PLZ 3.);80 
consulted and represented? In what light are they portrayed? To what extent are
various content providers involved in these projects? What are the creative ways
in which you think MIL can be used to mainstream gender issues in media and
information and to improve the representation of women? Through these and other
questions, research experiences, good practices and make recommendations in
considering gender equality, and media and information literacy. What are your
personal views on gender equality? How might your own views and experience
PUÅ\LUJL `V\Y PU[LYWYL[H[PVU VM NLUKLY YLWYLZLU[H[PVUZ PU [OL TLKPH HUK V[OLY
information sources?

There are two main perspectives in relation to women and content providers such as
media, digital communications companies, libraries, archives and museums. One is in
relation to the status of women working in these institutions and the other is about the
coverage or the image of women, girls, and other gender groups in the content.

࡛
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*VUZPKLYZVTLVM[OLÄUKPUNZVM[OL.SVIHS4LKPH4VUP[VYPUN7YVQLJ[HUK
the Global Report on the Status of Women in the Newsroom (see resource list at
the end of this unit) or any other related research relating to women and content
providers. Discuss any combinations of these questions: What are the implications
VM [OLZL ÄUKPUNZ PUKP]PK\HSS` HUK JVSSLJ[P]LS`& >OH[ [`WLZ VM PTHNLZ VM ^VTLU
are prevalent? What social, economic, cultural and political factors might be the
motivation behind these images? Should this be a cause for concern? Should
your government take action to address negative images? If yes, describe. What
action should be taken by civil society to address these matters? Do you think it is
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better for content providers to act through self-regulation rather than by imposition
from governments or other external bodies? Is there necessity to have some
form of government regulation? Explain. There are cases of content issues where
government regulations and external oversight are necessary. What are some of
[OLZLJHZLZ&:OV\SKP[ILKPɈLYLU[MVYW\ISPJS`M\UKLKJVU[LU[WYV]PKLYZ[OHUMVY
private ones? Do you think publicly funded content providers including media have
a particular obligation to ensure gender equality and women’s empowerment?
Has MIL empowered you to take gender equality actions? How? What are your
personal views on gender equality? Do you think that if more women work for
content providers including media, digital communications companies, libraries,
archives and museums, that the images of women vis-a-vis men would change?
Why do you think so? What does research say about this?
Misogyny, online bullying, and harassment of women journalists are on the rise. Consider
[OLÄUKPUNZVM[OL0U[LYUH[PVUHS-LKLYH[PVUVM1V\YUHSPZ[ZNSVIHSZ\Y]L`67 below:

 ;OLÄUKPUNZZOV^[OH[ VM^VTLUYLZWVUKLU[ZOH]LL_WLYPLUJLKVUSPULHI\ZL
 The online harassment takes various forms including death or rape threats,
insults, the devaluation of work, sexist comments, being sent obscene images,
cyberbullying, cyberstalking and account impersonation

 (TVUN[OVZL^OVZ\ɈLYLKVUSPULOHYHZZTLU[ VM^VTLUZHPK[OL`KPKUV[
report the abuse and when they did it was mainly to their media management (40%)

 Another worrying result is that the majority of abused respondents said these
H[[HJRZOHKOHKWZ`JOVSVNPJHSLɈLJ[ZZ\JOHZHU_PL[`VYZ[YLZZ
% admitted to self-censorship and 8% lost their job

^OPSL

5V^JVTWHYL[OLZL^P[O[OLÄUKPUNZVM[OL<5,:*6»Z.SVIHS:\Y]L`VU6USPUL
Violence against Women Journalists68:

 73% of women journalists who responded to the survey had experienced online
violence in the course of their work

 25% had received threats of physical violence
 18% had been threatened with sexual violence
  YLWVY[LKILPUNH[[HJRLKVɊPULPUJVUULJ[PVU^P[OVUSPUL]PVSLUJL[OL`OHK
experienced

࡛

>OH[ ZPTPSHYP[PLZ HUK KPɈLYLUJLZ HYL VIZLY]LK PU [OL KH[H& >OH[ KV SLHYULYZ
think are some of the causes for this rise in hostility towards women journalists?
Investigate the recommendations in both surveys and guide learners to create
posters or storyboards about how these recommendations could be implemented,
by whom, and with what monitoring mechanism? Guide learners to investigate

67. O[[WZ!^^^PMQVYNTLKPHJLU[YLYLWVY[ZKL[HPSPMQZ\Y]L`VULPU[^V^VTLUQV\YUHSPZ[ZZ\ɈLYNLUKLY
based-violence-at-work/category/press-releases.html
68. Online violence Against Women Journalists: A Global Snapshot of Incidence and Impacts. United
5H[PVUZ,K\JH[PVUHS:JPLU[PÄJHUK*\S[\YHS6YNHUPaH[PVU(\[OVYZ!1\SPL7VZL[[P5LYTPUL(IV\SLa
Kalina Bontcheva, Jackie Harrison, and Silvio Waisbord (2020). https://unesdoc.unesco.org/ark:/48223/
pf0000375136
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[OL TL[OVKVSVN` \ZLK [V \UKLY[HRL IV[O Z[\KPLZ (YL [OL` ZH[PZÄLK ^P[O [OL
rigour employed to lead to reliability and validity? Search the meaning of these
terms and see more on academic research in Module 3. Discuss the limitations
of both global surveys.

 “Addressing gender-based violence means addressing a subject that concerns

O\THUP[` 9LÅLJ[PUN VU IPHZLK YLWYLZLU[H[PVUZ Z[LYLV[`WLZ WYLQ\KPJLZ HUK
violence against girls and women means enacting change so that, at last, this
]PVSLUJLPZJV]LYLKI`[OLTLKPHPUH^H`[OH[M\SS`YLÅLJ[Z[OLJVUJLYUZVMV\Y
societies [...] Journalists can help to break the silence and lift this issue out from
the private sphere, where it is still too often relegated” 69

 Educators should guide discussion with learners about the statement above. See
the statistics about women who have experienced physical and sexual violence,
girls missing due to prenatal sex selection, who have undergone female genital
mutation – on page 8 in the UNESCO resource, Reporting on Violence against
Women and Girls: A Handbook for Journalists. https://unesdoc.unesco.org/
ark:/48223/pf0000371524. Learners should investigate and explore the following
questions. Is their local media reporting about violence against women? Do their
local media have internal policies to report on violence against women? Can
SLHYUPUN VY LK\JH[VYZ JVU[HJ[ [OLPY SVJHS TLKPH [V ÄUK V\[& >OH[ HJ[PVUZ JHU
educators and learners take in relation to digital communications companies?

 Guide learners to apply their MIL competencies in investigating the process.

;OL` ZOV\SK ZOHYL [OLPY ÄUKPUNZ ^P[O V[OLYZ PU [OLPY JVTT\UP[PLZ PUJS\KPUN
online. See also the following resource for more about media policy and content,
Setting the Gender Agenda for Communication Policy: New proposals from the
Global Alliance on Media and Gender, https://unesdoc.unesco.org/ark:/48223/
pf0000368962.locale=en

The educator should consider developing similar activities, as the ones above which are
related to gender, for marginalized groups such as persons with disabilities, indigenous
peoples, minority ethnic groups and poor inner-city or rural communities etc. The
goal should be to explore the representation of these groups in the media in order to
understand how these representations are created and for whom, and to question who
ILULÄ[ZPM[OLZLYLWYLZLU[H[PVUZHYLHJJLW[LKHUK^OVPZKPZHK]HU[HNLKHZHYLZ\S[

Assessment & Recommendations
࡛

Analysis and evaluation of visuals in news reporting – including technical/design
components

࡛

Research other recent studies and reports on the topic and design a social media
campaign about them. Be sure to articulate how you will measure the impact of
your campaign

࡛

0KLU[PÄJH[PVUHUKHZZLZZTLU[VMYLWVY[PUNWYVJLK\YLZ[OH[ILZ[JVU[YPI\[L[V[OL
development of an informed citizenship

࡛

Assessment of the impact of visuals on the audience

69. Extract from “Reporting on Violence against Women and Girls: A Handbook for Journalists. Impe, AM.
(2019). https://unesdoc.unesco.org/ark:/48223/pf0000371524. (Ed. Mirta Lourenco). UNESCO, Paris.
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UNIT 3: INSTITUTIONAL CODES ON
DIVERSITY AND REPRESENTATION
DURATION: 2 HOURS

Key Topics
࡛

Codes and ethics for content providers such as media, digital communications
companies, libraries, archives and museums

࡛

Applications of codes to various media assessment of codes and regulations

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛
࡛

Examine diversity and ethical codes for various content institutions

࡛
࡛

(ZZLZZ[OLW\YWVZLHUKLɈLJ[P]LULZZVM[OLZLJVKLZ

(WWS`JVKLZHUKL[OPJZ[VH]HYPL[`VMTLKPHPTHNLZHUK[L_[Z"HZZLZZ[L_[ZVUSPUL
HUKVɊPULIHZLKVU[OLLZ[HISPZOLKJVKLZHUKL[OPJZ
Recommend suggestions/changes to codes and ethics for various content
providers

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
The need to avoid state regulation of the media has led to media industries in various
regions developing voluntary diversity codes, meant to ensure that these industries
demonstrate a commitment to content and initiatives that are inclusive and diverse.
Many industries also follow a code of ethics that prohibits the use of abusive or
discriminatory material based on race, ethnicity, age, gender, physical ability or marital
status. Some digital communications companies have community standards, although
they are often criticized for not spending enough to enforce these. Libraries and
museums increasingly have policies concerning inclusion and equality issues, as well
as issues of cultural appropriation and representation.

࡛

Research the codes of practice/ethical guidelines that exist in your region. They
could relate to media, digital communications companies, libraries, archives,
and museums. Identify who is responsible for creating these codes of practice.
Summarize the key areas that are included and explain their purpose. How do they
Z\WWVY[[OLPU[LYLZ[ZVMJP[PaLUZHUKJVUZ\TLYZ&>OH[LɈLJ[JHU[OLZLYLN\SH[PVUZ
have on the institutions involved?
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࡛

Apply the code of practice to representations in news reporting, content
development and disseminations from the previous exercise. Assess to what
extent the regulations are being followed. Be sure to consider both text and the
JVU[L_[PU`V\YHZZLZZTLU[.P]LZWLJPÄJL_HTWSLZMYVT[OLJV]LYHNL[VZ\WWVY[
your response. In instances where content violates the regulations, what recourse
is available to individuals?

࡛

Examine other areas of the various content providers that are covered by these
codes (e.g. gender portrayal, including stereotypes and sexualization in advertising).
Assess to what extent the regulations are being followed. Outline the feedback you
would give to the institutions and/or to the producers of these texts

Assessment & Recommendations
࡛

Summary of key areas of diversity codes/ethics application of these codes by
various content providers such as media, digital communications companies,
SPIYHYPLZ HYJOP]LZ HUK T\ZL\TZ +LZPNU H ZVJPHS TLKPH VY VɊPUL JVTT\UP[`
campaign about them. Be sure to articulate how you will measure the impact of
your campaign

࡛

Recommendations for changes/additions to the codes/ethics

UNIT 4: TELEVISION, FILM, AND PRINT
PUBLICATIONS
DURATION: 2 HOURS

Key Topics
࡛
࡛
࡛

-LH[\YLÄSTZHUKYLWYLZLU[H[PVU
Representation in print publications
;OLÄSTHUK[LSL]PZPVUPUK\Z[Y`JVTT\UP[`HUK0UKPNLUV\ZZ[VYPLZ

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛
࡛
࡛
࡛
࡛
࡛
࡛
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,_HTPUL[OLZ\JJLZZVMJ\YYLU[[LSL]PZPVUWYVNYHTTLZHUKMLH[\YLÄSTZ
(ZZLZZYLWYLZLU[H[PVUZPUÄST[LSL]PZPVUHUKWYPU[PUJS\KPUNIVVRZ
+L]LSVWH[YLH[TLU[MVYÄSTHUKVY[LSL]PZPVU
Examine the placement of television programmes in a network schedule
Analyse gender representation in advertising
Analyse technical strategies in representations
,_HTPULHS[LYUH[P]L0UKPNLUV\ZZ[VYPLZPU[LSL]PZPVUHUKÄST
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Film Among Other Content Forms
Film is one of the most powerful media of the last hundred years, with mass audiences
around the world. In recent years, television and then audiovisuals online have also
reached a huge public in many parts of the world. At the same time, books remain
H ZPNUPÄJHU[ ZV\YJL VM PKLHZ HUK PUMVYTH[PVU IV[O VUSPUL HUK VɊPUL (SS JHU WSH`
H ZPNUPÄJHU[ YVSL PU ZOHWPUN OV^ H ZVJPL[` \UKLYZ[HUKZ P[ZLSM I` [LSSPUN Z[VYPLZ HUK
promoting particular versions of national history. An important part of media and
information literacy (MIL) is understanding how these shape our sense of the world we
live in.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.

࡛

Use the Internet to research the success of recent major motion pictures. Make a list
VM[OLÄ]LÄSTZ[OH[HYLIV_VɉJLZ\JJLZZLZSVJHSS`VYPU[LYUH[PVUHSS`0MWVZZPISL
]PL^[OL[YHPSLYZVUSPULMVYLHJOVM[OLZLÄSTZVYZLSLJ[VULÄSTHUK^H[JOP[PUP[Z
entirety. Describe who or what is represented as central to the storyline. Explain
why this representation might be appealing to audiences

࡛

Ask educators to identify various versions of the representation of historical events.
-VY L_HTWSL IVVRZ W\ISPZOLK K\YPUN HUK HIV\[ [OL JVUZPKLYLK WLYPVK" ÄSTZ
JYLH[LKPU]HYPV\ZNLUYLZ"HY[^VYRZVYWPJ[\YLZ"HU`V[OLY]PZ\HSZZ\JOHZWOV[VZ
and music videos. Visit a museum or archive (if one exists in this subject area in
your region) and based on this, collect material to prepare an essay about your
observations

࡛

Select any book or article written about your country. It could be about your
JVTT\UP[` J\S[\YL VY H ZWLJPÄJ L]LU[ 0KLU[PM` OV^ KPɈLYLU[ HZWLJ[Z VM [OL
subject selected are represented. Do you agree with these representations? Why
or why not? Discuss.

࡛

Obtain a collection of audiovisual advertisements from the Internet or television in
your country. Try to ensure that these advertisements feature both women and men.
In small groups, discuss how women are represented in the advertisements vis-àvis men. Write down some of your observations. Discuss the possible implications
VMZVTLVM[OLZLYLWYLZLU[H[PVUZ(YLJLY[HPUYLWYLZLU[H[PVUZ]PL^LKKPɈLYLU[S`I`
some members of the group? Why do you think this is so?

࡛

( WVW\SHY MLH[\YL ÄST MVYT\SH MVJ\ZLZ VU [OL HYJOL[`WHS T`[O VM [OL ºOLYVPJ
journey’. Myths represent implicit belief systems that express the fears, desires
and aspirations of a culture. In these stories, the hero (usually male) – unaware of
his destiny – is called upon to take up an important quest. The hero usually passes
through several stages as part of the quest, including: his ‘birth’ or beginning,
becoming aware of his ‘calling’ or destiny, experiencing romance, encountering
MVLZYLJLP]PUNHK]PJLMYVTH^PZLLSKLYHUKÄUHSS`YL[\YUPUNOVTL
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 +L]LSVWHSPZ[VMÄSTZ[OH[HYLIHZLKVU[OPZMVYT\SH(JJV\U[MVY[OLPYHWWLHS
Describe the hero, explaining to what extent the hero represents the desires and
values of the individual in society

 Describe the camera work as well as the use of sound and music. Assess how
these technical elements reinforce the representations central to the story (i.e.
the impression created of a villain or a romantic hero). Explain how the meaning
VM WHY[PJ\SHY ZJLULZ PU [OL ÄST ^V\SK JOHUNL PM MVY L_HTWSL [OL ZV\UK[YHJR
^LYLKPɈLYLU[!

࡛

Visit the websites for mainstream, Indigenous or community media that represent
alternatives to blockbusters. Browse the selection of stories being told through
these companies or organizations. Compare these stories to those being produced
I` THQVY ÄST Z[\KPVZ (ZZLZZ [OL ]HS\L VM [OLZL ºPUKLWLUKLU[» VYNHUPaH[PVUZ PU
giving representation or voice to alternative, Indigenous stories
‘Our goal is to get a variety of perspectives represented in Ƃlm and television.
Increasing the number of points of view available on screen is not taking anything
away from anybody. In fact, it leads to more and better programming, new visions
on screen.’
¶1VHU7LUULMH[OLYÄYZ[^VTHUJOHPYVM[OL5H[PVU-PST)VHYKVM*HUHKH
in Maclean’s, 29 March 1993

࡛

+PZJ\ZZ [OL HJJV\U[HIPSP[` VM [OL ÄST HUK [LSL]PZPVU PUK\Z[YPLZ [V [OLPY ]PL^LYZ
and their relationship to human progress. Why should all viewers be able to see
themselves and their stories on the screen? Discuss the implications of mainstream
stories and representations for various audiences. Explore how specialty channels,
]HYPV\Z 0U[LYUL[ ZP[LZ ISVNZ HUK UL^ [LJOUVSVNPLZ HYL PUÅ\LUJPUN [OL HY[ VM
Z[VY`[LSSPUNHUKVɈLYPUNHS[LYUH[P]LYLWYLZLU[H[PVUZ[VH\KPLUJLZ

Assessment & Recommendations
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࡛
࡛

(UHS`ZPZVMJ\YYLU[L_HTWSLZVM[LSL]PZPVUWYVNYHTTLZHUKMLH[\YLÄSTZ

࡛

,_HTPUH[PVU HUK HZZLZZTLU[ VM UH[PVUHS ÄST VYNHUPaH[PVUZ HUK PUKLWLUKLU[
production companies for providing alternative, Indigenous stories

Assessment of the impact of technical strategies and form on content and
representations
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UNIT 5: REPRESENTATION AND MUSIC
VIDEOS
DURATION: 2 HOURS

Key Topics
࡛
࡛

Analysing music videos and representation
Music and social change

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!

࡛
࡛

Develop a storyboard and treatment for a music video

࡛
࡛

Examine representation in ‘alternative’ music

Analyse a music video, with emphasis being given to representations of gender,
race and sexuality
Compare representations in alternative media to those in the mainstream

Pedagogical Approaches and Activities
࡛

Music plays a vital role in human society. Music is generally seen as entertainment,
I\[ P[ HSZV WSH`Z H ZPNUPÄJHU[ YVSL PU THU` YLSPNPV\Z HUK J\S[\YHS WYHJ[PJLZ HUK
PZ MYLX\LU[S` \ZLK PU WVSP[PJHS TV]LTLU[Z <UKLYZ[HUKPUN OV^ T\ZPJ HɈLJ[Z
audiences is part of MIL.

࡛

Using the Internet, examine the videos of today’s top recording artists in your
country and internationally. Analyse the messages and values of a music video of
choice (based on the availability of song lyrics as well as the video for the song).
The analysis should include the following:

 Examine the content of the lyrics, including a description of the ways in which
the images in the video relate to the lyrics and melody of the song, and to the
teacher’s interpretation of the lyrics

 Examine the technical components of the video, considering the use of colour,

SPNO[PUNLKP[PUNWHJLQ\_[HWVZP[PVUJ\[[PUNVU[OLILH[ZWLJPHSLɈLJ[ZHUK[OL
connection between audio and video components

 Examine the social issues dealt with in the video, with consideration given to how

[OVZLTLZZHNLZTPNO[JOHUNLPMWLVWSLVMHKPɈLYLU[ZVJPHSJSHZZVYYHJL^LYL
included, or if the male and female characters switched roles
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࡛

Interpret the ideological and value messages being presented in a video using the
following questions as a guide:

 Does the video present the beliefs of one particular group?
 Describe the representations of men and women in the video. Are any stereotypes
\ZLK&0MZV[V^OH[LɈLJ[&

 >OVPZPUHWVZP[PVUVMWV^LY&>OVPZUV[&>OVILULÄ[ZHZHYLZ\S[&
 Does the video exclude any groups of people or their beliefs?
 >OH[KLÄUP[PVUZVMOHWWPULZZZ\JJLZZVYTVYHSP[`HYLPTWSPLK&
࡛

Determine the target audience. Assess to what extent the video would have any
appeal beyond this target audience.

࡛

Assess the power of popular culture and music as tools for transformational change.
To what extent do musicians and artists have a role in providing political and social
commentary and in promoting social justice? Look at the work of the Denmarkbased organization Freemuse, which supports musicians who have been involved
in social and political causes. What issues and events have been represented in
[OLPYT\ZPJ&;V^OH[LɈLJ[&

࡛

Select song lyrics and prepare an original storyboard for a music video that will
convey the message of the lyrics. Carefully consider the images that will represent
the lyrics. Identify and select the technical elements that will enhance this
representation.

࡛

If a video for this song already exists, compare the storyboard with the video that
OHZILLUWYVK\JLKUV[PUNKPɈLYLUJLZHUKZPTPSHYP[PLZPUPTHNLY`HUK[LJOUPX\LZ

࡛

Visit the Internet site of an organization such as MediaWatch (www.mediawatch.
org), committed to challenging ‘racism, sexism and violence in the media through
education and action’. Investigate the goals and campaigns of this and similar
organizations.

Assessment & Recommendations
࡛

Analysis and assessment of current examples of music videos based on
representations, technical elements, ideology and value messages

࡛

Development of storyboard(s) for song lyrics of choice

Resources for this Module
Some resources may not be appropriate, so trainers should develop or research their
own resources based principally in their own region.
BIRTH, the historical archives of European television: http://www.birth-of-tv.org/birth
Cynopsis, free daily news aimed at the television industry – a number of editions are
available: www.cynopsis.com
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)V_6ɉJL.\Y\(TLYPJHUHUKPU[LYUH[PVUHSIV_VɉJLÄN\YLZIV[OJ\YYLU[HUKWHZ[
are listed here: O[[W!IV_VɉJLN\Y\JVT
Equality in Journalism: Brussels, Belgium at, G., S. (2018). Promoting gender equality
through education in India. Gender Parity and Women Empowerment–Challenges and
Way Forward, 31-34. doi:10.9756/bp2018.1012/06
/PKKLU-PN\YLZÄSThttps://www.imdb.com/title/tt4846340/?ref_=nv_sr_srsg_0
O[[W!WVY[HS\ULZJVVYNJPLUÄSLZ  
der_booklet_en.pdf

NLUKLYFIVVRSL[FLUWKMNLU-

0TVI^PKLYHUNLVMSPURZ[VT\ZPJ!YLJVYKPUNZÄSTZ[LJOUVSVN`WYVK\J[PVUJV\YZLZ!
www.imob.com
International Federation of Journalists. (2009). Getting the balance right: Gender
International Women’s Media Foundation. (2011). Global Report on Status of Women
in the News Media: Washington, DC, USA AT, http://www.iwmf.org/pdfs/IWMF-Global-Report.pdf
Masterman, L. (2010). Voices of Media Literacy with Len Masterman/Interviewer: Dee
Morgenthaler. Center for Media Literacy. Retrieved from http //www.medialit.org/ reading-room/voices-media-literacy-international-pioneers-speak-len-mastermaninterview-transcript.
Reconstructions, a site launched by members of the MIT Comparative Media Studies
community in the days following the events of 11 September 2001: http://web.mit.edu/
cms/reconstructions
Sidahmed, A., 2012. The Plight of Female Journalists [online] Doha Center for Media
Freedom. Available at: http://www.dc4mf.org/en/content/plight-female-journalists
;OL0U[LYUL[4V]PL+H[H)HZL[OLTVZ[JVTWYLOLUZP]LZP[LMVYYLZLHYJOPUNÄSTZHUK
television. There is a wealth of information on individual titles, reviews, chat, actors,
directors, genres: www.imdb.com
United Nations Fourth World Conference on Women, Beijing Declaration and Platform
for Action (1995) at, http://www.un.org/womenwatch/daw/beijing/platform/
World Association of Christian Communication. (2010). Who Makes the News? Global
Media Monitoring Project: Toronto, Canada at, www.whomakesthenews.org
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MODULE 7:
HOW MEDIA AND
TECHNOLOGY
INFLUENCE
CONTENT

‘Language is the source of
misunderstandings.’
– Antoine de Saint-Exupéry (1900 – 44)

BACKGROUND AND
RATIONALE
Marshall McLuhan wrote in 1964 that ‘The medium is the
message’. McLuhan is one of the founding fathers of what
we now call media and information literacy. While the
PHGLXPPD\DσHFWKRZPHVVDJHVDUHUHFHLYHGWKHXVHUVâ
DXGLHQFHVâ RZQ EDFNJURXQGH[SHULHQFH PD\ DOVR DσHFW
WKH LQWHUSUHWDWLRQ RI PHVVDJHV $Q LPSRUWDQW ðUVW VWHS LQ
becoming media and information literate is to understand
how information, ideas and meanings are sometimes
FRPPXQLFDWHGGLσHUHQWO\WKURXJKYDULRXVFRQWHQWSURYLGHUV
such as media, digital communication companies, libraries,
archives, museums, etc.
Means of communication or the transmission of information
existed from prehistoric times with carving on walls, stone, the
use of shells, drums, gongs or writing on scrolls. The printing
press came in 1455 with Johannes Gutenberg, opening the
door for newspapers and books. After the telegraph and
telephone came the radio in 1901 with fuller development over
the following two decades. Television was then the progression
infusing images into audio in 1927. Computer development
started in 1937. During the second half of the 20th century,
many changes have taken place in the area of information and
digital communication. These changes emerged after World
War II with the introduction of the mainframe computer (1946)
which was the main discovery that led to the emergence of
the Interconnecting Networks (Internet) in the late 1960s. By
the 1990s, the Internet was used commercially and access
was open to all people who had the means to access it
(Web 2.0). By the turn of the 21st century, more interactivity

211

Module Ç: HoÜ Media and Technology Inyuence Content

emerged and interfaces became more user-friendly, and
social media became widely spread among people. The most
UHFHQW WHFKQRORJLFDO HYROXWLRQ LQFOXGHV WKH XVH RI DUWLðFLDO
intelligence (AI) and blockchain technology.
(DFKPHGLXPKDVOHGWRGLσHUHQWIRUPVRIFRQWHQWH[SORVLRQ
Each medium has its variation of ‘language’ or ‘grammar’
that works to convey meaning in unique ways. ‘Language’
in this sense means the technical and symbolic ingredients,
or codes and conventions, that information, media and
digital professionals select and use to communicate ideas,
information and knowledge. Technical codes include sound,
camera angles, types of shots, lighting, colours, graphics,
icons, menus, programming code, algorithms, GIFs, memes,
emojis, etc. They may include, for example, ominous
PXVLFWRFRPPXQLFDWHGDQJHULQDIHDWXUHðOPKLJKDQJOH
camera shots to create a feeling of power in a photograph,
programming codes to display certain graphics or produce
interactivity with content, or emojis to communicate
emotions rapidly and virtually. Symbolic codes include the
language, dress or actions of characters, or iconic symbols
that are easily understood. For example, a red rose may be
XVHG V\PEROLFDOO\ WR FRQYH\ URPDQFH RU D FOHQFKHG ðVW
may be used to communicate anger. Certain codes, such
as voices and intonations used for synthetic voices in AI
systems, can also be used to reinforce or counter gender
inequalities. Languages used by various media can also
include the repeated use of particular words, phrases and
images, also known as verbal or visual language. When
we study media languages, three main questions should
be considered: What are the major codes and conventions
used by people working in content provision today? How are
these languages understood by audiences or citizens? Can
GLσHUHQWSHUVRQVGHULYHGLVVLPLODUPHDQLQJVIURPWKHVDPH
text or piece of information? Note that “media” here refers
not to institutions (which add their own nuances) but to the
technical vehicles used for communication.
Digital communication occurs on platforms where users
– persons and organizations – can connect to each other.
This dynamic environment of social media includes social
networking sites such as Facebook and VK, video-sharing
platforms such as YouTube and Vimeo, platforms for the
sharing of visual and audiovisual material such as TikTok,
Instagram, Snapchat and Pinterest, microblogs such as Sina,
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Weibo and Twitter, as well as blogs and wikis. Businesses
and people now use the tools to share and search for
information, promote ideas and products, learn and interact.
Educators and learners face the challenge of staying on top
of the changes, understanding them, and determining the
best ways to use the tools for entertainment, learning, social
engagement, and decision-making.
This module will address how various types of media
WHFKQRORJLFDO IRUPV LQFOXGLQJ GLJLWDO  DσRUG GLσHUHQFHV
in the way messages are conveyed. It will also look at the
language styles these media employ. For example, audiovisual allows for a moving camera to keep up with a running
KRUVH EXW LW WRRN WLPH EHIRUH ðOPPDNHUV UHFRJQL]HG DQG
used this possibility. It likewise took time to develop genres
like sitcoms, documentaries, “reality TV”, stand-up news
UHSRUWLQJPHPHVDYDQWJDUGHDQGDEVWUDFWðOPVHWF
This module aims at training educators to acquire knowledge
of a variety languages and genres used to enable them to
understand the ways in which information and messages
can be conveyed and how their interpretation of information
or ideas from content providers can be more mindful of how
people interact with the type of languages used.
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UNITS
UNIT 1:

4EADIN) INF14MATI1N AND
MEDIA TE:TS

UNIT 2:

P4INT, $41ADCAST AND DI)ITAL
NE9S

UNIT 3:

AUDI1VISUAL )EN4ES AND
ST14;TELLIN)

UNIT 4:

C1MMUNICATI1N 1N DI)ITAL
PLATF14MS 1F S1CIAL MEDIA

Module Ç: HoÜ Media and Technology Inyuence Content

214

UNIT 1: READING MEDIA AND
INFORMATION TEXTS
DURATION: 2 HOURS

Key Topics
࡛

Examining codes and conventions in media and information texts

࡛

Analysing meaning – symbols and visual language

࡛

Exploring media and technological languages – photo and video collages

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Identify codes and conventions used to convey meaning in a variety of media and
information texts

࡛

Identify signs and symbols used for a variety of purposes in local and global
communities

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
List some technical and symbolic codes and conventions that are used in the following
NLUYLZ![LSL]PZPVUZVHWVWLYHZ[V\YPZ[IYVJO\YLZKVJ\TLU[HY`ÄSTZMHTPS`ZP[JVTZ
and political advertisements. What messages and information are conveyed through
these codes?
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࡛

Identify the signs and symbols in your community that are used for a variety of
purposes to convey information (e.g. for directions, locations of attractions, etc.).
Describe the verbal and visual ‘languages’ used in these signs and symbols, so
they are commonly understood by people in your community. Consider the use of
font, stylized images, design, etc.

࡛

Examine a variety of postcards from your country or community. Identify the key
symbolic and technical codes that are used in each. What information about your
country is communicated using these codes? What information is omitted? Create
a postcard for a place or organization of your choice. What key technical and
symbolic codes would you use to convey important information and create the
desired impression?
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࡛

Using still or video images, create a collage of images to convey the importance of
your educational institution to a particular audience. Consider the use of appropriate
icons, symbols, visual/ verbal language, music, colours, camera shots and angles,
etc., to engage and speak to this audience. Audiences for this collage could be
potential students who might enrol, parents, trustees, a politician, and so on.

࡛

:VJPHSTLKPHPZLɈLJ[P]LS`HWSH[MVYTMVYJVU]LYZH[PVUHUKZOHYPUN\Z\HSS`WV^LYLK
by algorithms designed for business purposes. While one of the major uses of social
media is keeping in touch with friends and relatives around the world, it is also a
platform for customers, investors and employees to communicate with one another.
This is where the enormous and ever-growing industry of social media marketing
takes centre stage. Divide learners into small groups. Have each group choose a
social media platform. Guide them to study the platform to identify technical codes
and conventions used by each platform to communicate and frame messages.
Think, for example, that a Tweet on Twitter cannot exceed 240 characters. Organize
presentations from each group and discussions to answer the following questions
HUKV[OLYZ[OH[[OLLK\JH[VYTPNO[[OPURVM>OH[KPɈLYLU[PH[LZVULZVJPHSTLKPH
platform from others? What is similar? What is unique to each? Do these technical
JVKLZHUKJVU]LU[PVUZ\ZLKHɈLJ[OV^[OLSLHYULYZLUNHNL^P[OPUMVYTH[PVUHUK
KPNP[HS[VVSZHUKTLHUPUNKLYP]LK¶IHZLKVUL_WLYPLUJL&/V^KV[OL`HɈLJ[[OL
learners? Are these codes and convention always gender-sensitive or are they
sometimes biased toward women and men? Now that educators and learners are
TVYLH^HYLVM[OLWYLZLUJLHUKWV[LU[PHSLɈLJ[VM[OLZLJVKLZVUTLZZHNPUNHUK
meaning, what are the critical steps they should take to act with more discernment
PU[OLM\[\YL&5V[L[OH[KPɈLYLU[WSH[MVYTZKL]LSVWKPɈLYLU[MLH[\YLZLN;PR;VR
for dance clips). Note too that platforms are not passive stages on which users
act without direction. They are systems created by algorithms that determine what
content succeeds. Encourage educators and learners to share what they have
learnt with friends and family on social media.

࡛

Since the dynamic information and digital communication environment has not
slowed down, educators and learners will be forced to address competing demands
in the foreseeable future. Organize an idea generation and debate session among
educators or learners. Guide them to share what new technologies and media
might be developed in the future and what new codes and technical conventions
they might use. For instance, imagine a physical computer monitor as we know it
being virtual and in 3 dimensions. What changes could this bring about? Think also
about present and future technological tools for the classroom and in community
spaces as “classrooms”. Organize a debate about how the use of certain technical
codes and conventions could further enable or hinder the teaching and learning
process.

࡛

The collaborative potential of new media and smart phones provide new
opportunities for the expression of talent and creativity. The new media platforms
nowadays enable ordinary people to express themselves and produce their own
content without the usual barriers. They are no longer hindered by the need for
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large budgets, equipment and human resources formerly needed to showcase
their abilities and reach viewers all over the world. Also, they help in spreading
and cultivating the idea that art and creativity are not limited to certain categories
of people of particular societies. Divide learners in into small groups. Have them
do research to identify unique media and technological codes and conventions
developed by ordinary individuals to enhance their media and digital products.
(YL[OLZLHU`KPɈLYLU[MYVT[OVZL\ZLKI`IPNTLKPHHUKKPNP[HSJVTT\UPJH[PVU
JVTWHUPLZ&/V^KVI\ZPULZZTVKLSZHɈLJ[^OH[JYLH[P]LJVU[LU[YPZLZ[V[OL[VW
and is paid for? Organize presentations and discussion.

Assessment & Recommendations
࡛

Analysis of codes and conventions in a variety of texts

࡛

Analysis of signs and symbols in the community

࡛

Analysis and assessment of the codes used in local or national postcards

࡛

Creation of the collage

UNIT 2: THE MEDIUM AND THE
MESSAGE: PRINT AND BROADCAST
NEWS
DURATION: 2 HOURS

Key Topics
࡛

Analysis of codes and conventions in news media

࡛

Application of codes and conventions to a news story

࡛

4LKPHSHUN\HNLZHUKTLHUPUN"HZZLZZTLU[HUKHUHS`ZPZVMUL^ZHUKPUMVYTH[PVU

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
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࡛

Analyse the codes and conventions used in television, radio and newspaper, online
VYVɊPULJV]LYHNLVMHUL]LU[

࡛

Apply these codes and conventions to a particular news story

࡛

Evaluate the ways in which a medium and its particular codes and conventions can
shape the message being conveyed

࡛

Assess the information that can be conveyed through the use of a particular medium
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Pedagogical Approaches and Activities
0THNPUL[OH[HNV]LYUTLU[PZWSHUUPUN[VJOHUNLSLNPZSH[PVU[OH[^PSSULNH[P]LS`HɈLJ[
environmental protection or gender equality concerns in sustainable development. A
NV]LYUTLU[ VɉJPHS OHZ Q\Z[ THKL H ZWLLJO [V Q\Z[PM` [OL NV]LYUTLU[»Z WVZP[PVU (
large group of young people are present to peacefully protest. Some violent persons
PUÄS[YH[L [OL WYV[LZ[ HUK H Z[Y\NNSL IYLHRZ V\[ IL[^LLU [OL WYV[LZ[LYZ HUK ZLJ\YP[`
forces. To analyze how the media might cover this situation, educators and learners
ZOV\SKYLÅLJ[VU[OLMVSSV^PUNX\LZ[PVUZ!*VUZPKLY^OV[OLZL`V\UNWLVWSLTPNO[IL&
What gender groups are present? How do they present themselves? This will likely
HɈLJ[[OLWYLZLU[H[PVUNP]LUI`[OLTLKPHHUKZOV\SKOLSWWLYZVUZ[VILH^HYLVMHUK
HISL[VKL[LJ[ZWLJPÄJZ[LYLV[`WLZ
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Predict how this event will be covered by a newspaper, a radio station and a
[LSL]PZPVUZ[H[PVU/V^KV`V\[OPUR[OLJV]LYHNL^PSSKPɈLYHUK^O`&/V^T\JO
VM[OPZKPɈLYLUJL^V\SKILIHZLKVU[OL\UPX\LJOHYHJ[LYPZ[PJZVMLHJOTLKP\T&

࡛

Select a related event or issue of interest, such as youth unemployment, a corruption
scandal, or an environmental pollution disaster. Working in groups, develop a news
story on this event that would appear on radio, in a newspaper and in a television
UL^ZWYVNYHTTL-VY[OLYHKPV[OLZ[VY`JHUILUVSVUNLY[OHUZLJVUKZ"MVY
[OLUL^ZWHWLY^VYKZ"HUKMVY[LSL]PZPVU¶TPU\[LZ(M[LYJVTWSL[PUN[OL
stories, discuss the results using the following questions as a guide:
 /V^KV]HYPV\ZTLKPHHɈLJ[[OLRPUKVMJV]LYHNLHUKPUMVYTH[PVU[OH[JHUIL
given?
 What codes and conventions are used in the development of each story?

࡛

Create a collage of images or symbols that could be used to promote a school or
other institution, considering the target audience and the information being conveyed.

Assessment & Recommendations
࡛

Description and assessment of the kind of news coverage possible in a variety of media

࡛

Development and analysis of a news story for radio, television and newspapers
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UNIT 3: FILM GENRES AND
STORYTELLING
DURATION: 2 HOURS

Key Topics
࡛

Film genres

࡛

;LJOUPJHSHUKZ`TIVSPJJVKLZPUÄST

࡛

:[VY`IVHYKPUNHÄSTZJLUL

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[[LHJOLYZ^PSSILHISL[V!
࡛

0KLU[PM` H ]HYPL[` VM ÄST NLUYLZ HUK [OL JVKLZ HUK JVU]LU[PVUZ HZZVJPH[LK ^P[O
[OLT \ZL VM ÄST [LJOUPX\LZ Z\IQLJ[ TH[[LY [OLTL JOHYHJ[LYZ JVU]LU[PVUHS
plots, situations, and settings)

࡛

0KLU[PM`[LJOUPJHSHUKZ`TIVSPJJVKLZ\ZLK[VJVU]L`TLHUPUNPUÄST

࡛

+L]LSVWHZ[VY`IVHYKMVYHÄSTZJLUL[OH[PUJS\KLZ[OLJVKLZHUKJVU]LU[PVUZVM
a particular genre

࡛

0KLU[PM`[OLJVKLZHUKJVU]LU[PVUZ\ZLKPUHÄSTNLUYLWVW\SHYPUHUV[OLYJV\U[Y`

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
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࡛

+L]LSVWHSPZ[VMÄSTNLUYLZ[OH[`V\LUQV`0KLU[PM`[OLRL`LSLTLU[Z[OH[KLÄUL
LHJONLUYL>H[JOHZJLULMYVTVULVM[OLZLÄSTZ5V[L[OLMVSSV^PUN!Z[VY`SPUL
ZL[[PUN [`WLZ VM JOHYHJ[LYZ T\ZPJ SPNO[PUN ZWLJPHS LɈLJ[Z LKP[PUN HUK JHTLYH
work. What are the messages and values conveyed through the use of these
LSLTLU[Z PU [OL ÄST& ,_WSHPU OV^ [OL TLHUPUN VM [OL ZJLUL JHU IL HS[LYLK I`
changing various elements (e.g. the setting, soundtrack, etc.).

࡛

0UNYV\WZJYLH[LHZ[VY`IVHYKMVYHZJLULMYVTHÄSTNLUYLVMJOVPJL,_WSHPU[OL
ways in which the ‘language’ of the genre is captured in each scene.

࡛

:OV^LK\JH[VYZHJSPWMYVTHWVW\SHYÄSTMYVTHMVYLPNUJV\U[Y`*VTWHYLHUK
JVU[YHZ[ [OL ÄST ºSHUN\HNLZ» \ZLK ^P[O H ÄST WYVK\JLK PU [OLPY V^U JV\U[Y`
+PZJ\ZZ[OLLɈLJ[VM[OL]HYPV\Z[LJOUPX\LZ\ZLK>OH[PZJVTT\UPJH[LK[OYV\NO
[OLZL[LJOUPX\LZ&>OVKV`V\[OPURPZ[OL[HYNL[H\KPLUJLMVYLHJOÄST&

࡛

<ZPUN[OL0U[LYUL[VY[OLSVJHSSPIYHY`SVJH[L[^VWVZ[LYZVM[OLZHTLÄST[OH[^PSS
ILZOV^UPUKPɈLYLU[JV\U[YPLZHUKJVUZPKLY[OLMVSSV^PUNX\LZ[PVUZ!
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 >OH[PTWYLZZPVUVM[OLÄSTPZJVU]L`LK[OYV\NO[OLWVZ[LYZ&
 >OH[[LJOUPJHSHUKZ`TIVSPJJVKLZHYLILPUN\ZLK&;V^OH[LɈLJ[&
 *HU`V\PKLU[PM`[OL[HYNL[H\KPLUJLMVYLHJOÄSTIHZLKVU[OLWVZ[LYZ&
 >OH[PUMVYTH[PVUHIV\[LHJOÄSTPZJVU]L`LK[OYV\NO[OLWVZ[LYZ&

Assessment & Recommendations
࡛

(UHS`ZPZVMHÄSTZJLUL

࡛

*YLH[PVUVMHZ[VY`IVHYKMVYHÄSTZJLUL

࡛

Film poster analysis

࡛

Film comparison

Topics for Further Consideration
࡛

<ZLVMZV\UK[YHJRZPUÄST

࡛

>VYRVMHY[PZ[Z^OVJYLH[LZV\UKLɈLJ[Z

࡛

*VU]LU[PVUZVMKVJ\TLU[HY`ÄSTTHRPUN

UNIT 4: COMMUNICATION ON DIGITAL
PLATFORMS OF SOCIAL MEDIA
DURATION: 2 HOURS

Key Topics
࡛

Social media

࡛

7SH[MVYTPaLKWYVK\J[PVUTVUL[PaH[PVUHUKKH[HÄJH[PVU

࡛

Aesthetics, genres and ways of communication of social media

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

<UKLYZ[HUK[OLZWLJPÄJP[`VMZVJPHSTLKPHHZHJVTT\UPJH[PVULU]PYVUTLU[

࡛

Understand how communication works on digital platforms and how ordinary
people are involved in it

࡛

Identify communication patterns in social media

Characteristics of Social Media
When engaging with traditional mass media, even online, we are typically positioned
as members of audiences who are receiving and deconstructing messages. In social
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media and other digital communications, while we remain in the passive position of
reading messages, we are also public agents who are able to produce messages and
HJ[PVUZ[OH[HɈLJ[[OLV[OLY\ZLYZ:VJPHSTLKPHPZ[O\ZUV[Q\Z[HIV\[YLJLP]PUNHUK
interpreting messages, but about reacting to them, as well as sharing and modifying
them and producing new signifying communications. Social media, which includes all
services with digital technologies enabling interaction between users, provide us with
environments where the communication occurs and can eventually be observed by
groups of people. Social media covers a wide variety of services, often referred to as
platforms, that have emerged during the 21st century: text-messaging apps, imageand video-sharing platforms, streaming services, podcasts, blogs and microblogs,
^PRPZ HUK [OL` VM[LU JVTIPUL KPɈLYLU[ TVKLZ VM JVTT\UPJH[PVU Z\JO HZ ^YP[[LU
audio and audiovisual communication, known as multimodal communication. Content
PZ HSZV JPYJ\SH[LK HJYVZZ WSH[MVYTZ HUK JHU IL HJJLZZLK MYVT KPɈLYLU[ KL]PJLZ
Algorithms determine the most popular content producers, with the most followed,
subscribed or liked users receiving the most attention, and able to make money out of
[OLPY JVTT\UPJH[PVU ;OL` JHU ILJVTL PUÅ\LU[PHS TLHUPUNTHRLYZ VWPUPVUSLHKLYZ
and tastemakers. It is relevant to note that not all social media is public. Much is limited
to closed groups, or to limited-size social messaging networks. In all cases, keep in
TPUK[OLJVU[YPI\[PVUVMZVJPHSTLKPH[VKH[HTPUPUNHUKWYVÄSPUNI`JVYWVYH[LVYV[OLY
interests.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
To understand action on digital communications companies, the following group
discussions and assignments can be helpful:
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࡛

Draw a map of the popular social media applications by placing the one to two
most used services globally and/or in your country into the following categories
HUK ÄUKPUN V\[! H OV^ THU` \ZLYZ [OLYL HYL NSVIHSS` HUKVY PU `V\Y JV\U[Y` I
when the services were founded, and c) who owns them: A) Content communities
LN @V\;\IL ISVNZ" ) :VJPHS UL[^VYRPUN ZP[LZ LN =2 HUK -HJLIVVR" *
*VSSHIVYH[P]LJVTT\UP[PLZLN>PRPWLKPH"+=PY[\HSNHTL^VYSKZLN>VYSKVM
>HYJYHM[" , 6[OLYZ 7YLZLU[ `V\Y THWZ PU ZTHSS NYV\WZ HUK KPZJ\ZZ! /V^ JHU
a user communicate on the platform? How can others react to the content and
what are the main modes of communication? How limited are typical audiences,
PL[OLNYV\WZVMMVSSV^LYZHUK^OH[HɈLJ[Z[OLPYZPaL&/V^HYL\ZLYZHJJVYKPUN
to your own experience, using and misusing the functions for messages that can
support sustainable development and human rights, and why? A topic for further
discussion may be how users can receive income from their content production—
that is, what the dominant monetizing principles on that platform are.

࡛

+PɈLYLU[ WSH[MVYTZ KL]LSVW KPɈLYLU[ SHUN\HNLZ HUK JVTT\UPJH[PVU WYHJ[PJLZ
Compare the languages of a blog, a microblog (e.g. Sina Weibo), a social
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networking site update (e.g. Facebook), an image-based app (e.g. Instagram) and
a video app (e.g. TikTok). Choose a message you would like to pass on to a certain
audience (e.g. inform the parents of schoolchildren about a new dance course
KLZPNULKMVYJOPSKYLUHUKJYLH[LHTLZZHNLMVY[OLZLKPɈLYLU[WSH[MVYTZI`\ZPUN
a platform-typical language. How do the possibilities and restrictions of platform
M\UJ[PVUHSP[PLZ[OLZVJHSSLKºHɈVYKHUJLZ»HɈLJ[[OLTLZZHNL&
࡛

:VJPHSTLKPHJVTT\UPJH[PVUPZZPNUPÄJHU[S`ZLSMJLU[YLK^OPJOPZYLÅLJ[LKPU[OL
ways of expression, as well as individual-centred networks by collecting followers,
subscriptions and reactions to one’s posts. Discuss the aesthetic and functions
VMZLSÄLZZLSMWVY[YHP[WOV[VNYHWOZPUVUSPULJVTT\UPJH[PVUJ\S[\YLZ6U^OPJO
WSH[MVYTZ HUK PU ^OPJO JVU[L_[Z KV ZLSÄLZ VJJ\Y& >OH[ RPUK VM KPɈLYLU[ ZLSÄL
Z[`SLZJHU`V\PKLU[PM`&>OH[HYL[OLZVJPHSM\UJ[PVUZVMZLSÄLZ&>O`KVWLVWSL
UV[[HRLZLSÄLZ&>OH[RPUKVMWVZP[P]LHUKULNH[P]LJVUZLX\LUJLZHYL[OLYLPU
[OLZLSÄLJ\S[\YL&/V^^V\SK0U[LYUL[JVTT\UPJH[PVUJ\S[\YLSVVRSPRLHUK^OH[
^V\SK^LSVZLPMZLSÄLZ^LYLIHUULK&*VUZPKLYJVUJLYUZHIV\[MHJPHSYLJVNUP[PVU
software in relation to privacy concerns.

࡛

/V^HYLIVVRZKPZJ\ZZLKVUKPɈLYLU[WSH[MVYTZ&+PZJ\ZZOV^[OLWYLZLU[H[PVUVM
books is dependent on the platforms’ means of communication. Find examples of
IVVRJVTT\UP[PLZPUISVNZ]SVNZPTHNLZOHYPUNWSH[MVYTZHUKZWLJPÄJWSH[MVYTZ
of social reading, bookmarking and reviewing (such as Goodreads and national/
local libraries using features of social media).

࡛

Categorize social media content according to the following categories: informative,
confessional, educative, entertaining. How are these contents made to appeal to
their audiences? Why are users interested in this kind of content? Why are they
watched? What features in the content increase the popularity of these content
categories? How are content creators trying to draw attention?

࡛

Consider podcasts as storytelling and assess what works in this format.

࡛

In social media, genres are often hybrid, that is, combining and mixing up features
MYVT H U\TILY VM KPɈLYLU[ NLUYLZ >OH[ RPUK VM ºTHZO\W» NLUYLZ HYL [OLYL VU
YouTube? Select some examples of videos and try to describe the genre that is
used in as detailed a way as possible by identifying what shared and common
@V\;\ILZWLJPÄJ JVTT\UPJH[PVU Z[YH[LNPLZ HYL H[ Z[HRL -VY L_HTWSL `V\ TH`
take a video blog post (vlog) and describe how it communicates to its audience.
Genres or communication formats that can be found across many genres are, for
example, tutorial, haul, my day, mukbang (eating in front of camera), show and tell,
challenge and unboxing.

࡛

Practices of social media communication are to some extent very gendered. Work
in small groups and identify typical female and male communication cultures and
WYHJ[PJLZVUKPɈLYLU[WSH[MVYTZ-VYL_HTWSLILH\[`ISVNNPUNHUK]SVNNPUNHYL
typically dominated by female content producers, while gaming and technology
cultures are often male-dominated. Do these provide avenues for women voices
and empowerment or are they reinforcing gender stereotypes? Why or why not? Try
[VPKLU[PM`L_HTWSLZVMTPUVYP[`NLUKLYPU[OLJ\S[\YLZPKLU[PÄLKHUKKPZJ\ZZOV^
these minority cases possibly change the communication practices and norms.
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Are there online cultures with a gender balance? What role does gender play in
communication and what consequences does a female or male dominance have?
࡛

Assess the tailored advertising each learner receives when using social media,
and if this is relevant to the content recommendations and research they have
experienced. Are they aware their data trails have these impacts? Is the result to
reinforce a “bubble” rather than expose them to more diverse content?

Assessment & Recommendations
࡛

4HWWPUNZVJPHSTLKPHSHUKZJHWL"]LYZH[PSP[`VMKPNP[HSJVTT\UPJH[PVUZJVTWHUPLZ
PKLU[PÄLK

࡛

Critical analysis of the functions of social media and the consequences of aesthetic
and communicative choices on platforms

࡛

*YP[PJHSPUZWLJ[PVUVML]LY`KH`\ZLYL_WLYPLUJLKLYP]LKMYVTKPɈLYLU[WSH[MVYTZ

Resources for this Module
Beckman, K. (2016). The Tortoise, the Hare, and the Constitutive Outsiders: Reframing
Fast and Slow Cinemas. Cinema Journal, 55(2).
Bone, Jan and Johnson, Ron. (2001). Understanding the Film: An Introduction to Film
Appreciation. US: Glencoe McGraw Hill.
Bordwell, David and Thompson, Kristin. (1998). Film Art: An introduction. 6th edition.
US: McGraw Hill.
Burgess, Jean & Green, Joshua (2009). YouTube: Online Video and Participatory
Culture. New York: Polity Press.
+aHUKaH7 2VSHU),ɈLJ[VM:VJPHS4LKPHVU(JHKLTPJ7LYMVYTHUJLVM
Students in Ghanaian Universities: A Case Study of University of Ghana, Legon. Library
Philosophy and Practice (e-Journal). Retrieved from https://digitalcommons.unl.edu/
cgi/viewcontent.cgi?article=4687&context=libphilprac
Film Education, 91 Berwick Street, London UK W1F 0BP . This includes a variety of free
teaching materials and outstanding study guides, many of which can be downloaded
MYVT[OL^LIZP[L^^^ÄSTLK\JH[PVUVYN
-PST:[\K`.\PKLZMVY/PNO:JOVVS>YP[[LUMVY7HJPÄJ*PULTH[OLX\LHUKKPZ[YPI\[LK
by Open Learning Agency of BC, Canada, these include study guides for individual
ÄSTZ^^^JPULTH[OLX\LIJJH
.OHUP4/HILZ4:HSSV\T: (SNOPaaH^P4 ;OLLɈLJ[VMZVJPHS
media usage on Students’ e-learning acceptance in higher education: A case study
from UAE. International Journal of Information Technology and Language Studies.
Retrieved from O[[WZ!^^^YLZLHYJONH[LUL[W\ISPJH[PVUF;OLFLɈLJ[FVMF
social_media_usage_on_students’_e_learning_acceptance_in_higher_education_A_
case_study_from_the_United_Arab_Emirates
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Goodman, Steve. (2003). Teaching Youth Media: A Critical Guide to Literacy, Video
Production, and Social Change. NY: Teacher’s College Press.
Hitchcock, Peter. (1992). Videography: A Guide to Making Videos. Ontario, Canada:
Peter Hitchcock Productions.
Howard, Sue ed. (1998). Wired-Up: Young People and the Electronic Media. UK:
Routledge. This anthology is designed as an accessible introduction to important
research regarding new communication technologies. Jenkins, Henry. (2006).
Convergence Culture: Where Old Media and New Media Collide. US: New York
University.
3LH]LY;HTH/PNOÄLSK;PT (IPKPU*Y`Z[HSInstagram: Visual Social Media
Cultures. New York: Polity Press.
Lindgren, Simon (2017). Digital Media & Society. London: Sage.
Lipschultz, Jeremy Harris (2018). Social Media Communication: Concepts, Practices,
Data, Law and Ethics. 2nd. ed. New York: Routledge.
Luttrell, Regina (2016). Social Media: How to Engage, Share, and Connect. 2nd ed.
3HUOHT!9V^THU 3P[[SLÄLSK
Mandiberg, Michael (ed.) (2012). The Social Media Reader. New York: New York
University Press.
Manovich, Lev (2019). AI Aesthetics. Moscow: Strelka Press.
McLuhan, Eric and Zingrone, Frank. (1995). Essential McLuhan. Canada: Anansi.
National Film Board of Canada. www.nfb.ca The NFB works with schools, public
SPIYHYPLZHUKT\ZL\TZ[V\UP[LKVJ\TLU[HY`ÄSTZHUKLK\JH[PVU
Reporting Africa: The role of the media in (Un)Shaping democratic agenda UK
ResearchGate.
https://www.researchgate.net/publication/313731941_Reporting_
Africa_The_Role_of_the_Media_in_UnShaping_Democratic_Agenda
Saied, S., ElSabagh, H., & El-Afandy,A. (2016) Internet and Facebook addiction among
Egyptian and Malaysian medical students: A comparative study, Tanta University,
Egypt. International Journal of Community Medicine and Public Health, 3(5).
https://www.semanticscholar.org/paper/Role-of-social-media-in-retail-networkoperations-Ramanathan-Subramanian/7fb6085d7da22250510e487f7b7a1d374702fd7f
;OL-PM[O,Z[H[LÄSThttps://www.imdb.com/title/tt1837703/
van Dijck, José (2013). The Culture of Connectivity: A Critical History of Social Media.
Oxford: Oxford University Press.
Wang, Y. & Yang Y. (2020). Dialogic communication on social media: How organizations
use Twitter to build dialogic relationships with their publics. Computers in Human
Behaviour, 104, Article no 106183.
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MODULE 8:
PRIVACY, DATA
PROTECTION
AND YOU

The UN General Assembly calls upon business enterprises

“To inform users in a clear
and accessible way about the
collection, use, sharing and
retention of their data that may
affect their right to privacy
and to establish transparency
policies, as appropriate”
Resolution: The Right to Privacy in the Digital Age. A/RES/73/179

BACKGROUND AND
RATIONALE
Privacy is one of the most important and debated issues of our times. Like
TVZ[ JVUJLW[Z P[ PZ KPɉJ\S[ [V NP]L H M\SS KLÄUP[PVU VM WYP]HJ` PU VUL VY [^V
ZLU[LUJLZ ;OLYLMVYL [OLYL PZ UV \UP]LYZHS KLÄUP[PVU MVY P[ ;OL [LYT WYP]HJ`
suggests a need to protect and restrict the access by others to one’s personal
information70. Privacy concerns all of us as individuals and groups. It concerns
information about us that we create knowingly or unconsciously. Privacy is
equally relevant to information collected or distributed by private, public and
community-based institutions.
Joseph Cannataci, the United Nations Special Rapporteur on the Right to
Privacy, and his peers propose that there are three broad groupings of privacy
JVUJLYUZ;OLÄYZ[NYV\WPZHIV\[WO`ZPJHSZWHJLZ^OPJOJVUJLYUZPUKP]PK\HSZ
and groups protecting their spaces from unwelcome access, interference and
intrusion. The second grouping of privacy concerns is about the individuals as
a person - what agency or autonomy individuals have to think freely, make
70. Global Survey on Privacy in Media and Information Literacy, With Youth Perspectives. UNESCO Series
on Internet Freedom. UNESCO, Paris.
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their own choices and express themselves freely without
fear of external interference. Finally, the third group is also
concerned with the individual as a person but zeros in on
[OLÅV^VMWLYZVUHSPUMVYTH[PVU;OPZPZJHSSLKPUMVYTH[PVU
privacy71. This type of privacy extends beyond the individual
to the society as a whole, insofar as it is also concerned with
KRZ SULYDF\ DσHFWV WKH ñRZ RI LQIRUPDWLRQ LQ VRFLHW\ DQG
how this impacts the development of individuals as citizens72.
Information privacy or informational privacy is related to data
privacy. In the digital age, one’s physical space, personal
autonomy and how a person creates and uses data is all
wrapped up in new technologies and transformed into virtual
spaces and virtual data. For example, before technology,
one could access information in the library as frequently as
WKH\ZLVKHGDQGRQO\WKHOLEUDU\RτFLDOVZLWKDXWKRULW\ZRXOG
have access to the history or type of information that she or
he was accessing. When you would go to the shop, only the
shopkeeper would know what you were purchasing. In the
online environment of today, this has completely changed.
Each time one purchases something at a point of sale at
a store or online, carry out a transaction on a government
website, visits the doctor or hospital, search for something
online using a search engine or engage in any form of
activities on social media, data is being created, collected
and stored. Who has access to this data, what it is used
for and what permission one gives for its use or not is of
concern to all peoples.
Privacy is a human right and is protected under Article 12 of
the Universal Declaration of Human Rights as well as Article
17 of the International Covenant on Civil and Political Rights.
Countries and regional geographical blocks have data
protection laws which strengthen privacy protection73. Over
132 countries around the world have developed and adopted
laws for data protection based on international standards74.
71. Cannataci, J., Zhoa, B. et al. 2016. Privacy, Free Expression and Transparency:
9LKLÄUPUN[OLPYUL^IV\UKHYPLZPU[OLKPNP[HSHNL7HYPZ<5,:*6
72. Ibid at 1
73. Ibid at 55
74. United Nations Conference on Trade and Development. Data Protection and Privacy
Legislation Worldwide, https://unctad.org/en/Pages/DTL/STI_and_ICTs/ICT4D-Legislation/eCom-Data-Protection-Laws.aspxAccessed on 19 August 2020
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If you are asking yourself what privacy has to do with media and information
literacy, it means that you are thinking critically because this would be a
valid question. In Module 1 and other relevant modules, broad media
and information literacy competencies are outlined and explained. These
competencies encompass the knowledge, skills and attitudes a person
needs to critically and purposeful interact with information, media and
digital technology of all forms. The competencies needed to protect one’s
privacy are inherently competencies about engagement with content, ICT
and institutions providing content. “Defending one’s privacy and respecting
other’s privacy is one instance of MIL competencies in action75.” Two
illustrations are provided for the reader. First, the MIL competency that
is concerned with locating and accessing information and ethical and
accountable use of information will help persons to understand about who
can locate and access their private information, how they do it, for what
purpose they use it and what the individual can do to protect their private
data. A second example relates to the MIL competencies that is about how
XQGHUVWDQGLQJ WKH UROH DQG IXQFWLRQ RI FRQWHQW SURYLGHUV RQOLQH RU RυLQH
helps persons to understand the social, economic, and political context of
privacy. Understanding ICTs and institutions underpins knowledge about
how sensors and algorithms track and surveil our behaviours, producing
data that, without safeguards, is often used to target us in ways that can
undermine our agency and autonomy in our future decision-making.
7YP]HJ`PZYLSL]HU[[V[OL:\Z[HPUHISL+L]LSVWTLU[.VHSZ:+.7LVWSL»Z
engagement in development and democracy in connection with the
:+.ZPZTLKPH[LKI`JVU[LU[WYV]PKLYZHUKZOHWLKI`[OLPYSL]LSVM403
JVTWL[LUJPLZ 0U [OPZ YLZWLJ[ PU[LYMLYLUJL ^P[O WYP]HJ` JHU JOHUNL [OL
ÅV^VMPUMVYTH[PVUPUZVJPL[`*VUZPKLYMVYPUZ[HUJL:+.NLUKLYLX\HSP[`
and women’s empowerment, where rising misogyny online as well as online
H[[HJRZHNHPUZ[^VTLUQV\YUHSPZ[ZHUKISVNNLYZ\ZLWYP]H[LPUMVYTH[PVU[V
intimidate their expression, etc. Understanding privacy within media and
information literacy connects an individual’s personal information with
information about development and public information in relation to the
economic, social and environmental dimensions of the SDGs.
This module consists of four units which provide explanations, pedagogical
examples and resources in connection with the basics of privacy in MIL, data
creation and use, the relationship between privacy and development, and
ethics and institutional obligations for protecting people’s privacy and data.

75. Ibid at 54
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UNITS
UNIT 1:

UNDE4STANDIN) P4IVAC; IN MIL

UNIT 2:

P4IVAC;, DATA AND DEVEL1PMENT

UNIT 3:

A9A4ENESS 1F INSTITUTI1NAL
1$LI)ATI1NS T1 P4IVAC; AND
DATA P41TECTI1N
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UNIT 1: UNDERSTANDING PRIVACY
IN MIL
DURATION: 2 HOURS

Key Topics
࡛

Introduction to privacy competencies

࡛

Management of online privacy

࡛

Protection of personal information

࡛

Ethical use of online data

࡛

Online data creation and use

Learning Objectives
([[OLLUKVM[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Describe online privacy concerns and implications in MIL

࡛

Identify strategies to protect personal information online

࡛

Understand that online activities create data and how to manage personal
information and reputation online

Level of Competencies Targeted in this Unit
࡛

Basic

Privacy and MIL Intersections
*VTWL[LUJPLZMVY7YV[LJ[PUN6UL»Z7YP]HJ`HYL403*VTWL[LUJPLZ
The competencies that individuals need to help protect their privacy are inherently
MIL competencies, although it is primarily the state as duty-bearer to respect and
protect human rights as privacy. Below are two tables adopted from the UNESCO
Survey on Privacy in Media and Information Literacy with Youth Perspectives. The
YLZV\YJLTHRLZL_WSPJP[SPURIL[^LLUWYP]HJ`HUK403HUKVɈLYZHZ\P[LVMYLZV\YJLZ
for educators. The educators can develop lesson plans and activities such as group
discussion/debate around each of the competencies listed below.
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TABLE 8.1 PRIVACY AS IT RELATES TO THE INDIVIDUAL76 AND ITS CONNECTION
WITH MIL
PROPOSED PRIVACY
COMPETENCIES

PRIVACY EMBEDDED/INTEGRATED IN MIL

Understand the need for and value of
personal privacy rights in cyberspace

In MIL, personal privacy rights should be interconnected
^P[OO\THUYPNO[ZVUSPULHUKVɊPUL;OPZPUJS\KLZ
access and non-discrimination on the Internet, freedom
of expression and information, freedom of assembly,
association and participation, education and literacy,
special protection for children and young people, and the
ºYPNO[[VHULɈLJ[P]LYLTLK`^OLU`V\YO\THUYPNO[ZHUK
fundamental freedoms are restricted or violated’.77

(^HYLULZZVM[OLJVTTVKPÄJH[PVU
HUKTVUL[PaH[PVUVMWLYZVUHSWYVÄSLZ
and information, especially online

Hold Internet/technological intermediaries as well as
the media accountable for their privacy policies while
appreciating that anonymized data can support Internet
applications and services. There is a privacy cost to
accessing ‘free’ services on the Internet and ‘free’ media,
independent and pluralistic. However, this cost must never
be abused and should require transparent user consent.

Understand when and how to
demand privacy and anonymity and
when to respect the privacy and
anonymity of others

Understand and appreciate that privacy and anonymity
are necessary to protect freedom of expression, including
the right of access to information and that systems of
encryption may support this.

Possess discriminative judgement
when sharing personal information
VUSPULVYVɊPUL

Citizens should make personal and informed decisions
about what they consciously share or not, while guarding
against self-censorship, which may also hinder freedom of
expression.

Ability to evaluate and engage with
organizations, including online
WSH[MVYTZKLÄULWYP]HJ`HUK[OLPY
data management practices

Engage with intermediaries and media in policy
development and implementation, while favouring and
balancing self-regulation or co-regulation over government
regulation as a measure to reduce risks of state power
violating rights.

<UKLYZ[HUKWYP]HJ`YPZRZHUKILULÄ[Z
in digital environments and be able
to adjust privacy settings/levels
accordingly

>LPNOWYP]HJ`YPZRZHUKILULÄ[ZHNHPUZ[WLYZVUHSZLJ\YP[`
the security of others and national security. Appreciate
that some levels of privacy may be limited for the
protection of other rights (including the right to security or
the right to reputation), as long as international standards
are preserved in terms of legality, necessity, proportionality
and legitimate purpose.

Ethical use of the personal
information of others and respect for
the privacy of others

Broader understanding of information and media ethics.

Source: UNESCO, Global Survey on Privacy in Media and Information Literacy, With Youth
Perspectives. UNESCO Series on Internet Freedom. UNESCO, Paris.
76. These competencies were adapted from the Privacy Piece, Media Awareness Network, 2011
77. See Council of Europe, 2014.
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Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

0U[YVK\JLWYP]HJ`JVUJLW[ZKLÄUP[PVUZHUK]VJHI\SHY`Z\JOHZ!WYP]HJ`WLYZVUHS
PUMVYTH[PVU KPNP[HS MVV[WYPU[ VUSPUL YLW\[H[PVU ^OH[ :OVZOHUH A\IVɈ  
calls ‘surveillance capitalism’, and privacy settings. See the Glossary of Terms
MVY WYVWVZLK KLÄUP[PVUZ VM [OLZL HUK THU` V[OLY JVUJLW[Z PU [OPZ J\YYPJ\S\T
Once the foundation of basic privacy-related concepts is understood, introduce
competencies related to these concepts, such as: personal privacy implications in
using digital technology and its applications, types of information that may be safely
shared, when and what types of information should remain private, management
of privacy and online settings, understanding of the permanence of information
ZOHYLKVUSPULHUK[OLPTWHJ[VMKPNP[HS[LJOUVSVNPLZVUV\YSP]LZVUSPULHUKVɊPUL

࡛

Emphasize the importance of everyone’s digital footprint. Although young boys
and girls, for example, may not have social media accounts that they created on
their own, it is possible that family members or friends have posted information
about them online at some point. Our digital footprints are representations of us
online. Our behaviour online mirrors that of our behaviour in-person and viceversa7878. Messages, photos, links, comments and “likes” should be posted with
care. Once information is posted online, it is hard to control and exist online
longer than its original posting. Your digital footprint may be seen by people you
have never met. Internet service providers and the ‘stack’ of application providers
accessed through them, all tend to keep and analyse your digital interactions
including searches and browsing.

࡛

Lead a discussion using some of the following points: (1) When is it okay to share
information, videos, photos, etc. of another person? (2) Who do you share secrets
with? (3) Why do you not share this information with other people? (4) What types
of information are important to protect? (e.g. passwords, email, mobile numbers,
etc.). Guide learners in a discussion regarding types of personal information that
one would not want posted online or provided to strangers.

࡛

If you are an educator, guide the group of learners to execute a search about
themselves using various search engines such as Baidu, Google, Yandex,
DuckDuckgo, Yahoo, Bing, Apple, etc. Ask the learners to share some of the
PUMVYTH[PVU[OH[[OL`ÄUK;OL`ZOV\SKZOHYL^OL[OLY[OL`^LYLZ\YWYPZLKHIV\[
ZVTLVM[OLPUMVYTH[PVU(SZVHZR[OLT[VJVTWHYL[OLPUMVYTH[PVU[OL`ÄUKHIV\[
[OLTZLS]LZVUKPɈLYLU[ZLHYJOLUNPULZ>OH[PZKPɈLYLU[HUK^OH[PZ[OLZHTL&
How did this information get on the Internet? Did they post it? Guide learners to
JYP[PJHSS`KPZJ\ZZ[OLPTWSPJH[PVUZVM[OL[`WLVMKH[H[OH[KPɈLYLU[ZLHYJOLUNPULZ
have about them.

78. Carlsson, U. (Ed.). (2019). Understanding Media and Information Literacy (MIL) in the Digital Age: A
Question of Democracy. UNESCO, Göteborg Sweden.
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࡛

Review privacy settings on a popular social media platform such as Line, WeChat,
Instagram, VK, Snapchat, Facebook, LinkedIn, TikTok, Twitter, Telegram, or Signal,
etc. Photos and other content posted on social media are not always secure.
Sometimes photos shared have hidden time and location stamps, which could be
`V\YHKKYLZZ0[PZPTWVY[HU[[VSLHYUHIV\[WYP]HJ`MLH[\YLZVɈLYLKI``V\YZVJPHS
media accounts. Your social media accounts will all have a feature titled ‘Privacy
Settings’, explore this feature so that you know who is able to access information
you post online, whether others can tag you in posts online, and what type of
IPVNYHWOPJHSPUMVYTH[PVUPZ]PZPISLMYVT`V\YVUSPULWYVÄSLZ

࡛

There are numerous articles on the Internet that list the most commonly used
account passwords. Retrieve one of these articles and share it with learners. Do
they use one of these passwords? Do they know someone else who does? Discuss
the importance of using a strong password to protect their information.

࡛

On the one hand, data management skill in mediated environments can potentially
favour male users who may be more skilful in various privacy tasks related to
Internet technicalities (i.e., technical behaviours in data protection). On the other
hand, the intrinsic privacy concern regarding underlying data exposure may –
or may not – render women more likely to exercise privacy skills that are more
socially-pertinent to a private–public boundary setup (i.e., social behaviours in data
protection). Those with lower skills in their engagement with Internet privacy will
be trapped in a cycle of disparity and may not be in shape to succeed online
[OH[YLX\PYLZPUJYLHZPUNWYP]HJ`ZRPSSSL]LSZ7HYR"W¹6YNHUPaLHNYV\W
KLIH[LHYV\UK[OLZLZ[H[LTLU[Z.\PKLSLHYULYZ[VYLZLHYJOHUKVɈLYZ\WWVY[PUN
evidence as to whether they agree or disagree with the statement in whole or in
parts and why.

࡛

Kaspersky, Norton, Avira, and Avast are very popular antivirus and data protection
JVTWHUPLZ;OLYLHYLV[OLYZ*VUZPKLY[OL[PWZVɈLYLKI`5VY[VUILSV^+PZJ\ZZ
these tips with learners. Explore to what extent they are actually practicing these
tips. Do they agree with all of them? Why or why not?
 Limit the personal information you share on social media
 Browse in incognito or private mode
 <ZLHKPɈLYLU[ZLHYJOLUNPUL
 Use a virtual private network
 Be careful where you click
 Secure your mobile devices
 Use quality antivirus software.

࡛

Consider the list of privacy tools available online.
 www.haveibeenpwned.com : To check if your password, username, and email
were compromised
 Tor, www.torproject.org: Is one of the most frequently used VPN (Virtual Private
5L[^VYRZLY]PJLVɈLYLKMYLLVMJVZ[
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 Anonymizer, https://ntrepidcorp.com/: A site that helps you to browse more
anonymously. Some services like these store your information so be careful.
Read privacy policies carefully and get help from more experienced people in
your network
 Privacy Badger, https://privacybadger.org/ a browser extension that helps you to
enable do-not-track-me features
 Here are over 73 free tools to protect one’s privacy online79, compiled by a
YLJVNUPaLKL_WLY[HUKWYP]HJ`HK]VJH[L7H\S)PZJOVɈ10
࡛

Do a quick show of hands with learners to survey how many are aware of these
tools. How many actually use them? Divide learners into small groups and guide
them into investigating the strengths and weaknesses of selected tools. Can they
name or list some other useful tools to protect one’s privacy online? Be careful as
some tools require expert support..

࡛

Do an online search about how many data points about you are collected by apps,
HUKOV^[OLZLHYL\ZLKMVYWYVÄSPUNHUKJVU[YVSSPUNJVU[LU[MLLKZYLJVTTLUKH[PVUZ
and advertising. Research information and watch documentaries on these issues,
Z\JOHZ[OLÄST¸;OL:VJPHS+PSLTTH¹HUKKLIH[LZVS\[PVUZIL`VUKZLSMWYV[LJ[PVU

Assessment & Recommendations
࡛

Check the strength of passwords using a site such as nordpass.com and password.
kaspersky.com. Learners can brainstorm potential new passwords and check
the strength of these passwords and receive feedback on what elements could
increase their password strength. Similarly, these websites also frequently feature
ZLJ\YL WHZZ^VYK NLULYH[VYZ ZV [OPZ TH` HZZPZ[ SLHYULYZ PU ÄUKPUN L_HTWSLZ [V
inspire their own passwords.

࡛

Analysis of online presence – have learners analyse their social media presence. Can
[OL`ÄUK[OLTZLS]LZPUHUVUSPULZLHYJO&+VLZ[OLJVU[LU[VMHSLHYULY»ZZLSLJ[LK
ZVJPHSTLKPHWYVÄSLHSPNU^P[O[OLW\YWVZLVM[OLWSH[MVYTLNZVJPHSWYVMLZZPVUHS
etc.)? Does the content on their social media platform represent them accurately?

࡛

+L]LSVWTLU[HUKHUHS`ZPZVMKPɈLYLU[KPNP[HSJVTT\UPJH[PVUZJVTWHUPLZHUK[OLPY
primary use by learners.

79. Paul Bischoof, https://www.comparitech.com/blog/vpn-privacy/75-free-tools-to-protect-your-privacyonline/.
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UNIT 2: PRIVACY, DATA AND
DEVELOPMENT
DURATION: 3 HOURS

Key Topics
࡛

Data-driven development

࡛

Sustainable Development Goals

࡛

Privacy and data protection

࡛

7YP]HJ`PUÅ\LUJLVUWLYZVUHSKL]LSVWTLU[HUKZVJPHSKL]LSVWTLU[

࡛

Privacy, freedom of expression, access to information

࡛

Privacy and transparency

Learning Objectives
([[OLLUKVM[OPZTVK\SLLK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Understand and describe the basics of how data can drive content and business
models, as well as social and economic development

࡛

+PɈLYLU[PH[LIL[^LLUWYP]HJ`HUKKH[HWYV[LJ[PVU

࡛

Explore the interaction between privacy, personal development and social
development

࡛

,_WSHPU^O`WYP]HJ`PZJY\JPHSMVYWLVWSL[VL_WYLZZ[OLTZLS]LZMYLLS`HUKILULÄ[
from access to information

࡛

Explore and query these issues in their personal, local, and social contexts

Level of Competencies Targeted in this Unit
࡛

Basic to Intermediate

Data and Society
+H[HHUK7YP]HJ`!0TWSPJH[PVUVM[OL:\Z[HPUHISL+L]LSVWTLU[.VHSZ
If we are to make societies more inclusive and to ensure a broader engagement and
understanding in sustainable development, it is necessary to have the type of data
that will enable more purposeful design, as well as systemic and accurate monitoring
and evaluation. Achievement of the 2030 Sustainable Development Goals (SDGs) has,
at the base, a data revolution. The rapid advances in technology and the exponential
growth in digital storage capacities and speed open up the opportunity for mindboggling amounts of data to be collected and used. The data revolution in connection
with development is two-fold. First, it’s data about development (government and
private sector) to ensure more precise and measurable performances. Secondly, it is
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data about individuals, groups and institutions. Considering the latter is where the
issue of privacy becomes more relevant to the SDGs and people’s participation in
these governance processes. You can read more about the SDGs in Module 13. MIL
competencies can help understand how the SDGs will be measured and monitored
and how these connect to their individual and collective lives80 - private and public.
FIGURE 8.1: MIL AND ITS IMPORTANCE TO SUSTAINABLE DEVELOPMENT AND
DEMOCRACY (FREEDOM OF EXPRESSION, PRIVACY, ETC.)
Sustainable development, good governance, access
to information, etc.

Institutions such as media, digital communication
companies, libraries, archives, museums and
other content providers such as government,
private sector, UN agencies and other
international development organizations, etc.

Citizens empowered with media and
information literacy, including privacy
competencies

The United Nations system has what it calls special rapporteurs. These are persons who
OH]LL_[LUKLKL_WLYPLUJLHUKWYVMV\UKL_WLY[PZLVUKPɈLYLU[KL]LSVWTLU[Z\IQLJ[Z
Special rapporteurs are endowed with authority to carry out comprehensive research
HUK[VWYLZLU[YLWVY[Z[V[OL<UP[LK5H[PVUZHIV\[KPɈLYLU[KL]LSVWTLU[PZZ\LZ;OLZL
YLWVY[Z MVYT WHY[ VM [OL VɉJPHS KVJ\TLU[H[PVU MVY [OL <UP[LK 5H[PVUZ KLIH[LZ HUK
decisions. Joseph Cannataci is the special rapporteur on privacy for the United Nations
at the time of the writing of this module. The designated persons are changed after
set periods. In one of his reports, he proposes three pillars of unhindered personality
development. These are:
1. Privacy
2. Freedom of expression
3. Freedom of information
80. Measuring Media and Information Literacy: Implications for the Sustainable Development Goals
(Grizzle, A. 2015). UNESCO and NORDICOM. Media and Information Literacy for the Sustainable
Development Goals. (Eds. Jagtar Singh, Alton Grizzle, Sin Joan Yee and Sherri Hope Culver)
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In this section, we will focus on the privacy pillar and address the links of privacy to
freedom of expression and freedom of information in the next section.
As indicated in the background to this Module, aspects of our personal information help
to inform and contribute to development information and even, in certain cases, public
information. Take for example information about consumers’ habits. This collective
WLYZVUHSPUMVYTH[PVUOLSWZ[VPUMVYT[OL[`WLVMWYVK\J[ZVYZLY]PJLZVɈLYLKI`LJVUVTPJ
actors. Similarly, our aggregated personal health information assists the government in
providing necessary public information on, for instance, the rates of increases in lifestyle
illnesses, chronic disease or pandemic such as the COVID-19, diabetes, hypertension,
heart disease, cancer, etc. Or in the context of political engagement or civic participation,
the percentage of young people in the population turning up for voting. Equally, one can
LHZPS`PTHNPULOV^HJJLZZ[VHSS[OPZKH[HJHUIL\ZLK[VPUÅ\LUJLTLTILYZVMZVJPL[`
Privacy, freedom of expression, access to information and transparency
In the previous section, it is noted that privacy is interwoven with freedom of expression
HUK MYLLKVT VM PUMVYTH[PVU HUK [VNL[OLY HɈLJ[ V\Y WLYZVUHS KL]LSVWTLU[ ;OPURPUN
TVYL^PKLS`[OLZL[VNL[OLYHɈLJ[UV[VUS`\ZHZPUKP]PK\HSZI\[HSZVHZPUKP]PK\HSZ^OV
are indistinguishably connected to our families, communities, nations and the world.
UNESCO uses the concept of global citizens to explain our social obligation to those
around us whether near or far away. See more about freedom of expression and freedom
of information in Module 1 and Module 2. Also see more about global citizenship in
Module 5. This section focuses more on explaining how privacy can enable or endanger
one’s freedom of expression or access to information.
Almost 20 years ago, some authors mooted ‘the death of privacy’81 arguing that the rapid
and exponential advances in technology will mean that people will progressively have
less and less control over information about themselves and family. One might ask what
does this have to do with freedom of expression? Consider for a moment that you would
like to freely express yourself on the Internet about a social issue but would like to do
this anonymously to avoid being victimized. Without the assurances of the integrity of
data protection mechanisms, you might choose to self-censor, meaning not to express
yourself at all on this matter because you are concerned that this information can be
traced back to you. This scenario is a reality for many persons including investigative
journalists or whistle blowers in cases where it is necessary to remain anonymous.
Organizations like Transparency International exist to promote accountability and
to eradicate corruption in government, the private sector and non-governmental
organizations and others. Transparency International is one example of a global network
with chapters in over 100 countries. There are other related networks. Promoting
transparency is necessary to achieve fairness, justice and equality for all. This also
requires a certain level of openness in respect to information that is shared with the
public. Actors in various organizations, government and private entities can often hide
behind the veil of privacy. International standards and laws draw the line as to where
WYP]HJ`ILNPUZVYLUKZPUJVUULJ[PVU^P[O[OVZL^OVZLHJ[PVUZHɈLJ[V[OLYZWVZP[P]LS`
or negatively, and the public in general. Transparency is not only related to institutions.
The concept of ‘personal transparency’ or ethics is also proposed. The idea is that truth
7YP]HJ`MYLLL_WYLZZPVUHUK[YHUZWHYLUJ`!9LKLÄUPUN[OLPYUL^IV\UKHYPLZPU[OLKPNP[HSHNL<5,:6
series on Internet Freedom. Cannataci, Joseph A., Bo Zhao, Torres Vives, Gemma, Monteleone, Shara,
Bonnici, Jeanne Mifsud, Moyakine, Evgeni (2016).
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HUK [Y\Z[ T\Z[ ÄYZ[ L_PZ[ ^P[OPU PUKP]PK\HSZ Z\JO [OH[ ^PKLZJHSL TVYHS ILOH]PV\Y ^PSS
PUÅ\LUJLPUZ[P[\[PVUHSZ[HUKHYKZHUKPU[VSLYHUJL[V^HYKZJVYY\W[WYHJ[PJLZ([[OLZHTL
time, there is an argument that emphasizes privacy for the powerless and transparency
for the powerful.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested activities below and others that you may formulate.
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࡛

Discuss the 17 Sustainable Development Goals. Guide learners to ask questions
like: How do these relate to me personally, especially in terms of my privacy and
autonomy? How do you think they relate to your family and friends? Do you think
these goals can actually be achieved? What personal contribution can you make
to advance certain SDGs? What contribution do you think you could make through
groups? Ask yourself the questions, which one of the SDGs do you think you can
do nothing to contribute to? Why do you think this is so? Educators should guide
SLHYULYZPU[VKPɈLYLU[^H`Z[OH[[OL`JHUJVU[YPI\[LHUKHJ[^OL[OLY[OPZPZYLSH[LK
to their personal privacy or not.

࡛

.V [V [OL VɉJPHS <5 ^LIZP[L ^OPJO JVU[HPUZ PUMVYTH[PVU HIV\[ HUK KH[H [V
monitor the SDGs - The Global SDGs Indicators database https://unstats.un.org/
sdgs/indicators/database/. This platform provides access to data compiled about
the progress towards achieving the SDGs. Guide learners to look deeper into the
PUKPJH[VYZ[OH[HYLJVUULJ[LK[V[OLKPɈLYLU[NVHSZ;LHJO[OLTOV^[VUH]PNH[L[OL
database. Learners should select at least one goal that they think connects to them
personally and one goal that connects to their community. They should extract the
indicators connected to these two goals and do a basic research on the type of data
that exists in their country or community about what is being done by stakeholders
in their community or country to advance the SDGs of their choice. Ask questions
such as: How is my personal data connected to these SDGs indicators? How could
information about members of my community connect to these SDGs indicators?
Can the data about these chosen SDGs that have been found in government or
private entities in my community or country be traced back to particular groups of
WLVWSL& (YL [OLZL NYV\WZ VM WLVWSL ILULÄ[[PUN VY ILPUN ]PJ[PTPaLK HZ H YLZ\S[ VM
these data? Discuss how data can be anonymized and have “noise” added to it that
helps protect individual or group identity and autonomy.

࡛

Guide the group of learners to execute a search about themselves using various
search engines such as Google, Yandex, Baidu, DuckDuckGo, Bing, etc. Ask the
SLHYULYZ[VZOHYLZVTLVM[OLPUMVYTH[PVU[OH[[OL`ÄUK;OL`ZOV\SKZOHYL^OL[OLY
they were surprised about some of the information. Also ask them to compare the
PUMVYTH[PVU[OL`ÄUKHIV\[[OLTZLS]LZVUKPɈLYLU[ZLHYJOLUNPULZ>OH[PZKPɈLYLU[&
What is the same? Guide the learners to critically discuss the implications of the
[`WLVMKH[H[OH[KPɈLYLU[ZLHYJOLUNPULZOH]LHIV\[[OLTHUKOV^[OPZHɈLJ[Z[OL
YLZ\S[ZVM[OLKPɈLYLU[ZLHYJO

Module 8: Privacy, Data Protection and You

࡛

Debate who owns the data collected about you, and whether ‘data portability’ is
enabled or prevented by the online services you use - meaning if you can withdraw
your data records and take them elsewhere outside of the ‘walled gardens’ in which
they are currently held.

࡛

Organize a debate about “The Balancing Act: commercial entities and our privacy vs.
privacy and development”. Have as a basis of the debate questions such are media,
the Internet and technological hardware and software companies existing only for
JVTTLYJPHSW\YWVZLZVYKV[OL`HSZVOH]LLJVUVTPJZVJPHSHUKJ\S[\YHSILULÄ[Z[V
citizens that are indispensable for achieving the SDGs?

࡛

0KLU[PM` HU HZZVJPH[PVU [OH[ WYVTV[LZ [YHUZWHYLUJ` VY ÄNO[Z JVYY\W[PVU PU `V\Y
community or internationally. Ask learners if they were aware of this organization
before. Have a short discussion about what this organization does, focus on the
collaborative nature of its strategy, ask questions like how you think the actions of
Transparency International relate to the learner’s local realities. Discuss the statement
¶º.V]LYUTLU[HUKW\ISPJVɉJPHSZOH]LHYPNO[[V[OLPYWYP]HJ`»

࡛

Discuss the question: To what extent should actors of private sector organizations
who sell product and services to the public be protected under privacy laws?

࡛

Search for the latest three reports of the United Nations Special Rapporteur
on Privacy. Divide learners into three groups. Guide each group to the section
on recommendations in each report. Guide them on ways to investigate if these
selected recommendations are being implemented in their countries. Are there
recommendations related to MIL or enhancing the capacities of citizens about
privacy? How do the recommendations relate to empowering people with MIL
competencies? Organize a discussion. What are some trends observed across each
set of recommendations in each report? What are the implications for me and my
community?

࡛

Guide learners in groups to develop posters or infographics around the connection
between privacy, freedom of expression and access to information. Each group
should do a 10-minute presentation using the poster. Guide a discussion focusing
on implications for individuals, groups, institutions, private sector, and governments.

࡛

Guide learners to search YouTube or online video repository for learning resources on
WYP]HJ`HUK403.\PKL[OLTHZ[V^OH[[VSVVRMVY[VJVUÄYT[OH[[OL]PKLVJVU[LU[
is trustworthy. Encourage learners to share validated video with their networks on
social media.

࡛

Organize a learning activity using the UNESCO MIL CLICKS social media MIL
learning initiative (https://en.unesco.org/MILCLICKS). Search MIL CLICKS for microlearning content on privacy. Use this in teaching and learning.

Assessment & Recommendations
࡛

Guide learners in groups to design, plan, and prepare a small survey in their school,
community, or place of worship. The survey should explore the chosen target group’s
knowledge, attitude and practices in connection to content providers, sustainable
development, and competencies about media and information literacy competencies
including privacy competencies.
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࡛

Guide learners to prepare a 1,000-word essay about “My Privacy, Their Transparency,
Our Development”.

Topics for Further Consideration
࡛

National, regional, and international legal frameworks on privacy

࡛

Legitimate exceptions to privacy

࡛

5L^[LJOUVSVN`Z\JOHZHY[PÄJPHSPU[LSSPNLUJLHUKUL^WYP]HJ`[OYLH[Z

࡛

Privacy and MIL instructing and learning resources

࡛

Anti-terrorism and privacy policies or laws

UNIT 3: AWARENESS OF
INSTITUTIONAL OBLIGATIONS TO
PROTECT YOUR PRIVACY AND DATA
DURATION: 3 HOURS

Key Topics
࡛

Key actors in privacy protection

࡛

Types of institutional obligations

࡛

Redress to privacy infringement

࡛

Institutions promoting MIL as a privacy defence

࡛

Types of privacy infringement

Learning Objectives
([[OLLUKVM[OPZTVK\SLLK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Identify the key actors and their roles in privacy protection

࡛

Distinguish between individual obligations and institutional obligations in privacy
protection

࡛

Understand where they can go and what steps they can take to get redress in the
event of infringement on their privacy

࡛

Understand and know how to advocate media and information literacy to be part
of institutional mechanisms to strengthen the privacy of individuals and groups

Level of Competencies Targeted in this Unit
࡛

241

Basic
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Who has Duties Towards Privacy?
There are multiple actors in the privacy protection arena. The main ones include the
legislature and judiciary, regulatory bodies, United Nations and other intergovernmental
and multilateral bodies. Under international standards, individuals and institutions
should also refrain from abusing rights, and businesses in particular are called upon to
respect human rights.
TABLE 8.2 ACTORS IN THE PRIVACY PROTECTION ARENA
ACTORS

ROLES

Government, legislature and judiciary

Articulate and enforce the privacy protection laws,
including data protection.

Regulatory bodies such as ministries
of information and communication,
cybersecurity organizations, privacy
and data protection commissions,
etc.

Design, implement, and monitor regulations and
policies and programmes to ensure more micro-level
actions based on privacy and data protections laws
of the country or international standards.

Private and public entities, in general,
holding the personal information of
individuals. These include government
LU[P[PLZ[OH[VɈLYZVJPHSZLY]PJLZ
hospitals, various online or Internet
services, etc.

Design, implement and monitor various institutional
mechanisms to protect the privacy of their users,
citizens, clients. This includes responding to the
public’s request for redress in regard to privacy
interferences.

Non-governmental organizations and
community-based organizations,
educational institutions.

Design and implement actions to promote MIL in
connection with privacy awareness and to advocate
for privacy rights.

United Nations agencies,
multilateral organizations, and other
inter-governmental bodies

Foster international cooperation, dialogue,
international standard-setting and monitoring of
privacy laws, regulations, policies and initiatives.
Help to support the capacity strengthening of all
K\[`ILHYLYZHUKYPNO[ZOVSKLYZ[VLɈLJ[P]LS`JHYY`
out their roles.

Individuals and groups

Become actively engaged in privacy protection
HK]VJHJ`HUK403H^HYLULZZWYVJLZZLZ"HJX\PYPUN
MIL competencies to protect personal privacy and to
respect the privacy rights of others.

Researchers or the academic
community

Executing and support evidence through research
about the nature of privacy infringements, impact,
and the success or failure of mechanisms to mitigate
privacy violation – a key aim here is to inform and
monitor privacy policies.
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Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Put learners into small groups according to the actors in Table 8.2 above. Ask
LHJO NYV\W [V KV YLZLHYJO VU ZWLJPÄJ VYNHUPaH[PVUZHJ[VYZ PU [OLPY JV\U[YPLZ VY
communities that are executing the roles as described above. Guide them to
respond to questions such as: Which actors exist and are active in carrying out
[OLPYYVSLZ&0Z[OLYLZ\ɉJPLU[H^HYLULZZVM[OLZLVYNHUPaH[PVUZHUK[OLPYWYP]HJ`
related actions? Which actors are not adequately undertaking privacy actions?
What might be the reason for this? What can be done to change or improve the
ZP[\H[PVU&,HJONYV\WWYLZLU[ZP[ZÄUKPUNZPUHZLZZPVU^P[ON\PKLKKPZJ\ZZPVU

Institutions and Privacy
TABLE 8.3 PRIVACY AS IT RELATES TO INSTITUTIONS
PROPOSED PRIVACY
COMPETENCIES

PRIVACY EMBEDDED/INTEGRATED IN MIL
(INSTITUTIONAL CONTEXT)

Understand the obligations of
institutions in cyberspace

Formulate internal policies that ensure the training of all institutional
Z[HɈVU403HZSPMLSVUNSLHYUPUNHUKULJLZZHY`MVYPUZ[P[\[PVUHS
sustainability.

Address the balance of privacy
and transparency, freedom
of expression and access to
information

Commit to respecting the privacy of end-users (internal and external to
the institution) through doing transparent impact assessment of databased business models, and through investing in corporate outreach
programmes to train users/citizens on MIL. Where there is public
interest and how this comes to bear on privacy ‘situations’. Such
training is also warranted where access to and knowledge of certain
PUZ[P[\[PVUHSPUMVYTH[PVUJV\SKHɈLJ[[OLILULÄ[ZVYYPNO[ZVMLUK\ZLYZ

Evaluate legitimate limitations
(in terms of international
standards) of privacy online

Ensure that internal policies for end-users do not abuse privacy online
HUKVɊPULHUK[OH[[OL`PUJS\KL403JVUZPKLYH[PVUZHUKLUZ\YL
relevant awareness training.

Understand relations between
privacy, anonymity and
encryption

Ensure end-user training on MIL that underscores the societal
implications of privacy, anonymity and encryption.

Discern and acknowledge
when there are breaches of
privacy

Be transparent with the public (internal and external to organizations)
about cases where the complete protection and security of their
information may not be (or has not been) possible - as far as policies,
regulations and laws based on international standards will allow.

Ethically use the personal
information of others and
respect the privacy of others

Commit to respecting the privacy of end-users (internal and external to
the institution) through investing in corporate outreach programmes to
train users/citizens on MIL, in particular when the personal information
of end-users is involved. Going beyond publishing privacy policies
that are overly legalistic or technical, and which are hard to read and
understand.

:V\YJL!UNESCO. Global Survey on Privacy in Media and Information Literacy, with Youth Perspectives.
UNESCO Series on Internet Freedom. UNESCO, Paris.

243

Module 8: Privacy, Data Protection and You

࡛

Guide discussion or plan activities around the content of each row in Table 8.3
above. This could include poster presentations, open book (Internet search)
quizzes, visits to relevant institutions, etc., and visits and presentations by
L_[LYUHSWYVMLZZPVUHSZVYL_WLY[Z^VYRPUN[OLÄLSK0[JHUHSZVPU]VS]LJHZLZ[\KPLZ
PKLU[PÄJH[PVUHUKZOHYPUNLNWLVWSL^OVL_WLYPLUJL]PVSH[PVUVM[OLPYWYP]HJ`
Furthermore, participants can be asked to identify and discuss accessibility and
understandability of the privacy policies of digital communication companies,
government institutions and international development organizations.

Getting Redress for Privacy Infringement
It is not a simple task to get recourse if a person or institution violates one’s privacy.
However, it is important not to feel helpless because many countries and institutions
have or should have mechanisms to support citizens and their users respectively.
Below are some suggested steps to take if your privacy is violated.
1. First, contact the organization or institution that violates your privacy in order to
lodge a complaint
2. Find out if there is a stipulated period for the relevant organization to reply, based
on national regulations/policies or internal policies of the organization itself
3.

If this route fails, consider getting the help of an independent privacy recourse
mechanism82

4.

Make sure to validate if the privacy recourse mechanism is actually independent
and trustworthy by checking or getting help to verify if they have declared the
following:
a. Impartiality
b. ;YHUZWHYLU[JVTWVZP[PVUHUKÄUHUJPUN
c. Proven track record
d. Identify and get help for people in the know

1. Assess the quality of the response that you received based on what is stipulated by
law of the privacy policy of the institution involved. Get help when needed. Share
your experience. Join a reputable privacy network or association. Consider starting
a small MIL and privacy club
2. Advocate transparency of digital communications companies, and for regulation or
co-regulation in relation to use and abuse of personal data

82. Privacy Shield Framework, www.privacyshield.gov/article?id=11-Dispute-Resolution-and-Enforcement-a-c Accessed on 5 November 2020
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Assessment & Recommendations
Plan group projects to simplify privacy policies of selected companies highlighting
WYVISLTH[PJ HUK ILULÄJPHS JVTWVULU[Z 7HJRHNL HUK WYVTV[L [OL ÄUKPUNZ VUSPUL
Grade the projects.

Topics for Further Consideration
࡛

Transparency of organizational privacy policy

࡛

Financial privacy

࡛

Stimulate public demand for privacy

࡛

Libel and privacy

Resources for this Module
1. Guides
࡛

Cannataci, J. 2016. Getting things done in privacy protection Part 2: Another
dimension of privacy: communal privacy, privacy of the community and personal
privacy. Online article. https://www.privacyandpersonality.org/2016/06/gettingthings-done-in-privacy-protection-part-2-another-dimension-of-privacycommunal-privacy-privacy-of-the-community-and-personality/

࡛

UNESCO Survey on Privacy in Media and Information Literacy with Youth Perspectives,
https://unesdoc.unesco.org/ark:/48223/pf0000258993/PDF/258993eng.pdf.multi

2. Website
࡛

Privacy Shield Framework Programme, US-EU-Swiss,
https://www.privacyshield.gov/welcome

࡛

The International Association of Privacy Professionals (IAPP), www.iapp.org

3. Online resources such as video, games, mobile applications, etc.
࡛

My Data and Privacy Online: A toolkit for young people https://www.lse.ac.uk/myprivacy-uk

࡛

7YP]HJ`ÄSThttps://www.imdb.com/title/tt2008602/?ref_=ttpl_pl_tt

࡛

=0+,6!“Why the Web Is Such A Mess” by Tom Scott, Youtube. Website: https://
youtu.be/OFRjZtYs3wY

࡛

See a full list of resources in UNESCO, Global Survey on Privacy in Media and
Information Literacy, With Youth Perspectives. UNESCO Series on Internet Freedom.
UNESCO, Paris. (2017). https://unesdoc.unesco.org/ark:/48223/pf0000258993.

Books/Articles
“AI and the Future of Privacy,” Michael Deane, Towards Data Science, Posted on
5 September, 2018. Website: https://towardsdatascience.com/ai-and-the-future-ofprivacy-3d5f6552a7c4
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“California Consumer Privacy Act Basics,” Data Brokers. Privacy Rights Clearinghouse. Posted on 6 January, 2020. Website:
“How Much Data Do We Create Every Day? The Mind-Blowing Stats Everyone Should
Read,” Bernard Marr, Forbes, 21 May 2018. A quintillion is a 1 followed by 30 zeroes.
Cannataci, J., Zhoa, B. et al. 2016. Privacy, Free Expression and Transparency:
9LKLÄUPUN[OLPYUL^IV\UKHYPLZPU[OLKPNP[HSHNL7HYPZ<5,:*6
Gunby, M. 2012. Changes to Facebook Privacy Settings: An Information Literacy
Perspective. Syracuse University iSchool.
http://infospace.ischool.syr.edu/2012/12/19/changes-to-facebook-privacy-settings-an-information-literacy-perspective/
https://privacyrights.org/resources/california-consumer-privacy-act-basics.
https://publish.illinois.edu/illinoisblj/2008/11/08/international-personal-data-protection-and-its-redress/
https://www.tandfonline.com/doi/abs/10.1080/17577632.2016.1183283?journalCode=rjml20
https://www.tandfonline.com/doi/full/10.1080/13642987.2020.1783532
“International Personal Data Protection and Its Redress,” Doyle Slifer. Illinois Business
Law Journal. Nov 8, 2008.
“Other legal remedies to prevent and redress serious invasions of privacy,” Serious
Invasions of Privacy in The Digital Era (IP 43). Australian Government: Australian Law
Reform Commission. Posted on Mar 10, 2013. Website: alrc.gov.au/publication/serious-invasions-of-privacy-in-the-digital-era-ip-43/issues-paper-2/other-legal-remedies-to-prevent-and-redress-serious-invasions-of-privacy
࡛

“Right to Privacy: Constitutional Rights & Privacy Laws,” Tim Sharp. Live Science.
Posted on 12 June 2013. Website: https://www.livescience.com/37398-right-toprivacy.html

࡛

The African Union’s data protection convention 2014: A possible cause for
celebration of human rights in Africa? (2016, 13). Taylor & Francis.

࡛

;OLSVUNHYTVM.+79PU(MYPJH!9LÅLJ[PVUVUKH[HWYP]HJ`SH^YLMVYTHUKWYHJ[PJL
in Mauritius. (2020, 6). Taylor & Francis.

࡛

“The Next Big Privacy Hurdle? Teaching AI to Forget,” Darren Shou. Wired. Posted
on 12 June 2019. Website: https://www.wired.com/story/the-next-big-privacyhurdle-teaching-ai-to-forget/
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MODULE 9:
INTERNET
OPPORTUNITIES AND
CHALLENGES

The UN General Assembly

Recognizes "that rapid technological
change affects States in different ways,
and that addressing these impacts, which
depend on States’ national realities,
capacities and levels of development,
requires international and multistakeholder cooperation in order to
beneƂt from opportunities and to address
the challenges arising from this change,
as well as to bridge digital divides".
Resolution: New and emerging technologies and human rights. A/HRC/RES/41/11

BACKGROUND AND
RATIONALE
Participation in and access to the virtual world has become essential for citizens
RIDOODJHJURXSV7KH,QWHUQHWSURYLGHVVLJQLðFDQWRSSRUWXQLWLHVWRLPSURYHOLIH
for all users, and to accelerate progress towards the Sustainable Development
*RDOV,WFDQKDYHSRVLWLYHHσHFWVRQHGXFDWLRQVRFLHW\WKHZRUNLQJZRUOGDQG
economic growth. Increased access to the Internet provides citizens with greater
opportunities in terms of universal access to information, including starting at
a much younger age. Children and young people are increasingly tech savvy,
DQGFDQEHQHðWIURP,QWHUQHWDFFHVVWUHPHQGRXVO\EXWZLWKWKHRSSRUWXQLWLHV
provided by Internet access come concerns related to agency, ethical obligations,
and challenges not faced by previous generations. Risks and threats accompany
this new environment that revolve, in part, around the perceived anonymity of the
Internet. Digital footprints are records and traces left behind when one is using
the Internet. Although people may forget mistakes, the Internet does not - we
leave trails of our online movements and actions, and many commercial as well
as state interests keep and use these records for purposes that we are often
unaware of.
In the past, to varying degrees, measures had been taken to protect minors.
+RZHYHU WRWDO UHOLDQFH RQ SURWHFWLRQ VWUDWHJLHV KDV QRW EHHQ HσHFWLYH LQ
enabling young men and women, and people in general to use the Internet
with care and safety, and for states and companies to observe duties of care.
Media and Information Literacy competencies empower citizens, including
youth, to understand the information ecosystem, enabling them to maximize
WKH EHQHðWV RI HQJDJLQJ LQ RQOLQH DFWLYLWLHV PLQGIXOO\ DQG HWKLFDOO\ ZKLOH
helping them to carefully navigate the associated risks.
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This module discusses the opportunities and challenges for
youth in the virtual world, a space where youth learn and study,
and socialize and play, as well as create and distribute media
and information. Youth are increasingly connected to the
virtual world from a very young age. In many countries, this
generation of youth are actively engaged in the virtual world. It
is necessary then to harness their abilities to better contribute
to education, society, and the economy, both locally and
globally. With advances in technology and increased access
to the Internet at younger ages, youth have increased access
to ideas, voices and spaces that may have been previously
inaccessible. This allows for youth to take a more active role
in core issues related to social and global movements, but
it also means their words and actions are recorded as they
and their viewpoints are still developing and data can be used
to predict and manipulate them without their full awareness
of this. This reinforces the need for youth to understand the
permanence and abuse potential of their digital footprint
and behaviour online. With social media, people of all ages,
not only as consumers but also as producers of knowledge,
engage in debate, dialogue and diverse interactions. One is
not always sure who the public is when sharing messages,
videos, memes, comments and other inputs of the full range
of service providers who are surveilling all of this. This reality
can democratize debate and deliberation but it can also be a
source of concern, stress and misinterpretation, especially as
interactions cross borders, languages and cultures. The advent
of producing, disseminating and believing misinformation is
but one example of this new context, as is the role of digital
communication companies in promoting such.
This module enables educators to engage learners in learning
experiences that will guide them towards an understanding
of their digital footprints, how interactions in the virtual world
have real world implications, and their role, agency and
ethical obligations as digital citizens who participate in global
discourse when accessing, using and creating media and
information on the Internet.
Quality education provides the foundation for sustainable
development and promotes job opportunities and economic
growth. Open Educational Resources (OERs) will be explored
as a resource for youth that promotes economic growth and job
opportunities through increased access to quality resources
IRUHGXFDWLRQDQGWUDLQLQJ(GXFDWLRQDORSSRUWXQLWLHVDσRUGHG
through Internet access and OERs contribute to more inclusive
and equitable education as well as the promotion of lifelong
learning beyond the learning spaces.
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UNIT 1: YOUNG PEOPLE IN THE
VIRTUAL WORLD
DURATION: 3 HOURS

Key Topics
࡛

Web 2.0 and the virtual world

࡛

Internet usage and online habits of children and young people

࡛

International conventions and other instruments relating to children’s rights

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Understand young people’s Internet usage patterns and interests

࡛

Describe general terms and conditions, codes of conduct and privacy issues with
respect to Internet use and surveillance by digital communication companies

࡛

Develop the ability to use educational methods and basic tools to help young
people use the Internet with care, to exercise their rights and to make them aware
of the related opportunities, challenges and risks

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
With easy digitalization and storage of information, and accessibility through a wide
range of devices, the Internet has enormously increased the information resources
available to citizens. Web 2.0 is a shorthand term for aspects of the Internet that facilitate
interaction and user-generated content such as via mobile phone applications. This
\UP[JHUILPUZ[Y\J[LK\ZPUNYLZV\YJLZ`V\JHUÄUKVUSPULZ\JOHZYPNO[ZMYLL]PKLVZ
about the Internet and its expanding features and impact on society.
7V[LU[PHS^H`Z[OH[`V\JHULUNHNLLK\JH[VYZHUKSLHYULYZPUJS\KL!
࡛

Preparing a short presentation which includes as many of the key elements of the
virtual world as possible. Organize discussions in small groups about these key
LSLTLU[Z(ZRLHJONYV\W[VWYLWHYLHUKKLSP]LYHZOVY[WYLZLU[H[PVUVU[OLILULÄ[Z
of Web 2.0, as well as potential harms from to users and service providers alike.

࡛

Asking participants if they use social networks and/or use the web, and if so, how
MYLX\LU[S`(ZR[OLT[VZ\YM[OL^LIZL[\WHWYVÄSLSVVR\WWYVÄSLZVMV[OLYZ
upload and download content from Internet platforms (e.g. Wikipedia), and take
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part in chat rooms, online collaboration, blogging and tweeting. A discussion with
SLHYULYZHM[LY[OPZHJ[P]P[`ZOV\SKMVJ\ZVU[OLLK\JH[PVUHSILULÄ[ZHUKL[OPJHS\ZL
of the web, and its challenges and risks. Write down and discuss some of your
personal concerns when using the web.
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࡛

Working in groups to design and share information about an aspect of education
practice or policy using wiki. This task should be allocated enough time for
Z\ɉJPLU[ LUNHNLTLU[ LN V]LY [OL JV\YZL VM H [LYT ,K\JH[VYZ HUK SLHYULYZ
ZOV\SKKL]LSVWJYP[LYPHMVYHZZLZZPUN[OL^PRP»ZLɈLJ[P]LULZZHWWYVWYPH[LULZZHUK
impact on participating trainees.

࡛

Asking participants to organize themselves into small groups. Each group should
KPZJ\ZZHUKSPZ[H[SLHZ[Ä]LTHPUHJ[P]P[PLZ[OL`[OPUR`V\UNWLVWSLLUNHNLPUVU
the Internet. Ask them to rank the importance of these activities on a scale from
1 to 5. Each group should present the outputs of their discussions, explaining
OV^[OL`VYNHUPaLK[OLTZLS]LZHUK^OH[PUÅ\LUJLK[OLKLJPZPVUZ[OL`[VVR;OL
educator should then present actual statistics (prepared prior to this session and
IHZLK VU L_PZ[PUN YLZV\YJLZ HIV\[ JOPSKYLU»Z \ZL VM [OL 0U[LYUL[ PM Z\JO ÄN\YLZ
are available. Compare the outputs of the group work with what actual statistics
ZH`+PZJ\ZZ(YL[OLYLZ\YWYPZLZ&(YL[OLYLZ[H[PZ[PJZHIV\[0U[LYUL[\ZLZWLJPÄJ
to your region or country? If not, what are the implications? Discuss what can be
done about the absence of such statistics.

࡛

Discussing the extent to which young people use the web for educational purposes,
watching news, participating in their country’s political process, learning more
HIV\[HUKPU[LYHJ[PUN^P[OWLVWSLMYVTKPɈLYLU[J\S[\YLZL[J(YL[OLYLZPNUZVM
high levels of such usage? What can be done to motivate young people to use
the web positively? Ask educators or learners (in small groups or individually) to
prepare a short lesson related to their subject area, integrating use of the Internet
into the lesson. The lesson should demonstrate not only how the objectives of the
lesson can be achieved through use of the Internet, but also how the educators
can motivate the learners in this way.

࡛

Discussing with participants the general terms and conditions, codes of conduct
HUKWYP]HJ`YLN\SH[PVUZVMKPɈLYLU[0U[LYUL[HWWSPJH[PVUZ;OLULUJV\YHNL[OLT[V
develop a model code of conduct, focusing on the use of Internet by children and
young people.

࡛

(UHS`ZPUNJOPSKYLU»ZVUSPULJVUK\J[HUK[OLPYWYVÄSLZ!SLHYULYZ^VYRPUNPUNYV\WZ
investigate Internet usage of children aged 6 – 17. Group reports should highlight
the extent of Internet use and what children use it for and compare this with parental
knowledge and use of the Internet. What opportunities and challenges does the
Internet present for children and parents?

࡛

Organizing a discussion around a clause in the Human Rights Declaration, the United
Nations Convention on the Rights of the Child, the United Nations Security Council
Resolution 2250 on youth, peace, and security or in other related international or
legal instruments in your country or region. The discussion should be related to
use of the Internet and young people – the right to information, free expression,
participation, protection of minors, and the role of parents, governments and civil

Module 9: Internet Opportunities and Challenges

society in these contexts. Discuss these issues individually and then consider how
they are related. Freedom of expression and the right of access to information
ZOV\SK UV[ JVUÅPJ[ ^P[O WYV[LJ[PVU -YLLKVT VM L_WYLZZPVU HUK [OL YPNO[ [V
PUMVYTH[PVU ZOV\SK UV[ IL ZHJYPÄJLK MVY WYV[LJ[PVU 9LÅLJ[ VU ^O` :OV\SK NPYSZ
and boys have equal access to information, the Internet and new technologies?
What is happening in your region? How can this be addressed? Ask learners to
prepare a short poem on certain freedoms and rights and the need to protect
minors.
࡛

Ask learners if ‘free’ services online are really free and why? Who do they think is
paying and with what? In this dialogue identify how surveillance business models
[YHJR\ZLYZHJYVZZTHU`KPɈLYLU[ZLY]PJLZHUKTPUL[OLZLKH[H[VZLSS[VJSPLU[Z
ZLLRPUN[VZ\I[S`PUÅ\LUJLJVUZ\TLYVYLSLJ[VYHSILOH]PV\YPU]LY`[HYNL[LK^H`Z

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

UNIT 2: CHALLENGES AND RISKS
IN THE VIRTUAL WORLD
DURATION: 3 HOURS

Key Topics
࡛

Understanding the challenges and risks of Internet use

࡛

Empowerment and ethical obligations when using the Internet

࡛

Privacy and security

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZZOV\SKILHISL[V!
࡛

List and describe the challenges/risks of Internet use and where they are most
likely to occur
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࡛

Develop knowledge about risks and threats that potentially accompany newly
developed Internet applications

࡛

Understand the interdependencies between users’ behaviour and the likelihood
VM [OLT ILPUN H ]PJ[PTZ VY H WLYWL[YH[VYZ VM HI\ZL VY HU \UJVUZJPV\Z LɈLJ[ VM
interests that pay for opportunities to precisely tweak or nudge users towards
certain values or behaviours

࡛

Apply this knowledge to enable educators and learners to use the Internet with
greater awareness of the environment and businesses underpinning it, as well as
with enhanced awareness of own rights and care about the rights of others

࡛

+LÄUL[OLKPɈLYLUJLIL[^LLUWYP]HJ`HUKZLJ\YP[`VUSPUL

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical approaches
are possible. Please review the list in Part 1 and decide which approach to apply to the
suggested Activities below and others that you may formulate.
Challenges and risks related to online content
Adapted from Youth Protection Roundtable Tool Kit – Stiftung Digitale Chancen 2009
User of this Media and Information Literacy Curriculum, when contemplating how stakeholders
should seek to tackle the list of online challenges and risks below, should recollect the nonexhaustive list of international norms concerning human rights as may be appropriate. User
should research and consider other international norms framework as appropriate.
i. International Covenant on Civil and Political Rights (ICCPR), https://www.ohchr.org/EN/
ProfessionalInterest/Pages/CCPR.aspx
ii. Article 19 of the Universal Declaration on Human Rights, https://www.un.org/en/aboutus/universal-declaration-of-human-rights
iii. United Nations Resolution A/HRC/32/L.20 on “The promotion, protection and enjoyment
of human rights on the Internet”, https://undocs.org/A/HRC/32/L.20
iv. United Nations Resolution A/RES/64/211 on “Creation of a global culture of cybersecurity
HUK[HRPUNZ[VJRVMUH[PVUHSLɈVY[Z[VWYV[LJ[JYP[PJHSPUMVYTH[PVUPUMYHZ[Y\J[\YLZ¹https://www.
un.org/en/ga/search/view_doc.asp?symbol=A/RES/64/211
v. United Nations A/74/486 “Report of the Special Rapporteur on the promotion and
protection of the right to freedom of opinion and expression” in the context of tackling hate
ZWLLJOVɊPULHUKVUSPULhttps://undocs.org/A/74/486
vi. United Nations A/HRC/39/29 “Report of the United Nations High Commissioner for
Human Rights” on “The right to privacy in the digital age”, https://undocs.org/A/HRC/39/29
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vii. United Nations Development Group Data Privacy, Ethics and Protection: Guidance Note
on Big Data for Achievement of the 2030 Agenda, O[[WZ!\UZKN\UVYNZP[LZKLMH\S[ÄSLZ
<5+.F)PN+H[HFÄUHSF^LIWKM
(NLPUHWWYVWYPH[L JVU[LU[! The Internet provides a wealth of content for all groups of
users. Mainstream interests are served as well as special interest groups. Nevertheless, not
all content should be accessible by children and young people. So, it has to be carefully
decided which content is appropriate to which age group. Special attention should be given
to content that is not illegal in general but might harm younger users. Age-inappropriate
content like pornography might especially harm younger children when exposed to it
unintentionally. The risk of viewing age-inappropriate content can result from the user’s own
conduct when searching for it deliberately, as well as stumbling across it without intending
[VVYÄUKPUNP[ILJH\ZLYLJVTTLUKLK[V[OLTI`HUH[[LU[PVUZLLRPUNHSNVYP[OTHUKIHZLK
on data analysis of the potential targeted persons.
Content that is not appropriate for all age groups might be provided for commercial reasons
but can also be generated by users themselves. Access to the former might be restricted
to closed user groups only, while user-generated content is mostly publicly available and
therefore needs special attention. Since today many children and young people have a mobile
WOVULZ^P[OT\S[PTLKPHM\UJ[PVUHSP[PLZHUKHJJLZZ[V[OL0U[LYUL[H[[OLPYÄUNLY[PWZP[T\Z[
be considered that they might access age-inappropriate content when on their own and
without an adult for guidance at their side. Mobile devices also enable children to produce
their own digital content in any life situation, thus contributing to the increasing volume of
user-generated content.
0SSLNHSJVU[LU[Z\JOHZJOPSKHI\ZLJVU[LU[!;OL[`WLVMJVU[LU[JSHZZPÄLKHZPSSLNHSKLWLUKZ
foremost on national laws, although some type of content is outlawed in most countries.
Nevertheless, illegal content is available and can be accessed unintentionally or deliberately
by children and young people. Attention should also be paid to children and young people
as potential victims of illegal content, e.g. by taking and publishing pictures or videos of child
sexual abuse.
3HJRVM]LYPÄJH[PVUVMJVU[LU[! Given that content available through the Internet is often
UV[]LYPÄLKI`HUPUKLWLUKLU[ZV\YJLP[PZPTWVY[HU[[OH[`V\UNWLVWSLSLHYU[VYLHKJVU[LU[
with a critical eye and not take everything that is said at face value. User-generated content,
characteristic of the Web 2.0 environment, can often be partial, biased or inaccurate. Younger
users need to be aware of the dangers of simply believing anything they read online.
0UJP[LTLU[VMOHYT! There are many sites on the web inciting users to harm themselves
(e.g. websites promoting suicide or anorexia). With Web 2.0 and the increasing possibilities
to publish users’ own content, the risk of being exposed to content inciting harm is growing.
In particular children and young people are in many cases not able to make a realistic
assessment of the risks arising from following the instructions given in such websites. Young
people and adults alike should know when algorithms recommended ever-increasing harmful
content simply to keep them engaged and yielding data as well as absorbing advertising and
V[OLYRPUKZVMWHPKJVU[LU[LNI`ZLJYL[S`ZWVUZVYLKPUÅ\LUJLYZ
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0UMYPUNLTLU[VMO\THUYPNO[ZKLMHTH[PVU! In the anonymity of the web, hatred against
certain population groups or individuals can easily be widespread. In addition, one can presume
[OH[WLVWSLVM[LUHJ[KPɈLYLU[S`VUSPUL^OLU[OL`KVUV[OH]L[VMHJL[OLPYJV\U[LYWHY[ZVY
victims directly and therefore are not immediately confronted with the consequences of their
conduct. Thus, the risk of infringement of human rights and being a victim of defamation is
much more possible online than in reality. Such content can be harmful to children and young
WLVWSL^OVZLVWPUPVUZTPNO[ILPUÅ\LUJLKI`TPZSLHKPUNPUMVYTH[PVU
0UHWWYVWYPH[L HK]LY[PZLTLU[ HUK THYRL[PUN [V JOPSKYLU! Inappropriate advertisement
means the risks of receiving or being exposed to advertising for products and/or services
that are inappropriate to children. The more users give away private information (i.e. name,
age or gender), the more likely they are to receive advertisements or be asked to participate
in lotteries. Since children are in many cases unaware of the consequences of typing their
names into forms and boxes on the web, they are at risk. Considering the high penetration
rate of mobile phones among children and young people, attention should also be paid to
this additional channel for the dissemination of advertisements. Younger children are most
vulnerable to manipulation by any advertising and need particular preparation about this
content targeting them.
7YP]HJ`! Once published on the web, content can spread rapidly around the world and
YLTHPUPUL_PZ[LUJLPUKLÄUP[LS`<ZLYZHUKPUWHY[PJ\SHYJOPSKYLUHUK`V\UNWLVWSLHYLVM[LU
unaware of the short- and long-term consequences of publishing texts and pictures they may
not want to make available publicly later. Data stored on a server or a platform can be easily
accessed by others and people may not be aware of how unprotected their personal data
can be. It is important when using the Internet that people fully understand the environment
they are working in. See more on Privacy in Module 8. Even data collected without being
entered explicitly can be used adversely by the data harvesters themselves or those who
hack their systems.
*VW`YPNO[PUMYPUNLTLU[! Copyright infringement is a risk mostly related to the conduct of
users themselves. Irrespective of whether a copyright has been infringed deliberately or
accidentally, the infringement is seen as fraud by the holder and puts the violator at risk
of penalty. At the same time, young people and adults alike should know about ‘fair use’
Creative Commons possibilities for reusing content or circulating their own, as well as the
ownership claims to personal data by digital communication companies and provide social
media platforms as their business proposition.
Risks related to online contact
Adapted from Youth Protection Roundtable Tool Kit – Stiftung Digitale Chancen 2009
/HYTM\SHK]PJL! Forums, blogs and other contact-related areas of the Internet provide a
platform for the exchange of information and advice between users. This can be valuable
assistance, but can also facilitate contact with inappropriate or even more harmful advisors,
including, for example, when corporate algorithms recommend joining groups dedicated to
anti-social causes like idealized body types and facial features. The risk of receiving harmful
advice, in particular for children and young people, is greater in social community platforms
or other Web 2.0 applications than on regular websites.
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0KLU[P[`[OLM[! This refers to getting hold of, and making use of, other people’s electronic
identity (e.g. username and password) with the intent to commit commercial or other fraud
HUK[VILULÄ[MYVTP[PZJHSSLKPKLU[P[`[OLM[0KLU[P[`[OLM[PZHNYV^PUNYPZRHZ[OLU\TILY
of virtual identities is increasing with the number of people online and particularly those
using personalized services. It can result from poor password protection, or poor security
by companies as regards hackers.
4VUL`[OLM[WOPZOPUN! Phishing refers to the process of harvesting bank details, in particular
WLYZVUHSPKLU[PÄJH[PVUU\TILYZ705ZHUK[YHUZHJ[PVUH\[OLU[PJH[PVUU\TILYZ;(5Z^P[O
the intent to ransack other people’s bank accounts. Young people may not recognize a fake
website, and give away their bank details.
*VTTLYJPHS MYH\K! Commercial fraud happens when sellers pretend to sell goods or
services which, after payment, either do not show the promised attributes or are not delivered
at all. It can also result from identity theft and phishing. Another source of commercial fraud
can be the sale of digital services (e.g. a ring tone) at an unreasonable and unfair price, often
bound to a permanent subscription to the service that was not intended by the buyer. In the
majority of cases, users (and in particular young people and children) are unaware of the
consequences of such contracts concluded online.
.YVVTPUN! Grooming refers to paedophiles using the Internet as a means to contact
children and young people while concealing their adult identity. They often build their strategy
on children’s longing for friendship and familiarity. All areas of the Internet that provide
platforms for personal contact and exchange are likely to provide a basis for grooming
attacks. As mentioned before, the mobile phone (as an additional device to contact others
and to access social networks) should be taken into strong consideration here, especially
as children look at their mobile phone as a particular part of their private life and are often on
their own when using it. Thus, with the increase of mobile communication technologies and
social networks, the risk of falling prey to a grooming attack and then accepting a dangerous
invitation has become much greater.
)\SS`PUN!=HYPV\Z[`WLZVMI\SS`PUNJHUILZPTWSPÄLKI`[OL0U[LYUL[K\L[V[OLHUVU`TP[`
provided by the medium. Children and young people, in particular, risk being both victims
VMI\SS`PUNHUKVɈLUKLYZ/LUJLI\SS`PUNPZYLSH[LK[VVUL»ZV^UJVUK\J[HZ^LSSHZ[V[OL
conduct of others. Even though publishing content like defamatory pictures can be part
VMI\SS`PUN[OLWOLUVTLUVUPZJOPLÅ`YLSH[LK[VVUSPULJVU[HJ[:PUJLTHU`JOPSKYLUHUK
young people have a mobile phone equipped with a digital camera, bullying is becoming
easier.
+PZJSVZPUNWYP]H[LPUMVYTH[PVU!>OLUZL[[PUN\WHWYVÄSLVUHZVJPHSJVTT\UP[`WSH[MVYT
users are invited to disclose private information to present themselves to the community.
Also, in chat rooms and forums users may disclose private data to others, such as their
address or telephone number. Young people in particular, are unable to foresee the
consequences of publishing their private data. They are often unaware that a chat room is
not a private but a public area.
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7YVÄSPUN!>P[O[OLPUJYLHZPUNU\TILYVMWYVÄSLZHWLYZVUJHUW\ISPZOVUKPɈLYLU[WSH[MVYTZ
there is a greater risk that personal data published on one platform will be merged with data
published on other platforms, sold to data brokers or given away elsewhere (e.g. in polling
VYYHɊLZ;O\ZWYVÄSLZHYLJYLH[LK[OH[THRLP[WVZZPISL[VKPYLJ[S`HKKYLZZ[OLWLYZVU^P[O
potentially unwanted content, services and advertisements.
Do users know what ‘accept cookies’ really means when they visit a website or service?
7YVÄSPUNJHUILJHYYPLKV\[MYVT[OL^LIZP[L^OLUWLYZVUHSKH[HHYLKPZWSH`LKW\ISPJS`I\[
HTVYLKHUNLYV\ZWYHJ[PJLPZ^OLUWYVÄSLZVM\ZLYZVY[OLPYWHY[PHSWYVÄSLZHYLOHY]LZ[LK
from the database behind the website and sold by the platform provider to third parties.
Some online platforms have arrangements with other online services to get access to users’
data, even when the users do not use their platform (or its subsidiaries).
࡛

Educator should guide learners to research and consider other international norms
framework as listed below. Pay close attention to the key recommendations and
action points in each of these documents. Is your country a signatory to the covenant
mentioned below and other related conventions? Do the United Nations resolution,
reports and guides relevant to your country? Are the recommendations and actions
points being implemented in your country? Research these and ask why, why not or
^P[O^OH[LɈLJ[&>OVHYL[OLRL`Z[HRLOVSKLYZVU[OLZLPZZ\LZPU`V\YJV\U[Y`&+V[OL`
exist? How is civil society engaged in these processes? Are they consulted? Are they
involved in the implementation, monitoring and decision-making? Are youth, women
and various marginalize groups involved in the process? Why not? What can be done?
 International Covenant on Civil and Political Rights (ICCPR), https://www.ohchr.org/
EN/ProfessionalInterest/Pages/CCPR.aspx
 Article 19 of the Universal Declaration on Human Rights, https://www.un.org/en/
aboutus/universal-declaration-of-human-rights
 United Nations Resolution A/HRC/32/L.20 on “The promotion, protection and
enjoyment of human rights on the Internet”, https://undocs.org/A/HRC/32/L.20
 United Nations Resolution A/RES/64/211 on “Creation of a global culture of cybersecurity
HUK [HRPUN Z[VJR VM UH[PVUHS LɈVY[Z [V WYV[LJ[ JYP[PJHS PUMVYTH[PVU PUMYHZ[Y\J[\YLZ¹
https://www.un.org/en/ga/search/view_doc.asp?symbol=A/RES/64/211
 United Nations A/74/486 “Report of the Special Rapporteur on the promotion and
protection of the right to freedom of opinion and expression” in the context of tackling
OH[LZWLLJOVɊPULHUKVUSPULhttps://undocs.org/A/74/486
 United Nations A/HRC/39/29 “Report of the United Nations High Commissioner for
Human Rights” on “The right to privacy in the digital age”, https://undocs.org/A/
HRC/39/29
 United Nations Development Group Data Privacy, Ethics and Protection: Guidance
Note on Big Data for Achievement of the 2030 Agenda, https://unsdg.un.org/sites/
KLMH\S[ÄSLZ<5+.F)PN+H[HFÄUHSF^LIWKM
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࡛

It is important to understand what is meant by harmful online content. International
O\THU YPNO[Z SH^ ZWLJPÄLZ H U\TILY VM HJJLW[HISL YLZ[YPJ[PVUZ \WVU MYLLKVT VM
L_WYLZZPVU¶WHY[PJ\SHYS`^OLUMYLLKVTVMZWLLJOJVUÅPJ[Z^P[OV[OLYYPNO[Z,_HTWSLZ
of matters that might be restricted include incitement to violence or racial hatred, child
and sex images. In each case, international law stipulates that restrictions should be
ÄULS`KL[HPSLKHUKZ\WLY]PZLKI`[OLJV\Y[Z/V^L]LY[YLHKPUNVUZLUZP[P]P[PLZ^OPJO
are not per se related to human rights, should not be regarded as harm as such. If this
were the case, expressions against a musical style could be taken as harming its fans,
L[J;YPNNLYPUNZOVJRHUKVɈLUJLPZUV[VUP[ZV^ULUV\NO[VJVUZ[P[\[LOHYTPU[LYTZ
of international standards. Against this background, organize a learning space debate
HIV\[[OLZLPU[LYUH[PVUHSZ[HUKHYKZHUKOPNOSPNO[L_HTWSLZVMKPɈLYLU[[`WLZVMJVU[LU[
including those that might fall in a grey area.

࡛

0[PZPTWVY[HU[[VH]VPKHZZ\TPUN[OH[WV[LU[PHSOHYTPZHJ[\HSOHYT;OLLɈLJ[ZVMJVU[LU[
on society are much more complex than the commonly-held stimulus-response model
Z\NNLZ[Z-PYZ[HZ[OL[OLVYPZ[:[\HY[/HSSZOV^LKKPɈLYLU[WLVWSLYLZWVUKKPɈLYLU[S`¶
HJJLW[PUNYLQLJ[PUNVYULNV[PH[PUNTLHUPUNZHUKWYVJLZZPUNH[JVNUP[P]LHɈLJ[P]LHUK
WYHJ[PJHSSL]LSZPUKPɈLYLU[^H`Z:LJVUK[OLYLPZH^PKLHYHUNLVMWVZZPISLPTWHJ[Z
such as legitimation and reinforcement, as well as framing and agenda-setting, which
are all much more subtle than cases of content that triggers fear, arousal, hope or anger.
In this context, nuance is needed in order to understand and react based on more than
the apparent intrinsic harm that a given text may lead to. MIL is one way to identify when
potential harm might result in real harm. For example, MIL can also provide insights as
to the conditions when speech can actually have dangerous impact and needs to be
addressed urgently, compared to other contexts. Such skills draw from the Rabat Plan
on countering hate speech, which draw attention to looking at key features such as
[OLZ[H[\ZHUKPUÅ\LUJLVM[OLZWLHRLY[OLZWYLHKVM[OLZWLLJO[OL]VSH[PSP[`VM[OL
context, etc. MIL can also assist with understanding the role of digital communications
JVTWHUPLZPU[OLHTWSPÄJH[PVUHUKYLWL[P[PVUVMJVU[LU[PUJS\KPUN¸KVN^OPZ[SLZ¹^OPJO
are seemingly legitimate but which can constitute content that is actually a coded call
for harmful action.
 Ask educators to share any experience that they or a friend has had with any one of
the challenges outlined above regarding potentially or really harmful content. How did
[OL`KLHS^P[OP[&>OH[^HZ[OLÄUHSV\[JVTL&>OH[SLZZVUZKPK[OL`SLHYU&

࡛

Consider, for example, identity theft, monetary theft/phishing, infringement of human
rights or any other abuse on the Internet. Through research, or using resources provided
in this Media and Information Literacy Curriculum, identify and list steps to be taken and
exact characteristics that educators and learners should look for to recognize fraudulent
online requests for information, fraudulent websites, and content that breaches human
rights. Resources used for this activity should be practical and represent real cases as
far as possible. Educators could carry out this activity for all the risks listed above.

࡛

In the context of the COVID-19 pandemic, do an online search of the wealth of medical
(or other category) information available on the Internet. Can medical websites help you
diagnose any health problems you are having? Is it safe to take actions concerning your
health based on advice from the web? List and discuss the main ways to determine the
authenticity and authority of a medical website.
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࡛

If you are part of a social network, carry out a search for your name using DuckDuckGo,
Google, Yandex, Baidu, or other search engines. How much personal information
HIV\[`V\PZH]HPSHISLPU[OLW\ISPJKVTHPU&*HU`V\Z[PSSÄUKPUMVYTH[PVUHIV\[`V\
that you had deleted from your social network? Which of the risks mentioned above
is this related to?

࡛

Take an extract from Facebook’s Statement of Rights and Responsibilities, Article
2, ‘Sharing Your Content and Information’ (or from any other social network or even
software that comes with your computer). In small groups, analyse whether the extract
`V\ ZLSLJ[LK TH` OH]L HU LɈLJ[ VU ZVTLVUL»Z WYP]HJ` HUK WVZZPIS` ZLJ\YP[` /V^
can users control the content posted about them online? Analyse and discuss who
holds the copyright for certain types of content (photos, videos, etc.) posted on social
networks or on the web. See more about privacy in Module 8.

࡛

Discuss the asymmetry between what users can recall about themselves, their history
and geography, and what Internet companies know about them.

࡛

Examine the United Nations Convention on the Rights of the Child. It sets out the basic
O\THU YPNO[Z [OH[ JOPSKYLU L]LY`^OLYL OH]L! [OL YPNO[ [V Z\Y]P]HS" [V KL]LSVW [V [OL
M\SSLZ["[VWYV[LJ[PVUMYVTOHYTM\SPUÅ\LUJLZHI\ZLHUKL_WSVP[H[PVU"HUK[VWHY[PJPWH[L
fully in family, cultural and social life. Are there Convention articles that require the
development of appropriate guidelines for protecting children from information and
material that could harm their well-being?

࡛

The International Telecommunication Union’s Technology Watch Report 10 has argued
that the need to address the concerns of privacy and security is the No. 1 priority to
improve life in the digital world and on the Internet (ITU 2009). The absence of robust
security inevitably presents a risk to all systems and processes that rely on electronic
communication (ITU 2006). Weak or absent security leads to growing occurrences of
cybercrimes. Some have argued that ‘access to communication is useless if peace and
safety online cannot be guaranteed…’, and proposed that we should see the digital
^VYSKHZHºNH[LKJVTT\UP[`^OLYL\ZLYZTH`OH]L[VZHJYPÄJLJLY[HPUMYLLKVTZHUK
anonymity in return for better security…’ (ITU News)

However, many activists for freedom on the Internet are concerned about government
interference and control. There is growing concern that the Internet is becoming a
closed controlled space rather than an open public-interest space and is increasingly
dominated by governments and corporations. It may be that for some governments
and businesses, security is the dominant concern, while this is not the case for many
citizens. The right to privacy, which is supported by anonymity and encryption, is
seen as important to avoid persecution for certain views, to ameliorate the tracking of
surveillance business models, and to not open back doors to cybercriminals.
 Discuss the statements in quotes above. Do you think governments need to take
steps to make the virtual world more secure? Why or why not?
 +V `V\ HNYLL [OH[ WYP]HJ` ^PSS OH]L [V IL ZHJYPÄJLK [V ZVTL L_[LU[ PU ZVTL
situations? What are some of the implications? What would happen if the Internet
were controlled by any one country or region of the world?
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࡛

Carry out a search on several types of tools being used for Internet security –
LUJY`W[PVU" WHZZ^VYK WYV[LJ[PVU" TVUP[VYPUN [OL KPZJSVZ\YL VM ZLJ\YP[` IYLHJOLZ
I` NV]LYUTLU[Z HUK JVTWHUPLZ [OH[ HYL OHJRLK +PZJ\ZZ [OLPY ILULÄ[Z HUK
disadvantages.

࡛

Select any social network website or software that you use. Experiment with the
privacy settings. Search in the ‘terms of use’ for the terms ‘privacy and security’. Do
`V\[OPUR[OH[[OLWYP]HJ`ZHMLN\HYKZHYLZ\ɉJPLU[[VOLSW`V\H]VPKZVTLVM[OL
risks described in this section (see boxes on risks related to Internet content and
contact)? What are some of the repercussions when you put the privacy settings
to the maximum level? See more about privacy in Module 8 and social media in
Modules 7 and 11.

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

UNIT 3: LEARNING, NETWORKING
AND SOCIAL ENGAGEMENT ONLINE
DURATION: 8 HOURS

Key Topics
࡛

Networked learning

࡛

Social engagement

࡛

Critical media and information literacy

࡛

Social media usage, consumption, production and engagement

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
࡛

Understand the motivations of learners to engage in social media, and also consider
some of the methods, techniques and ways that they use social media
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࡛

Analyse how learners network, if they are fully cognizant of their networking, and
the value they place on networking

࡛

Examine how learning can take place through focusing on social media and
networking online

࡛

Develop some learning activities connected to social media engagement

࡛

Evaluate how social engagement takes place in and through social media and
UL[^VYRPUNVUSPULHUKPM[OPZZVJPHSLUNHNLTLU[OHZHZPNUPÄJHU[LɈLJ[VU[YHPULLZ
their learning and their lives

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Social media is widely used around the world. There is a proliferation of social
media outlets, applications and services, many of which are without subscription
costs to users, whose data is used, sold and bought by data brokers and paying
HK]LY[PZLYZ;OLZLOH]LZPNUPÄJHU[UL[^VYRPUNWV[LU[PHSMVY[OLLK\JH[PVUHSZLJ[VY83.
At the same time, users must be aware that such potential comes at a cost to their
privacy and hence their agency as autonomous individuals in control of the content
they receive. Notwithstanding such practices, networking at a normative level
should be about peer leverage and community-building and a way to enhance
social and learning capital through ICTs and their providers. See Modules 7 and 11
for more on social media. This Unit focuses more on learning and networking
for social change through social media.

࡛

Mira (2017) emphasizes the following elements to enhance connected learning and
educating:
 COLLABORATION: Connected educators work collaboratively.
 CURIOSITY: Connected educators bring an inquiry mindset to learning space
practice.
 COURAGE: Connected educators give up some of their control over the learning
experience.
 CIVIC ENGAGEMENT: Connected educators engage learners in public life.
 CARE: Connected educators share their interests and learning with trainees.

࡛

Social media can be used in a number of ways to enhance learning. West (2019)
documents several activities that could help connect learners with others to
augment interactions and learning, including:
 Use a Facebook Page to broadcast updates and alerts

83. See https://www.commonsense.org/education/top-picks/social-networks-for-students-and-teachers
and https://www.techlearning.com/tl-advisor-blog/25-social-networks-media-sites-for-education.
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 Use a Facebook Group to stream live lectures and host discussions
 Use Twitter as a class message board
 Use Instagram for photo essays
 Create a learners’ blog for discussions
 Assign blog posts as essays
 *YLH[LHJSHZZZWLJPÄJ7PU[LYLZ[IVHYK
 Create interest-based Facebook Groups
 Create a social media crisis strategy (for emergencies)
Keep in mind that you are not just talking to users but to the digital platforms themselves.
࡛

Organize a debate with educators and learners around one or both of the following
two sets of arguments. Appoint groups of learners who will document and prepare
a brief report of the outcomes of the debate and decide if it is worth submitting to
education authorities.
 The contemporary context includes social media and networked opportunities
HUK LUNHNLTLU[ ^OPJO JHU IL ILULÄJPHS HUK L]LU JYP[PJHS MVY PUZ[Y\J[PUN HUK
learning. However, the existence of new and networked learning does not infer that
LK\JH[PVU^PSSILLɈVY[SLZZS`LUOHUJLKVYMYLLMYVTKH[HTPUPUNHUKTHYRL[PUN
;OLPZZ\LVMZVJPHSLUNHNLTLU[YLX\PYLZZLYPV\ZYLÅLJ[PVUHUKHJJVTWHUPTLU[
throughout the educational process.
 Beyond the entertainment and leisure aspects of social media, there is an
increasing body of research on social media and learning that is connected to social
engagement. The question is what kind of engagement, and what the impact is
(Jenkins, Shresthova, Gamber-Thompson, Kligler-Velenchik & Zimmerman, 2016).
Does social media networking enhance, for example, citizen participation and
learning in a critical way? [See also Module 5 on Audiences and Global Citizenship]

࡛

This activity is for educators or learners with an advanced background in this area.
Guide learners to develop and present a series of public or online lectures on
basic video for other educators in their community, country or region, based on the
arguments below:
 Some of the debates related to social media usage, production and engagement
also centre on misinformation and conspiracy theories and the need for critical
media and information literacy in order to make sense of the world84. Thus,
educators need to be concerned about how they learn to use social media
and social engagement through online networking, and, importantly, how to
understand what they are doing, what they are being exposed to, and what
their interaction may become. While social media has, to a certain degree,
democratized communications, it has presented a multitude of surveillance,
privacy and power-related concerns.

:LL*HYY*\LY]V +HYVZ "*HYY+HYVZ*\LY]V ;OtZtL
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࡛

Guide educators to search for the detail of the ChicagoLX (2019) research
which found that “connected learning experiences improved learner educational
mindsets, attitudes towards persistence, openness to iteration, and growth in
critical thinking, and it was positively associated with increased test scores”. The
study recommends connecting Interests, Relationships and Opportunity in order
to cultivate learning:
 Organize learning space discussion with actual learners in schools, community
centres/settings, or online. The discussion should be a sort of informal focus
NYV\WLSPJP[PUNSLHYULYZ»MLLKIHJRHIV\[^OL[OLY[OL`PKLU[PM`^P[O[OLÄUKPUNZVY
not, if it aligns to their own experiences, and what they think needs to be done in
respect to use of social media for learning.

࡛

Explore social media guides such as ‘Educating and Learning with Twitter’ that
promote the use of social media in learning spaces.

Discuss with educators if they have ever used these guides. What were their
experiences? What are some advantages and disadvantages? What support do they
need from educational authorities or the social media companies themselves, if any?
>OH[HYL[OLJVTWHUPLZ»PU[LYLZ[ZPUVɈLYPUN[OLPYZLY]PJLZHUKHK]PJLPU[LYTZVMOV^
they make their money?
࡛

Develop a poster outlining how networked your classroom/school/community is.
The Media Smarts document on the following link, may be useful in helping you
to frame and undertake this activity (O[[WZ!TLKPHZTHY[ZJHZP[LZKLMH\S[ÄSLZ
publication-report/summary/ycwwiii_connected_to_learn.pdf).

࡛

The poster will require some consultation and research. Survey the members of
your sample (learning space/community), and develop a methodology to determine
the following:
 Who are the participants, and what are their identities (i.e., age, gender, other
pertinent identity markers)?
 What is the context? (i.e., where, what type of school, what conditions,
language, etc.?)
 What types of social media are used, how much, when and why?
 What types of support and guidance do learners receive from their educators
and/or parents?
 What are the challenges in accessing social media?
 What are the implications of using social media providers?
 What networks are developed through social media usage? Are these networks
ILULÄJPHSMVYSLHYUPUNLUNHNLTLU[ZVJPHSZVSPKHYP[`ZVJPHSPaH[PVUL[J&,SHIVYH[L
 Does networking through social media lead to ‘smarter’ learning? If so, how?
 /V^KVLZLK\JH[PVUHɈLJ[`V\YSLHYUPUNHUKUL[^VYRPUN[OYV\NOZVJPHSTLKPH&
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࡛

;OPZ JHU IL H TPUPYLZLHYJO WYVQLJ[ 0[ ^PSS YLX\PYL ZVTL YLÅLJ[PVU [V KL]LSVW
questions and organize the analysis, in addition to developing the poster. An
important part of the exercise will be to problematize and interrogate the meaning
of social media networking, including the relationship between social media usage,
engagement and production, and learning.

࡛

Create a social media message board for learners, with attention to curation
options. Focus messages and debate and seek to engage learners through active
WHY[PJPWH[PVU+L]LSVWN\PKLSPULZVU\ZHNLHUKJVUZPKLYYLZWLJ[JVUÄKLU[PHSP[`
privacy, moderation, archiving data, and how it will be possible to determine the
X\HSP[`VMKLIH[LHUKPU[LYLZ[VMWHY[PJPWHU[Z(UL_HTWSLVMHZWLJPÄJ[VWPJJV\SK
IL[OLLɈLJ[VM*6=0+ VUSLHYULYZH[[OLLK\JH[PVUHSZVJPHSLJVUVTPJOLHS[O
and community levels.
Document during a one-week period how much time is spent on social media,
with whom, and for what purpose. Have learners discussed what they found most
valuable about the online engagement? Do they connect with people they know
well or people outside their immediate circle? Do they engage in dialogue with
others, on what subjects, and how? Do they prefer to engage with only like-minded
people or with a range of perspectives, and do they feel that their opinions change
owing to the diverse perspectives to which they are exposed? Did they see any
impact on content and advertising they began receiving elsewhere?

Assessment & Recommendations
࡛

Have learners self-evaluate in relation to the impact of social media engagement
(develop a questionnaire to do so or have them write a short narrative on the topic)

࡛

Develop a quantitative instrument to gauge how much time learners spend on
social media as well as in what areas

࡛

Present projects where networking is a key component, thus emphasizing
cooperation and collaboration

࡛

Encourage networking outside the immediate community (be vigilant to ensure
that proper privacy and security safeguards are in place). See more about privacy
in Module 8

࡛

Have learners undertake a critical analysis of diverse social media outlets, what
they like and dislike, what they would change, what the implications are for using
them, etc.
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UNIT 4 MEDIA AND INFORMATION
LITERACY FOOTPRINTS: MORE ON
MANAGING YOUR ONLINE PRESENCE:
DURATION: 2 HOURS

Key Topics
࡛

What is media and information literacy (MIL) footprint?

࡛

How MIL footprint relates to digital footprint?

࡛

Why promote MIL footprints?

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Describe what is a MIL footprint and understand the relevance of leaving MIL
footprints online

࡛

List and explain what is meant to create and monitor MIL footprints online

Demonstrating MIL as it Happens
To understand the importance of your media and information literacy footprints (MIL
MVV[WYPU[ZYLÅLJ[PUNVU^OH[KPNP[HSMVV[WYPU[ZHYLOLSWZ+PNP[HSMVV[WYPU[ZHYLKH[H[OH[
users left behind on digital devices. They can be created in an active or passive way
and are usually systematically collected by Internet services and companies for various
and often commercial uses, which will, in turn, impact on users’ navigation experience,
VUSPULWYVÄSLZLHYJOYLZ\S[ZHUKL]LUWYP]HJ`HUKZLJ\YP[`;OLYLMVYL0U[LYUL[\ZLYZ
should be equipped with MIL competencies in order to be aware of what information
Internet services and companies are collecting from them, the desired footprints that
can enable positive personal and social change, undesired digital footprints that should
be avoided and how to do so. When media and information literate users explain and
share with others how they engage critically online, this can be called “MIL footprints”.
>OH[HYLZVTL[`WLZVM403MVV[WYPU[Z&
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࡛

MIL related content you share on your social media networks

࡛

Online tools you use to promote your MIL activities

࡛

Online news articles or videos that cover your/your organization’s MIL activities

࡛

;OLKPɈLYLU[[`WLZVMVUSPULTLKPH`V\\ZL[VHK]VJH[LMVY`V\YNVHSZ

࡛

Intended information you give about you or your organization’s activities
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>OH[HYL^H`Z[VJYLH[L403MVV[WYPU[Z&
࡛

Search and view/hear MIL-related content

࡛

Share MIL-related content with others

Use these posts to increase your MIL footprints. Social platforms’ algorithms use data
to provide you with similar content to what you have interacted with before and also
suggest organizations and people with whom you might share the same interests. Seek
to train these algorithms to give you more of the content that you want. Nevertheless,
be proactive and explore, rather than just accept what the system recommends
3LH]L403MVV[WYPU[ZI`KLJPKPUN[V!
 Promote the use of social media for informed engagement with the communication
ecology
 Promote the use of social media whereby citizens exercise their freedom of
expression and be active participants of their society
 Use social media to share critical knowledge about their challenges and what
solutions could be executed or implemented.
 Use social media to expose and report misinformation. Share fact-checking
websites to help your peers do the same. This way you constitute yourself as a
trusted source and leave MIL footprints for others to trace.
࡛

Initiate MIL related discussions online connected to certain social issues. For
instance, how can MIL empower people to detect gender stereotypes in information
and online content and to develop counter narrative content.

;PWZ!
 7VZ[HUL^ZZ[VY`HIV\[403PU`V\YWYVÄSLVYPUHZWLJPÄJNYV\W
 Tell people your point of view on how MIL enables you to understand your content
feed better in terms of what the providers’ algorithm was presenting to you
 Invite people to tell you their point of view
 Reply to people’s opinions regardless if you agree or not, while ignoring trolls
who are not interested in civil discussion
 ;LSS[OLTOV^[OLKPZJ\ZZPVUPUÅ\LUJLK`V\YWVPU[VM]PL^

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1) various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Share a short video to promote MIL on a current topic and ask what others think.
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࡛

Visit the UNESCO MIL CLICKS, https://en.unesco.org/milclicks social media MIL
SLHYUPUNPUP[PH[P]L:LHYJOMVY¸403MVV[WYPU[¹[VÄUKYLSH[LKYLZV\YJLZ:LHYJOMVY
other themes of interest to you. Use these resources in the instructing and learning
L_WLYPLUJLHUKZOHYL`V\YL_WLYPLUJLVUSPUL[HNNPUN 403*30*2:"

࡛

Set up a MIL Club in your learning space, library or community. Prepare a basic
project document, articulating development objectives, expected results, inputs,
outputs, activities/strategies, sustainability strategy, resources needed, etc. Make
sure to acquire necessary permission if applicable. Encourage club members
to become MILCLICKers, https://en.unesco.org/feedback/commitment-be-milclicker and MIL footprint “ambassador” in their own family/social group/community.

-HJLIVVR! Go to Timeline Settings under Apps and website and check:
 In which websites did you log on using Facebook?
 Which apps have active access in your data?
 What data are they using?
 Edit the types of information they can access
 What happens with your data in apps that expire or apps you have deleted?
 How can you ask them to delete the info they have about you from Facebook?

Assessment & Recommendations
࡛

Written examinations

࡛

,ZZH`Z YLÅLJ[PVU HUK YLHJ[PVU WHWLYZ [V SLJ[\YLZ JHZL Z[\KPLZ H\KPV]PZ\HS
presentations/viewings

࡛

Participation in group learning activities

࡛

Production of information-education-communication materials (e.g. posters,
brochures, infographics, social media cards, vlogs)

࡛

Research paper

࡛

Investigative story/report

Resources for this Module
Carr, Paul R, Cuervo, Sandra & Daros, Michelli. (2019). Citizen engagement in
the contemporary era of fake news: Hegemonic distraction or control of the social
media context? Postdigital Science and Education, 1-22. https://link.springer.
comarticle/10.1007/s42438-019-00052-z#citeas
Carr, Paul R, Daros, Michelli, Cuervo, Sandra, & Thésée, Gina. (2020). Social media and
the quest for democracy: Faking the re-awakening?. In Trifonis, Peter (ed.), Handbook
of Theory and Research in Cultural Studies and Education (1-24). New York: Springer.
https://link.springer.com/referenceworkentry/10.1007%2F978-3-030-01426-1_311#citeas
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Chen, Joyce Chao-chen (2013) Opportunities and challenges of MOOCs: perspectives
MYVT(ZPH7HWLYWYLZLU[LKH[!0-3(>30*:PUNHWVYL-\[\YL3PIYHYPLZ!0UÄUP[L
Possibilities in Session 98 - Knowledge Management with Academic and Research
Libraries.
ChicagoLX. (2019). Connected Learning Guide: A Field-Tested Resource for
Practitioners. https://resources.chicagolx.org/clguide/clx-connected-learning-guidecompact-4-29-19.pdf
Dalberg. (2013). Impact of the Internet in Africa: establishing conditions for success
and catalysing inclusive growth in Ghana, Kenya, Nigeria and Senegal. Accessed online
10/22/2013 at http://www.impactoftheinternet.com/pdf/Dalberg_Impact_of_Internet_
Africa_Full_Report_April2013_vENG_Final
Jenkins, H., Shresthova, S., Gamber-Thompson, L., Kligler-Velenchik, N., & Zimmerman,
A.(Eds.). (2016). By any means necessary: The new youth activism. New York: New York
University Press.
Johnson, M., Riel, R. & Froese-Germain, B. (2016). Connected to learn: Teachers’
experiences with networked technologies in the classroom. Ottawa: MediaSmarts/
Canadian Teachers’ Federation. O[[WZ!TLKPHZTHY[ZJHZP[LZKLMH\S[ÄSLZW\ISPJH[PVU
report/full/ycwwiii_connected_to_learn.pdf
Mira, N. (2017). From Connected Learning to Connected Teaching: A Necessary Step
Forward. Connected Learning Alliance (website). https://clalliance.org/blog/connectedlearning-connected-teaching-necessary-step-forward/
(PDF) Internet of things for Africa: Challenges and opportunities https://www.
researchgate.net/publication/287997186_Internet_of_Things_for_Africa_Challenges_
and_Opportunities
Seidler, N. (2013). An open Internet in Africa: challenges shifting beyond. Accessed
online 10/25/2013 at http://www.internetsociety.org/blog/2013/03/open-internetafrica-challenges-shifting-beyond-access
West, C. (2019). 12 Ways to use social media for education. sproutsocial.com https://
sproutsocial.com/insights/social-media-for-education/

Websites
(ZZVJPH[PVUMVY4LKPH3P[LYHJ`*HUHKH
;OL(43PZHUV[MVYWYVÄ[JOHYP[HISLHZZVJPH[PVUVM[LHJOLYZSPIYHYPHUZJVUZ\S[HU[Z
parents, cultural workers, and media professionals concerned with helping people
develop an informed and critical understanding of the nature of media, their techniques,
and their impact. The Key Concepts for Media Literacy, developed in 1989, are the
basis for core MIL concepts for many organizations around the world. https://aml.ca/
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*LU[LYMVY4LKPH3P[LYHJ`.SVIHS
Adopting CML’s basic framework creates a common vocabulary, generates common
understandings and promotes consistent instructional methodology across disciplines,
across grade levels, across schools and districts, even states and nations. https://
www.medialit.org/global
*VUULJ[LK3LHYUPUN(SSPHUJL<:(
;OL*VUULJ[LK3LHYUPUN(SSPHUJLZ\WWVY[Z[OLL_WHUZPVUHUKPUÅ\LUJLVMHUL[^VYRVM
educators, experts and youth-serving organizations mobilizing new technology in the
service of equity, access and opportunity for all young people. https://clalliance.org/
4LKPH:THY[Z*HUHKH
4LKPH:THY[ZPZH*HUHKPHUUV[MVYWYVÄ[JOHYP[HISLVYNHUPaH[PVUMVYKPNP[HSHUKTLKPH
literacy. Its vision is that children and youth have the critical thinking skills to engage
with media as active and informed digital citizens. https://mediasmarts.ca/
5VY[O^LZ[(SSPHUJLMVY9LZWVUZPISL4LKPH<:(
The Northwest Alliance for Responsible Media is committed to monitoring the
PUÅ\LUJLVMUL^ZHUKLU[LY[HPUTLU[TLKPHVUV\YZVJPL[`LK\JH[PUN[OLJVTT\UP[`
HIV\[ [OPZ PUÅ\LUJL HUK ^VYRPUN ^P[O TLKPH WYVMLZZPVUHSZ [V PUÅ\LUJL [OL PUK\Z[Y`
to act responsibly in helping to create a thriving cultural environment for all. https://
nwaresponsiblemedia.org/
Accessed online 10/22/2013 at http://www.impactoftheinternet.com/pdf/Dalberg_
Impact_of_Internet_Africa_Full_Report_April2013_vENG_Final
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MODULE 10:
ADVERTISING
AND MEDIA AND
INFORMATION
LITERACY

BACKGROUND AND
RATIONALE
Advertising, in one form or another, reaches almost every
corner of the globe. Companies, organizations, citizens
and governments use advertising to promote products,
services, and ideas to convey information, beliefs and
YDOXHV ,W LV SUHVHQW DOPRVW HYHU\ZKHUH DQG LQ GLσHUHQW
forms. Advertising takes place in traditional media such as
newspapers, television andradio, as well as new ones such
as social networks, blogs, and websites, on smart phones,
PRELOHDSSOLFDWLRQVDQGGHYLFHVSURGXFWSODFHPHQWLQðOPV
HWF $UWLðFLDO LQWHOOLJHQFH $,  FRXSOHG ZLWK WKH FDSDELOLWLHV
for massive storage of personal data and digital trails left
by users online and point of sales, is used to analyse the
behaviour of customers, to predict and shape their needs,
preferences, likes and dislikes. Algorithms are used to
mine data and generate personalized advertisements.
AI has enabled advertisers to automatically micro-target
individuals, sometimes down to minute details; reaching
the customer with tailored ads based on genre, age, social
strata, sexual orientation and personal likes, etc. This reality
LVPDJQLðHGZKHQSHRSOHNQRZLQJO\RUXQNQRZLQJO\JLYHXS
RUWUDGHWKHLUGDWDWRHQMR\ãIUHHâVHUYLFHVRσHUHGE\GLJLWDO
companies and applications.
Companies or governments depend on advertising for
successful campaigns. Advertising helps them to reach their
markets or target population to generate the needed demand
or behaviour change they seek. The process of advertising
largely relies on people’s motivation and unconscious desires
more than on their critical and rational thought. However,
media and information literacy (MIL) can help to stimulate
people’s critical and discerning competencies about how to
engage with advertising.
Generally speaking, there are two types of advertising:
commercial advertising; and public service announcements,
sometimes called social marketing. Commercial advertising
typically involves the promotion of a person, product,
service or company in order to generate sales (e.g.
commercials and print ads for clothing companies, soft
drinks, movies, digital communication services, etc.).
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Public service announcements involve the promotion of
PHVVDJHVDQGVHUYLFHVWKDWEHQHðWWKHJHQHUDOSXEOLF HJ
health and safety messages, literacy promotion, etc.). Both
forms of advertising constitute a primary source of revenue
for traditional and digital communication companies. The
revenue that content providers receive from advertising
is used to pay for operating costs and the development
of content (e.g. television programmes, website material,
enhanced digital services, magazine articles, radio
programmes, etc.). Without this revenue, most private
media and digital companies, which form a part of a central
advocating mechanism for sustainable development,
dialogue, diversity, and the democracy and freedoms we
enjoy, could not survive. At the same time, advertising can
reduce our agency and conscious, rational decision-making,
and stimulate unsustainable consumerism with questionable
values. Several modules in this MIL Curriculum highlight the
importance of having media and information literate citizens
to demand the transparency of media institutions and
digital communications companies. MIL also helps people
to understand the necessity for viable content production
and supply, especially journalism in local languages where
factors like small size or poverty of audiences mitigate
against advertiser interest or subscription payments for
such information.
The information or messages conveyed through advertising
FDQDσHFWVRFLDODQGFXOWXUDOYDOXHVGLYHUVLW\DQGHTXDOLW\)RU
instance, there is a wide body of knowledge about the image of
women and men in advertising. Contemporary femininity and
womanhood are represented in advertising primarily through
women’s roles in the home or society as wives and mothers85.
In some countries, women are also sexualized in advertising.
Masculinity in advertising, on the other hand is portrayed as
PDFKRLQOHDGHUVKLSUROHVSRZHUIXOLQñXHQFHUVHWF6XFK
content reinforces gender stereotypes and thus perpetuates
gender inequalities. This analogy could also be applied to
racial discrimination and other social issues. See Module 6
for more on representations in media and technology. Given
the prominent role of advertising in our societies today,
educators and learners should understand what goes into
WKHFUHDWLRQRIHσHFWLYHDGYHUWLVLQJDQGEHDEOHWRHYDOXDWH
85. Chiochhetto, L. (2008). Images of Women in Advertising Both Consumer
and Object of Consumption. In Media Asia 35(4):241-249DOI:
10.1080/01296612.2008.11771964
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advertisements as sources of information. Furthermore, it is important for
people to learn about the mechanisms that allow citizens to provide feedback
RQDGVWRLQGXVWULHVDQGWRJRYHUQPHQWRτFLDOV
$GYHUWLVLQJ FDQ KDYH D QHJDWLYH HσHFW XSRQ WKH LQGHSHQGHQFH RI PHGLD
and digital communication companies. Pressure from advertisers may
lead to journalists and information or digital professionals avoiding writing
or publishing about controversial topics. It can drive out public-interest or
public-good content in favour of entertainment that attracts a particular
audience. Unless there is a clear wall between the editorial and the business
sides of the media and digital communication companies, which is less and
less the case, then the business interests can impact content and news
coverage without this being overt.
While advertising opportunities have expanded with the explosion of media
DQG GLJLWDO WHFKQRORJ\ WKH LQGXVWU\ FRQWLQXHV WR EH UHJXODWHG E\ VSHFLðF
FRGHV LQWHQGHG WR KHOS PDLQWDLQ SXEOLF FRQðGHQFH *HQHUDOO\ VSHDNLQJ
these codes operate at the national level and are created by governments
and the advertising industry. The codes are designed to help ensure that
advertising is truthful, fair and accurate. In many countries, advertising
FRXQFLOV DQG FRQVXPHU DσDLUV JURXSV FDQ EH FRQWDFWHG E\ FRQVXPHUV LI
they have any questions or concerns about industry practices.
,QPDQ\FRXQWULHVWKHORFDOSULYDWHDGYHUWLVLQJEDVHLVQRWVXτFLHQWWRVXVWDLQ
all the media entities that exist. Therefore, at times, media companies must
also depend on other revenue sources such as subsidies, sponsorships and
content sales. If we understand information as a public good, then there is a
case for both direct and indirect support via public policy towards news media
institutions. In some countries, there is tax relief in others there are subsidies
to help community media cover the cost of transmitting broadcast signals.
There is always a risk that direct state funding, as necessary as it may well
be in the face of market failures for news services to part of the public,
will enable ‘media capture’. Such capture entails compromise of editorial
independence, and strong systems are needed to prevent this. Likewise,
allocation of government advertising needs to be prevented from being a
tool to reward or punish due to content. Transparency and independent
oversight are needed.
MIL is crucial to empower citizens, especially children and youth, to critically
view, listen, feel and read ads that are tailored to their feelings and motivations
to act as desired by the advertising.
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UNIT 1: ADVERTISING, REVENUE AND
REGULATION
DURATION:2 HOURS

Key Topics
࡛

Analysis of advertising regulations

࡛

Application of regulations to current advertisements

࡛

(K]LY[PZPUN YL]LU\L PU KPɈLYLU[ MVYTZ VM TLKPH HUK KPNP[HS JVTT\UPJH[PVUZ
companies

࡛

,[OPJHSPZZ\LZPUMVSSV^PUNYLN\SH[PVUZZL[I`KPɈLYLU[NV]LYUTLU[Z

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

0U]LZ[PNH[L HK]LY[PZPUN HZ HU PTWVY[HU[ ZV\YJL VM YL]LU\L MVY KPɈLYLU[ MVYTZ VM
content production

࡛

,_HTPULHUKHZZLZZ[OLW\YWVZLHUKLɈLJ[P]LULZZVMYLN\SH[PVUZPU[OLHK]LY[PZPUN
PUK\Z[Y` HUK [OL L[OPJHS PZZ\LZ PU]VS]LK PU MVSSV^PUN YLN\SH[PVUZ ZL[ I` KPɈLYLU[
governments

࡛

Apply existing regulations to current examples of advertising

࡛

Evaluate the impact of advertising on programming and media and digital content

Generating Revenues Through Advertising
>L \UKLYZ[HUK [OH[ MVY THU` JVU[LU[ WYV]PKLYZ THRPUN WYVÄ[ PZ H WYPTL JVUJLYU
HUK VUL THQVY TLHUZ VM YLJLP]PUN YL]LU\LZ PZ [OYV\NO HK]LY[PZLTLU[ +PɈLYLU[
NV]LYUTLU[Z OH]L KPɈLYLU[ ZL[Z VM advertising regulations for the media industry to
observe. In this era of social media, individuals and businesses both earn advertising
revenues from displaying paid advertisements on their websites, channels, or other
platforms surrounding their Internet-based content.
Digital technology has been harnessed to change the character of advertising over
the years. Previously, advertising was linked to particular content. An example is
the assumption that an audience for stories about fashion would also logically be
interested in the messages from clothing companies seeking to sell their wares. Today,
HZHYLZ\S[VMWYVÄSPUNWLVWSLIHZLKVUKPNP[HSKH[HJVSSLJ[PVUHK]LY[ZJHUHWWLHYPU
any content context, because the opportunity to target consumers is based on what
is known about them rather than on any single content destination they may visit. This
is why many websites ask if individuals accept tracking cookies that will enable them
to receive “relevant” advertising wherever they may be online. This system, which is
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largely automated, often leads to a clash between the messages in advertising and the
content messages, which can entail embarrassment to advertising brands which prefer
to choose the content environment in which they feature.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested activities below and others that you may formulate.
The following pedagogical activities are used to explore the issues as described
HIV]L!
࡛

Discussion: Given that advertising is a primary source of revenue for many media
HUKKPNP[HSJVTT\UPJH[PVUZJVTWHUPLZ"0U^OH[^H`ZJHUMYLLKVTVML_WYLZZPVU
freedom of the press or free access to information be compromised to please
advertisers, big companies, or the government? What are the implications of this?
Should government subventions to media and other information providers be
transparent? Should publicly or privately funded content providers be answerable
to the government upon receipt of advertising revenue?

࡛

Essay: ‘The primary aim of most content providers such as media and digital
JVTT\UPJH[PVUZ JVTWHUPLZ PZ [V THRL WYVÄ[Z» +PZJ\ZZ [OPZ Z[H[LTLU[ .P]L
arguments for and against this. How do content providers like Wikipedia operate
without advertisement? What actions should be taken by citizens if content
WYV]PKLYZ HYL MV\UK [V IL ZHJYPÄJPUN [OL W\ISPJ NVVK MVY HK]LY[PZPUN YL]LU\L&
>OH[HJ[PVUZJV\SKIL[HRLU&0Z[OLYLHKPɈLYLUJLIL[^LLUHW\ISPJIYVHKJHZ[LY
that uses advertising as a means of subsidizing its operations, and a commercial
broadcaster which uses advertising as a means to make money for shareholders?
0Z[OLYLHKPɈLYLUJLPUPUZ[P[\[PVUHSSVNPJZIL[^LLUIYVHKJHZ[PUN[VTHRLTVUL`VY
making money in order to broadcast, or do these begin to shade into each other?

࡛

*HZL Z[\K`! +PɈLYLU[ NV]LYUTLU[Z TPNO[ OH]L KPɈLYLU[ HK]LY[PZPUN YLN\SH[PVUZ
Find a social media company (like WeChat) or search engine company (like Yandex)
[OH[PZH]HPSHISLPUKPɈLYLU[JV\U[YPLZHUKSVVRPU[V[OLHK]LY[PZPUNYLN\SH[PVUZZL[
by those countries. Investigate if that social media / search engine follows the
WVZZPISL KPɈLYLU[ YLN\SH[PVUZ ZL[ PU KPɈLYLU[ JV\U[YPLZ HUK KPZJ\ZZ PZZ\LZ SPRL
H JVUÅPJ[Z IL[^LLU YL]LU\LZ HUK W\ISPJ PU[LYLZ[ I [OL L[OPJHS PZZ\L IL[^LLU
revenues and privacy when personal data is used for micro-targeting, and c) the
W\ISPJYLZWVUZL[VHHUKIPUKPɈLYLU[JV\U[YPLZ¯L[J

࡛

Research: Using the Internet, investigate the regulations that exist in your region
for the advertising industry. Identify where the regulations are located for citizens
needing to access this information. Identify what individuals or groups have created
these regulations. Summarize the key areas that are covered by the regulations
and explain their purpose. Explain how well they support the interests of citizens
and consumers or not. Explain the potential impact of these regulations.
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࡛

Apply the regulations to a variety of ads found in local media. Assess to what
L_[LU[ [OL YLN\SH[PVUZ HYL ILPUN MVSSV^LK .P]L ZWLJPÄJ L_HTWSLZ MYVT LHJO
ad to support your response. In instances where an advertisement violates the
regulations, investigate the recourse available to consumers.

࡛

0U]LZ[PNH[L^OL[OLY[OLULLKZVMHK]LY[PZLYZOH]LHɈLJ[LK[OL[`WLVYX\HSP[`VM
programming or coverage in the media and social media as well as search. Is
there an impact on priority placement on digital devices and platforms? Investigate
advertising as a revenue model for a particular medium. For example, examine
the schedule for prime-time television or radio programming as well as the priority
given to certain content by digital communication companies in your region.

࡛

*VTWHYH[P]L Z[\K`! <ZL [OL YLZLHYJO ÄUKPUNZ MYVT HIV]L [V JVTWHYL ^P[O H
ZLSLJ[LK JV\U[Y`  YLNPVU VM `V\Y JOVPJL [V ZLL [OL ZPTPSHYP[PLZ HUK KPɈLYLUJLZ
between the two and the reasons behind this.

࡛

0U]LZ[PNH[L! +V IHZPJ YLZLHYJO HIV\[ KPɈLYLU[ HK]LY[PZPUN [LJOUPX\LZ *VTWHYL
HUKKPZJ\ZZ[OLKPZ[PUJ[P]LULZZZPTPSHYP[PLZHUKLɈLJ[P]LULZZVMJLY[HPU[LJOUPX\LZ
Consider for example techniques such as (there are others):
 Emotional appeal
 Promotional advertising
 Bandwagon advertising
 Facts and statistics
 <UÄUPZOLKHKZ
 Complementing customers
 Folk appeal
 Patriotism
 Hidden advertising such as paid-for product placement or undisclosed
ZWVUZVYZOPWZ\UKLYWPUUPUNºPUÅ\LUJLY»LUKVYZLTLU[

࡛

Educators should guide learners to apply their media and information literacy skills
and own critical intelligence with regard to culturally inherited stereotypes, and to
[OLPTHNLZVM^VTLUHUKTLUNPYSZHUKIV`ZHZWVY[YH`LKPUJVU[LU[¶ÄSTHUK
television, popular music, video and image-sharing platforms, newspapers and
magazines. Begin with a review of stereotypes that are associated with men and
women of all ages and their possible sources. Guide learners to deconstruct a
series of advertisements based on gender representations and answer questions
about gender stereotyping in articles they have read. (Adopted from the eGirls
Project. See more potential activities in lesson plans here https://egirlsproject.ca/
outreach/mediasmarts/media-and-gender/).
 Case study: Select a particular television or radio station and one from the
Internet in the same region, and view or listen to a one-hour programme,
listening to the ads broadcasted during this time. Explain the reasoning behind
[OLWSHJLTLU[VM[OLHKZK\YPUNZWLJPÄJWYVNYHTTLZ(SZVUV[LHU`HK]LY[PZPUN
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or product placements that occur within the programmes themselves. Assess
[OL LɈLJ[P]LULZZ VM [OL HK]LY[PZPUN Z[YH[LNPLZ \ZLK K\YPUN [OPZ [PTL MYHTL MVY
reaching target audiences.
࡛

Project: Select one television and social media network and determine the products
or services that you would choose to advertise during a particular programme
or time slot. Explain your choices, identifying the target audience that could be
reached during that time.

࡛

Case study on YouTubers:
a. Research: Make a ranking of the 10 most popular YouTubers and see how much
they earn. Investigate how they generate revenue with questions such as: Does
YouTube pay YouTubers to upload videos? Does it share ad revenue with them?
Do companies pay them for brand placements? Do they survive on donations or
patrons?
b. +LÄUP[PVUZ!9LJLP]PUNHK]LY[PZPUNYL]LU\LZMYVT@V\;\ILYZJVTLZPU[OLMVYTVM!
 Brand & Product Placements
 Brand & Product Integration
 Product Reviews
 In-Video Shoutouts/ads
 (ɉSPH[L4HYRL[PUN
 Super Chat
 Patreon

Find out what they mean. See the Glossary Terms at the end of the MIL Curriculum to
verify your answers.

Note
This exercise could also be adapted for use with newspapers, magazines, websites, etc.

Assessment & Recommendations
࡛

Ad analysis and assessment based on the regulations

࡛

Investigation and assessment of television programming, advertising and revenue

Topics for Further Consideration
࡛

Dynamic and mobile advertising

࡛

Social media advertising

࡛

Behavioural targeting

࡛

More on modern and digital advertising techniques
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UNIT 2: TARGETED ADVERTISING AND
THE POLITICAL ARENA
DURATION: 3 HOURS

Key Topics
࡛

Analysis of political and election advertising

࡛

Evaluation of guidelines for political advertising

࡛

,]HS\H[PVU VM YLN\SH[VY` IVKPLZ MVY ZWLJPÄJHSS` LSLJ[PVU HK]LY[PZPUN TLKPH
regulations applicable during national elections

࡛

Social media role in targeted advertising

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Assess political and election advertising

࡛

Analyse emotional appeals in political and election advertising

࡛

Recommend strategies to maintain an informed citizenship, given the use of
emotional appeals in political advertising

࡛

Assess targeted advertising by social networks

࡛

Assess marketing impact on consumers decisions and values such as gender
equality and anti-racial discrimination

Level of Competencies Targeted in this Unit:
࡛

Basic

Issues in Political Ads
Political advertisements are public announcements created by political parties,
candidates and organizations and individuals interested in the outcome of elections.
These announcements typically rely on marketing principles to appeal more to emotions
and less on the intellect or critical thinking of the electorate. They strive to get some
voters to support a position, as well as to discourage participation by rivals – which is
known as “voter suppression” tactics.
According to Wikipedia (2020) “Targeted advertising is a form of advertising, including
online, that is directed towards audiences with certain traits, based on the product or
person the advertiser is promoting. These traits can either be demographic which are
focused on race, gender economic status, sex, age, generation, the level of education,
income level, and employment or they can be psychographic focused which are based
on the consumer’s values, personality, attitudes, opinions, lifestyles and interests. They
can also be behavioural variables, such as browser history, purchase history, and other
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recent activity. Targeted advertising is focused on certain traits and the consumers
who are likely to have a strong preference will receive the message instead of those
who have no interest and whose preferences do not match a product’s attribute.
This eliminates waste (https://en.wikipedia.org/wiki/Targeted_advertising)”. Targeted
WVSP[PJHS HK]LY[PZPUN HSSV^Z WHY[PLZ [V ZLUK KPɈLYLU[ L]LU PUJVUZPZ[LU[ TLZZHNLZ [V
individuals, and to pinpoint single issues (rather than holistic decision-making) that can
sway the voters.
Social networks are leading enterprises generating targeted advertising, using attributes
such as geo-location, behaviour, socio-psychographic data and information that
users provide on digital communications companies. Each user activity leaves digital
MVV[WYPU[Z[OH[HYLJVSSLJ[LK[V]PL^OPZOLYOPZ[VY`VMPU[LYLZ[ZYLÅLJ[LKMVYL_HTWSL
PU¸SPRLZ¹VYPUMVYTH[PVUZLHYJOLZ;OPZWYVÄSLPZ[OLU\ZLK[V[HYNL[THYRL[PUNHKZI`
vendors. Users of Facebook, Twitter, Sina Weibo, Instagram, and others, for instance,
will receive ads based on the page likes and will be directed to the location, allowing
advertisers/vendors to target consumers according to their interests. Consumers or
users need to be aware how the targeted ads impact on their decisions, either for
consumerism or political decisions.

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested activities below and others that you may formulate.
࡛

Collect examples of political advertising from your country or region. If necessary,
conduct research at your local library. Analyse these ads using the guidelines from
<UP[ILSV^(ZZLZZ[OLLɈLJ[P]LULZZVMLHJOHKJVUZPKLYPUN[OLW\YWVZL[OL
information and message conveyed, and the target audience. Explain how the
design/ form of the ads is used to reinforce content.

࡛

,_HTPULZL]LYHSHKZMYVT[OLZHTLWVSP[PJHSJHTWHPNU,]HS\H[L[OLLɈLJ[P]LULZZ
VM [OL JHTWHPNU HZ H ^OVSL PU P[Z \ZL VM \UPÄLK NYHWOPJZ PTHNLZ ZSVNHUZ HUK
messages.

࡛

Using the Internet and/or library resources, investigate the regulatory bodies put
in place to monitor political advertising. Examine the guidelines established to
monitor the advertising used by political candidates during elections. Assess to
what extent the ads selected adhere to these guidelines.

࡛

Investigate whether content providers keep a public database of all political
adverts, including micro-targeted ads, so that these can be compared.

࡛

Investigate how these regulatory bodies represent the interests of citizens. Examine
the role that citizens can play in ensuring that political advertising is truthful, fair and
accurate. Outline any suggestions you would make to a regulatory body regarding
political advertising.

࡛

Debate if political advertising should be a free-for-all in the interests of robust
debate, or if only fact-checked ads should be carried.
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࡛

List the media regulations (established by the national election commission) on
reporting elections. See whether there are guidelines for reporting opinion polls,
HSSVJH[PUN HPY[PTL I` [OL UH[PVUHS IYVHKJHZ[LYZ [V KPɈLYLU[ WVSP[PJHS WHY[PLZ
broadcasting election results, etc. Do these impact political ads?

࡛

Political consultant Frank Luntz tells his political clients that ‘80 per cent of our
life is emotion and only 20 per cent is intellect. I am much more interested in how
you feel than how you think.’ Examine political advertising in light of this comment.
Explain to what extent political ads are based on emotional appeal. Examine the
language used to ‘sell’ a candidate and his or her ideas or policies. Assess whether
or not the language used is accurate or misleading.

࡛

Divide learners into groups and guide them to do basic research on social marketing
techniques undertaken by national, regional, and international development
organizations to promote social and sustainable development. Consider United
Nations agencies and other multilateral partners, international development
corporation agencies, etc. Consider also issues such as gender equality, tolerance,
[OLÄNO[HNHPUZ[TPZPUMVYTH[PVUHUKKPZPUMVYTH[PVUVU*6=0+ YLSH[LKJSPTH[L
issues, and enabling youth engagement in national and international development.
Think about other topics of interest. Guide learners to assess the reach, impact,
WYVZHUKJVUZHIV\[[OLZLZVJPHSTHYRL[PUNLɈVY[Z;OLNYV\WZZOV\SKKVJ\TLU[
^OH[ [OL` [OPUR [OLZL KL]LSVWTLU[ VYNHUPaH[PVUZ JV\SK KV KPɈLYLU[S` [V YLHJO
more people with relevant development messages.

࡛

Given the use of emotional appeal especially in political advertising, recommend
strategies for maintaining an informed and gender-sensitive citizenship.

࡛

(ZR SLHYULYZ [V ZLHYJO MVY ZVTL[OPUN ZWLJPÄJ PU H ZLHYJO LUNPUL PM WVZZPISL
something that they will not buy, and analyse how the engine uses such digital
tracking to promote products and services.

࡛

(ZZLZZOV^[OLTVZ[WVW\SHYZVJPHSTLKPHTHYRL[ZKPɈLYLU[WYVK\J[ZHUKZLY]PJLZ
Are these ads based on their behaviour, geo-location, gender, age, etc.?

࡛

Guide learners to evaluate how social networks may be reinforcing their tastes,
values and preferences.

࡛

(ZRSLHYULYZ[VHZZLZZ[OYLLKPɈLYLU[HKZPU[OLPYZVJPHSUL[^VYRZ[VPKLU[PM`^OH[
targeting options the vendor is using: age, gender, relationship status, location,
L[OUPJP[`VJJ\WH[PVUHUKLK\JH[PVU/V^PZ[OLPYWYP]HJ`HɈLJ[LK&/V^JHU[OL`
counteract social media marketing? How many data points does the advertiser
have access to in order to micro-target each user?

Assessment & Recommendations
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࡛

Essay

࡛

Poster competition to counter certain stereotypes detected in media and digital
platforms

࡛

Creation of various storyboards for ads that are gender sensitive
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Topics for Further Consideration
࡛

Corporate and community sponsorship (including sponsorship and advertising in
learning spaces)

࡛

Celebrity endorsements in advertising

࡛

Caring capitalism – connected to celebrity endorsements, although the focus is on
promoting the marketing and strategic altruism of various corporations

࡛

Psychographics and audience research

UNIT 3: PUBLIC SERVICE
ANNOUNCEMENTS (PSAS)
DURATION: 3 HOURS

Key Topics
࡛

Analysis of public service announcements

࡛

The creative process and planning a PSA

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Analyse a number of PSAs as a means of communicating information on a variety
of issues

࡛

Develop a plan for an original PSA for a chosen issue, including statement of
purpose, message, target audience, and technical and creative strategies

࡛

,]HS\H[L[OLLɈLJ[P]LULZZVM[OLJVTT\UPJH[PVUZ[YH[LNPLZHUK[OL7:(

࡛

Produce a PSA

Pedagogical Approaches and Activities
PSAs are generally a message created by governments and development organizations,
KPZZLTPUH[LKPU[OLW\ISPJPU[LYLZ[[VHJOPL]LHZWLJPÄJILOH]PV\YHUK[VYHPZLH^HYLULZZ
or change public attitudes towards a social issue. Examples of public campaigns are:
teaching safety measures during natural disasters such as hurricanes, earthquakes,
HUKÅVVKZ"VYW\ISPJOLHS[OJHTWHPNUZ[VSPTP[[OLZWYLHKVM*6=0+ ]PY\ZZTVRPUN
malaria, HIV and AIDS infection, or to encourage use of masks, hand sanitation, social
distancing, the take-up of mosquito nets, and safe sex. The themes are as varied as
government and development organizations roles: literacy, good driving, or ecology
campaigns, among many others. The pedagogical approaches could be to analyse
and discuss the content, purpose and impact of local and national PSAs compared to
commercial advertising.
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࡛

Based on the examples mentioned above, discuss the meaning and purpose of
7:(Z,_WSHPUOV^7:(ZHYLKPɈLYLU[MYVTJVTTLYJPHSHK]LY[PZPUN)YHPUZ[VYTH
list of issues addressed in PSAs that you have seen. Identify the various uses for
PSAs in your region.

࡛

Visit one of the following public service sites: (These are included only as sample
resources to illustrate the activity described here. Other resources, appropriate for
various regions, could be used instead.)
 O[[W!^^^\UVYNaHW\ISPJZLY]PJLHUUV\UJLTLU[VU[OLLɈLJ[ZVMKY\NZ
 http://www.unodc.org/unodc/en/human-trafficking/human-trafficking-publicservice-announcements.html
 http://saloproductions.com/public-service-announcements/psa-samples.php
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࡛

Examine a number of PSAs – print and video – and discuss the key features of
each. Identify key information and the main message being conveyed and analyse
how they are presented. Consider both the technical and creative strategies used.

࡛

Analyse the use of emotional appeal in various PSAs. Identify any claims being
made by these PSAs and whether or not they are supported by facts. Analyse how
the technical elements of the PSA reinforce its meaning or message. Explain the
LɈLJ[ZJYLH[LK[OYV\NO[OL\ZLVM]HYPV\ZJHTLYHZOV[ZHUKHUNSLZ,_WSHPUOV^
sound can be used to convey meaning.

࡛

Educators could ‘deconstruct’ a PSA from the samples in more detail, by creating
a storyboard based on their viewing. They will need to view the PSA more than
once, and the facilitator will have to pause the PSA on each frame so the educators
can document on their storyboard what they are seeing and hearing. Sample
storyboards can be accessed at: www.storyboardsinc.com.

࡛

Develop an original plan for a PSA for an important social or cultural issue. Brainstorm
a list of possible issues to use as the basis for the PSA. Discuss the purpose and
audience. This discussion will, in turn, help shape the message being conveyed.
Consider the key information and main message that you need to convey.

࡛

Now consider who you want to reach and how. The information and message
ZOV\SKILKPYLJ[LKH[HZWLJPÄJ[HYNL[H\KPLUJL

࡛

On paper, describe the concept and develop a list of strategies that can be used
to create the PSA. These can include creative strategies (the content ideas for the
PSA) and technical strategies (the production component).

࡛

Complete an outline for the PSA, including a statement describing the concept,
technical and creative strategies, and the audience.
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UNIT 4: ADVERTISING:
THE CREATIVE PROCESS
DURATION: 3 HOURS

Key Topics
࡛

Advertising and sponsorship – location, messages and audience

࡛

Evaluating claims and appeals in advertising

࡛

Examining the design and production of advertisements

࡛

Product placement in programmes

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Analyse the advertising process as a means of communicating information

࡛

Explore concept development in advertising, including technical and creative
strategies

࡛

Deconstruct the key ingredients that go into an advertisement and its emotional appeal

࡛

(ZZLZZ[OLPTWHJ[VMHK]LY[PZPUNTLZZHNLZVUZWLJPÄJ[HYNL[H\KPLUJLZ

࡛

Explain how the concept of ‘active’ audiences applies to advertising, or more
ZWLJPÄJHSS`OV^H\KPLUJLZULNV[PH[LTLHUPUNPLOV^^LL_WSHPU[OLZ\JJLZZVM
some advertisements and not others)

࡛

Identify the latest trends in advertising

࡛

Identify product placements in programmes as indirect advertising (mixing editorial
and commercial content)

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Take a tour of your learning space, surrounding or neighbourhood
a. Identify the kinds of advertisements, public service announcements (PSAs),
promotions or sponsorships that exist there
b. Provide a brief description of each advertising/PSA/sponsorship example
c. Describe the message and image created through each example and assess
[OLPYLɈLJ[P]LULZZPUJVU]L`PUNULJLZZHY`PUMVYTH[PVU
d. 0KLU[PM`[OLZV\YJLMVYLHJOL_HTWSLPL^OVJYLH[LKP[VY^OVILULÄ[ZWYVÄ[Z
from it)
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e. Explain why businesses and institutions might choose to have their names,
products or logos located here. Explain in what ways these sponsorships/
WYVTV[PVUZKPɈLYMYVTº[YHKP[PVUHS»HK]LY[PZPUN
࡛

Survey a collection of magazines, view ads on television and visit a number of
websites of major companies.
a. Describe the advertising strategies used in current examples
b. Select a number of ads to examine closely
c. Describe the ‘personality’ of the product featured in each ad and identify the
emotions the advertiser is trying to evoke
d. >OH[WYVTPZLZVYZVS\[PVUZKVLZ[OLHKVY7:(VɈLY&/V^YLHSPZ[PJHYL[OLZL&
What views of happiness or success are being communicated?
e. Identify the information, messages and values conveyed in each ad
f. Discuss the need for a clear distinction between editorial and advertising content.
(SZVHYLHU`ZWLJPÄJJSHPTZILPUNTHKLPU[OLZLHKZ&>OH[MHJ[ZHYLWYLZLU[LK
to support these claims? Is any of the information misleading or unclear? Based
on your analysis, what recommendations would you make to the audience for
this ad? In other words, would you accept the information being presented in this
ad? Why or why not? Would you suggest any changes to make the information
or message more accurate or complete? Explain with examples
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࡛

Select a print ad to examine closely. This exercise requires you to consider the
design elements used in the ad, the information and message being conveyed, and
the audience being targeted. How do the design elements (composition, angle,
light, colour, choice of words, etc.) support the message and information being
conveyed? In other words, how does form reinforce content?

࡛

Product placement means placing a commercial product prominently in a particular
radio or television programme or a book, and also increasingly on the Internet,
without identifying it as an advertisement, to satisfy the product manufacturer who
has sponsored the programme (i.e. paid for it entirely or met some of the associated
costs). Some regulators permit product placement on the condition that viewers
are clearly informed of the product placement at the start and at the end of the
programme. But this is seldom enforced by digital communications companies.
:LSLJ[L_HTWSLZVMWYVK\J[WSHJLTLU[!HYL[OL`PKLU[PÄLKHZZ\JO&0MYLN\SH[PVUZ
relating to product placement exist in your country, what actions can citizens take?
What is the message conveyed about the product because of the context? What
messages are conveyed through the product itself as well as its context? Would a
KPɈLYLU[JVU[L_[VYWSHJLTLU[JOHUNL[OLPTHNLVM[OLWYVK\J[HUKP[ZTLZZHNL&

࡛

Make a list of the players involved in the advertising industry. This should involve
individuals and institutions/organizations. Describe their respective roles. Consider
any audiovisual advertising. Do you think the role of each of the key players you
SPZ[LKPZL_WSPJP[S`YLÅLJ[LKPU[OLHK&/V^KV`V\[OPUR`V\YRUV^SLKNLVM[OVZL
involved in the creation and dissemination of this ad helps you to better interact
with it or to assess its usefulness in providing the information you need? (Note: in
[OPZYLNHYK[OLKVJ\TLU[HY`ÄSTZLYPLZThe Persuaders may be of interest – see
a description of this programme in the list of references at the end of this module.)
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࡛

Research: Visit the following website. https://clios.com/awards/winners. Look at
[OLKPɈLYLU[H^HYKZWYLZLU[LK[VKPɈLYLU[JV\U[YPLZ^P[OKPɈLYLU[HK]LY[PZLTLU[Z
0KLU[PM` HU` ZPTPSHYP[PLZ HUK KPɈLYLUJLZ PU HK]LY[PZLTLU[Z [LJOUPX\LZ PUJS\KPUN
[LJOUPJHSHUKJYLH[P]LZZ[YH[LNPLZPUKPɈLYLU[WYVK\J[Z

࡛

Major social media channels where advertisements can be placed include
Facebook, Instagram, Twitter, WeChat, Pinterest, LinkedIn, TikTok, YouTube and
:UHWJOH[VYV[OLYZ+PZJ\ZZ[OLPYKPɈLYLU[HWWYVHJOLZ

࡛

Research the automation of advertising placement and the role of brokerage
companies relying on big data and real-time auctions. Examine campaigns like
:[VW/H[L-VY7YVÄ[^OPJOWYLZZ\YLKPNP[HSJVTT\UPJH[PVUZJVTWHUPLZ[VLUK[OL
incentives for hate actors to get advertising next to their content by “gaming”.
This incentive works by automated direct placement of adverts based on assumed
opportunity of the targeted audience engaging online, and it occurs without due
care by the companies to stop this unless there is public pressure for them to act.

Assessment & Recommendations
࡛

Write an essay on the pros and cons of advertising through social media.

UNIT 5: TRANSNATIONAL
ADVERTISING AND ‘SUPERBRANDS’
DURATION: 2 HOURS

Key Topics
࡛

The use of new technologies in transnational advertising strategy

࡛

The appeal of ‘superbrands’

࡛

Strategies used in creating superbrands

࡛

Major themes and messages that are conveyed through global ad campaigns

࡛

Superbrands and the issue of copyrights

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

(UHS`ZLHUKL]HS\H[LIYHUKPUNZ[YH[LNPLZHUK[OLPYLɈLJ[P]LULZZ

࡛

Assess the impact of branding on local and global communities and its impact on
globalization

࡛

(UHS`ZL[OLTLZZHNLZHUK]HS\LZJVU]L`LK[OYV\NOZWLJPÄJIYHUKPUNZ[YH[LNPLZ

࡛

Assess the role of new technologies in branding locally and globally

࡛

Some unethical issues related to copyrights of ‘superbrands’
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Transnational Advertising
Businesses are becoming increasingly global, reaching out to every corner of the globe
to make their presence known with a ‘transnational advertising strategy’. They also aim
to sell a global brand through marketing that appeals to local tastes. As businesses
continue to reach many parts of the world in the midst of globalization, ‘superbrands’
are inevitable and it is important to understand and analyse the values, underlying
TLZZHNLZHUK[OLPYPTWHJ[VUKPɈLYLU[J\S[\YLZ

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
Conduct online research to determine the marketing strategies used by transnational
corporations. Consider visiting www.adage.com, the website for the industry publication
Advertising Age. Identify the various strategies used by major corporations to promote
their products and ‘sell’ a culture. Discuss what is implied – directly or indirectly – about
‘traditional’ vs. ‘contemporary’ culture.
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࡛

Visit the website of a transnational corporation and select one of their advertisements
to examine closely. Identify the elements of this ad that make it appealing. Consider
the use of claims and emotional appeal. If possible, compare this ad with another
MVY [OL ZHTL WYVK\J[ [HYNL[PUN H KPɈLYLU[ YLNPVU VY THYRL[ 0KLU[PM` [OL ^H`Z PU
which each ad is constructed for its target market.

࡛

Create an ad outline for a product or service that is indigenous to a particular
community or region. Identify and explain the technical and creative strategies that
^V\SKILTVZ[LɈLJ[P]LMVYYLHJOPUN[OH[H\KPLUJLPUKPɈLYLU[THYRL[ZPUKPɈLYLU[
WHY[ZVM[OL^VYSKHUKL_WSHPUOV^[OL[LJOUVSVN`PZILPUN\ZLKHUK[V^OH[LɈLJ[

࡛

+L]LSVWHWSHUMVYTHYRL[PUNHÄJ[PVUHSWYVK\J[[VHUPU[LYUH[PVUHSTHYRL[0KLU[PM`
[OL[HYNL[H\KPLUJL,_WSHPU[OLZ[YH[LNPLZ[OH[^V\SKILTVZ[LɈLJ[P]LPUYLHJOPUN
this audience. Explore how digital technologies make this possible, and what the
possible downsides could be.

࡛

Examine examples of branding in your local community. Explain the elements that
JVU[YPI\[L [V [OL KL]LSVWTLU[ VM HU LɈLJ[P]L IYHUK (ZZLZZ [V ^OH[ L_[LU[ [OL
L_HTWSLPZLɈLJ[P]LPULZ[HISPZOPUNOPNOIYHUKYLJVNUP[PVUJVTT\UPJH[PUNIYHUK
meaning and reaching a target audience.

࡛

Conduct research on a super brand or global brand of your choice: the menu of
popular food chains is partly decided by the country they operate in, the country’s
culture, people’s tastes and preferences. Cover at least 5 countries and check:
a) the overall feel and look of certain food chains’ outlets and b) their menu, and
JPKLU[PM`[OLZPTPSHYP[PLZHUKKPɈLYLUJLZVM[OLMVVKHUKKYPURZZVSKHUKHZZLZZ
[OLSPRLS`YLHZVUZILOPUK`V\YÄUKPUNZVUHHUKI

࡛

When the products of some super brands become popular, other merchants may
produce products with a very similar logo and design to mislead consumers into
believing that they are buying the authentic products from superbrands. Identify
cases like this and discuss the copyright and other ethical issues involved.
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Assessment & Recommendations
࡛

Analysis of current advertising examples and strategies for online research

࡛

Creation of outlines for ad campaigns

Topics for Further Consideration
࡛

,UKVYZLTLU[VMZ\WLYZ[HYZZ\JOHZZWVY[ZHUKLU[LY[HPUTLU[ÄN\YLZPU[YHUZUH[PVUHS
advertising and superbrands

࡛

Impact of transnational advertising and superbrands on local cultural and social
practices such as gender equality, religious tolerance, health practices, etc.

Resources and References
Please note that the bulk of these resources are drawn from North America and may
not be appropriate for use throughout the world. Educators should seek to identify
HS[LYUH[P]LSVJHSVYYLNPVUHSTH[LYPHSZ[OH[VɈLYTVYLYLSL]HU[L_HTWSLZ[VSLHYULYZ
(KI\Z[LYZ¶^^^HKI\Z[LYZVYN¶6ɈLYZHJYP[PX\LVMHK]LY[PZPUNHUKWVW\SHYJ\S[\YL"
famous for its ‘spoof’ ads
Ads of the World – http://adsoftheworld.com/ – An advertising archive and forum
discussing advertising work worldwide
Advertising Age – www.adage.com – An industry publication, with advertising costs,
reports on strategies, etc.
Bernstein, D., & Bruce, K. (2020). The Law of Advertising, Marketing and Promotions.
USA: Law Journal Press.
Christopher A. Summers, Robert W. Smith, Rebecca Walker Reczek (2016). An Audience
of One: Behaviourally Targeted Ads as Implied Social Labels. Journal of Consumer
Research, Volume 43, Issue 1, June. Pages 156–178, https://doi.org/10.1093/jcr/ucw012
Fowler, E., Franz, M., & Ridout, T. (2016). Political Advertising in the United States.
Boulder: Westview Press.
Fueroghne, D. (2017). Law & Advertising: A Guide to Current Legal Issues. Maryland:
9V^THU 3P[[SLÄLSK7\ISPZOLYZ
Hughes, A. (2018). Market Driven Political Advertising
Kleebpung, Nonthasruang (2010) Advertising and media literacy: young people and
their understanding of the world of advertising in Australia and Thailand. PhD thesis,
Victoria University.
Media and Information
watch?v=lxSYtwaXo2M

Literacy

(video

resource)

https://www.youtube.com/

Rejected Online – http://bestrejectedadvertising.com/html – Ads rejected by clients on
aesthetic, commercial or strategic grounds. Also includes rejected, banned, spoof and
most criticized ads
Social, Digital and Mobile Marketing. London: Palgrave McMillan.
The Merchants of Cool – Frontline – www.pbs.org – A document available online that
explores how advertisers target youth
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The Persuaders – Frontline – www.pbs.org – This programme explores how marketing
HUKHK]LY[PZPUNZ[YH[LNPLZOH]LJVTL[VPUÅ\LUJLUV[VUS`^OH[WLVWSLI\`I\[HSZV
how they view themselves and the world around them. This 90-minute documentary
draws on a range of experts and observers of the advertising/marketing world. The
entire programme can be viewed online at the PBS website in six excerpts. For this
module, if possible, view Chapters 1 and 2 of the programme High Concept Campaign
and Emotional Branding
Think Literacy, Media, Grades 7–10 (2005) – A resource for creating public service
announcements.
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/library.html
http://saloproductions.com/public-service-announcements/psa-samples.php
O[[W!^^^\UVYNaHW\ISPJZLY]PJLHUUV\UJLTLU[VU[OLLɈLJ[ZVMKY\NZ
O[[W!^^^\UVKJVYN\UVKJLUO\THU[YHɉJRPUNO\THU[YHɉJRPUNW\ISPJZLY]PJL
announcements.html
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MODULE 11:
ARTIFICIAL
INTELLIGENCE, SOCIAL
MEDIA AND MIL
COMPETENCIES

“You can’t think about thinking
without thinking about thinking
about something.”
– Seymour Papert,
Mindstorms: Children, Computers, And Powerful Ideas, 2005

BACKGROUND AND
RATIONALE
Human beings depend on information for decision-making.
What if we had perfect information, meaning that we have
all the right information that we need to make decisions at
the right time? All the information that we need for complex
decision-making is not always available at the time needed;
nor can the brain process at once all the information
required in complex decision-making. Some actors think that
FRPSXWHU WHFKQRORJ\ OLNH $UWLðFLDO ,QWHOOLJHQFH $,  FDQ JLYH
us perfect information. So far, however, this is not humanly or
technologically feasible.
AI nevertheless drives many of our most popular uses of
technology by collecting, storing, processing and analysing
data, and making decisions or helping people to make
decisions. AI is not one unique tool but a collective system of
software, hardware, algorithms, networks, etc. Algorithms are
among the main drivers of AI systems. In the simplest sense
of the term, an algorithm can be considered as a set of rules
or list of instructions to complete a task or solve a problem.
In that sense a recipe could be viewed as an algorithm. In
the context of digital technologies, algorithms tells computers
what steps to follow to carry out predetermined tasks or how
to process data, and to make decisions based on given data.
Algorithms are written by computer programmers. When many
algorithms are combined into one system, they can perform
relatively complex tasks or problem-solving.
$, FDQ EH DSSOLHG LQ PDQ\ ðHOGV ò IURP KHDOWK GLDJQRVLV
through to communications systems. Virtual assistants exist
online and are embedded in technological tools to give selected
DQVZHUV WR PDQ\ RI RXU TXHVWLRQV LQFOXGLQJ KRZ WR ðQG D
location or how to say something in a number of languages.
293

Module 11: Artiwcial Intelligence, Social Media and MIL Competencies

Robots are becoming ubiquitous. In disaster situations, AI
applications can help humanitarian agencies get emergency
supplies to the people who need it most urgently. Scientists
use the speed at which AI converts data to information to
address complex problems and make discoveries such as
genome sequencing in much less time than before. As AI is
integrated into an increasing number of technology solutions,
it is seen as a general-purpose technology, a powerful tool
with major impact on all aspects of our lives. The big question
is who controls its development and deployment, and for
what purposes. So far, it is the most powerful countries and
industries, who, logically, aim to protect and promote their
own interests and perspectives, which are not necessarily
those of others. AI is also never neutral – it is engineered for
particular purposes by humans with particular demographics
and employment relationships, and the algorithms and data
sets are always skewed in one way or another. Most virtual
assistants are given a particular gender, and the programmed
DQVZHUVWKH\SURYLGHUHñHFWFHUWDLQZRUOGYLHZVDQGELDVHV
7KH ODQJXDJH WUDQVODWLRQ SRVVLELOLWLHV UHñHFW GRPLQDQW QRW
endangered, languages, while robots are geared for private
rather than public use.
AI systems will typically demonstrate at least some of the
following behaviours associated with human intelligence:
planning, learning, reasoning, problem solving, knowledge
representation, perception, motion, and manipulation and, to
a lesser extent, social intelligence and creativity.86 AI systems
are driven by algorithms or sets of instructions that can be
GHVLJQHGE\KXPDQVRUPDFKLQHV7KHUHDUHPDQ\GLσHUHQW
W\SHVRI$,DQGQRVLQJOHGHðQLWLRQ7KLVPRGXOHGHVFULEHV
GLσHUHQW GLPHQVLRQV RI $, LQFOXGLQJ PDFKLQH OHDUQLQJ ELJ
data analytics, pattern recognition and cognitive systems and
WKHGLσHUHQFHEHWZHHQãQDUURZâ$,DQGãJHQHUDO$,â
Yet, the fact that computers can be programmed to copy
“intelligent behaviour” and make independent decisions is
of much concern. It raises questions about control. This in
turn raises issues about human agency and the protection of
fundamental rights including rights to freedom of expression,
association and work. People are concerned about whether
they will further lose their freedom to choose the type of
FRQWHQWWKH\ZDQWWRVHHZKHWKHU$,ZLOOIXUWKHUGHHSHQðOWHU
bubbles and information silos; ultimately reducing diversity
and plurality of voices and content.
86. Nick Heath | Managing AI and ML in the Enterprise
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The UNESCO resource, I’d Blush If I could: Closing the Gender Divides in
Digital Skills through Education87 draws attention to some of these issues. This
resource provides policy guidelines to tackle the persistence and severity of
the gender gap in digital skills, and also looks at the “ICT gender equality
SDUDGR[úZKLFKLV81(6&2âVðQGLQJWKDWFRXQWULHVZLWKKLJKOHYHOVRIJHQGHU
equality have the lowest rates of women doing advanced studies in computer
science or similar topics The publication also highlights for example, how
the choice of product developers to use voices of young women in AI voice
DVVLVWDQWVSHUSHWXDWHVKDUPIXOJHQGHUELDVHVDQGRσHUVUHFRPPHQGDWLRQV
to counter and reverse the widening of gender divides through and in AI. While
some such voice assistants are becoming less stereotypically gendered, they
still only serve a limited number of spoken languages.
The case of ‘Cambridge Analytica’ illustrates how AI-driven content moderation
and curation can impact democratic systems. The “Cambridge Analytica”
VFDQGDOZDVDFDVHLQZKLFKELJGDWDZDVXVHGWRLQñXHQFHYRWHUVZLWKRXW
their knowledge. In some contexts, AI is seen as a tool for mass surveillance.
Social media and other digital communications companies make extensive
use of AI. Social media provides a use case study of how advanced machine
learning impacts on user-generated content creation as well as marketing
and purchasing decisions with both negative and positive implications. In
HGXFDWLRQ WKH XVH RI GDWD DQDO\WLFV WR SURðOH OHDUQHUV LV DOVR SHUFHLYHG DV
having both positive and negative implications.
In parallel, the general lack of transparency in the design of algorithms and the
data they access continues to cause concern.
The Ethical by Design ‘movement’ seeks to improve the design of AI in such
DZD\DVWRFRPEDWDOJRULWKPLFELDV,QWKHSDVWWKLVKDVUHVXOWHGLQSURðOLQJ
and stereotyping of people, for example on the basis of factors such as race/
ethnicity, gender or language. “My Data belongs to me” is another coalition
that seeks to help consumers and rights-holders take back control and
ownership of personal data.
The opportunities that AI provides coupled with complex ethical and social
concerns, highlight the need to balance innovation in AI with a human-centric
approach anchored in clear ethical standards and societal goals. Further,
they raise the question as to what type of knowledge, skills and attitude
people need to purposefully and critically engage with AI systems. These
competencies include both technical digital skills like programming/coding as
well as soft competencies directly related to MIL such as critical thinking and
civic engagement.
This module helps the reader to acquire a basic understanding about the
technical operations and applications of AI systems as well as the economic
and social context. It suggests how MIL competencies can enable more
optimal use of AI in societies.
87. I’d Blush If I could: Closing the Gender Divides in Digital Skills through Education. https://en.unesco.
org/Id-blush-if-I-could.
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UNIT 1: UNDERSTANDING THE BASICS
OF AI AND AI USE IN SOCIAL MEDIA
TIME 3 HOURS

Key Topics:
࡛

Basics of algorithms

࡛

+PɈLYLU[RPUKZVM(0H\[VTH[PVU.7(0.LULYHS7\YWVZL(0THJOPULSLHYUPUN
neural networks

࡛

Big Data, Pattern recognition

࡛

Social Media and Data-driven business models

Learning Objective
1. Understanding how algorithms are created and how they work
2. 0KLU[PM`KPɈLYLU[[`WLZVM(0HUKOV^[OL`^VYR
3. List and Map digital solutions used in daily life in relation to types of AI
4. Discuss opportunities for use of AI in education
5. 0KLU[PM`KPɈLYLU[[`WLZVMZVJPHSTLKPHHUKL_WSHPU[OLPYI\ZPULZZTVKLSZ
6. Explore the social impact of AI, e.g. photo-tagging, speech recognition, behaviour
TVKPÄJH[PVUHUKWYVÄSPUN

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1), various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
1. Educators or learners should check out the Algorithm Literacy Project, which is a
joint initiative by Kids Code Jeunesse and the Canadian Commission for UNESCO.
9LÅLJ[VU[OPZZPTWSLKLÄUP[PVUVMHSNVYP[OTZ¸(SNVYP[OTZHYLZ[LWI`Z[LWWSHUZ
or instructions to perform a task or solve a problem — you can think of them
like recipes that coders use to take information and produce things that help us
achieve certain results”. Then, watch the video on this link to learn more, https://
HSNVYP[OTSP[LYHJ`VYN(M[LY^HYKMVSSV^[OLN\PKLVɈLYLKI`[OLWYVQLJ[[V9LÅLJ[
Read More, Take Action, and Get involved in the world of algorithms.
2. Most of what you do online or when using digital technologies is being recorded in
some way or some form of data is being collected. See Module 8 on privacy, data
protection and you. In fact, some algorithms or computer programmes are written
to collect data about you. The data collected are used in these or other algorithms
VYJVTW\[LYWYVNYHTTLZ[VJYLH[LHWYVÄSLVM`V\MVYKPɈLYLU[W\YWVZLZPUJS\KPUN
what type of content or advertising to present to you. Experts suggest that there
HYLTHU`RPUKZVMHSNVYP[OTZI\[VɈLYZP_MV\UKH[PVUHS[`WLZ!
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a. Recursive algorithms
b. Divide and conquer algorithms
c. Dynamic programming algorithms
d. Greedy algorithms
e. Brute force algorithms
f. Backtracking algorithms
Guide learners to research the description or characteristics of these algorithms.
Guide a series of presentations and discissions on these characteristics. What
are some popular digital tools that use these algorithms? What are some of the
ILULÄ[Z& >OH[ JV\SK IL ZVTL \UPU[LUKLK PTWHJ[Z& >OV PZ PU JVU[YVS HUK ^P[O
what implications?
3. Educators or learners should now have a basic idea of what algorithms are and
how they work. They should be guided to go deeper into why is it necessary to
have algorithm transparency and for algorithms to be monitored. Read and make
extracts from the United Nations Special Rapporteur report on the relationships
between AI or algorithms and the promotion and protection of the right to freedom
of opinion and expression, https://www.undocs.org/A/73/348. Ask questions like:
0U ^OH[ ^H`Z KV HSNVYP[OTZ PUÅ\LUJL ^OH[ PUMVYTH[PVU PZ WYPVYP[PaL KLWYPVYP[PaL
include or exclude? Can they limit people’s freedoms? How can the public ensure
that AI or algorithms are designed based on human rights principles? What are
some key mechanisms that should be put in place by state actors, private sector,
and civil society actors?
4. Guide learners to suggest the type of algorithms that they would or would not
develop if they were to learn computer programming. Have them answer the
X\LZ[PVU^OV^V\SKILULÄ[MYVT[OL\ZLVM[OLZLHSNVYP[OTZHUK^O`&5V^N\PKL
them to research whether these algorithms already exist and where. What actions
should they take, if any?
5. .YV\W^VYRVYPUKP]PK\HS^VYR;OLNYV\WZOV\SKSPZ[V\[KPɈLYLU[HWWSPJH[PVUZ[OH[
they identify as using AI. They can be encouraged to distinguish between simple
automation and AI.
6. Group discussion: discussion on speech and facial recognition, photo-tagging,
automated cars, chat bots, robots and other common uses of AI in current life to
determine how they work. This exercise can include a discussion on use of AI in
education. Use coloured cards for each kind of AI and the full list can be clustered
on posters.
7. 7HPYPUNSLHYULYZ^OVL_WSHPU[VLHJOV[OLY^OPJO(0HWWSPJH[PVU[OL`ÄUKTVZ[\ZLM\S
and why. This exercise should include a discussion on the use of AI in education.
Subsequently each member of the group should present their one-minute pitch to
the whole group. Recognition should be given for the best pitch. Factors such as
KLWLUKLUJLVUJVYWVYH[LWYV]PKLYZ^P[OKPɈLYLU[HNLUKHZZOV\SKILKPZJ\ZZLK
as well as issues of individualized vs social learning.
8. <ZPUNZVJPHSTLKPHHZH\ZLJHZLSLHYULYZZOV\SK^YP[LHULZZH`VYSPZ[V\[Ä]L
points on how social media uses AI, which kinds of AI are used in social media, and
clearly explaining why AI is used in social media.
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9. How does a social media site get more data? Why is this important? Learners
could be suggested to imagine the establishment of a social media business. In
teams, they could then develop an imaginary business strategy that will allow them
to get more data for their ‘new’ social media business.
10. Group discussion on the impact of various AI solutions on their lives. Key questions:
is it necessary, useful or to be avoided? Educators can come up with their own
version of the key questions.

UNIT 2: MIL COMPETENCIES IN THE
AGE OF AI AND SOCIAL MEDIA
DURATION: 3 HOURS

Key Topics
࡛

Why are MIL competencies relevant to AI and social media?

࡛

What are proposed competencies needed for AI and social media?

࡛

Are MIL competencies the same as the competencies needed for AI and social media?

࡛

Applying MIL competencies to AI and social media environment.

Learning Objectives
([[OLLUKVM[OPZTVK\SLLK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Describe how by being media and information literate, learners can better
understand the social context of AI and how to critically engage with AI systems.

࡛

Identify and describe competencies needed for AI and social media and how these
relate to MIL.

࡛

Understand how to apply MIL competencies in AI and social media environments
and identify tools and resources that can help in this context.

Level of Competencies Targeted in this Unit
࡛

Basic

Concerns and Linkages
When the concepts of media literacy and information literacy were coined in the 1930s
and 1960s respectively, the social media and AI systems that to a wide extent dominate
our means of communication today did not yet exist. In fact, computers, as we know
[OLT [VKH` KPK UV[ L_PZ[ ;OL JVUJLYUZ [OLU ^LYL HIV\[ PUMVYTH[PVU ]LYPÄJH[PVU HUK
political propaganda messages transmitted through traditional media, such as radio and
television. It was, however, equally necessary to understand issues of media representation
(see Module 6), how to engage with advertising and news, and how media messages
were constructed to represent reality (See Module 10). With the advent of the Internet,
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social media and AI systems, these fundamental concerns remain. However, they have
ILLUTHNUPÄLKHUKTHKLTVYLJVTWSPJH[LKILJH\ZLVMOV^UL^[LJOUVSVNPLZ\ZLK
in particular business models have transformed how people connect, interact socially,
and learn and understand the world around them. Social media, for example, encode
social interactions as text (written messages, images, audio, video, art, emojis, likes,
ZOHYLZL[J(NHPUZ\JOZ`TIVSZHYLUV[LU[PYLS`UL^I\[ZVJPHSTLKPHHSZVVɈLY[OLZL
alongside the classic form of face-to-face communication that generally requires people
JVUULJ[LKPUKPɈLYLU[WO`ZPJHSSVJH[PVUZI\[UV^WVZZPISLPUJVTTVU]PY[\HSSVJH[PVUZ
These involve strangers as well as mutually known participants, saying and sharing
[OPUNZ[OH[HYLVM[LUJOHUNPUN¶PUÅ\LUJLKI`J\S[\YLHUKL_WLYPLUJLZ88 Adding AI as
another layer to social media and technological devices and platforms further expands
the concerns mentioned above and raise new concerns. This is so because AI systems
make it easier to gather vast amounts of data, which they process and learn from, and
which in turn enable or determines decision-making that can have positive or negative
outcomes for ordinary citizens.
FIGURE 11.1 BASIC CHARACTERISTICS OF AI SYSTEMS
“COMPUTERS PERCEIVE THE
WORLD USING SENSORS”

“AI APPLICATIONS
CAN IMPACT SOCIETY
IN BOTH POSITIVE AND
NEGATIVE WAYS”

“AGENTS MAINTAIN
MODELS/REPRESENTATIONS
OF THE WORLD AND USE
THEM FOR REASONING”

“MAKING AGENTS INTERACT
WITH HUMANS IS A
SUBSTANTIAL CHALLENGE
FOR AI DEVELOPERS”

“COMPUTERS CAN
LEARN FROM DATA”

:V\YJL! Content89 adapted from Long, B. and Magerko, D. (2020)
88. Livingstone, S. (2014) Developing social media literacy: How children learn to interpret risky
opportunities on social network sites. Communications. The European Journal of Communication
Research, 39(3): 283–303.
89. CHI ‘20, April 25–30, 2020, Honolulu, HI, USA © 2020 Copyright is held by the owner/author(s).
Publication rights licensed to ACM. ACM 978-1-4503-6708-0/20/04…$15.00 https://doi.
org/10.1145/3313831.3376727
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Table 11.1 below describes some of the concerns about social media and AI systems
and how MIL helps people to better mitigate these concerns. The next section will
HKKYLZZZVTLVM[OLTHU`ILULÄ[ZVM(0
TABLE 11.1 USING MIL TO ADDRESS CONCERNS RAISED BY USE OF AI AND
SOCIAL MEDIA
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SELECTED
CONCERNS OF
AI AND SOCIAL
MEDIA

HOW MIL HELPS

LINKAGES

1. How your data is
being collected
and used

A central, broad competence of MIL
PZHIV\[OV^[VLɈLJ[P]LS`HJJLZZHUK
use information. This covers issues
such as the ethical use of information,
copyright and intellectual property rights
and individual rights around the use of
information.

Privacy rights: the right to associate
HUKJVUULJ["[OLYPNO[[VHJJLZZ
to information and freedom of
expression, and other human
rights in general are relevant points
of discussion around the use of
information.

2. Issues of consent
and privacy
violations

As in #1 above (see also Module 8 on
how MIL serves as a defence to protect
one’s privacy, respect the privacy of
others, and advocate for states to ensure
data protection).

As in #1 above

3. Anonymity

Persons who are media and information
literate understand the importance of
anonymity and cases where anonymity
should be protected or not as well as
why.

Anonymity is related to privacy and
thus arguments above are also
relevant here. A deeper consideration
for any educator/learner is an
understanding that anonymity is
crucial for people to freely express
themselves to protect whistleblowers
and journalists. This bolsters
transparency and accountability of
W\ISPJVɉJPHSZHUKIPNI\ZPULZZLZ

4. Biases in
computer
programmes
or algorithms
because of either
coder bias or data
bias

Another key competence of MIL is to
be able to analyse biases in information
and messages. Questions such as who
created the information, for what purpose,
what is omitted, who gains the most by
proliferating that information, who might
SVZLVYILHɈLJ[LKHYLYLSL]HU[[V[OPZ
context. See Module 1 and 6 for more on
this.

MIL competencies applied to
addressing the issue of biases apply
to digital information, computer
coding and algorithms as much as
they apply to the traditional news
HUKVUSPULHUKVɊPULPUMVYTH[PVU
environments.

5. Diverse and
pluralistic
environment in
general

Another competence of MIL is
understanding representation. See
Module 6 for more about this and media
ownership and plurality – see Module 2
and 13. MIL helps to understand, analyse
and monitor whether or not the voices
VMKPɈLYLU[L[OUPJJ\S[\YHSVYZVJPHS
groups are being heard. Are we receiving
information from many sources or just a
few?

The concern here is that AI and
HSNVYP[OTZJHUHUKKVHɈLJ[^OH[^L
see, hear and read in the same way
that an editor of a media organization
or news outlet or government entity
JHUJVU[YVSPUMVYTH[PVUÅV^Z0M(0PZ
[YHPULKVUHUHYYV^IHZLYLÅLJ[PUN[OL
experiences of just one demographic,
equally narrow applications will follow
suit.
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6. Social and
economic
inequalities

As in #5 above. Another relevant point is
– are certain groups of persons, including
PUZWLJPÄJZVJPVLJVUVTPJZP[\H[PVUZ
PUZVJPL[`ILULÄ[[PUNTVYLMYVT[OL
current information and communication
ecology and why? MIL can help to
address gender and racial discrimination
by helping people to identify biases in
information and digital technology and
empowering in particular marginalized
NYV\WZHUKV[OLYZ[VVɈLYJV\U[LY
narratives and more balanced and
]LYPÄLKPUMVYTH[PVU

(JJLZZ[VPUMVYTH[PVUHɈLJ[ZZVJPHS
and economic equality (See Module
1). For example, women’s lack
of access to information, digital
technology and media hinders their
access and opportunity to express
themselves and participate fully and
meaningfully in social and economic
development.

7. Safety and
security

Persons who are media and information
literate are better able to identify
misinformation, inappropriate content,
and information and content that incite
harm or infringe on the rights of others,
as well as inappropriate advertising
especially as it relates to targeting
children. See Module 9 for more about
harm to human rights that can come to
persons through online interaction.

In the digital age, safety and security
goes beyond only physical contact.
They are also concerned with harmful
information online, and virtual
interaction. See Module 9 for more
information.

8. ‘Deepfakes’ and
disinformation in
general

Same as #s 4 and 7 above. Tackling
misinformation and disinformation is
a multi-faceted challenge. It requires
interventions to address the source, but
also the demand and monetization of
misinformation and disinformation. A part
of the sustainability puzzle is for persons
to self-protect to the extent possible by
acquiring MIL competencies. (See for
example Module 9).

Even the most media and information
literate person will have a challenge
detecting ‘deepfakes’. In most
cases, the competencies required
to identify such false information
requires skills in forensic science.
The media and information literate
learner understands how and why
the abuse of AI through tools such
as bots exacerbates the creation and
spread of disinformation, including
‘deepfakes’. Many argue that Internet
communications companies have a
ÄK\JPHY`K\[`VMJVUZ\TLYWYV[LJ[PVU
[VÅHN[OLZLMHIYPJH[PVUZ[V\ZLYZ
When machines can be programmed
independently to create, organize,
store, distribute and learn from
the information stored to create
new knowledge and facilitate
[HYNL[LKKPZ[YPI\[PVU"HI\ZLVM
these capabilities in the context of
TPZPUMVYTH[PVUPZKPɉJ\S[[VJVU[YVS
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9. Respect for
human rights
principles

See #1 above and Module 1. While
AI is being used to advance all forms
of development in a positive way, its
HI\ZLJHUHɈLJ[HSSMVYTZVMO\THU
rights. Take, for example, the potential
of AI to advance quality education
and access to information. Its abuse
JHU[OLUHɈLJ[^OH[WLVWSLSLHYUHUK
also how they learn which could go
as far as manipulation. The media and
information literate person understands
and becomes engaged in advocates
for ethical management of the possible
social implications of AI.

10. Access to
remedies for
adverse human
rights impacts
on individuals

See #1 and #10 above. People need to
know where and how to get redress if
they feel AI violates their rights. This is
tied to governance and regulations of
the use of AI systems, which is related
to media and Internet governance and
regulation in general (See Module 13
and within this module below). MIL gives
See #1 and 10 above.
people basic understanding of regulatory,
co-regulatory and self-regulatory
mechanisms for the communications
ecology. Media and information literate
WLYZVUZ\UKLYZ[HUK[OLKPɈLYLUJL
between types of regulation and the
need for alignment with human rights in
general.

11. Ownership,
control, and
dominance of AI
by few
companies

See #11 above. MIL addresses
ownership and control of digital
technology as a crucial theme that
HɈLJ[ZWLVWSLZ»MYLLKVTVML_WYLZZPVU
access to information, plurality of voices
and content, etc. See in particular
Module 1, Module 2, Module 6 and 13.

The concepts in the reference
Modules here can be applied to AI
systems, use, ownership and control.

12. Need for
transparent,
ethical, and
multi-stakeholder governance of
AI systems and
social media

MIL is about ethical and critical
evaluation and use of information, media,
and digital technologies including AI.
A competence of MIL is to understand
the roles and functions of all institutions
providing content and the conditions
\UKLY^OPJO[OL`JHULɈLJ[P]LS`L_LJ\[L
these functions for normative purposes
such as the Agenda 2030 and the
Sustainable Development Goals. See in
particular Modules 1, 2, 7, 13, as well as
points # 1-12 above.

Points # 1-12 above and relevant to
#13 here.

13. Need for
transparent,
ethical, and
multi-stakeholder governance of
AI systems and
social media

MIL is about ethical and critical evaluation and use of information, media,
and digital technologies. A competence
of MIL is to understand the roles and
functions of media, technological intermediaries and Internet communications
companies and the condition under
^OPJO[OL`JHULɈLJ[P]LS`L_LJ\[L[OLZL
functions. See Module 1 and Module 2,
7, 13 and various others Points # 1-12
above and relevant to #13 here.

Points # 1-12 above and relevant to
#13 here.

Other human rights that the educator
should consider in this context is the
right to education, the right to peace
and security, the right to cultural and
religious expressions etc.
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Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1), various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

Organize discussion, debates, other group activities, games, and use of social
media in connection with the 13 points in Table 11.1. Be sure to draw on relevant
activities in the various modules referenced in the table and translate these activities
to focus on AI.

࡛

Bots are computer programmes driven by AI systems. Internet users interact with
bots online through written or spoken languages. Watch this YouTube video about
bots with your learners, https://www.youtube.com/watch?v=fEbzk4vTHsQ. Ask
the learner to indicate which of the popular bots, mentioned in the video, that they
use frequently. Ask them to share their experiences and concerns.
 Focus on the positive uses of bots then discuss potential negative uses.

࡛

While AI can be used to tackle misinformation and disinformation, it can also
be used to spread misinformation and disinformation. A study by the European
Parliament, entitled “Automated Tackling to Disinformation” (add year) (See more
on Misinformation and Disinformation in Module 4) points to fake accounts and
bots being widely used in social media manipulation strategies, to carry out
attacks on opposition parties, post distracting messages, or engage in trolling
and harassment. Educators should guide learners to research other similar related
studies in their region or country. Do these studies exist? What are some of
[OL ÄUKPUNZ& (YL WVSPJ` YLSH[LK HJ[PVUZ ILPUN [HRLU [V HKKYLZZ [OLZL ÄUKPUNZ&
What concrete national and community level actions are being implemented in
JVUULJ[PVU^P[OZVTLVM[OLÄUKPUNZ&
 Plan a visit, where possible, to the relevant authority (such as government
ministry/ministries responsible for these issues.
 Alternatively plan a series of visits to the learning environment from experts in this
area to give talks to educators and learners.

࡛

Educators should highlight the importance to engage in advocacy for women’s
involvement in AI in particular, and in science and technology and general. Read
more about organizations such as >VTLUPU(0>(0, https://www.womeninai.co/.
WAI is an NGO “do-tank” with a mandate to increase women’s representation and
participation in AI. Search for others.

࡛

Read and discuss the Forbes blog of Kim Nelsson, Why AI needs more women,
https://www.forbes.com/sites/kimnilsson/2019/03/08/why-ai-needs-morewomen/. Nelsson is an entrepreneur and CEO of Europe’s largest data science
hub, Pivigo. Search for other related blogs or article from local experts or respect
authority in your country and regions. Deconstruct the pieces selected. Are they
opinionated or factual? Are they fair or one-sidedly optimistic or pessimistic about
AI? Are the arguments supported by evidence? What do you agree with or not?
Why? How can you engage for action and change? Are they local entities that you
can contact to motivate actions?
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࡛

There are cases of persons who have been attacked and killed because of
misinformation and disinformation shared about them on social media.
 Participants read and discuss a local or international story about AI systems
and how they relate to misinformation and disinformation, as selected by
trainer. Ask learners to share what went through their minds as they read. How
KV[OL`MLLS&+V[OL`ILSPL]L[OLZ[VY`&>O`KV[OL`ILSPL]L[OLZ[VY`VYUV["
what makes it credible? What happens when AI systems are used to create
and distribute misinformation and disinformation? What can be done to stop
the spread of misinformation and disinformation through AI and algorithms?
-VY[OLSHZ[X\LZ[PVUSLHYULYZZOV\SKYLÅLJ[VUWLYZVUHSPUKP]PK\HSHJ[PVUZ[OL`
can take, as well as possible actions of other stakeholder groups (governments,
digital communications companies, etc.). For each proposed action, discuss the
WV[LU[PHSPTWSPJH[PVUZMYVTKPɈLYLU[Z[HRLOVSKLYWLYZWLJ[P]LZ
 Research two cases where false and misleading content was created by AI
systems or bots that led to psychological or physical harm to persons. Discuss
them with learners along similar lines.

࡛

9LZLHYJOLYOH]LJHYYPLKV\[L_WLYPTLU[ZVU[OLLɈLJ[VMTPZPUMVYTH[PVUVUWLVWSL
In one study a research team90 “showed participants slides of a car accident, and
then later had the participants read inaccurate or misleading information about
the accident. The experiment showed that participants easily assimilated this
ÅH^LKPUMVYTH[PVUTHRPUNTPZ[HRLZ^OLUSH[LYHZRLK^OH[OHKOHWWLULKPU[OL
accident91”. Discuss with learners what factors lead to the assimilation of false
information. These include memory, past experience, emotions (fear, anxiety,
HWWYLOLUZPVUKV\I[IPHZLZL_WLJ[H[PVUZL[J(ZRSLHYULYZ[VYLÅLJ[HUKZOHYL
their experiences.

࡛

Divide learners into groups. Ask them to create a piece of disinformation in
whatever form they chose (news, story, fabricated eyewitness story, image, video).
Then ask each group to present the information to the others. Discuss whether
the information is credible or not. What makes it believable or not? What are the
WV[LU[PHS LɈLJ[Z [V KPZZLTPUH[L Z\JO MHSZL PUMVYTH[PVU& >OH[ HSNVYP[OTZ ^V\SK
catch this case, and what would amplify it?

࡛

Study the 13 selected concerns with AI in Table 11.1 above. Plan activities around
these issues based on their relevance to your country and interest to the learner
group that you are working with.

࡛

Organize learners in groups and have them do desk research to gather more
information and examples where the following tips to identify ‘deepfakes’ are
HWWSPJHISL :LL TVYL HIV\[ [OL 40; 4LKPH 3HI WYVQLJ[ HUK [OL [PWZ [OL` VɈLY
below, https://www.media.mit.edu/projects/detect-fakes/overview/. See more on
Misinformation and Disinformation in Module 4.

90. Loftus, E. F., Miller, D. G., & Burns, H. J. (1978). Semantic integration of verbal information into a visual
memory. Journal of Experimental Psychology: Human Learning and Memory, 4(1), 19–31. https://doi.
org/10.1037/0278-7393.4.1.19
91. Reboot Foundation, Elevating Critical Thinking, O[[WZ!YLIVV[MV\UKH[PVUVYNTPZPUMVYTH[PVULɈLJ[
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 Pay attention to facial transformations or deformation. Also, does facial hair look
real or appears in places where they should not and absent from others? Do
facial moles and marks look real? Do the size and colour match the rest of the
person’s face?
 Check if skin is too smooth or too wrinkled on cheeks and forehead. Does ageing
in hair match that of skin and eyes?
 Are there shadows appearing on the face, eyes and eyebrows where such
shadows would not be expected? Are there glares on the glasses that a person
wears and are these glares changing as the person moves? Are persons blinking
too much or too little? “DeepFakes often fail to fully represent the natural physics
of a scene… natural physics of lighting92.”
As mentioned above, to detect deepfakes sometimes require expertise and particular
competencies similar to those used in forensic science. Therefore, educators and learners
ZOV\SKLUNHNLPUKPZJ\ZZPVUHUKWYHJ[PJL[VILJVTLWYVÄJPLU[V]LY[PTL0[PZLX\HSS`
important to be aware of the option to advocate that companies deploy resources to
identify such content and subject it to moderation like applying labels, and explaining the
conditions for such labels and possibilities to appeal against the application.
࡛

In Table 11.1 a series of AI and social media related competencies are captured
from various sources. Plan various activities around each of these competencies.
In each case specify how MIL competencies are related or can be applied. Have
SLHYULYZVɈLYHYN\TLU[ZPUYLSH[PVU[VV[OLYPZZ\LZHZPU[OL[OPYKJVS\TUVM;HISL
11.1 above. Share your completed table or parts thereof on social media and tag
'403*30*2: VY ZLUK HU LTHPS ^P[O `V\Y YLZV\YJLZ [V 403 *30*2: TPSJSPJRZ'
unesco.org.

40;4LKPH3HIWYVQLJ[HUK[OL[PWZ[OL`VɈLYILSV^ https://www.media.mit.edu/projects/detect-fakes/
overview/
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TABLE 11.2 MEDIA AND INFORMATION LITERACY COMPETENCIES FOR AI
ENGAGEMENT
EXAMPLES COMPETENCIES NEEDED FOR AI & SOCIAL MEDIA93

RELATION TO EXISTING LINKING
MIL COMPETENCIES
COMMENTS

Competency 1 (Recognizing AI)
Distinguish between technological artifacts that use and do not
\ZL(0HUKYLJVNUPaL[OLKPɉJ\S[`PUZVKVPUN
Competency 2 (Understanding Intelligence)
Critically analyse and discuss features that make an entity
¸PU[LSSPNLU[¹PUJS\KPUNKPZJ\ZZPUNKPɈLYLUJLZIL[^LLUO\THU
animal, and machine intelligence.
Competency 3 (Interdisciplinarity)
Recognize that there are many ways to think about and develop
“intelligent” machines. Identify a variety of technologies that use
AI, including technology spanning cognitive systems, robotics,
and machine-learning.
Competency 4 (General94 vs. Narrow95)
Distinguish between general and narrow AI.
Competency 5 (AI’s Strengths & Weaknesses)
Identify problem types that AI excels at and problems that are
more challenging for AI. Use this information to determine when
it is appropriate for institutions to use AI and when to leverage
human skills.
Competency 6 (Imagine Future AI) Imagine possible future
applications of AI in terms of who shapes the development and
KLWSV`TLU[VM(0Z`Z[LTZHUKJVUZPKLY[OLLɈLJ[ZVMZ\JO
applications on the world.
Educators and learners are aware of the basics of data’s role in
relation to AI, including its social and contextual implications as
well as its characteristics96
Educators and learners are able to understand the basics of
WYVIHIPSPZ[PJYLHZVUPUN"
Access - Educators and learners can understand basic problem
ZVS]PUN[OYV\NOJVTW\[H[PVUHS[OPURPUN"JHUHWWS`[OLIHZPJ
principles of coding using visual programming languages.
Educators and learners can assess digital risks, critically
L]HS\H[LJVU[LU[HUKJVU[LU[ZV\YJLZ"ZOV\SKILHISL[V
understand the need to engage on the issue of the AI “black
box” (pursuing the principle of explicability of decisions)
Educators and learners are aware that technology under the
JVU[YVSVMWV^LYM\SHJ[VYZPZTVKPM`PUNZVJPL[`HUK]HS\LZ"
ethical and human rights implications on societies, groups, and
persons of automated decisions (AI supported decisions).

93. Adopted from the Draft Outcomes of the UNESCO Workshop on Teaching and Learning Competencies
for AI from an Information Access Perspective (UNESCO Headquarters Paris, 7 November 2019)
(Y[PÄJPHSNLULYHSPU[LSSPNLUJL(.0PZ[OLO`WV[OL[PJHSBDHIPSP[`VMHUPU[LSSPNLU[HNLU[[V\UKLYZ[HUKVYSLHYU
HU`PU[LSSLJ[\HS[HZR[OH[HO\THUILPUNJHU0[PZHWYPTHY`NVHSVMZVTLHY[PÄJPHSPU[LSSPNLUJLYLZLHYJO
HUKHJVTTVU[VWPJPUZJPLUJLÄJ[PVUHUKM\[\YLZZ[\KPLZO[[WZ!LU^PRPWLKPHVYN^PRP(Y[PÄJPHSFNLULYal_intelligence
(Y[PÄJPHS5HYYV^0U[LSSPNLUJL(50HSZVRUV^UHZ¸>LHR¹(0PZ[OL(0[OH[L_PZ[ZPUV\Y^VYSK[VKH`5HYYV^
AI is AI that is programmed to perform a single task — whether it’s checking the weather, being able to
play chess, or analysing raw data to write journalistic reports. https://medium.com/mapping-out-2050/
distinguishing-between-narrow-ai-general-ai-and-super-ai-a4bc44172e22
96 This would be at the Knowledge Acquisition Level of the ICT CFT Version 3 (https://unesdoc.unesco.org/
ark:/48223/pf0000265721)
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UNIT 3: INDIVIDUAL AND SOCIAL
RIGHTS, CHOICES AND TECHNOLOGY
DURATION 4 HOURS

Key Topics
࡛

Understanding the concepts of rights: social rights and individual rights

࡛

The role of technology in prioritizing social and individual rights, and choices

࡛

Technology as potential platforms for intercultural dialogue for social rights, social
justice, and social movements, as well as for potential surveillance, control and
manipulation

࡛

Media and information Literacy competencies and digital skills for individual and
social rights, and choices

࡛

Technology determinism and agenda setting theories as determinant of social
rights and individual choices

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Understand the role of technology in prioritizing social and individual rights,
and choices

࡛

Understand the importance of technology and its owners for negotiating rights
and choices

࡛

Describe the media and information literacy competencies needed in making choices

࡛

Understand how technology in the context of its controllers can sensitize or polarize
JP[PaLUZIHZLKVUYLSPNPV\ZZLU[PTLU[ZÄUHUJPHSNHPUJ\S[\YHSHɉSPH[PVUZNLUKLY
PULX\HSP[PLZHUKWVSP[PJHSHɉSPH[PVUZ

࡛

Understand the role of technology and its controllers in democracy especially
as it relates to political institutions, political choices, electoral processes, voting,
accountability in governance and transparency in society

AI and Content Sharing
The concept of technological determinism implies that digital means of communication
OH]L HU PUÅ\LUJL VU ^OV HUK ^OH[ JVU[LU[ HWWLHY WYVTPULU[S` VU WSH[MVYTZ )\[
[OPZJVUJLW[YLPÄLZ[LJOUVSVN`HZP[^HZH[OPUNPUHUKVMP[ZLSMHUKPNUVYLZ[OH[HSS
technology has social roots, and further implies a blind spot that particular business
purposes, inter alia, shape the development and deployment of technologies. Control
of architecture design and engineering decisions informs the technology design, such
as what can be shared within or outside of a walled garden platform, and what data
gathering, storage and use cases are operational.
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To understand who and what content are shared on platforms, therefore, requires
understanding why platforms develop particular curational objectives and content
moderation strategies and practices. It is these which underpin the computer algorithms
WV^LYLKI`(Y[PÄJPHSPU[LSSPNLUJL(0^OPJOPU[\YU^PLSKWV^LYPU[OL^H`[OH[JVU[LU[
is ranked and subjected to other treatment (e.g. uploading blocked, deletion, labelling,
referred to human moderators, sent to fact-checkers, etc). The consequences can
HɈLJ[^OH[WLVWSLZLLHZP[LTZVU[OLHNLUKHPUÅ\LUJL[OLPYPUKP]PK\HSJOVPJLZHUK
consequently their rights, and shape public opinion. Computer algorithms over time
have been known to change citizens’ online experiences and the factors that inform
their decisions, and thereby can change public opinion and perceptions over a period.
The impact may also be on individual identities – their sense and value of who they
are, and indeed of what they are or should be becoming. This is especially relevant to
young people in the process of consolidating themselves.
;OL WOLUVTLUVU RUV^U HZ ¸ÄS[LY I\IISL¹ OHZ NP]LU ZVTL PUZPNO[ PU[V VUSPUL
experiences. It highlights how, consequent to algorithmic design, algorithms can work
[VÄS[LYV\[JVU[LU[[OH[KVLZUV[YLPUMVYJLL_PZ[PUNWYLMLYLUJLZ[HZ[LZHUKPUMVYTH[PVU
habits. The result is a closed universe where individual biases are unchallenged because
the system has shut out other narratives. Some research, such as by the Reuters
Institute for the Study of Journalism97, suggests that many people are actually exposed
[VHNYLH[LYKP]LYZP[`VMJVU[LU[[OHU[OL¸ÄS[LYI\IISL¹TVKLSZ\NNLZ[Z([[OLZHTL
time, another concept – of “echo chamber” – suggests that even with diverse content,
people can still occupy a narrow interpretative community. In this concept, individuals
may indeed be exposed to information that in and of itself contradicts their beliefs and
HZZ\TW[PVUZI\[^OPJOPUMVYTH[PVUPZKPZJV\U[LKPU[LYTZVMP[ZZPNUPÄJHUJL;OPZPZ
because it is placed within the context of cumulative repeated social “echoes” which
precede it and which provide a sense of security that familiar framings and meanings
remain intact.
(SNVYP[OTPJÄS[LYI\IISLZJHUYLPUMVYJL¸LJOVJOHTILYZ¹HS[OV\NO[OLSH[[LYJHUL_PZ[
on their own. In extreme cases, wholly separate and parallel universes of meaning may
YLZ\S[^OLYLPUKPɈLYLU[HUKYLSH[P]LS`JSVZLKJVTT\UP[PLZVWLYH[L^P[OKPɈLYLU[MHJ[Z
HUKMHSZLOVVKZVUWVSP[PJZOLHS[OJSPTH[LJOHUNLL[JHUK^P[OKPɈLYLU[UHYYH[P]LZ
about reality more broadly.

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1), various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

Watch the popular TED Talk video, )L^HYL VUSPUL ¸ÄS[LY I\IISLZ¹ c ,SP 7HYPZLY,
https://www.youtube.com/watch?v=B8ofWFx525s. The video was prepared close
to 10 years ago. Guide the discussion: How relevant is this video today? Ask
educators to make a list of the issues raised. Small groups can do research to see
TVYLYLJLU[KPZJV\YZLVU[OLZLPZZ\LZ+VLZ[OPZWOLUVTLUVUHɈLJ[OV^ZVJPHS

97. https://reutersinstitute.politics.ox.ac.uk/

309

Module 11: Artiwcial Intelligence, Social Media and MIL Competencies

rights are prioritized, individual choices are made and public opinions are formed?
Can AI-driven algorithms alter narratives and thus set the social, development and
political agenda?
࡛

Compare and discuss Eli Pariser’s comparison between editorial processes for
validation in traditional media (‘broadcast society’) and the algorithmic controlled
ÅV^VMPUMVYTH[PVUVMKPNP[HSJVTT\UPJH[PVUZ+V`V\HNYLL^P[OOPZZ[HUJL&>O`
or why not? What new arguments and evidence can the educators or learners
add? Do the research to underpin your arguments and ideas.

࡛

The paradox of digital communications is that what appears harmful to one person
can turn out to be an advantage to others – or vice versa. The algorithms that
PUÅ\LUJLJVU[LU[YHURPUNHUK[HYNL[PUNJHUJH\ZLVIQLJ[P]LOHYT[VO\THUYPNO[Z
([[OLZHTL[PTL[OL`JV\SK¶[OYV\NOKLZPNUVY\UPU[LUKLKLɈLJ[¶HSZVIYPUN
to light voices that are usually silenced or repressed. For instance, issues such as
gender inequalities, the underrepresentation of women, gender-based violence,
O\THU [YHɉJRPUN HUK YHJPHS KPZJYPTPUH[PVU [OH[ ZPUJL SVUN HYL \UKLYYLWVY[LK
and invisible, have now become more prominent in global discourse. Through
technology mediated engagement with other cultures and new information, some
persons have changed their stance about certain traditionally anchored practices
that bring harm to the persons involved, such as female genital mutilation (FGM). Do
you think engagement with technology services in this regard has given impetus to
social rights and shift in social opinion and beliefs? What other factors are at work
other than technologies themselves? How can you put your MIL competencies to
work in this discussion?

࡛

Put educators or learners in groups to research existing cases studies about
positive and negative use of technology to advance or hinder the right to
association, the right to freedom of religion, the right of opinion, and the right to
freedom of expression. Organize a series of presentations and discussions. Focus
the research analysis and discussion on individual choices in questioning historical
M\UKHTLU[HSHZZ\TW[PVUZYLQLJ[PVUVMX\LZ[PVUHISLILSPLMZ`Z[LTZHɉYTH[PVUVM
natural identity, negotiated cultural values and realignment of value systems, which
has become increasingly feasible as a result of technology.

࡛

MIL advocates have argued for media and information literacy education that
emphasizes intercultural dialogue as necessary skills in balancing the two sides of a
coin of AI driven algorithmic platforms. Explore the following questions in the context
of individual and social rights in the light of citizens’ choice and enabling technology:
 What is your understanding of one’s rights? Carry out interviews, discuss, and
JVSSH[L KP]LYNLU[ ]PL^Z VM WLVWSL»Z \UKLYZ[HUKPUN VM KPɈLYLU[ YPNO[Z PUKP]PK\HS
HUK ZVJPHS HUK OV^ [OLZL YPNO[Z PUÅ\LUJL [OLPY WLYJLW[PVU VM W\ISPJ VWPUPVU
Capture, curate and share the best short video clips on the topic.
 >OH[HYL[OLKPɈLYLU[ZVJPHSYPNO[ZWLVWSLHYLJVUMYVU[LK^P[OPU[OLst century?
What are the content providers that make them aware of such social rights?
Consider the contrasting social rights in today’s digital environment.
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 In light of how institutions can act to shape society, do you think the result has
LUHISLKZVJPHSYPNO[ZHUKPUKP]PK\HSJOVPJLZ&4HRLHKLSPILYH[LLɈVY[[VPU[LY]PL^
KPɈLYLU[WLVWSL[VRUV^[OLPYWLYJLW[PVUHIV\[[LJOUVSVN`LUHISLKZVJPHSYPNO[Z
and the implications on individual choices.
࡛

Consider the media and information literacy competency skills needed for a peaceful
coexistence and tolerance necessary to balance private views and individual choices
with contemporary social rights. You may employ focus group discussions with
KPɈLYLU[NYV\WZVMWLVWSLPUVYKLY[VJVTL\W^P[OPUUV]H[P]L403WYHJ[PJLZ

࡛

Discuss the need for measures that will enable digital communications companies
to provide equitable access to online information and narratives, with a view to
enhancing citizens’ online experience and address the challenges associated
^P[O (0 KYP]LU HSNVYP[OTPJ WSH[MVYTZ Z\JO HZ ¸ÄS[LY I\IISL¹ HUK HTWSPÄJH[PVU VM
potentially harmful content.

࡛

Consider how some Internet companies are undermining individual rights and
choices based on the engineering design and architecture of their services. Discuss
HUKWYVɈLYWYHJ[PJHISLZVS\[PVUZVUOV^`V\[OPUR[OLZLWYVISLTJHUILZVS]LK

࡛

+PZJ\ZZ OV^ 403 LK\JH[PVU JHU PUÅ\LUJL [OL X\HSP[` VM PUMVYTH[PVU [OH[ JP[PaLUZ
access on online search engines and the impact of MIL on citizens’ rights and choices.

Suggested Assessment & Recommendations
࡛

Develop a skills matrix and competency evaluation guide to determine the MIL
skills needed in balancing individual rights and choices in the digital environment

࡛

Draft a legislative bill that your political representatives could consider on human
rights in digital contexts

࡛

Design and launch a small survey on people’s understanding of the concept of
KPɈLYLU[[`WLZVMYPNO[ZPUHKLTVJYH[PJZL[[PUNHUK[OLPUÅ\LUJLVMJ\YYLU[0U[LYUL[
communications companies on these rights

࡛

Carry out a focus group discussion and interview on citizens’ rights in today’s
digital environment

Topics for Further Considerations
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࡛

Principles of individual choices

࡛

Individual choices vs collective choices

࡛

Ethical use of technology

࡛

Future of digital elections
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UNIT 4: USE OF AI AND SOCIAL MEDIA
IN DEVELOPMENT
DURATION: 3 HOURS

Key Topics
࡛

Use of AI for Development

࡛

Use of social media for Development

࡛

Key actors using AI

࡛

Key AI governance/regulations issues

Learning Objectives
([[OLLUKVM[OPZTVK\SLLK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Identify and list some of the general uses of AI and social media for development

࡛

Identify some of the key actors using AI

࡛

Understand and describe the basic of AI governance (ranging from norms through
to ethics and then to regulations)

Level of Competencies Targeted in This Unit
࡛

Basic to Intermediate

Sector Applications of AI
Many academic, private sector, and international development organizations have
documented AI for social good. Some positive uses are widescale, others are in smallscale trials, and others are in experimental stages. Below is a summary of development
uses of AI drawn from various sources. Each example is followed by suggested
questions for discussion of activities that educators or learners could engage in.

Pedagogical Approaches and Activities
As discussed earlier in this Curriculum (Part 1), various pedagogical approaches are
possible. Please review the list in Part 1 and decide which approach to apply to the
suggested activities below and others that you may formulate.
࡛

(0PU[OLW\ISPJZLJ[VY! AI is increasingly being used by governments. AI could
PTWYV]L [OL WYVÄJPLUJ` HUK JHSPIYL VM ]HY`PUN W\ISPJ ZLJ[VY WYVJLZZLZ -VY
example, AI could help citizens to be more involved with governments regarding
public sector reforms, creating policies, helping to conceive relevant service
processes and enhancing public sector productivity.
 Educators should guide learners in groups to carry research on uses of AI for civic
participation and interaction with the public authorities. Are these applications of
AI relevant to you? Are they disclosed by the authorities, and is there a policy to
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govern them? Do they bring about a change that did not exist before? Are there
transparent human audits/review of these systems in public reports? Could these
AI systems discriminate against certain groups of people or situations? Are there
mechanisms in place for remedy to respond to the complaints of all users and
HWWLHSZ SL]PLK H[ HY[PÄJPHS PU[LSSPNLUJLKYP]LU Z`Z[LTZ PU H [PTLS` THUULY& (YL
[OLYL KPɈLYLU[ WLYZWLJ[P]LZ VY PTWSPJH[PVUZ VM [OLZL Z`Z[LTZ HUK TLJOHUPZTZ
for women and men respectively, and if so, why? Why is it important to consider
NLUKLY WLYZWLJ[P]LZ& +VJ\TLU[ ÄUKPUNZ HUK KPZJ\ZZ :OHYL V\[JVTLZ ^P[O
V[OLYZ VUSPUL HUK VɊPUL :LHYJO <5,:*6 403*30*2: ZVJPHS TLKPH PUP[PH[P]L
for micro-learning resources on MIL and AI, https://en.unesco.org/MILCLICKS.
Also, watch some of these videos from UNESCO on stories and ideas around
AI to aid in discussion. O[[WZ!LU\ULZJVVYNHY[PÄJPHSPU[LSSPNLUJLZ[VYPLZPKLHZ.
Search for videos from other organizations online.
࡛

(0 HWWSPJH[PVUZ PU ]HYPV\Z KVTHPUZ \ZPUN H\NTLU[LK HUK ]PY[\HS YLHSP[`! AI
technology is being used in the development of augmented reality and virtual reality
hardware and software. The advantages range from providing entertainment to
helping persons with disabilities. In one application, virtual reality has been used for
public engagement in media development and journalists’ safety. By wearing a virtual
reality headset, an ordinary citizen can experience what it is like for journalists in a warzone
thus developing greater appreciation of the risks journalists face to bring us the news.
Another example of use is that of many companies providing a mobile application
that allows customers to see how a piece of furniture, machinery, etc. would look
HUKÄ[PUHNP]LUZWHJL^P[OHJJ\YHJ`
 Guide learners to search and try out AI virtual reality tools. If you cannot
physically access these tools by inviting a relevant development or private sector
organization to come to the learning space for demonstrations, then explore
access online. Ask learners to share their experiences of using virtual reality
devices and applications. Discuss use of AI-driven virtual reality in education.
(YL[OLZLLɈLJ[P]LPUOLSWPUNWLVWSL[VSLHYU&(YL[OLYLJVUJLYUZHIV\[L[OPJZ
HUKSL]LSZVMWZ`JOVSVNPJHSPUÅ\LUJL&0U]LZ[PNH[LHUKKPZJ\ZZ>H[JOZVTLVM
these videos from UNESCO on stories and ideas around AI to further discussion,
O[[WZ!LU\ULZJVVYNHY[PÄJPHSPU[LSSPNLUJLZ[VYPLZPKLHZ.

࡛

313

(0 PU ZJPLUJL HUK OLHS[O! Advances in technology, including the use of new
ZJPLU[PÄJPUZ[Y\TLU[H[PVUNLULYH[LZ]HYPLKKH[HMVY^OPJO[OL\ZLVM(0PZJYP[PJHS
if there is to be adequate analysis. For example, AI has been used to deal with
JVTWSL_JHSJ\SH[PVUZPUNLUL[PJZYLÄULKPTHNPUNX\HSP[`HUK[VPTWYV]L[OLHIPSP[`
[VYLWYVK\JLZJPLU[PÄJYLZLHYJO(0PZHSZVILPUN\ZLKPUH^PKLYHUNLVMM\UJ[PVUZ
including generating hypotheses, gathering data, analysing large datasets, and
JHYY`PUN V\[ L_WLYPTLU[HS KLZPNU (0 PU OLHS[OJHYL VɈLYZ THU` HK]HU[HNLZ MVY
instance, helping with health research, comprehending and controlling population,
helping in early predictions of health conditions, enhancing patient care,
personalized healthcare and enhancing the quality and cost of healthcare. At the
same time, there are concerns that AI will be harnessed for more commercialized
OLHS[OJHYLILULÄ[PUNHULSP[LYH[OLY[OHU[OL^PKLYW\ISPJ
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 Repeat or adopt activities suggested above. Check out these 32 examples
described by Built in, O[[WZ!I\PS[PUJVTHY[PÄJPHSPU[LSSPNLUJLHY[PÄJPHS
intelligence-healthcare . What are some of the major ethic challenges of using AI
in healthcare?
࡛

(0PUZLJ\YP[`HUKJYPTPUHSQ\Z[PJL!AI has great potential for mitigating digital and
physical security challenges, but also brings risks of miscarriages of justice and
bulk surveillance.
 AI is widely applied in digital security applications such as network security,
anomaly detection, security operations automation and detecting threats or
potential danger (OECD, 2017).
 To achieve the objectives above, AI algorithms learn over time to analyse the
surroundings and normal movements and presence of persons and objects that
frequently occupy the space and are thus able to detect threats if abnormal
pattern of life is detected.
 Similar applications to the ones described above are being used by justice systems
to tackle crime and predict the outcome of cases, although there are concerns
HIV\[WYVÄSPUNIHZLK\WVUKH[HIPHZ[OH[Z[LYLV[`WLZJLY[HPUJVTT\UP[PLZ
 Video surveillance has become a progressively popular method to improve public
security. The increasing number of surveillance cameras (245 million globally in
2014) indicates an increase in the amount of data being collected and analysed. It
is largely impossible for the human brain to process all this data. AI technologies
are used instead to manage the large quantities of data and automate mechanical
procedures of detection and oversight. However, there are also strong arguments
concerned with facial recognition technologies, and their use has been banned in
some cases to avoid what are seen as totalitarian potentials.
 Such surveillance and predictive policing and sentencing have raised ethical
issues about people’s privacy and consent for their actions being tracked and
YLJVYKLK^P[OV\[[OLPYJVUZLU[HUKHIV\[IPHZHUKWYVÄSPUN
 >OH[HYL[OLILULÄ[ZHUKKYH^IHJRZHUK^OH[ZHMLN\HYKZZOV\SKILPUWSHJL&
Investigate if this is happening in your country. Discuss.

࡛

(0PUZVJPHSTLKPHTHYRL[PUNHUKHK]LY[PZPUN!The use of AI has personalized
the online experience. For instance, AI is used to ensure that the content displayed
attracts a particular individual’s attention. This also enables advertisers to have
more targeted campaigns. “They can deliver personalized and dynamic ads to
consumers at an unprecedented scale” (Chow, 2017). This means that companies
could have an augmentation in sales and the return on investment of marketing
JHTWHPNUZ*VUZ\TLYZVU[OLV[OLYOHUKJV\SKILULÄ[MYVTHTHYRLKYLK\J[PVU
in the cost of research. Again, however, questions arise as to reduced human
autonomy and agency and increased power of manipulation as a result of microtargeted advertising.
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 Guide learners to discuss their experiences with ads online. Are they aware that
AI is being used to place the ad for that particular user? Are they comfortable with
this? Why or why not? Can learners exhibit a sense of control on what ads they
see? Pay attention to the “why am I seeing this ad” alert that sometimes pops on
your screen. See Module 10 for more on advertising.
>OPSL [OLYL HYL LHZPS` PKLU[PÄHISL ILULÄ[Z [V (0 PU [OPZ JVU[L_[ MVY JVTTLYJPHS
actors, its use also causes concerns regarding discrimination and inaccuracy,
and there are substantial concerns about automated trading using AI, which
reinforces the instability and short-termism of stock markets.
࡛

Study and discuss these two reports:

1. from the European Commission, Advisory Committee on Equal Opportunities
MVY >VTLU HUK 4LU 6WPUPVU VU (Y[PÄJPHS 0U[LSSPNLUJL ¶ VWWVY[\UP[PLZ HUK
challenges for gender equality O[[WZ!LJL\YVWHL\PUMVZP[LZPUMVÄSLZHPKF
KL]LSVWTLU[FJVVWLYH[PVUFM\UKHTLU[HSFYPNO[ZVWPUPVUFHY[PÄJPHSFPU[LSSPNLUJLF
gender_equality_2020_en.pdf
2. MYVT<5,:*6(Y[PÄJPHS0U[LSSPNLUJLHUK.LUKLY,X\HSP[`!2L`ÄUKPUNZVM<5,:*6»Z
Global Dialogue, O[[WZ!LU\ULZJVVYNZ`Z[LTÄSLZHY[PÄJPHSFPU[LSSPNLUJLFHUKF
gender_equality.pdf
 What key issues or recommendations are most important to learners? Why? Guide
learners to search social media for global discourse on the topic. Encourage
learners to get involved in the online discussion but make sure to prepare in
advance. Apply MIL competencies, share evidence, and disclose when a point
raised is only your opinion. What other actions can learners take as citizens?
 Select issues and recommendations of particular interest to gender equality and
AI in communications media, and plan an online campaign or design and prepare
related public service announcements in connection with International Women’s
+H`4HYJO"HUU\HSS`VYH[HU`TVTLU[

Assessment & Recommendations
࡛

Essay competition

࡛

Produce public service announcements in groups.

࡛

Quiz

࡛

Open book test

࡛

Ideas generation competition around AI and MIL

Topics for Further Consideration
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࡛

Auditing AI

࡛

Machine learning

࡛

Deep learning

࡛

Bots

࡛

Facial and emotion recognition and detection
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Resources & References

(0(Y[PÄJPHS0U[LSSPNLUJLÄSThttps://www.imdb.com/title/tt0212720/?ref_=nv_
sr_srsg_0
(0\ZLPULK\JH[PVU
O[[WZ!^^^LK^LLRVYNL^HY[PJSLZHY[PÄJPHSPU[LSSPNLUJLPUR[OL
right-mix.html
Algorithm Literacy 101: A study by Project Information Literacy? https://www.minitex.umn.
edu/news/2020-07/algorithm-literacy-101-study-project-information-literacy
AI in Society,
eedfee77-en.pdf

OCED,

O[[WZ!LJL\YVWHL\QYJJVTT\UP[PLZZP[LZQYJJ[PLZÄSLZ

(Y[PÄJPHS 0U[LSSPNLUJL HUK .LUKLY ,X\HSP[`! 2L` ÄUKPUNZ VM <5,:*6»Z .SVIHS +PHSVN\L
UNESCO resource, O[[WZ!LU\ULZJVVYNZ`Z[LTÄSLZHY[PÄJPHSFPU[LSSPNLUJLFHUKFNLUKLYF
equality.pdf
(Y[PÄJPHS 0U[LSSPNLUJL HUK 3PML 0U  6UL /\UKYLK @LHY :[\K` 6U (Y[PÄJPHS 0U[LSSPNLUJL
| Report Of The 2015 Study Panel | September 2016, Stanford University, https://ai100.
stanford.edu
Steering AI and Advanced ICTs for Knowledge Societies – A rights, Openness, Access and
Multi-stakeholder Perspective, UNESCO resource, https://www.unesco.de/sites/default/
ÄSLZ LUNWKM
<UP[LK 5H[PVUZ (J[P]P[PLZ VU (Y[PÄJPHS 0U[LSSPNLUJL (0 https://www.itu.int/dms_pub/itu-s/
opb/gen/S-GEN-UNACT-2018-1-PDF-E.pdf
<ZPUN(0MVYZVJPHSNVVK!;OPZN\PKLOLSWZUVUWYVÄ[ZHUKZVJPHSLU[LYWYPZLZSLHYUOV^[V
HWWS`HY[PÄJPHSPU[LSSPNLUJLHUKTHJOPULSLHYUPUN[VZVJPHSO\THUP[HYPHUHUKLU]PYVUTLU[HS
challenges. https://ai.google/education/social-good-guide?category=examples
+PɈLYLU[RPUKZVM(0
Teacher-created Lesson Plans: Introduction to Algorithms, https://www.commonsense.
org/education/lesson-plans/introduction-to-algorithms
http://content.educate.ericsson.net.s3.eu-north-1.amazonaws.com/learning-about-ai/
what-is-ai.html
https://www.youtube.com/watch?v=im0XTC91qMI&feature=emb_logo
/V^THJOPULZSLHYU!
https://www.youtube.com/watch?v=R9OHn5ZF4Uo
https://course.elementsofai.com/1/3
https://theappsolutions.com/blog/development/pattern-recognition-guide/
http://teachingaifork12.org/
Social media
https://www.smartinsights.com/social-media-marketing/social-media-strategy/newglobal-social-media-research/
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https://www.statista.com/statistics/489230/number-of-social-network-users-in-thailand/
O[[WZ!^^^THYRL[PUNHPPUZ[P[\[LJVTISVN^OH[PZHY[PÄJPHSPU[LSSPNLUJLMVYZVJPHSTLKPH
General Resources
O[[WZ!TLKP\TJVTO\THUZMVYHP[OLPTWHJ[VMHY[PÄJPHSPU[LSSPNLUJLVUZVJPHSTLKPH
579345b6f751
https://sproutsocial.com/insights/social-media-algorithms/
Supplementary - a game and online course
Machine Learning for Kids — https://machinelearningforkids.co.uk/
General Resources - The state of AI - November 2020: https://www.mckinsey.com/
business-functions/mckinsey-analytics/our-insights/global-survey-the-state-of-ai-in&JPK$WVKJHZ[LTSHS[TPWTJR OKWPK$LKɈJKIMɈJIML JMHIL OJ[
ky=9411114&hlkid=87ecdb8c23534606bd5cb92d3ccd9166
International Programming Classes for Children 4.5 to 17 Years, https://mah.alg.academy/
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MODULE 12:
DIGITAL MEDIA, GAMES
AND TRADITIONAL
MEDIA

“In times when we all aspire
to empower citizens to
respond to social, economic
and environmental challenges
and actively participate in
our societies, media and
information literacy becomes
literacy for life.”
¶/LY,_JLSSLUJ`4Z;HTHYH9HZ[V]HJ:PHTHZO]PSP(TIHZZHKVYHUK
Permanent Delegate of the Republic of Serbia to UNESCO

BACKGROUND AND
RATIONALE
This module introduces educators and learners to the role that new institutions
and converging technologies are playing in the widening participation of
citizens in social, economic, and political change. It explains how new digital
and electronic forms of media (online news, blogs, Wikipedia, YouTube,
social networking applications, video gaming, etc.) have evolved from
traditional media and how they are enabling greater access to information
and knowledge, sustainable development, freedom of expression, good
governance and participation in democratic processes.
The co-existence of print media, broadcast media (radio and television),
the Internet, mobile phones and social media, is also allowing content to
ñRZDFURVVYDULRXVSODWIRUPVZLGHQLQJDFFHVVWRLQIRUPDWLRQDQGFUHDWLQJ
a participatory culture where citizens not only consume information in a
SDVVLYH PDQQHU EXW DFWLYHO\ SDUWLFLSDWH LQ LWV PRGLðFDWLRQ SURGXFWLRQ
and distribution. Terms such as ‘prosumers’ have been coined. New
information and communication technologies (ICTs), for example, have
opened opportunities for greater audience participation in information and
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knowledge sharing, and are encouraging people to actively
engage in social and sustainable development. The big
debate is whether such positives can be enhanced, and the
QHJDWLYHVHσHFWLYHO\UHGXFHG
In this regard, Media and Information Literacy (MIL) also
FRQVLGHUVJDPHVLQGLσHUHQWIRUPVDVZHOODVWKHSRWHQWLDO
RSSRUWXQLWLHVDQGFKDOOHQJHVSRVHGE\DUWLðFLDOLQWHOOLJHQFH
(AI) and other frontier technologies. UNESCO has advanced
international dialogue around the strong link between MIL
DQG JDPHV WKURXJK WKH ðUVW ,QWHUQDWLRQDO &RQIHUHQFH RQ
Media and Information Literacy and Games in the Digital
World and by developing related resources98. It is necessary
to acknowledge that most ICT game-based learning is not
happening in controlled learning spaces. Very often, people
engage with games independently online and through digital
mobile devices. In such environments, game design and the
amount of time spent playing games can promote addiction.
There are also concerns about games reinforcing hatred,
violence, and aggression, rather than dialogue, peaceful
coexistence, and tolerance. Stereotypical representations
of women and men of all ages or certain races, culture, or
group of people are also reinforced in some games. Women
are often portrayed as sexualized, skimpily dressed in some
games99. Men are shown as strong and violent. Black people
and other races are underrepresented in games100. Pew
Research Center carried out research in 2015, which showed
that, in its sample (not globally representative, however),
35% of blacks, 36% of Hispanics, and 24% of whites are
of the opinion that minority groups are portrayed poorly in
video games101 7KHVH W\SHV RI UHSUHVHQWDWLRQV FDQ DσHFW
girls’ and boys’ perception of gender roles102 and their ethnic
identity. MIL can help people, in particular youth, to protect
their minds and to identify these types of stereotypes as
well as gender blindness in games and all forms of digital
98. Media and Information Literacy and Games in the Digital World, https://en.unesco.org/news/journeying-world-games-media-and-information-literacy.
99. David Griner (January 10, 2012). “Videogame Ad Sets New Low for Objectifying
>VTLU¹(K>LLR9L[YPL]LK4H`,]LYL[[(UUH">H[RPUZ*YHPN“The
Power of Play: The Portrayal and Performance of Race in Video Games”14.
Wikipedia.
,]LYL[[(UUH">H[RPUZ*YHPN“The Power of Play: The Portrayal and
Performance of Race in Video Games”
¸=PL^ZVUNHTPUNKPɈLYI`YHJLL[OUPJP[`¹7L^9LZLHYJO*LU[LY
Retrieved 2018-03-09.
102. Dietz, Tracy (1998). “An Examination of Violence and Gender Role Portrayals in
Video Games: Implications for Gender Socialization and Aggressive Behaviour”.
Sex Roles. 38 (5/6): 425–442. doi:10.1023/A:1018709905920

Module 12: Digital Media, Games and Traditional Media

320

technologies. A further issue is the extent to which digital games privilege
competition above cooperation in teams, and who collects and uses the
data of the players and how this is being used. Are the data used to mainly
improve the game, or do they primarily function as a separate marketable
commodity that is sold to third parties or used to sell micro-targeted
advertising opportunities?
The module will commence with a journey from traditional media to new
media technologies. Educators and learners are introduced to change
DQGFRQWLQXLW\ZLWKLQGLσHUHQWW\SHVRIPHGLDRYHUDVHWSHULRG,WZLOODOVR
HQJDJH ZLWK VLPLODULWLHV DQG GLσHUHQFHV DOORZLQJ OHDUQHUV WR JDXJH FRUH
requirements for basic understanding but also to see the innovative potential
captured within both old and new media.
Not only is the module looking at spatio-temporal change, but it will also
FRQVLGHUGLσHUHQWW\SHVRIXVHVRIPHGLDGLJLWDOWHFKQRORJLHVDQGWRROVZLWKLQ
society. These can include formal communication, personal communication,
marketing, learning and civic engagement. Interactive media tools and
games provide interesting opportunities to engage in learning and also in
public discourse – the possibilities are endless. The educators and learners
are guided in this module to navigate the spaces between old media, new
media and games as a medium to facilitate learning. People can enhance
their learning experiences through games if they possess the skills to
UHñHFWFULWLFDOO\RQWKHLUJDPLQJH[SHULHQFHV0,/WRJHWKHUZLWKVRFLDODQG
emotional literacy, are all relevant. The UNESCO Mahatma Ghandi Institute
on Education for Peace and Sustainable Development provides resources
on social and emotional learning103.
An important development with the growth of digital media has been the
move from a traditional communication model of ‘one to many’, characteristic
of print and broadcast media, to a ‘peer to peer’ model that facilitates
collaborative creation and sharing of content. As content is digitized, it
becomes accessible from a multitude of devices, including radio, television,
and personal computer and, perhaps most importantly, the mobile phone,
which is emerging as the dominant platform for delivering content of all kinds.
The digitalization of voice, image, sound and data – known as convergence
– is creating new opportunities for interaction.

UNITS
103. Resources on social and emotional literacy, https://mgiep.unesco.org/reports-and-guides
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UNIT 1: FROM TRADITIONAL

UNIT 1:
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UNIT 2:
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UNIT 3:
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MEDIA TO DIGITAL MEDIA
TECHNOLOGIES
DURATION: 2 HOURS

Key Topics
࡛

Change and continuity – a brief history of the media

࡛

What is media convergence?

࡛

Digital media as new media

࡛

2L`KPɈLYLUJLZIL[^LLU[YHKP[PVUHSTLKPHHUKUL^TLKPH

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

,_WSHPU H IYPLM OPZ[VY` VM [OL KL]LSVWTLU[ VM [OL TLKPH HUK [OL KPɈLYLU[ PZZ\LZ
associated with it

࡛

Describe how new technologies have led to the divergence and convergence of
traditional and new media

࡛

+LZJYPIL[OLKPɈLYLUJLZIL[^LLU[YHKP[PVUHSHUKUL^TLKPHHUKOV^[OLSH[[LYOHZ
enhanced participatory democracy

࡛

Explore the use of games in formal, non-formal, and informal education

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
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࡛

Research: learners working in groups are given the task of researching the evolution
VM[OLTLKPHHUKPKLU[PM`[OLPZZ\LZHZZVJPH[LK^P[O[OLKL]LSVWTLU[VMKPɈLYLU[
forms of media.

࡛

:\Y]L`! SLHYULYZ JVUK\J[ H Z\Y]L` [V [^V KPɈLYLU[ [`WLZ VM WLVWSL [OL KPNP[HS
migrants (age 30 or above), and digital natives (age 30 or below). In their survey, they
should observe and analyse how the two groups of people are using traditional and
the new media for and how traditional media (newspapers, radio and television)
are converging with new media (e.g. mobile technology, games, online news sites
with multimedia access) in their society. The survey should include observing
ways in which women and men and youth are represented in games and other
form of media that they use. Guide them to make recommendations to relevant
stakeholders.
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࡛

Research: learners research the extent to which new media are challenging
[YHKP[PVUHS UL^Z TLKPH PU [OLPY ZVJPL[` [OL KPɈLYLU[ RPUKZ VM TLKPH [OH[ WLVWSL
in their society are using to express their own views on important news items,
HUK[OL\ZLYZVM[OLKPɈLYLU[TLKPHWSH[MVYTZHSVUN^P[OPZZ\LZ[VWPJZ[OL`HYL
discussing. The result of this research should be presented for group discussion
and debate.

࡛

Case study: the case study method involves an in-depth examination of a single
instance or event make use of real-life incidents to see how theoretical knowledge
might be applied to real cases. This approach is suitable to the teaching of MIL
as learners are exposed daily to various forms of messages from media and other
JVU[LU[WYV]PKLYZ0[VɈLYZHZ`Z[LTH[PJ^H`[VSVVRH[[OLL]LU[ZJVSSLJ[PUNKH[H
analysing content, and reporting the results, which in return supports enquiry
learning among trainees.

࡛

Research and group presentation: learners form groups to conduct research on
[OL OPZ[VYPJHS KL]LSVWTLU[ VM KPɈLYLU[ MVYTZ VM TLKPH HUK [OLPY ZPTPSHYP[PLZ HUK
KPɈLYLUJLZHUKNP]LHWYLZLU[H[PVU[V[OLNYV\W

࡛

Interview: one characteristic of traditional media is that media content goes through
an organized editorial process designed to authenticate news stories and attribute
them to a news media organization rather than to an individual. The online citizen
journalist does not work through this process. In this context, conduct an interview
with editors from newspapers and online journalists and discuss the similarities
HUKKPɈLYLUJLZIL[^LLU[OLZLSLJ[PVUHUK[YLH[TLU[VMUL^ZP[LT

࡛

Report: investigate and produce a report on the extent to which knowledge and
information have changed or remained the same as new media and new media
technologies have emerged in your society.

࡛

Essay: prepare an essay on how the emergence of new media has impacted
[OL^H`WLVWSLPU[LYHJ[HUKOV^[OPZILULÄ[Z[OLT(SZVHZROV^UL^TLKPHPZ
impacting the social and academic lives of educators and learners, and what are
the challenges and opportunities for improving universal access to digital media.

࡛

-PUKHTHQVYWPLJLVMUL^ZHUKKVHJHZLZ[\K`VUOV^KPɈLYLU[MVYTZVMTLKPH
report on it, and analyse the case. For example, when the COVID-19 pandemic hit
[OL^VYSKPUKPɈLYLU[MVYTZVMTLKPH[LUKLK[VYLWVY[P[KPɈLYLU[S`PUKLW[O
HUHS`ZPZ HUK L]LU MHJ[Z .V [OYV\NO KPɈLYLU[ [YHKP[PVUHS HUK UL^ TLKPH MYVT
KPɈLYLU[JV\U[YPLZHUKZLLOV^[OL`YLWVY[VU[OLVYPNPUJH\ZLZHUKWYL]LU[P]L
TLHZ\YLZ L[J HUK ZLL ^OH[ HYL [OL ZPTPSHYP[PLZ HUK KPɈLYLUJLZ PU [OL YLWVY[Z
IL[^LLU[OLZHTLHUKKPɈLYLU[MVYTZVMTLKPHHUKL_WSHPU[OLYLHZVUZMVY[OPZ
Are gender and racial issues being discussed in the reporting of the coronavirus
crisis?
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UNIT 2: USES OF NEW MEDIA
TECHNOLOGIES IN SOCIETY
– THE SOCIAL CHANGE
DURATION: 2 HOURS

Key Topics
࡛

*VTT\UPJH[PVU[LJOUVSVN`HUKKL]LSVWTLU[HZ^LSSHZ[OLPYLɈLJ[ZVUZVJPL[`

࡛

People’s access to and uses of new media environments, including new ways of
content creation, user interaction and social networking

࡛

Impact of the participatory functions of new technologies on changes in democratic
institutions and processes

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

(UHS`ZL HUK \UKLYZ[HUK [OL LɈLJ[Z VM KPNP[HS JVTT\UPJH[PVU VU [OL ZVJPHS HUK
political life of a society

࡛

Describe new media environments and the purpose of people’s activities,
interactions, online presence and ways of self-presentation on digital platforms

࡛

Evaluate how new technologies contribute to democratic institutions and processes
in society (and how not)

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛
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Research and group presentation: learners undertake small-scale research to
collect information on the uses of new technologies to evaluate the impact of
digital communication technologies on societal development. New technologies
in this context refer to the Internet, computer and mobile devices, and statistical
data collected on these typically include access (ownership and use of device),
uses (frequency, amount of time, purposes for using), and skills (self-assessments).
;YHPULLZZOV\SKSLHYUOV^HUK^OLYL[OL`JHUÄUKNSVIHSUH[PVUHSHUKSVJHSZ[H[PZ[PJZ
on the uses of technologies and development of these technologies, compare their
ÄUKPUNZ HUK YLÅLJ[ \WVU KPɈLYLUJLZ ZVJPVLJVUVTPJ NLULYH[PVUHS YLNPVUHS PU
time). Who owns and controls the services on these devices is important to consider.
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࡛

Class discussion: e-governance involves the new and evolving forms of
governance in which ICTs play a key role. The educator should lead a general
class discussion on how the government has tried – and to which extent it has not
done that – to facilitate democratic processes for citizens by using the possibilities
of new technologies. E-governance can refer to (1) e-democracy, which means
the facilitation of participation through increased access to information and
RUV^SLKNL ^OPJO MVYTZ [OL IHZPZ VM KLJPZPVU THRPUN"  LZLY]PJLZ ^OPJO PZ
H\[VTH[PUN[HZRZZ\JOHZÄSPUN[H_MVYTZJOLJRPUN[OLZ[H[\ZVMHWWSPJH[PVUZ"HUK
(3) e-administration, the improving of government processes and of the internal
workings of the public sector with new ICT-executed information processes.
Learners are encouraged to envision what types of democratic communication
and engagement can be promoted and enabled online, for example, in the areas
of democratic political activity (elections, transparency of governmental and
local politics, political debate), schooling, healthcare, employment services, built
environment, city planning and maintenance, as well as industry and commerce.
Then, examples of countries with an advanced e-governance agenda, could be
examined. What are the major obstacles for not increasing e-governance in a
country and how could these challenges be overcome?

࡛

Group work: new technologies have enabled ordinary citizens to produce and share
content created by themselves. Learners should conduct small-scale case studies
to discover discussions and processes in their country or neighbourhood where
the user-generated content has brought up something that had not been covered
by old media or government institutions. Examples with global visibility and impact
include the Arab Spring (in the early 2010s) and the Me too movement (from 2017
onwards), but learners should be asked to identify local phenomena and perhaps
WYVJLZZLZ[OH[HɈLJ[[OLPYV^UJVTT\UP[PLZ-\Y[OLYL_HTWSLZVMVUSPULHJ[P]PZT
include local citizen activism, animal rights activism and body positivity movement.
Based on these case studies, the educator leads a discussion concerning the
YLUL^PUN KLTVJYH[PJ WV[LU[PHS VM UL^ [LJOUVSVNPLZ /V^ OH]L KPɈLYLU[ KPNP[HS
WSH[MVYTZ JVU[YPI\[LK [V [OL ZWYLHKPUN VM KPɈLYLU[ TLZZHNLZ IHZLK VU \ZLY
generated content? How have digital technologies enabled users to raise their
]VPJLHUKILJVTLOLHYK&/V^JV\SKZVJPHSTLKPHZ\JOHZ[OLKPɈLYLU[M\UJ[PVUZ
of WeChat, Twitter, VK, Facebook, Instagram and TikTok, help promote important
democratic issues and advance justice and equality? How do learners assess the
WV^LYVMVUSPULHJ[P]PZTHUKOV^JHUP[ILZLLUPU[OLPKLU[PÄLKSVJHSL_HTWSLZ&
What about activism that uses these services to demand better respect for human
rights from these very entities themselves?

࡛

Examine access: access to ICTs or new technologies is important for the
LTWV^LYTLU[ VM TLU ^VTLU KPɈLYLU[ HNL NYV\WZ Q\UPVY HUK ZLUPVY JP[PaLUZ
persons with disabilities, and other marginalized groups such as ethnic and
Indigenous populations as well as those living in remote communities. Use local
and international sources to do basic research on people’s access to ICTs or
new technologies: How do women, persons with disabilities and people living in
remote communities have access to the Internet? Do women have equal access
as men? To what extent do persons with disabilities or people living in remote
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communities have access? At which age does the use of the Internet begin in
KPɈLYLU[ JV\U[YPLZ& >OH[ HYL [OL PTWSPJH[PVUZ& >OH[ RPUK VM WVSP[PJHS KLJPZPVUZ
HUKZVJPHSKPɈLYLUJLZ\UKLYSPL[OLPULX\HSP[PLZVMHJJLZZ&>OH[ZOV\SKILKVULPM
certain groups are marginalized from access to new technologies? Learners may
focus on one country or make a comparison between a number of countries, as
^LSSHZZLSLJ[VULZWLJPÄJNYV\WVM\ZLYZ0MYLSL]HU[KH[HHYLUV[H]HPSHISLHIV\[
`V\Y JV\U[Y` VY YLNPVU [Y` [V ÄUK V\[ ^O` UV[ >OPJO VYNHUPaH[PVUZ ZOV\SK IL
concerned with the absence of such data? What can be done about it?
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࡛

Case studies of public institutions’ homepages: In which ways do the authorities
of cities, municipalities, regions and alike enable citizens’ activities and interaction,
i.e. conduct e-governance? Select, for example, the homepage of the country’s
capital city, a big city and a small city, and compare their methods of e-government.
Imagine what could be done better or more to provide better online services for
the inhabitants and support their engagement in their local environment. Another
possibility is to take a public institution, for example a school, hospital or nursing
home, for the case and examine how its homepage enables communication to and
^P[OL_[LYUHSNYV\WZVMWLVWSLZ[HRLOVSKLYZ*YLH[LH[HISLVMKPɈLYLU[M\UJ[PVUZ
LUHISPUNKPɈLYLU[HJ[P]P[PLZHUKHZZLZZOV^^LSSLHJOHJ[P]P[`M\UJ[PVUZPUWYHJ[PJL
How could the participatory functions of the site be improved?

࡛

Mapping participatory processes: What kind of public participatory processes
are there in your country? How can citizens be involved in planning, budgeting,
implementing and improving processes of public relevance? Select an area of
public life (such as a certain area of politics, e.g. youth politics) and draw a map
for the local citizen to show how he or she can get engaged and contribute to this
WHY[PJ\SHYÄLSKVMW\ISPJSPML

࡛

Perceived changes based on digitalization: How have new technologies and
corporate services changed the way of schooling during the decades? Compare
the previous generations’ experiences to yours. For example, how does
JVTT\UPJH[PVUKPɈLYMYVTH`LHYVSKHUKHW\WPSL]LY`KH`H[ZJOVVS&/V^OHZ
the interaction changed and what kind of new digital ways of communication and
collaboration have been introduced between teacher and pupil, pupils, teacher
and pupil’s parents, teacher and external collaborators, teacher, pupil and citizens?
>OH[HYL[OLILULÄ[ZHUKKPZHK]HU[HNLZVM[OLZLJOHUNLZMVY[OLW\WPSHUKOPZ
or her learning, (2) for the teacher and his or her possibilities to conduct teaching?

࡛

SWOT-analysis of a selected social media channel: Select a popular and wellknown mobile application and conduct, either individually or in pairs or small
NYV\WZ H ZVJHSSLK :>6; HUHS`ZPZ VM KPɈLYLU[ KPTLUZPVUZ VM P[Z \ZLZ! THW [OL
strengths (S), weaknesses (W), opportunities (O) and threats (T) for a person using
this application. You can make use of your own or peers’ experiences that you
have heard, or conduct some background interviews with high-frequency users
VM[OH[HWWSPJH[PVU(ZHYLZ\S[[Y`[VHZZLZZOV^[OLHWWSPJH[PVUHɈLJ[ZH\ZLY»Z
everyday life. Is the impact positive or negative in general, or how would you weigh
the pros and cons?
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࡛

4HRPUNHKPɈLYLUJLPUZVJPHSTLKPH!*HYY`V\[HUPU[LY]PL^^P[OZVTLVUL^OVPZ
producing audiovisual content for social media, for example to YouTube, Vimeo,
TikTok or Instagram. Ideally, choose a content creator with an explicit statement.
Describe the person’s social media strategy and assess how this particular
individual can make or has already made a democratic contribution. What is his
VY OLY JVTT\UPJH[PVU HIV\[ HUK OV^ KVLZ OL VY ZOL M\SÄS OPZ VY OLY WHY[PJ\SHY
mission? How has his or her content been received by the followers? Has his or
her content been able to change ways people or organizations think or act? How?
>OH[RPUKVMZOVY[HUKSVUN[LYTLɈLJ[ZTH`[OLYLIL&

UNIT 3: USES OF INTERACTIVE
MULTIMEDIA TOOLS, INCLUDING
DIGITAL GAMES IN CLASSROOMS
DURATION: 3 HOURS

Key Topics
࡛

Interactive multimedia tools, open educational resources, and types of software
solutions for enhancing education

࡛

Interactive multimedia tools/digital games for creating learner-friendly environments

࡛

Media games as a tool for raising awareness and promotion of global issues

࡛

Educational games versus games for entertainment

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Identify the value of interactive multimedia tools, including interactive websites,
presentations, online discussions, blogs, wiki, wikibooks, ebooks, podcasting,
videocasting, vodcasting and games in instructing and learning

࡛

Develop social, intellectual and spatio-temporal skills, using interactive multimedia
tools, especially games

࡛

Apply interactive multimedia tools, especially digital games, to instructing and
learning. Use low/high-tech interactive multimedia tools/games to introduce
concepts from academic subjects (e.g. mathematics, science, social studies, etc.)

࡛

(UHS`ZL KPɈLYLU[ PU[LYHJ[P]L T\S[PTLKPH [VVSZ KL]LSVWLK \ZPUN MYLL HUK VWLU
source or proprietary software, and evaluate their implications for and impact on
instructing and learning
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࡛

Evaluate the impact and opportunities provided by open educational resources in
instructing and learning processes

Pedagogical Approaches and Activities
“Today it is absolutely necessary that we create digital learning solutions… For this,
it is very important that all the learners be proƂcient in social and emotional skills in
addition to 21st Century Skills.”
– His Excellency Mr Shri Ramesh Pokhriyal, Honorable Union Minister of Human
Resource Development of India
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
࡛

Interactive multimedia tools: think about the subject area you instruct. Using
any search engine, identify and list interactive multimedia tools, including digital
NHTLZ[OH[JV\SKIL\ZLKPUKLSP]LYPUNHZWLJPÄJSLZZVUVYSLZZVUZ[VHNYV\W
of educators and learners. You should be able to identify many of these tools.
To ensure a diverse selection of games, search for games that were developed
by women, where women were involved in the development team, or games
developed by a minority or otherwise marginalized category of people. Prioritize
[OLZL[VVSZPU[LYTZVM\ZLM\SULZZMVY`V\YZWLJPÄJULLKZ>OH[V[OLYJYP[LYPHKPK
you use? Research the criteria used by experts on the use of interactive multimedia
tools in education. Now compare your criteria with those of the experts. What are
your observations? Do you agree with the experts’ criteria?

࡛

In your list of interactive multimedia tools, can you identify tools that could
ZPNUPÄJHU[S` HS[LY HUK MHJPSP[H[L JVVWLYH[PVU HUK KPZJ\ZZPVU PU [OL PUZ[Y\J[PUN
learning process? Why did you choose these tools? How do you think multimedia
technologies will allow learners and educators to interact with information in new
ways, change content and create their own knowledge?

࡛

Online games104: play any free online humanitarian simulation game. How can a
computer game help you to creatively think about global issues? What are the
learning outcomes from these games? Are women and men equally featured
in these games? What are the implications of this? How can you advocate for
change? If there is limited or no access to the Internet at the educational institution,
educators and learners should be encouraged to access the material from other
public Internet sources. Where Internet access is severely limited, the educator
can try to acquire games in an online/electronic format or use games that have
been pre-packaged on computers. Learners should be encouraged to:

104. https://en.wikipedia.org/wiki/Food_Force_2 - https://papersplea.se - http://paxwarrior.com/home
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࡛

+VJHZLZ[\KPLZVMLSLJ[YVUPJNHTLZPUZWLJPÄJZ\IQLJ[ZLNSHUN\HNLTH[OZ
NLVNYHWO` L[J HUK WPSV[ [OL \ZL VM VUL VY [^V NHTLZ PU H ZWLJPÄJ SLHYUPUN
context. Write a report on how the game was used and how it helped achieve the
lesson’s objectives

࡛

Develop a lesson plan using an electronic game as part of teaching and learning,
[VYHPZLH^HYLULZZHIV\[NSVIHSPZZ\LZZ\JOHZO\UNLYJVUÅPJ[HUKWLHJL;LHJO
this lesson and write a short report on educators and learner’ responses to the
issues, noting the questions they raised and how the games helped to address
them

࡛

Open educational resources (OERs): Open educational resources (OERs) are
learning materials and tools – including full courses, modules, course materials,
textbooks, streaming videos, tests, software, and any other materials (interactive
or non-interactive), or techniques – used to support access to knowledge, in opendocument format, released with an open licence, allowing free use, re-use and
J\Z[VTPaH[PVU[V[OLZWLJPÄJULLKZVMNP]LUNYV\WZVM\ZLYZPLSLHYULYZ[YHPULYZ
of trainers, facilitators, etc.). Trainees should be encouraged to:
 Identify several websites that provide access to open educational resources and
identify requirements/criteria for educational resources to be used as OERs
 (UHS`ZL OV^ 6,9Z HYL JYLH[LK \ZLK KPZ[YPI\[LK HUK HKHW[LK [V ZWLJPÄJ
instructing and learning environments and needs
 Analyse how, for example, digital games could be made into an OER, and
understand what needs to be done to comply with OER requirements, including
copyright laws
 Library research and class discussion: learners should identify, analyse and
critique a variety of techniques used in electronic games they are familiar with.
*VU[YHZ[LSLJ[YVUPJNHTLZ^P[O[YHKP[PVUHSVYJ\S[\YHSS`ZWLJPÄJNHTLZMVY[OLPY
LK\JH[PVUHS]HS\LHUKSPTP[H[PVUZ3LHYULYZZOV\SKWYLZLU[[OLPYÄUKPUNZ[OYV\NO
WYLZLU[H[PVUZVY\ZLJOHY[Z[VZOV^JHZL[OLPYÄUKPUNZ
 Class discussion: produce a lesson plan and set of instructing activities, including
simple interactive multimedia tools or digital games in the teaching and learning
process. Learners should examine the pros and cons of integrating digital games
into teaching practices. One group should present the advantages and the other
group the challenges and disadvantages of using digital games in instructing and
learning105.
 Go deeper: explore the UNESCO ICT Competency Framework for Teachers
OER platform https://www.oercommons.org/hubs/unesco. Guide educators to
UH]PNH[L[OLWSH[MVYTHUK[VILTVYLH^HYLVMOV^[OL`JHUILJVTLWYVÄJPLU[H[
integrating ICTs in the learning space. Guide group discussion. Are the educators
exposed to these types of training? Are educators exposed to MIL training? Have
them investigate what steps are being taken in their country our community to
improve educators’ ICTs competencies as well as the integration of MIL training.

105. See Chapter 3 of http://ames.eun.org/2009/09/teachers_handbook_on_how_to_us.html for more
details.

Module 12: Digital Media, Games and Traditional Media

330

4HRLZ\YL[VOPNOSPNO[[OLKPɈLYLUJLHUKJVTWSLTLU[HYP[`VM403JVTWL[LUJPLZ
and technical ICTs competencies. Guide them to constantly think about MIL as
critical thinking and how MIL competencies should be applied and can enhance
the use of ICTs in the learning space.

Assessment & Recommendations
࡛

Education plan lessons related to the topics above and administer these lessons
under supervision. Document and give feedback

࡛

Essay

࡛

Other suggested activities and pedagogical approaches could be tailored for
assessment purposes

Resources and References
Chun, Wendy Hui Kyong. (2015). New Media, Old Media: A History and Theory Reader,
2nd edition (co-edited with Anna Watkins Fisher and Thomas Keenan, Routledge)
+PNP[HS4LKPH!5L^3LHYULYZVM[OLZ[*LU[\Y`ÄSThttps://www.imdb.com/
title/tt2056555/?ref_=nv_sr_srsg_0
Games for Learning, various resources from UNESCO’s Mahatma Gandhi Institute of
Education for Peace and Sustainable Development, https://mgiep.unesco.org/gamesfor-learning and https://mgiep.unesco.org/games-for-learning-old-page
Hjorth, L. (2011). Games and Gaming: An Introduction to New Media. Oxford: Berg.
3LUOHY[( 0[»Z7LYZVUHS!:PTPSHYP[PLZHUK+PɈLYLUJLZPU6USPUL:VJPHS5L[^VYR
Use between Teens and Adults. Teens, Social Networking, Generations presentation
at the International Communications Association Annual Meeting. (May 2009). www.
WL^0U[LYUL[VYN7YLZLU[H[PVUZ  :PTPSHYP[PLZHUK+PɈLYLUJLZPU6USPUL:VJPHS
Network-Use.aspx
Madden, M. 2009. Eating, Thinking and Staying Active with New Media. Health,
Education, Teens, Families, Web 2.0 presentation at the National Institute of Child Health
and Human Development. (June 2009). www.pewInternet.org/Presentations/2009/15Eating-Thinking-and-Staying-Active-with-New-Media.aspx
Strasburger, V.V. & Donnerstein, E. (2013) The New Media of Violent Video Games:
Yet Same Old Media Problems? Clinical paediatrics, 2013 53:8, 721-725. Available:
https://doi.org/10.1177/0009922813500340
UNESCO’s Mahatma Gandhi Institute of Education for Peace and Sustainable
Development (n.d.)., The Draft Industry Guidelines for Digital Learning. Available:
https://mgiep.unesco.org/reports-and-guides
UNESCO’s Mahatma Gandhi Institute of Education for Peace, (n.d.)., A Global Review
of Digital Education Media and Resources. Available: https://mgiep.unesco.org/
reports-and-guides
Youth Protection Toolkit, www.yprt.eu
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MODULE 13:
MEDIA, TECHNOLOGY
AND THE SUSTAINABLE
DEVELOPMENT GOALS:
THE MIL CONTEXT

“Media and information literate
citizens are able to search,
access, and critically assess
information. As such, they
are empowered to harness
the potential of information
for intercultural dialogue and
sustainable development, and
to respond to the most urgent
challenges of our times.”
– UNESCO’s Deputy Director-General, Mr Xing Qu, 2019

BACKGROUND AND
RATIONALE
The Sustainable Development Goals (SDGs) are a “blueprint to achieve a
more sustainable future for all”106 and address opportunities and challenges
faced globally. The international standards promoted by UNESCO for media
and information literacy curricula development and implementations revolve
around the SDGs and enabling global citizen education107. This module
complements other modules in making the case for media and information
literacy as a tool for open and sustainable development. Media and information
OLWHUDF\ 0,/  LV UHOHYDQW WR DOO  6'*V 0,/ UHñHFWV WKH IROORZLQJ 6'*V LQ
particular: Quality Education (SDG 4); Gender Equality (SDG 5); Decent World
and Job Opportunities (SDG 8); Reduced Inequalities (10); Sustainable Cities
106. United Nations. (2020). About the Sustainable Development Goals. Available: https://www.un.org/
sustainabledevelopment/sustainable-development-goals/
107. Singh, J., Grizzle, A., Joan S., and Culver, S. (Eds.) (2015). Media and Information Literacy for
the Sustainable Development Goals. International Clearinghouse on Children, Youth and Media,
NORDICOM, University of Gothenburg, Sweden. Published in cooperation with UNESCO.
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and Communities (SDG 11); Promoting Peace, Justice and
Strong Institutions (SDG 16); and Revitalizing Partnerships
(SDG 17).
Three illustrations are suggested here. If we consider SDG 4
DERXWTXDOLW\HGXFDWLRQIRUDOO0,/FRQWULEXWHVE\DσRUGLQJ
youth and adults with critical information, media and digital
competencies that enable quality education, global citizenship
and peacebuilding. A second example is SDG 5 which
prioritizes gender equality and women’s empowerment; MIL
helps women and men of all ages to enhance their abilities
to detect and counter gender stereotypes, hate and racial
discrimination in all types of media and digital platforms and to
RσHUFRXQWHUQDUUDWLYHWKURXJKXVHUJHQHUDWHGFRQWHQW)LQDOO\
MIL supports SDG 16, which includes the target to ensure
public access to information and fundamental freedoms by
raising citizens’ critical awareness of access to information;
their communications power and digital autonomy in this
regard, their fundamental freedoms, and critical engagement
with information that makes cities inclusive, safe, resilient,
and sustainable.
MIL promotes awareness and understanding through critical
thinking and learning to decode development messages
and information availed by diverse content providers. MIL
also enables greater understanding of the social context of
the role of access to information and the use of technology
in achieving the SDGs. An informed citizenry is necessary
for increased participation in the Sustainable Development
Goals, and MIL is a life skill which helps to navigate through
the information, media, and digital landscape. UNESCO’s
Member States and bilateral and multilateral institutions are
increasingly integrating MIL into their policy priorities and
programmes because of its relevance to the Sustainable
Development Goals.
A media and information literate citizenry is essential to
achieve the SDGs. Another important pillar is the structure
and organization of the digital communications companies
and media themselves. The structure and organization of
media and digital communication companies are related to
their levels of freedom, independence, and pluralism (see
PRUH RQ WKHVH FRQFHSWV LQ 0RGXOHV   DQG GHðQLWLRQV
in the Glossary of Terms). The question of ownership and
control of digital communication and media is crucial as it
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DσHFWV FRQWHQW DQG SURFHVVHV (YHQ DV MRXUQDOLVWV DQG RWKHU LQIRUPDWLRQ
professionals promote sustainable development and democracy in the
exercise of free speech and a free press, this freedom and independence
DUHDFFRUGLQJWRVRPHFULWLFVLQVRPHZD\VLPSDFWHGE\WKHðQDQFLDORU
political concerns of owners, employers or advertisers – subtle in some
cases and more blatant in others. Such control, including its pattern and
structure, is shaped mainly by pervasive social, economic, environmental,
political (and geopolitical) realities and the potential for ownership
concentration. Therefore, both the editorial independence and pluralism
of media, digital platforms, and information repositories at local and global
levels are important. Due to the increasing global connectivity, information
ñRZVDUHQRZSRWHQWLDOO\6RXWKWR1RUWK1RUWKWR6RXWKDQG6RXWKWR6RXWK
6RPH LQñXHQWLDO UHJLRQDO PHGLD DQG GLJLWDO FRPPXQLFDWLRQV FRPSDQLHV
DUHLQFUHDVLQJO\FKDQJLQJWKHFRQðJXUDWLRQRIWKHLQWHUQDWLRQDOPHGLDDQG
technological systems.
In a majority of countries around the world, some mass media organizations
and digital communications companies are private commercial companies.
Others are privately owned but non-commercial, such as those operated
by non-governmental organizations, while some are government-owned
and controlled. In broadcasting, the public service broadcasting model
provides an alternative to both commercial and government-owned media.
A positive development is the growing popularity of community-owned
media, which involves local residents in content development and give a
voice to marginalized sectors of society. This form of plurality in media types
and content holds much potential for sustainable development. Alternative
media helps to promote marginalized voices, such as people of colour and
women and men of all ages. Community media, (considered to be alternative
media) can be set up in schools, communities, workplaces, etc. and can be
an alternative to larger media outlets. These ‘small’ media channels promote
WKHULJKWWRLQIRUPDWLRQDQGRσHUDSODWIRUPWRFRPPXQLWLHVVRWKHLUYRLFHV
may be broadcast and heard.
This module partly based on the UNESCO Media and Information Literacy
and Intercultural Dialogue University Network (MILID Network) Yearbook
2015, Media and Information Literacy for the Sustainable Development
Goals108.

108. https://milunesco.unaoc.org/wp-content/uploads/2015/07/milid_yearbook_20151.pdf
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UNIT 1: THE ROLE OF MIL IN THE
SUSTAINABLE DEVELOPMENT GOALS
DURATION: 2 HOURS

Key Topics
࡛
࡛
࡛
࡛
࡛
࡛
࡛
࡛
࡛

MIL instructing and learning for sustainable development
Education for sustainable development
Explore, engage, and empower model of MIL in education curricula
Data and libraries for development
Global partnership for MIL for all: UNESCO MIL Alliance
MIL Cities
MIL, linguistic diversity, and intercultural dialogue
MIL for gender equality and persons with disabilities
MIL to advance knowledge societies: Environment, Climate Change, Health,
and Agriculture

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!

࡛

<UKLYZ[HUK[OLSPURIL[^LLU403HUK[OL:+.Z"KLZJYPIL[OLHWWSPJH[PVUVM403[V
various development issues

࡛
࡛

Understand and describe the importance of data and libraries
Motivate and engage in UNESCO MIL Alliance and advocate for creative learning
in city spaces and life through MIL Cities

Triple Es of MIL
(SHNHYHU00WYVWVZLZ,_WSVYL,UNHNL,TWV^LY4VKLSVM403109;OL;YPWSL
,ZVM403^OLU[LHJOPUNHUKSLHYUPUNHIV\[403!

1. To explore is to identify, access, and retrieve information, media, and digital
content skilfully

2. To engage is to analyse and evaluate media, information, and digital
communications critically
 (SHNHYHU00918",_WSVYL,UNHNL,TWV^LY4VKLS!0U[LNYH[PUN4LKPHHUK0UMVYTH[PVU3P[eracy (MIL) for Sustainable Development in Communication Education Curriculum. In Singh, J., Grizzle,
A., Joan S., and Culver, S. (Eds.) (2015). Media and Information Literacy for the Sustainable Development Goals. International Clearinghouse on Children, Youth and Media, NORDICOM, University of
Gothenburg, Sweden. Published in cooperation with UNESCO.
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3. To empower is to create or produce, share or communicate, and use information
and media content ethically, safely, and responsibly for decision-making and taking
action for development
The Triple Es of MIL aligns to UNESCO’s Education for Sustainable Development (ESD)
framework. ESD is a form of lifelong learning that empowers learners to take informed
action in connection to the environment and respect the diversity of cultures, for social
transformation. UNESCO has as learning outcome of ESD: Stimulating learning and
promoting core competencies, such as critical and systemic thinking, collaborative
decision-making, and taking responsibility for present and future generations. Read
more about ESD in the #ESDfor2030 Toolbox,
https://en.unesco.org/themes/education-sustainable-development/toolbox

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.

࡛

Educators should guide learners to apply the ;YPWSL,ZVM403 to the #ESDfor2030
;VVSIV_>OH[HYL[OLÄ]LWYPVYP[`HYLHZVMHJ[PVUVM,:+&>OH[HYL[OLWYLZLU[
six areas of implementation? Where can learners identify and access information
about whether any of these priority areas are being implemented in their community
or country? Guide learners in groups to focus on one or two areas and critically
evaluate the information that they found using their MIL competencies. What action
can learners take?

࡛

Priority action area 4 of the ESD framework is Empowering and mobilizing youth.
If learners are youth or educators that work with youth, guide them to explore and
analyse the completeness of content in the UNESCO Project Planner – Top Tips for
Youth Action to help you move from an idea to an actionable project plan,

࡛

https://en.unesco.org/youth/toptips. What would they change in this project planner?
Are girls and their perspective and involvement explicitly stated in the planner? How
would learners formulate new ideas that they could include in their adapted project
planner to ensure explicit reference to girls and boys or young women and men?
How would educators or learners integrate MIL in the project planner?. Guide groups
of learners to develop small, medium, and largescale actionable project plans in
connection to selected areas of ESD. Ensure that MIL related activities are included
PULHJOWSHU*VUZ\S[^P[OYLSL]HU[H\[OVYP[`HUKZLLR[VTVIPSPaLÄUHUJPHSYLZV\YJLZ
where needed and necessary for largescale projects. Can the educator or learner
see the Triple Es of MIL at work in this process?

࡛

Put learners into groups and guide the selected local or international media, news
networks or online digital communications. Identify news reports or documentaries,
HUPTH[LKJVU[LU[MVYJOPSKYLUHUK`V\[OVYHU`V[OLYMVYTVMVɉJPHSYLWVY[PUNVY
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media content on issues connected to ESD. Analyse the content for authenticity.
Ask the MIL-related questions: Who created it? For what purpose? What are the
messages? What supporting evidence is given? What is included? What might
OH]LILLUSLM[V\[&>OV^PSSILULÄ[&>OVTPNO[ILHɈLJ[LKI`[OPZPUMVYTH[PVU&
,UJV\YHNLSLHYULYZ[VZOHYL]LYPÄLKJVU[LU[^P[O[OLPYUL[^VYRZVUSPULHUKVɊPUL

࡛

Explore the various mobile applications and mobile learning programmes around
the world. One example is the UNESCO YouthMobile initiative, https://en.unesco.
org/youthmobile. Guide learners to generate ideas and outline plans to develop
mobile application that can be used on mobile devices to promote ESD and MIL.
First do a research to see what already exists.

࡛

Data is at the base of monitoring the SDGs. Organize a reading session in the
library or learning setting. Read and discuss the two chapters below in the
UNESCO resource 4LKPH HUK 0UMVYTH[PVU 3P[LYHJ` MVY [OL :\Z[HPUHISL
Development Goals, https://milunesco.unaoc.org/wp-content/uploads/2015/07/
milid_yearbook_20151.pdf

1. Data Literacy: An Emerging Responsibility for Libraries, Tibor Koltay, page 131
2. Measuring Media and Information Literacy: Implications for the Sustainable
Development Goals, Alton Grizzle, page 107
Deconstruct the content. Ask critical questions. Review the references in these
chapters and search for other evidence to support the arguments given. Are learners
in agreement with the propositions? Why or why not? What actions can learners take?
See related activities about SDGs indicators in Module 7.
The International Federation of Library Associations and Institutions works to promote
and advocate for library and information services and people who use these services.
Read more about IFLA here, O[[WZ!^^^PÅHVYNHIV\[. IFLA was consulted by Member
States of the United Nations, among many other stakeholders, before they agreed and
adopted the SDGs in 2015.

 Read the IFLA framework, Libraries, Development and the United Nations 2030

Agenda, O[[WZ!^^^PÅHVYNSPIYHYPLZKL]LSVWTLU[. How can libraries further
development? Guide learners to investigate if their local, community or school
libraries are taking action based on this framework. What actions can learners
take? How can they participate or help to promote the International Advocacy
Programme of IFLA? How does this IFLA framework for the SDGs relate to the
IFLA Media and Information Literacy Recommendations, O[[WZ!^^^PÅHVYN
W\ISPJH[PVUZPÅHTLKPHHUKPUMVYTH[PVUSP[LYHJ`YLJVTTLUKH[PVUZ

࡛
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Organize a reading session in the library or learning setting. Read and discuss
the section MIL for gender equality and persons with disabilities, pages 257-287
in the UNESCO resource 4LKPHHUK0UMVYTH[PVU3P[LYHJ`MVY[OL:\Z[HPUHISL
Development Goals, https://milunesco.unaoc.org/wp-content/uploads/2015/07/
milid_yearbook_20151.pdf. Guide learners to critically analyse the arguments

Module 13: Media, Technology and The Sustainable Development Goals: The MIL Context

and evidence provided on these topics. What actions can learners take?
Guide learners to investigate various programmes and projects for women
and girls, boys as well as persons with disabilities that relates to the SDGs.
Relate these discussions to the United Nations 0U[LYUH[PVUHS +H` VM 7LYZVUZ
with Disabilities, 3 December110 and 0U[LYUH[PVUHS >VTLU»Z +H`  4HYJO
https://www.un.org/en/observances/womens-day/background"

࡛

Repeat the activity above for the section in the resource, MIL to advance knowledge
societies: Environment, Climate Change, Health, and Agriculture, WHNLZ  "
SDG 17 aims to revitalize global partnerships for sustainable development. The
[HYNL[ZJVTWYPZPUNVMÄUHUJL[LJOUVSVN`JHWHJP[`I\PSKPUN[YHKLZ`Z[LTPZZ\LZ
which includes multi-stakeholder partnerships, data, monitoring, and accountability.
MIL can help in this respect as established above and in other modules of this MIL
Curriculum. UNESCO and partners has set up the UNESCO MIL Alliance (formerly
the Global Alliance for Partnerships on MIL), https://en.unesco.org/themes/mediaand-information-literacy/gapmil. Also, in this connection, SDG 11 seeks to make
cities and human settlements inclusive, safe, resilient, and sustainable. Similarly,
UNESCO and partners have launched the Global MIL Cities Framework. Download
the framework here, https://en.unesco.org/milcities. The “MIL Cities” initiative places
its focus on citizens. The main objective of the “MIL Cities” initiative is to set cities
on a path to empower more citizens innovatively and creatively with MIL learning in
city spaces and city life, while connecting with other cities across the world. The term
Cities here is used as a generic to refer to various community spaces.

 Guide learners to explore the targets for SDG 11 and SDG 17. Can they detect
relations to MIL and how can MIL help? Explore the UNESCO MIL Alliance and
MIL Cities Framework. Download and study relevant documents.

 Consider these organizations that are not usually in the forefront of promoting
MIL: include municipalities and networks of mayors, election commissions
HUK YLSH[LK UL[^VYRZ [YHUZWVY[H[PVU Z`Z[LTZ ÄST JV\UJPSZ TLKPH YLN\SH[VYZ
entertainment and health and other social sectors, art schools and other culture
groups, city museums, creative city networks, environmental conservation and
waste management actors, professional associations, research institutions,
NGOs, local communities and other social centres, among others. Guide learners
to discuss and make suggestions as to how these city actors could promote
MIL. They should use their ideas to prepare posters or infographics that can
ILWYVTV[LKVUSPULHUKVɊPUL*HUSLHYULYZHK]VJH[LMVY[OLPYJP[PLZVYYLSH[LK
actors mentioned above to take part in the MIL Cities initiative? How can learners
get involved in the UNESCO MIL Alliance to promote partnerships around MIL
and the SDGs? Can they set up, join or promote local or national MIL networks
in their countries and MIL and SDGs Clubs in learning spaces and communities?
Encourage learners to join the UNESCO MIL Alliance as institutions or individuals.

110. https://www.un.org/en/observances/day-of-persons-with-disabilities#:~:text=UNESCO%20will%20
mark%20the%20International,and%20with%20persons%20with%20disabilities%22.
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Assessment & Recommendations
࡛
࡛

Research projects based on activities above
Written ideas based on contextual analysis exercises

Topics for Further Consideration
࡛ Advocating for National MIL Policies in connection with the SDGs
࡛ National MIL Assessment
࡛ MIL for religious leaders’ involvements in the SDGs and dialogue in the digital age
࡛ ICTs and the SDGs

UNIT 2: SOCIAL, CULTURAL
AND POLITICAL DIMENSIONS
OF THE MEDIA AND DIGITAL
COMMUNICATION COMPANIES
DURATION: 2 HOURS

Key Topics
࡛
࡛
࡛

Media and digital communication companies and the social structure in the country
Media and digital communication companies and culture in the country
Media and digital communication companies and the political situation

Learning Objectives
࡛

To understand the relationship between media organizations and digital
communication companies and the social structure

࡛

To be able to understand the relationship between media organizations and digital
communication companies and the situation of culture in society

࡛

;V\UKLYZ[HUKOV^[OLWVSP[PJHSH[TVZWOLYLHUKZVJPL[`TH`HɈLJ[[OLM\UJ[PVUZVM
TLKPHVYNHUPaH[PVUZHUKKPNP[HSJVTT\UPJH[PVUJVTWHUPLZHUKOV^[OL`TH`HɈLJ[P[

Pedagogical Approaches and Activities
4LKPHHUKKPNP[HSJVTT\UPJH[PVUJVTWHUPLZKVUV[^VYRPUHZVJPHS]HJ\\T"[OL`KV
^VYRPUHZVJPL[`^OPJOOHZTHU`KPɈLYLU[ZVJPL[HSVYNHUPaH[PVUZ;OLYLPZUVKV\I[
that there are strong relationships between the content-providing organizations and
other organizations in society, i.e. political, social, cultural and economic organizations.
;OLJVU[LU[WYV]PKLYZHYLHɈLJ[LKI`[OLZLVYNHUPaH[PVUZ([[OLZHTL[PTL[OL`HYL
HɈLJ[PUNHSS[OLZLKPɈLYLU[VYNHUPaH[PVUZ;OLKLNYLLVMT\[\HSPUÅ\LUJLZ]HYPLZMYVT
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VULJV\U[Y`[V[OLV[OLY-VYPUZ[HUJL[OLWVSP[PJHSYLNPTLPUHNP]LUZVJPL[`HɈLJ[Z[OL
ZP[\H[PVUVMTLKPHVYNHUPaH[PVUZPU[OPZZVJPL[`-YLLKVTVMTLKPH^PSSHSZVILHɈLJ[LK
by the political regime in society.
(SZVTLKPHVYNHUPaH[PVUHUKKPNP[HSJVTT\UPJH[PVUJVTWHUPLZ^PSSILHɈLJ[LKI`[OL
economic system in the country. For instance, in private sector dominated societies,
media organizations will rely mainly on advertising and other funding sources as the main
funding sources whereas in the case of more regulated systems, media organizations
may be supported by the authorities themselves, and in some cases media will be used
as the voice of the government. The same thing applies to the situation of culture in the
JV\U[Y`4LKPHVYNHUPaH[PVUZHUKKPNP[HSJVTT\UPJH[PVUJVTWHUPLZHYLHɈLJ[LKI`[OL
culture and traditions in society.
This unit will mainly rely on the interactivity of the learners. They must give examples
from their own societies according to the following issues (See Modules 1, 2, 12, and
others for more details and related suggest activities):

࡛

The situation of media and digital communication companies in their societies,
are they more or less free from any regulations? Are citizens free to say whatever
they want to say, regardless of the traditions and culture in their own societies?
(YLQV\YUHSPZ[ZMYLL[V^VYRHJJVYKPUN[VWYVMLZZPVUHSZ[HUKHYKZVM]LYPÄJH[PVUPU
reporting and public interest criteria in publishing?

࡛

There are codes of ethics that the media and digital companies profess. Do they
live up to these?

࡛

/V^TH`[OLLJVUVTPJZP[\H[PVUHɈLJ[[OLWYHJ[PJLZVMTLKPHWYVMLZZPVUHSZ&/V^
are media organizations and digital communication companies funded? What are
their main sources of funding, advertising and/or other sources?

࡛

It is also important to shed some light on the ownership of media organizations and
KPNP[HSJVTT\UPJH[PVUJVTWHUPLZ^OVV^UZ[OLTHUK^P[O^OH[ZPNUPÄJHUJL&

࡛

See Unit 3 below for more about media ownership.

UNIT 3: MEDIA OWNERSHIP AND
THE COMMODITIZATION OF
INFORMATION
DURATION: 2 HOURS

Key Topics
࡛
࡛
࡛

The global economy, e-commerce
Digital communication companies and media ownership
Patterns of communication, media ownership and control
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࡛

Private (commercial) media, government-owned or controlled media, and public
media organizations, e.g., public broadcasting systems

࡛
࡛

Community media and digital projects

࡛
࡛
࡛

Transnationalization (global media and digital communication corporations)

࡛
࡛
࡛
࡛
࡛
࡛
࡛
࡛
࡛

Foreign content vs. local content

Technology convergence (mass media, digital communication companies
telecommunications and computers) and the emergence of media and digital
communication companies conglomerates
International and national protocols on media ownership and antitrust laws
Media and digital communication companies ownership, content development
and programming
Information as a social (public) product vs. as a paid-for commodity
9H[PUNZHUKJPYJ\SH[PVUÄN\YLZHZNH\NLZMVYTLKPHWYVK\J[ZHUKZLY]PJLZ
Consumerist culture (audience needs vs. wants and desires)
Strategies and approaches in commoditizing information
Intellectual property rights and public-domain information (See Module 3)
Copyright and other proprietary information rights (See Module 3)
Public domain information
Free and open-source software (and Creative Commons)

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!

࡛
࡛

+LZJYPIL[OLKPɈLYLU[WH[[LYUZVMTLKPHV^ULYZOPWHUKJVU[YVS

࡛

Demonstrate how media convergence facilitates new approaches to content
LKP[VYPHSKL]LSVWTLU[LNV\[ZV\YJPUNVɈZOVYPUNHUKOVTLZV\YJPUN

࡛

Understand how existing international conventions and national laws/policies
shape or regulate media ownership structure

࡛
࡛
࡛

+LÄULJVTTVKP[PaH[PVUVMPUMVYTH[PVU

(ZZLZZ OV^ TLKPH V^ULYZOPW HUK JVU[YVS HɈLJ[Z TLKPH WVSPJPLZ WYVJLZZLZ
content, and transmission

9LJVNUPaL[OLKPɈLYLU[Z[YH[LNPLZHUKHWWYVHJOLZPUJVTTVKP[PaPUNPUMVYTH[PVU
Distinguish between proprietary information rights and public-domain information,
and appreciate the use of public-domain information to promote universal access
to information and to serve the common good

Background and Issues
A light-touch regulation has encouraged the growth of global media and digital
communication companies, referred to as transnational media or digital conglomerates.
;OLPYWV^LYHUKPUÅ\LUJLL_[LUKV]LYNLVNYHWOPJLJVUVTPJHUKWVSP[PJHSIHYYPLYZ
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Global media and digital communication companies include those that operate at the
regional level. Convergence, despite antitrust regulations, has also facilitated media
mergers and acquisitions at the national and global level. Many mass media organizations
are establishing alliances with companies doing business in telecommunications, web
applications and entertainment (movies and video games), etc. The new companies
created by these coalitions have become more powerful as their messages, images
and voices can now be transmitted globally and reach even the remotest villages
through diverse platforms – print, broadcast and digital.
The emergence of global media and digital communication presents both challenges
and opportunities. Some communication scholars have warned of threats of cultural
OVTVNLULP[` I\[ [OL ZHTL TLKPH [VVSZ VɈLY VWWVY[\UP[PLZ MVY J\S[\YHS KP]LYZP[` HUK
pluralism (i.e. it is now easier to produce, share, and exchange local media content).
The global media also have the capability and resources to set higher standards of
professionalism. Consequently, many local media outlets are forced to become more
competitive by improving the quality of their programming. Moreover, development
issues that have a worldwide impact, such as climate change, pandemics, or threats
[V IPVKP]LYZP[` JHU IL LɈLJ[P]LS` JVTT\UPJH[LK I` [OL NSVIHS TLKPH 0[ PZ HSZV
acknowledged that many stories hidden from local and national audiences due to
politico-economic constraints, are revealed to a worldwide audience by independent
NSVIHS TLKPH ;OL NSVIHS KPNP[HS JVTWHUPLZ OH]L [OL ÄUHUJPHS YLZV\YJLZ [V WH` MVY
content moderation and network security, notwithstanding the challenges of massive
ZJHSL ^OPJO PU [\YU HYL H M\UJ[PVU VM [OL ]LY` ZPaL HUK WYVÄ[HISL L_WHUZPVU VM [OL
companies themselves).
The impact of media and digital communication industries on the political setting is
HSZV JOHUNPUN >P[O UL^ TLKPH [LJOUVSVNPLZ [OLYL PZ UV^ H NYLH[LY [^V^H` ÅV^
of information within and outside national boundaries, as well as broader platforms
for public discourse. All these cultivate tolerance and understanding but also enable
cross-border international operations. The paramount issue is: How can the media and
digital communication help promote a wider range of options, choices and freedom?
The prevailing commercial media and digital systems deserves particular attention
because advertising remains its main source of revenue. How can media organizations
RLLW[OLPYPUKLWLUKLUJLHUK[OLW\ISPJ»Z[Y\Z[^OPSLYLTHPUPUN]PHISLWYVÄ[HISLHUK
sustainable (in terms of operations)? The impact of overemphasizing either factor
should be considered.
4VUVWVSPZ[PJV^ULYZOPWVM[OLTLKPHSPRLZ[H[LJVU[YVSJHUWVZLHZPNUPÄJHU[[OYLH[
to media diversity and pluralism, and therefore to freedom of expression. Competition
regulation is an important part of restricting monopolies as is the professionalism and
independence of journalism. Diversity of viewpoints is also helped by a variety of forms
VMV^ULYZOPWW\ISPJWYP]H[LHUKUV[MVYWYVÄ[HZ^LSSHZI`[OLH]HPSHIPSP[`VMKPɈLYLU[
types of media (print, radio, television, Internet, etc.). The same principles apply to
digital communications companies which can hold news media hostage and work
against small competitors.
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For discussion: the widest possible dissemination of information from diverse and
pluralistic sources is essential to democracy and development choices. While
separately-owned newspapers and broadcasters generally criticize each other’s
content, the concentration of media under common ownership may prevent any kind
of mutual criticism and result instead in self-promotion.

Case Studies
࡛ Use published stories on how the political and economic interests of media owners

OH]LPUÅ\LUJLKUL^ZJV]LYHNLVMZWLJPÄJPZZ\LZ9LMLY[V4VK\SL<UP[ZHUK
3, for background on news values and the news development process.) Learners
JHUPKLU[PM`MHJ[VYZ[OH[KL[LYTPUL[OLKLNYLLVMPUÅ\LUJLVYJVU[YVS

࡛

Research how digital companies’ gatekeeping role has impacted on news
prominence and economic viability.

Contextual Analysis
࡛ 0KLU[PM`HUH[PVUHSPZZ\LL_[LUZP]LS`JV]LYLKI`KPɈLYLU[THQVY[LSL]PZPVUZ[H[PVUZ
(privately-owned, government-owned and publicly-owned) and compare and
contrast the angles (i.e. particular points of view or perspectives) and treatment
(i.e. reporting or manipulation) of news stories. (Refer to Module 2, Units 2 and 3,
for background on news values and news development processes.)

࡛

9L]PL^[OLLKP[VYPHSWVSPJPLZVMZJOVVSW\ISPJH[PVUZPUKPɈLYLU[ZL[[PUNZZLJ[HYPHU
vs. non-sectarian, private vs. government-owned, and state vs. local schools) and
KPZJV]LYOV^V^ULYZOPWHɈLJ[ZW\ISPJH[PVUTHUHNLTLU[LKP[VYPHSJVU[LU[L[J

࡛

9L]PL^[OLJV]LYHNLVM[^VKPɈLYLU[TLKPHV\[SL[ZWVZZPIS`MYVTKPɈLYLU[^VYSK
regions, on a particular topic and particular day and compare and contrast the
angles and treatment of news stories.

࡛

Examine measures such as the 2021 Australian initiative to compel the digital
companies to pay media companies for content.

࡛

For at least two to three days, review the issues covered in the business section of
a major newspaper or news channel. On a daily basis, count the number of stories
about private corporations vis-à-vis the total number of stories for the section.
(SZVZ[VYPLZJHUILJSHZZPÄLKHZºNVVK»UL^ZºIHK»UL^ZVYºUL\[YHS»JVUJLYUPUN
the corporations.

࡛

Compare this to how the news feed works on a social media platform like Facebook
and Sina Weibo.

Issue-Enquiry Approach/Research
࡛ Educators interview at least ten primary-school children and ask them why they
prefer a particular brand for a particular product. The learners collate the answers
of the children and compare the top answers with the advertisements of the
preferred products.
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Research Paper on Intellectual Property Rights (IPR)
࡛ Educators explore the various dimensions of intellectual property rights and
their implications for universal access to information. The paper may cover the
OPZ[VYPJHS IHJRNYV\UK VM 079 HK]HU[HNLZ HUK KPZHK]HU[HNLZ VM 079 ZWLJPÄJ
cases of problems arising from IPR, issues of developing countries against IPR,
etc. Examine the debate about “the link tax” in the European Union, as a means to
compensate publishers for their content that is referenced as part of the business
model by search engines and social media companies.

Reƃection
࡛ ,K\JH[VYZVI[HPU[OLSH[LZ[JVW`VMH\KP[LKUL^ZWHWLYJPYJ\SH[PVUÄN\YLZVYYH[PUNZ
VM UH[PVUHS [LSL]PZPVU Z[H[PVUZ ;OL SLHYULYZ [OLU YLÅLJ[ VU [OL LKP[VYPHS JVU[LU[
programming style of the leading circulated newspaper or top-rated television
station and write an essay on what they have learned from the exercise.

࡛

Examine advertising claims by digital companies about the quantity and quality of
audiences they can reach.

Research Project
࡛ Conduct a research study on the registered owners of major media organizations

HZYLÅLJ[LKPUYLSL]HU[NV]LYUTLU[HNLUJ`HUKPU]LZ[PNH[L[OLSPURZ^P[OV[OLY
business and political interests, if any. Results can be illustrated in a chart.

࡛

Study who owns and controls companies like Facebook and Taringa! vs. Wikipedia.

Assessment & Recommendations
࡛

Research paper on media ownership and control, and Internet company ownership
and control

࡛

Participation in case studies analysis

Written ideas based on contextual analysis exercises

࡛
࡛
࡛
࡛
࡛
࡛

Analyse exercises and research
Case studies/research paper
Participation in class discussions and other group learning activities
The information/knowledge society
The digital/knowledge divide
Issues on universal access to information: IPR and public domain information

Topics for Further Consideration
࡛ Emergence of media-related creative industries:
࡛ Game development (interactive entertainment software)
࡛ Electronic publishing
࡛ Film, video and photography
࡛ Software and computer services
࡛ Others
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UNIT 4: PROMOTION OF ALTERNATIVE
MEDIA THROUGH DIGITAL
TECHNOLOGY
DURATION: 2.5 HOURS

Key Topics
࡛
࡛
࡛
࡛
࡛
࡛

Alternative media: why they have emerged

࡛

Content of alternative media (e.g. community or sector development issues and
concerns)

࡛

Journalistic processes in alternative media (e.g. community perspectives,
participatory and interactive approaches)

࡛

The role of alternative media in society (e.g. transparency, diversity and freedom
of expression)

࡛
࡛
࡛
࡛

7SHUUPUNTHUHNPUNHUKZ\Z[HPUPUNHUHS[LYUH[P]LTLKP\TPUKPɈLYLU[ZL[[PUNZ

Public credibility of mainstream media
Advent of information and communication technology
Changing media habits and consumer preferences
+LÄUPUNHS[LYUH[P]LTLKPHPUJVU[YHZ[[VTHPUZ[YLHTTLKPH
Ownership and control of alternative media (i.e. democratizing ownership and
JVU[YVS(\KPLUJLZVMHS[LYUH[P]LTLKPH!KPɈLYLU[ZLJ[VYZ^VTLU`V\UNWLVWSL
children, labourers/workers, etc.), marginalized groups (cultural communities,
migrants, etc.), etc.

Alternative media in a school setting
Alternative media in a community
Revenue models of alternative media.

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZ^PSSILHISL[V!
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࡛
࡛

+LÄULHS[LYUH[P]LTLKPH¶[OLPYYH[PVUHSLMLH[\YLZHUKHWWSPJH[PVUZ

࡛

Describe the editorial processes (including planning, production and distribution)
involved that distinguish alternative media from mainstream media

࡛

(ZZLZZ[OLPTWHJ[VMHS[LYUH[P]LTLKPHVUZWLJPÄJJVTT\UP[PLZPUJS\KPUN]PY[\HS
communities), particularly in covering issues and concerns of marginalized
audiences and giving them a voice

࡛

Plan the creation of alternative media for a community or school context

Analyse examples of alternative media using various formats – print, broadcast
and electronic
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Pedagogical Approaches and Activities
CASE STUDIES
Educators read case studies of leading alternative media (some are available online)
and list best practices in planning and managing alternative media, particularly in the
following areas:

࡛
࡛
࡛
࡛
࡛
࡛
࡛

Issue planning (i.e. identifying story ideas)
Generating or sourcing facts
Processing/organizing data/information
Involving stakeholders (audiences) in the editorial process
Managing operations (editorial and business)
Expanding and sustaining audiences generating revenue
The learners may use the following of characteristics as a checklist of indicators
of best practices:







Creative
Indigenous
,ɈLJ[P]L
,ɉJPLU[
Participatory

STUDY-VISIT OF ALTERNATIVE MEDIA ORGANIZATION/COMMUNITY IMMERSION
3LHYULYZTHRLHÄLSK[YPW[VHUHS[LYUH[P]LTLKPHVYNHUPaH[PVU"PU[LY]PL^LKP[VYZTLKPH
THUHNLYZHUKQV\YUHSPZ[Z"HUKVIZLY]LLKP[VYPHSHUKTHUHNLTLU[WVSPJPLZHUKWYHJ[PJLZ
in comparison with mainstream media companies. Their report should include how the
alternative media organization:

࡛
࡛
࡛

Selects stories

࡛
࡛
࡛

Generates audience feedback

Selects sources of information
:LSLJ[ZHUNSLZPLWYVTV[PUNHZWLJPÄJWVPU[VM]PL^HUK[YLH[TLU[PLYLWVY[PUN
or manipulating) of stories
Generates income
Measures success in terms of rating and circulation

MEDIA PRODUCTION
Educators visit a marginalized community and interview leaders and members to
determine their information needs and requirements. The team then produces and
uploads a YouTube video or a podcast. They may add music and other elements for
better impact.
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Assessment & Recommendations
࡛
࡛
࡛
࡛

Case studies
Alternative media production
>YP[[LUWHWLYVU[OLÄLSK[YPW[VHS[LYUH[P]LTLKPHVYNHUPaH[PVUZ
Participation in class discussions and other group learning activities

Topics for Further Consideration
࡛ Community reporters and community broadcasting
࡛ *VUÅPJ[ZLUZP[P]LYLWVY[PUNWLHJLQV\YUHSPZT

UNIT 5: USES OF NEW MEDIA
TECHNOLOGIES IN SOCIETY –
THE SOCIAL CHANGE
DURATION: 2 HOURS

Key Topics
࡛
࡛

*VTT\UPJH[PVU[LJOUVSVN`HUKKL]LSVWTLU[HZ^LSSHZ[OLPYLɈLJ[ZVUZVJPL[`

࡛
࡛

Promotion of alternative media through digital technology

People’s access to and uses of new media environments, including new ways of
content creation, user interaction and social networking
Impact of the participatory functions of new technologies on changes in democratic
institutions and processes

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZZOV\SKILHISL[V!

࡛

(UHS`ZL HUK \UKLYZ[HUK [OL LɈLJ[Z VM KPNP[HS JVTT\UPJH[PVU VU [OL ZVJPHS HUK
political life of a society

࡛

Describe new media environments and the purpose of people’s activities,
interactions, online presence and ways of self-presentation on digital platforms

࡛

Evaluate how new technologies contribute to democratic institutions and processes
in society (and how not)

Pedagogical Approaches and Activities
In summary: as discussed earlier in this Curriculum (Part 1), various pedagogical
approaches are possible. Please review the list in Part 1 and decide which approach to
apply to the suggested Activities below and others that you may formulate.
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Research and group presentation: learners undertake small-scale research to
collect information on the uses of new technologies to evaluate the impact of digital
communication technologies on societal development. New technologies in this
context refer the Internet, computer and mobile devices, and statistical data collected
on these typically include access (ownership and use of device), uses (frequency,
amount of time, purposes for using), and skills (self-assessments). Trainees should
SLHYU OV^ HUK ^OLYL [OL` JHU ÄUK NSVIHS UH[PVUHS HUK SVJHS Z[H[PZ[PJZ VU [OL \ZLZ
VM [LJOUVSVNPLZHUKKL]LSVWTLU[VM[OLZL[LJOUVSVNPLZJVTWHYL [OLPYÄUKPUNZHUK
YLÅLJ[\WVUKPɈLYLUJLZZVJPVLJVUVTPJNLULYH[PVUHSYLNPVUHSPU[PTL

Assessment & Recommendations
࡛
࡛
࡛
࡛

Hands-on group project development and evaluation
Monitored online engagement
Field trips and journaling
Case study analysis

Topics for Further Consideration
࡛ Digital innovation
࡛ Preservation of documentary heritage for development
࡛ ICTs in education
Resources and Reference for this Module
Birdsall, W. F. (N.D.), The Internet and the Ideology of Information Technology. (Accessed
2 September 2009.) http://www.isoc.org/inet96/proceedings/e3/e3_2.htm
Educational content up close: Examining the learning dimensions of Education for
Sustainable Development and Global Citizenship Education https://unesdoc.unesco.
org/ark:/48223/pf0000372327
Education for Sustainable Development Goals: Learning Objectives (UNESCO, 2017),
https://unesdoc.unesco.org/ark:/48223/pf0000247444
Education for Sustainable Development 2030 Roadmap: https://unesdoc.unesco.org/
ark:/48223/pf0000374802
ESD for 2030 video -- https://youtu.be/0XTlP_PsEos
Fidler, R. 1997. Media Morphosis: Understanding New Media. California. Pine Forge Press.
.YLLU3*VTT\UPJH[PVU;LJOUVSVN`HUK:VJPL[`3VUKVU:HNL7\ISPJH[PVUZ"
Habermas, J. 1989. The Structural Transformation of the Public Sphere, trans. Thomas
MacCarthy. Cambridge, Polity Press.
Habermas, J. 1994. Citizenship and National Identity. Steenbergen, B.V. (Ed.). The
Condition of Citizenship. London, Sage Publications.
Littlejohn, S. W. and Foss, K.A., 2008. Theories of Human Communication (9th ed).
)LSTVU[*HSPMVYUPH";OVTZVU>HKZ^VY[O
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Marris, P. and Thornham S. (Eds.). 2002. Media Studies: A Reader (2nd ed.). New York,
New York University Press.
MIL Index Study: An assessment of MIL in six African Countries, https://www.dw.com/
en/dw-akademie/mil-index/s-54253270
Pavlik, J. V. 1998. New Media Technology: Cultural and Commercial Perspectives (2nd
LK )VZ[VU 4(" (SS`U HUK )HJVU:LY]HLZ 1  (WWYVHJOLZ [V +L]LSVWTLU[
Studies on Communication for Development. Paris, Communication and Information
Sector – UNESCO.
Stevenson, N. 1995. Understanding Media Cultures: Social Theory and Mass
Communication. London, Sage Publications.
Sussman, G. and Lent, J. (Eds.). 1991. Transnational Communications Wiring the Third
>VYSK5L^I\Y`7HYR*HSPMVYUPH":HNL7\ISPJH[PVUZ
Sustainable Development Goals -Resources for educators
https://en.unesco.org/themes/education/sdgs/material
;OL)V`>OV/HYULZZLK[OL>PUKÄST https://www.imdb.com/title/tt7533152/
>VTLU VM -\R\ZOPTH ÄST  O[[WZ!ZPTHJSHZZYVVTJVTÄSTZ^VTLUVM
fukushima/
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MODULE 14:
COMMUNICATION
AND INFORMATION,
MIL AND LEARNING –
A CAPSTONE MODULE

BACKGROUND AND
RATIONALE
This MIL Curriculum resource on media and information
OLWHUDF\ 0,/  VKRXOG EH YLHZHG ZLWKLQ WKH EURDGHU ðHOG RI
communication and information, as informed by modern
learning theories. Teaching and learning are closely related
and are integral parts of the communication and information
SURFHVVHV,QIDFWQHLWKHUFDQEHHσHFWLYHZLWKRXWWKHRWKHU
(Ndongko, 1985). Educators and learners consciously or
unconsciously apply elements of a basic and sometimes
complex communication and information processes in the
learning spaces.
Instructing and learning are enriched and at the same
time can present more challenges when resources from
content providers such as mass media (radio, television
and newspapers) and digital communications companies
are integrated into the learning space. The acquisition of
MIL competencies by educators and learners opens up
opportunities to enrich the educational environment and
promote a more dynamic teaching and learning process.
Educators have been at the forefront of many changes
connecting, sustaining, and renewing the knowledge of
successive generations. In today’s world, knowledge is
distributed across people, machines, and digital networks.
,W LV SHRSOHâV DFFHVV WR DQG HσHFWLYH LQWHUDFWLRQ ZLWK WKLV
distributed knowledge that can strengthen their learning
experiences inside and outside the classroom.
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7KH &29,' SDQGHPLF KDV OHG WR D VLJQLðFDQW LQFUHDVH
in online engagement for most people who have access.
For instance, many learners have had to depend on online
learning or remote learning aided by technology to ensure
the continuity of formal education. People will need MIL
FRPSHWHQFLHV WR PD[LPL]H WKH EHQHðWV RI WKHLU RQOLQH
presence beyond the coronavirus crisis. Development and
use of online platforms and remote learning content require
VLJQLðFDQW 0,/ FRPSHWHQFLHV IRU HGXFDWRUV DQG OHDUQHUV
to be discerning about online risks and distractions, while
ensuring their right to education. What are some of the
research and policy implications for MIL expansion into
institutions and MIL for all citizens?
The interaction of educators and learners with content
providers such as libraries, archives, museums, media,
and digital communications companies can help to
create learning environments that highlight education for
sustainable development, are pluralistic and democratic,
and that also foster open knowledge creation. Awareness
of these dynamic forces as acted out in learning spaces
brings into focus the cognitive and metacognitive processes
LGHQWLðHGLQOHDUQLQJWKHRULHVDQGEDVLFFRPPXQLFDWLRQDQG
information theories. The term cognitive is derived from
the word cognition, which is the process of understanding
and acquiring information and knowledge through thought,
experiences and other senses.
This module serves as a capstone by drawing on content
covered in the earlier modules. It explores links between
communication, information and learning (including
learning theories), and suggests how MIL can enhance this
relationship. It ends with a discussion on managing change
in order to foster an enabling environment for MIL.
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UNIT 1: COMMUNICATION AND
INFORMATION, TEACHING AND
LEARNING
DURATION – 2 HOURS

Key Topics
࡛

+LÄUPUNJVTT\UPJH[PVU

࡛

Basic theories of communication and information

࡛

Exploring instructing and learning as communication and information processes
and how knowledge of MIL can enhance this process

࡛

Strategies for instructing through and about MIL

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Demonstrate a basic understanding of communication and information

࡛

Identify and analyse basic theories of communication and information and their relation
to teaching and learning processes with consideration to the application of MIL skills

Activities
If we are using content providers such as libraries, archives, museums, media, and
digital communications companies in learning spaces, we need to consider our ways of
educating: how are we using them? How do they impact the ways in which information
is communicated to learners, how learners communicate among themselves, and how
learners communicate with educators? What data are the providers collecting about
this process, and with what implications?
Communication and information models can provide a framework for conceptualizing
the place of MIL within the educating and learning experience. These models provide
the opportunity to closely examine the roles of educators, learners, and information
providers in learning spaces.
A simplistic model was proposed using an engineering paradigm after the Second
>VYSK >HY :OHUUVU HUK >LH]LY  " :JOYHTT  " )LYSV   ;OPZ TVKLS
assumes the process is linear and begins with a sender of a message, whereas many
would highlight the structuring agency of channels and their driving force, as well as
shaping by genres and formats of messages. While the model also misses major issues
of community, culture, power and engagement with meaning, it does identify elements
that can give limited insights.
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࡛

Sender (originator/source)

࡛

Message (content)

࡛

Channel (medium)

࡛

Receiver (responder/decoder)

࡛

Feedback (receiver to sender and vice versa as the loop continues)

Other models are proposed below. However using this elementary schema, the
MVSSV^PUNHJ[P]P[PLZJHUILJVUZPKLYLK!
࡛

Educators and learners can identify the ways in which this model could be applied
to learning experiences in their teaching or learning spaces. What roles are
assumed as educators in this model? What roles are available to learners? How
is the learning experience shaped by these roles? How is the feedback process
managed in the educating-learning processes? How can a knowledge of MIL help
to improve this process?

࡛

Consider the opportunities learners have to critically examine the platforms
through which they receive content and communicate for learning. Related to
this are notions of educating about and through libraries, archives, museums,
media and digital communications companies. Through which of these providers
are learners receiving content and communicating in learning spaces? What is
the impact of these providers on the educating and learning experience? Which
are permitted for use in your formal teaching and learning spaces? Which are
not? Why? Explain the rationale and selection process for including these in the
curriculum. How can MIL help?

࡛

Educating about MIL requires awareness and analysis of all forms of content
providers and the role they play in lifelong learning and the conveying and shaping
of information, messages, and communication (e.g. libraries, archives, media and
digital technology themselves become the subject of study in the classroom).
Educating that makes use of content providers requires an awareness and analysis
on the part of educators and learners of their own role and the role of these providers
and their particular agendas and interests. This impacts on what is being taught,
and through which providers or tools? Is there a particular topic or subject that is
being taught through the use of libraries, digital communications companies or the
media? How can educators apply MIL skills to what they are teaching?

࡛

Identify general examples of educating about MIL and through digital technology,
TLKPHSPIYHYPLZHYJOP]LZHUKV[OLYPUMVYTH[PVUWYV]PKLYZ+LZJYPILZWLJPÄJHJ[P]P[PLZ
examples in your learning spaces where both of these approaches are used. What
KV[OLZLHWWYVHJOLZVɈLY[VSLHYULYZPU[LYTZVM[OLPYSLHYUPUNL_WLYPLUJLZ&

࡛

Educators and learners should organize work in small groups to investigate the
follow communication and information models pertaining to communication:

Sample Communication Theories
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࡛

Laswell’s Model of Communication

࡛

Adaptive Concept of Thought

࡛

Agenda Setting Theory
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࡛

AIDA (Attention Factor, Interest Element, Desire Element, and Action Element) Model

࡛

Attribution Theory

࡛

Cognitive Dissonance Theory

࡛

Social Marketing Theory

:HTWSL0UMVYTH[PVU;OLVYPLZ
࡛

Contextual Design

࡛

Information Theory

࡛

Information culture

࡛

Social information Processing

Sample Theories Digital Technology Research and Engagement111
࡛

Technology Acceptance Model

࡛

Control Theory

࡛

Social Contract Theory

࡛

Channel Theory

࡛

Information Integration Theory

࡛

Bayesian Decision Theory

࡛

Creativity Theory

࡛

Mindfulness Theory

Each group should prepare basic original posters that they will use to communicate the
theories to others in classroom discussion. Educators and learners should answer the
following questions (other questions could be added). What are the main components of
[OL[OLVY`&>OH[HYLP[ZMVJ\ZHUKZ[YLUN[OZ&/V^KVLZP[KPɈLYVYYLSH[L[VH[SLHZ[VUL
other theory? What are its weaknesses? Can educators or learners give at least one reallife example where they have seen this theory help the educating or learning process?
What might be missing for the theory or model? How do you think MIL can help?
࡛

,K\JH[VYZ ZOV\SK ZLHYJO HUK N\PKL JHZL Z[\KPLZ VM [OL HWWSPJH[PVU VM KPɈLYLU[
theories beyond those listed above. Discuss in group and guide discussion.

Assessment & Recommendations
࡛

Hands-on group project development and evaluation

࡛

:LSLJ[HUKHWWS`HJVTT\UPJH[PVUVYPUMVYTH[PVUTVKLS[VHZWLJPÄJZJLUHYPV

Topics for Further Consideration
࡛

ICTs in education

࡛

Women and girls in Science, Technology, Engineering and Mathematics (STEM)

࡛

Digital innovation

111. Lim, Sanghee & Saldanha, Terence & Malladi, Suresh & Melville, Nigel. (2013). Theories Used in Information Systems Research: Insights from Complex Network Analysis. Journal of Information Technology
Theory and Application. 14. 5-46.
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UNIT 2: LEARNING THEORIES AND MIL
Key Topics
࡛

Pedagogy and MIL

࡛

What are learning theories

࡛

What is metacognition?

࡛

Metacognition and MIL: making the link

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZ^PSSILHISL[V!
࡛

Develop pedagogical strategies appropriate for learners of MIL

࡛

Identify and develop metacognitive strategies for learners

Pedagogical Strategies
There are many learning theories. Many of them closely relate to many of the concepts
of MIL in all 14 modules of this MIL curriculum. In the end, knowledge of these will
enhance how people learn about MIL and apply MIL to social life in general. Here are
some examples of learning theories:112
 Piaget’s Theory of Cognitive Development
 Vygotsky’s Theory of Learning
 Social Learning Theory
 Cognitive learning theory
 Bruner’s Spiral Curriculum
 Behaviourism learning theory
 Constructivism learning theory
 Humanism learning theory
 Connectivism learning theory
࡛

Consider learning the theories above. Educators or learners are put into groups.
Each group should prepare basic 5-minute self-created video (maybe with a mobile
phone or computer software). Present the videos and proceed to guided discussion.
Educators and learners should answer the following questions (other questions
could be added). What are the main components of the theory? What are its focus
HUKZ[YLUN[OZ&/V^KVLZP[KPɈLYVYYLSH[L[VH[SLHZ[VULV[OLY[OLVY`&>OH[HYLP[Z
weaknesses? Can educators or learners give at least one real-life example where
they have seen this theory add value to their educating or learning process? What
might be missing for the theory or model? How do you think MIL can help? Are there
other theories of interest?

112. See: Teacherofsci, 15 Learning Theories in Education (A Complete Summary). https://teacherofsci.
com/learning-theories-in-education/
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࡛

“While social platforms, such as Twitter, may be seen as relatively new actors,
social learning is not. Social learning theories date back many decades, long before
[OL 0U[LYUL[ ^HZ JVUJLP]LK 5L^ [LJOUVSVNPLZ UL^ ÅV^ VM PUMVYTH[PVU HUK [OL
proliferation of media can sometimes be viewed through a negative lens. MIL enables
WLVWSL [V ILULÄ[ MYVT [OL VWWVY[\UP[PLZ ^OPSL ZLSMWYV[LJ[PUN MYVT [OL YPZRZ 403
supports people in their quest for better social learning and lifelong learning. It seems
intuitive that social learning can be renewed and conducted through social media.
If noted educational innovators such as Burrhus Frederic Skinner, Clark Lewis Hull,
Neil Miller, and John Dollard were alive today, they might have promoted the merits of
research through social media. Certainly, Albert Bandura would agree that educators
and other social actors have unique opportunities to enrich people’s learning and
engagement through social media.” Discuss this statement taken from the Teaching
and Learning with Twitter: Media and Information Literacy, Digital Classroom resource
developed in cooperation with UNESCO. Formulate and answer various questions
to assess the usefulness of this tool. Do you as educators or learners use Twitter for
teaching and learning within and outside formal learning spaces?

࡛

Study and test the various activities for educating and learning suggested in the
Teaching and Learning with Twitter: Media and Information Literacy. This includes a
guide for educators and learners to document their experiences and share them through
KPɈLYLU[OHZO[HNZHUKVUKPɈLYLU[ZVJPHSTLKPHWSH[MVYTZVUSPUL*V\SK`V\KV[OL
same for other educators’ and learners’ guidelines and tools provided by other social
media platforms or digital communication companies? Are MIL related competencies
mainstreamed in these resources? What improvements could be added?

࡛

Connect media and information literacy to Bloom’s Domains of Learning:
 ;HZRKLÄUP[PVU
 Information search
 Location and access
 Analysis of messages and information
 Assessment of context for messages and information
 Use of information
 Synthesis
 Evaluation

Identify the ways in which learners can develop and demonstrate the related skills,
^P[OPU`V\YSLHYUPUNZWHJL+LZJYPILZWLJPÄJWLKHNVNPJHSZ[YH[LNPLZVYHJ[P]P[PLZ[OH[
make this possible.
࡛

Develop a lesson plan or outline for a curriculum unit that incorporates these
strategies and activities. Consider developing a stand-alone lesson/outline in
MIL, or a lesson/ outline that integrates MIL into an existing course. Identify the
key considerations/ accommodations that educators need to make in order for
learners to successfully demonstrate these skills.
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࡛

Considering the communication and information theories/models outlined in the
previous unit, explain and justify the roles that the media, libraries, archives and
other content providers will play in your lesson/unit outline. What role(s) will you
assume as an educator? What role(s) will be available to learners? How will these
roles enhance the learning process?

࡛

In order for trainees to experience success as learners, knowledge of metacognition
HUK TL[HJVNUP[P]L Z[YH[LNPLZ PZ PTWVY[HU[ 4L[HJVNUP[PVU JHU IL KLÄULK HZ
‘cognition about cognition’, or ‘knowing about knowing’. It can take many forms
and includes knowledge about when and how to use particular strategies for
learning or for problem-solving. In practice, these capacities are used to regulate
one’s own cognition, to maximize one’s potential to think and learn, and to evaluate
proper ethical/moral rules.

࡛

Examine the list of skills for MIL that appears above. For each MIL skill, list and
describe a metacognitive strategy that learners could use to support their learning
L_WLYPLUJL-VYL_HTWSL[HZRKLÄUP[PVUJV\SKILZ\WWVY[LKI`[OL\ZLVMHJVUJLW[
map, while analysis of messages and information could be supported by a diagram
that labels various parts of an information text, accompanied by critical questions.

࡛

Select several activities from a module of your choice. Identify the skills that learners
require to complete each activity. What role can metacognition play in the transfer
of learning from this activity to learners’ involvement with the information providers
such as libraries, archives, museums, media, digital communications companies
and tools outside of formal learning spaces?

࡛

Refer to Module 1, Unit 5 on pedagogical strategies for the teaching of MIL. In the
JVU[L_[VM`V\YV^UJ\YYPJ\S\TZLSLJ[HZWLJPÄJZ[YH[LN`HUKHKHW[VYKL]LSVW
it for learners. How does this approach integrate communication and information
theories and learning theories and MIL into the learning experience? How does
[OPZZ[YH[LN`SPUR[V`V\YZWLJPÄJJ\YYPJ\S\TL_WLJ[H[PVUZ&/V^^PSSLK\JH[VYZHUK
SLHYULYZRUV^PM[OL`OH]LILLUZ\JJLZZM\S&PL^OLYLKVLZ[OPZZ[YH[LN`Ä[PU
terms of a programme for assessment and evaluation?)

࡛

Consider the role of libraries, archives, and museums in developing MIL skills.
+LZPNU HU HJ[P]P[` [OH[ PSS\Z[YH[LZ OV^ H ZWLJPÄJ WLKHNVNPJHS Z[YH[LN` JV\SK IL
used in one of these environments. Consider the unique features that are part of
[OLZLLU]PYVUTLU[ZHUK[OH[JHUPUÅ\LUJL[OL[LHJOPUNHUKSLHYUPUNL_WLYPLUJL
in a positive way

࡛

Based on activities from one of the modules in this curriculum, or from your own
work, explain the ways in which a MIL curriculum provides opportunities for
KPɈLYLU[PH[LK PUZ[Y\J[PVU HUK SLHYUPUN PL RPUHLZ[OL[PJ SLHYUPUN ]PZ\HS SLHYUPUN
auditory learning, deep reading, social learning, etc.)

Assessment & Recommendations
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࡛

Hands-on group project development and evaluation

࡛

Individual assignments where social media is the sole basis of responding. Selected
MIL competencies are to be demonstrated in completing the assignment
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Topics for Further Consideration
࡛

Media and information literacy for persons with disabilities

࡛

Designing media and information literacy for various social groups such as
migrants, refugees, girls and boys, etc.

࡛

ICTs in education

࡛

Gender sensitive learning approaches

࡛

Digital innovation

UNIT 3: MANAGING CHANGE
TO FOSTER AN ENABLING
ENVIRONMENT FOR MIL IN
LEARNING SPACES
Key Topics
࡛

The global media and information literacy drive: an overview of actions around the
world, policy development, etc.

࡛

The enabling environment required for take-up of MIL into formal, informal, and
non-formal learning spaces

࡛

Challenges to be faced in integrating MIL into learning spaces and devising
strategies to overcome these challenges

Learning Objectives
(M[LYJVTWSL[PUN[OPZ\UP[LK\JH[VYZHUKSLHYULYZZOV\SKILHISL[V!
࡛

Identify and describe MIL initiatives being implemented locally and globally

࡛

7YVTV[LTLKPHHUKPUMVYTH[PVUSP[LYHJ`[VKPɈLYLU[Z[HRLOVSKLYNYV\WZ

࡛

Describe key issues to be considered when planning the integration of MIL into schools

Pedagogical Strategies
.\PKL LK\JH[VYZ [V YLÅLJ[ VU HUK ^YP[L H ZOVY[ W\ISPJ QV\YUHS HIV\[ [OLPY V^U ZLSM
assessment of the following seven types of awareness. 113 They should do this without
M\Y[OLYYLZLHYJO5V^N\PKL[OLT[VKVM\Y[OLYYLZLHYJOYLÅLJ[HNHPUHUKYL^YP[L[OL
QV\YUHS"LUJV\YHNLSLHYULYZ[VZ[HY[HISVNHUKW\ISPZO[OLPYL_WLYPLUJLZHUKYLÅLJ[Z
or share on social media.
࡛

Self-awareness

࡛

Information needs awareness

113. Inspired by lecture of Dr. Drissia Chouit on the Power of Language https://www.youtube.com/
watch?v=5yGWASki1OU
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࡛

Communication awareness

࡛

Language awareness

࡛

MIL awareness

࡛

Learning awareness

࡛

Change management awareness

Using search engines and other resources, conduct a search of programmes, projects
or initiatives in media and information literacy that currently exist in various learning
spaces including online, communities, schools, and institutes for teacher education.
Consider both local and international examples. Select one of these examples and
PKLU[PM`[OLRL`HYLHZHKKYLZZLK0U^OH[^H`ZPZ[OLWYVNYHTTLKPɈLYLU[MYVT[OPZ
curriculum, which has included MIL? In what ways can this programme still serve as a
resource for educators and learners interested in MIL?
Conduct a search of associations and organizations that support the goals of MIL.
>OH[ PUMVYTH[PVU HUK YLZV\YJLZ O\THU HUK TH[LYPHS KV [OLZL WYVNYHTTLZ VɈLY
educators and learners?
.\PKLLK\JH[VYZHUKSLHYULYZ[VYLZLHYJOHUKNL[PU]VS]LKPU!
UNESCO MIL Alliance, https://en.unesco.org/themes/media-and-information-literacy/
gapmil
National MIL associations or networks, and
<5,:*6403*30*2:&O[[WZ!LU\ULZJVVYN403*30*2:;
To ensure the success of MIL courses and programmes, many experts have developed
a set of recommendations. Several of these recommendations are listed below. Explain
the ways in which this list could be applied to your particular situation. Identify any
additional recommendations you would make to ensure the success of MIL in your
department or institution.

Suggested Recommendations:
࡛

Identify content

࡛

Identify key participants and supporters at programme and policy levels

࡛

Develop a strategic plan for implementation/integration, etc.

࡛

Develop a plan for promoting MIL

࡛

Identify supporting agencies/associations

࡛

Identify available and required resources

࡛

Develop evaluation tools for MIL courses and programmes

Does this list change when one considers the criteria of a successful programme for
students? Identify any additional considerations here.
Considering the needs of your own learning and educational community, what are the
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ways in which MIL could be integrated into existing programmes for educators and
learners, or developed as a stand-alone programme? What are the advantages and
KPZHK]HU[HNLZVMLHJO&*P[LZWLJPÄJTVK\SLZHZL_HTWSLZ
Making change requires identifying the stakeholders and analysing the obstacles to
HUKILULÄ[ZVMJOHUNL0[YLX\PYLZZLSLJ[PVUVMWYPVYP[PLZHUK[OLI\PSKPUNVMHSSPHUJLZ
Ask participants to develop a theory of change that can inform a strategy and plan for
ZWLJPÄJHJ[PVU
Develop a plan for promoting MIL to policy-makers, programme directors, UN and
other international development organizations, and educators in your institution or
community. What are the key priorities or needs for each group? Explain how this MIL
curriculum can help address those needs. Identify other stakeholder groups that could
be included here. What role could each play in the promotion of MIL?

Assessment & Recommendations
࡛

Idea generation, development, and implementation of group projects

Topics for Further Consideration
࡛

Participation in articulation and implementation of national or institutional MIL
policies and strategies

࡛

Change management

࡛

MIL for the Sustainable Development Goals

Resources and References for this Module
Big6. 2010.Teaching Information Literacy Through Literature, Big6 eNewsletter 11.1, 4.
www.big6.com
Geek the Library, International Federation of Library Association and Institution, https://
www.facebook.com/geekthelibrary
Media as partners in education for sustainable development: A training and resource kit
(https://unesdoc.unesco.org/ark:/48223/pf0000158787)
Teaching and Learning with Twitter: Media and Information Literacy, Digital Classroom,
O[[WZ!LU\ULZJVVYNZP[LZKLMH\S[ÄSLZNT^ F[^P[[LYFTPSFN\PKLWKM
Teaching information literacy through learning styles: The application of Gardner’s
multiple intelligences. Intan Azura Mokhtar, Wee Kim Wee, School of Communication
and Information (WKWSCI) at Nanyang Technological University (NTU), Singapore, 2008
University Library Service. 2009. Handbook for Information Literacy Teaching, third revision
7HYPZ<5,:*64LKPH,K\JH[PVUPU[OL7HJPÄJ!(.\PKLMVY:LJVUKHY`:JOVVS
Teachers
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Glossary of Terms

GLOSSARY OF TERMS

114

(JJLZZ[VPUMVYTH[PVU! Information access is about the right, the possibility and the
HIPSP[`[VPKLU[PM`VI[HPUHUKTHRL\ZLVMPUMVYTH[PVULɈLJ[P]LS`;OPZZPNUHSZ[OLSLNHS
or other entitlement to information and the extent to which it is or should be “open”, as
well as conditions such as the existence and cost of Internet connections to make the
right a reality. The issue of ability concerns the competencies to use the opportunities
and in meaningful ways. Access without a guarantee through a Right to Information
law (also known as Freedom of Information laws) is limited. But without conducive
conditions and capacities, this right remains hollow.
(JJ\YHJ`! Accuracy denotes the extent to which a text’s representation is consistent
with available evidence.
(J[P]LH\KPLUJL!a theory that people receive and interpret media messages in the
SPNO[VM[OLPYV^UOPZ[VY`L_WLYPLUJLHUKWLYZWLJ[P]LZV[OH[KPɈLYLU[NYV\WZVMWLVWSL
TH`PU[LYWYL[[OLZHTLTLZZHNLPUKPɈLYLU[^H`Z
(K]LY[PZPUN YLN\SH[PVU! Regulation (self-regulation or statutory regulation) applying
[V HK]LY[PZPUN HUK WYV]PKPUN KLÄUP[PVUZ VM OV^ [LYTZ SPRL KLJLUJ` OVULZ[` HUK
truthfulness should apply to what is permissible.
(K]LY[PZPUN! A set of practices and techniques that draw consumer attention to products
or services with the purpose of persuading them to purchase the product or service
advertised, or to change their attitudes and behaviours. See “Targeted advertising” below.
(ɉSPH[LTHYRL[PUN!;OLWYVJLZZI`^OPJOHUHɉSPH[LLHYUZHJVTTPZZPVUMVYTHYRL[PUN
another person’s or company’s products.
(SNVYP[OT! ( ÄUP[L ZLX\LUJL VM ^LSSKLÄULK JVTW\[LYPTWSLTLU[HISL PUZ[Y\J[PVUZ
programs or codes typically to solve a class of problems or to perform a computation
(S[LYUH[P]LTLKPH!(S[LYUH[P]LTLKPHHYLTLKPHZV\YJLZ[OH[KPɈLYMYVTLZ[HISPZOLKVY
dominant types of media (such as mainstream media or mass media) in terms of their
content, production, or distribution. Sometimes the term independent media is used
as a synonym, referencing independence from large media corporations, but this term
is also used to indicate media enjoying freedom of the press and independence from
NV]LYUTLU[JVU[YVS(S[LYUH[P]LTLKPHKVLZUV[YLMLY[VHZWLJPÄJMVYTH[HUKTH`IL
PUJS\ZP]LVMWYPU[H\KPVÄST]PKLVVUSPULKPNP[HSHUKZ[YLL[HY[HTVUNV[OLYZ
(YJOL[`WL! A model or ideal form of a person or object that is held to represent
subsequent versions of that person or object.
(YJOP]PZ[! An information professional who assesses, collects, organizes, preserves,
maintains control over, and provides access to records and archives determined to
have long-term value.
114. This glossary draws from several sources including Wikipedia. It should not be read as an authorita[P]L<5ZL[VMKLÄUP[PVUZVM[OL[LYTZWYV]PKLK
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(Y[PÄJPHS 0U[LSSPNLUJL (0! The study, application, and production of machines and
software that have some of the qualities that the human mind has, such as the ability
to navigate language, recognize pictures, solve problems and learn. UNESCO Member
:[H[LZ^PSSJVUZPKLYHKVW[PUNH9LJVTTLUKH[PVUVU[OL,[OPJZVM(Y[PÄJPHS0U[LSSPNLUJL
in November 2021.
;OLYLHYL[`WLZVMPU[LSSPNLUJL!
(Y[PÄJPHSNLULYHSPU[LSSPNLUJL(.0^OPJO^V\SKILVUWHY^P[OO\THUJHWHIPSP[PLZ"VY
(Y[PÄJPHSUHYYV^PU[LSSPNLUJL(50^OPJOOHZHUHYYV^YHUNLVMHIPSP[PLZ"
(Y[PÄJPHSUHYYV^PU[LSSPNLUJL(50!(SZVYLMLYYLK[VHZ^LHR(0VYUHYYV^(0PZ[OLVUS`
[`WLVMHY[PÄJPHSPU[LSSPNLUJLZ\JJLZZM\SS`YLHSPaLK[VKH[L5HYYV^(0PZNVHSVYPLU[LK
designed to perform singular tasks - i.e. facial recognition, speech recognition/voice
assistants, driving a car, or searching the Internet - and is very intelligent at completing
[OLZWLJPÄJ[HZRP[PZWYVNYHTTLK[VKV
(Y[PÄJPHSZ\WLYPU[LSSPNLUJL(:0^OPJOPZTVYLJHWHISL[OHUHO\THU
(\KPLUJL! A group assembled, addressed and constructed as potential consumers of
particular content texts. Given the reality of active engagement with content especially
HɈVYKLKI`]HYPV\ZKPNP[HSJVTT\UPJH[PVUZJVTWHUPLZUV^HKH`Z[OLYLPZZVTL[PTLZ
reference to “the group formerly known as the audience” and to “prosumers” rather
than (passive) “consumers”.
(\KP[VY`SLHYUPUN!Learning through listening – sometimes grouped with visual learning
HUKRPUHLZ[OL[PJSLHYUPUNZLLILSV^HZVULVM[OYLLKPɈLYLU[[`WLZVMSLHYUPUN
)HUK^HNVUHK]LY[PZPUN!A form of persuasion that seeks to convince people to buy a
product or service, or adopt a behaviour or attitude, to avoid being left out.
)SVJRI\Z[LY!(]LY`Z\JJLZZM\SWYVK\J[ÄSTL[J[OH[THRLZHSV[VMTVUL`
)SVJRJOHPU! A system used to make a digital record of all transaction in multiple
SVJH[PVUZ^P[OI\PS[PU]LYPÄJH[PVUHJYVZZSVJH[PVUZ0[VM[LU\ZLK[VYLMLY[VHWWSPJH[PVUZ
in cryptocurrency (such as bitcoin) which can be bought or sold, and which may be in
constant growth as more blocks are added to the records.
)SVJRPUN! Refers to a technical or editorial way of obstructing access to digital content
by preventing access to the address of a piece of content or source of content. Whereas
previously options were to block or to allow, there are many additional treatments
ranging from slowing down certain content or services, labelling content in certain
ways, counterbalancing it with other content, etc.
)SVN!A website, usually maintained by one person, where he or she posts commentary,
descriptions of events, pictures or videos. Other users can leave comments on blog entries
but only the owner can edit the actual blog. Blogs are often referred to as ‘online journals’.

369

Glossary of Terms

)VVSLHU VWLYH[VYZ! Boolean Operators are simple words (AND, OR, NOT or AND
NOT) used as conjunctions to combine or exclude keywords in a search, resulting in
more focused and productive results.
)V_VɉJL!(TLHZ\YLVMOV^WVW\SHYHUKÄUHUJPHSS`Z\JJLZZM\SHÄSTVYHJ[VYPZ)V_
VɉJLPZHSZV[OLÄUHUJPHSZ\JJLZZVYMHPS\YLVMHTV]PLVYWSH`TLHZ\YLKI`[PJRL[ZHSLZ
)YHUK 7YVK\J[0U[LNYH[PVU!The process of incorporating brands or products into
pre-existing entertainment properties. Rather than simply (innocently) being in the
background, the brand or product is added to the storyline or experience.
)YHUK  7YVK\J[ 7SHJLTLU[Z! Brand placement—often referred to as “product
placement”—is a growing practice in an increasing number of media vehicles. Through
placement, a brand is included as part of a mass media programme or digital platform
content in return for some consideration from the advertiser. Brand endorsement may
ILZPTPSHYS`HZ\YYLW[P[PV\ZMVYTVMJVTT\UPJH[PVUZ\JOHZ^OLYLVUSPUL¸PUÅ\LUJLYZ¹
do not disclose hidden sponsorships when they wear or otherwise recommend
particular products.
*P[PaLUQV\YUHSPZT! The act of a citizen, who is not a professional journalist, playing
an active role in the process of collecting, reporting, analysing and disseminating news
and information.
*P[PaLUKYP]LU PUMVYTH[PVU! Citizen-driven is one step up from citizen-centric or
citizen-focused information created sometimes by external stakeholders where citizens
themselves play a direct role at one or several points along the information lifecycle or
information value chain.
*P[PaLUZOPWHJ[P]L!(TLTILYVMHKLÄULKJVTT\UP[`WVSP[PJHSUH[PVUHSVYZVJPHS
Citizenship is usually understood to comprise a set of rights (e.g. voting and access to
welfare) and responsibilities (e.g. participation). Active citizenship is the philosophy that
citizens should work towards the betterment of their community through participation,
W\ISPJHUK]VS\U[LLY^VYRHUKV[OLYZ\JOLɈVY[Z[VPTWYV]LSPMLMVYHSSJP[PaLUZ5V[L
that legal citizenship of a given country often excludes the many people living in that
country, for reasons of age or nationality. The term “citizenship” in MIL is used more
broadly than that of “legal citizenship”.
*P[PaLUZOPWJP]PJYLZWVUZPIPSP[`!The state of being a member of a particular social,
political or national community. Citizenship status, under social contract theory, carries
with it both rights and responsibilities.
*VKL VM JVUK\J[ ]Z JVKL VM L[OPJZ! A code of ethics is broad, giving employees
or members a general idea of what types of behaviour and decisions are acceptable
and encouraged at a business or organization. A code of conduct is more focused. It
KLÄULZOV^LTWSV`LLZVYTLTILYZZOV\SKHJ[PUZWLJPÄJZP[\H[PVUZ:LL¸QV\YUHSPZ[PJ
codes” below.
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*VNUP[P]LZ`Z[LT! A category of technologies that use cognitive computing, natural
language processing, and machine learning to enable people and machines to interact
more naturally to extend and magnify human expertise and cognition.
*VTT\UPJH[PVU! A process whereby content is packaged, channelled and imparted
by a sender to a receiver via some medium. Not all forms of communication require a
sender, a message and an intended recipient in a linear and intentional way. A receiver
need not be present or aware of the sender’s intent to communicate at the time of
communication in order for the act of communication to occur. Nor is a receiver the end
VMHZ[PT\S\ZYLZWVUZLWYVJLZZ"[OLHJ[VMYLJLP]PUNJVU[LU[PU]VS]LZHULUNHNLTLU[
^OPJOJHU¸KLJVKL¹[OLTLZZHNLZ[VOH]L]LY`KPɈLYLU[TLHUPUNZ[V[OLJVU[L_[PU
which these were originally created.
*VTT\UP[` TLKPH! ( YHKPV ZLY]PJL VɈLYPUN H [OPYK TVKLS VM YHKPV IYVHKJHZ[PUN PU
addition to commercial and public broadcasting. It is a service that should be governed
and produced by the community it purports to serve. This may be either a geographic
community or a community of identity or interest (e.g. indigenous languages).
*VU[LU[! Refers to meaningful messages, ranging across many types of qualities
and technological formats. Content includes information, alongside (and over
V]LYZOHKV^LKI`V[OLYRPUKZVMTLHUPUNZ^OPJOWYPVYP[PZLLU[LY[HPUTLU[LNÄSTZ
educational (e.g. documentaries) or persuasion (e.g. advertising) dimensions. Content
also includes disinformation, misinformation and hate speech which exploit genres
found in information and entertainment content for example, and masquerade as if
they have no other agendas.
*VU[L_[\HSHUHS`ZPZ!The pedagogical approach in MIL teaching that focuses on the
study and analysis of the technical, narrative and situational contexts of texts.
*VU]LYNLUJL! 9LMLYZ [V [OL HIPSP[` [V [YHUZMVYT KPɈLYLU[ RPUKZ VM JVU[LU[ ^OL[OLY
voice, sound, image or text, into digital code, which is then accessible by a range
of devices, from the personal computer to the mobile phone, thus creating a digital
communication environment. The term also can refer to a merger of institutions and
practices, for instance to a newspaper house producing video served up by a digital
communications company platform.
*VW`YPNO[! A set of rights granted to the author or creator of a work, to restrict others’
ability to copy, redistribute and reshape the content. Rights are frequently owned by
the companies who sponsor the work rather than the creators themselves, and can be
bought and sold on the market.
*YP[PJHS[OPURPUN!The ability to examine and analyse content in order to understand
and assess logical connections as well as values and assumptions, rather than simply
taking propositions at face value. It implies scepticism in the form of being questioning,
^OPJOPZKPɈLYLU[[VJ`UPJPZT^OPJORUV^Z[OLHUZ^LYZPUHK]HUJLPUV[OLY^VYKZP[
makes a priori judgements).

371

Glossary of Terms

*\S[\YL! A shared, learned and symbolic system of values, beliefs and attitudes that
ZOHWLZ HUK PUÅ\LUJLZ WLYJLW[PVU HUK ILOH]PV\Y ¶ HU HIZ[YHJ[ ºTLU[HS IS\LWYPU[» VY
‘mental code’. Also refers to an integrated pattern of human knowledge, beliefs and
behaviour that depends on the capacity for symbolic thought and social learning.
*\YYPJ\S\T! A set of courses whose content is designed to provide a sequential
approach to learning.
*`ILYI\SS`PUN! Cyberbullying is bullying that takes place over digital devices like
cell phones, computers and tablets. Cyberbullying can occur through SMS, text, and
apps, or online in social media, forums, or gaming where people can view, participate
in, or share content. Cyberbullying includes sending, posting, or sharing negative,
harmful, false or mean content about someone else. It can include sharing personal or
private information about someone else causing embarrassment or humiliation. Some
cyberbullying crosses the line into unlawful or criminal behaviour.
+H[H!These are the raw material of information, which is the way that sense is made of
KPZJYL[LMYHNTLU[ZHZZ\TLK[VOH]LWV[LU[PHSZPNUPÄJHUJL+H[HJHUNP]LYPZL[VMHJ[Z
and facts in turn can serve as new data for further sense-making operations. When
data such as facts or numbers are transformed to become meaningful references,
this can enrich decision-making. Huge amounts of data are laid down through digital
trails or gathered through other means, and then stored and used by computing power
in ways that individuals could not process. There are major debates of who gathers,
owns and uses big data, how representative these data are, and what impacts arise for
individual autonomy and human rights such as privacy.
+H[HIHZL! A database is a data structure that stores organized information. Most
KH[HIHZLZ JVU[HPU T\S[PWSL KPNP[HS [HISLZ ^OPJO TH` LHJO PUJS\KL ZL]LYHS KPɈLYLU[
ÄLSKZ-VYL_HTWSLHJVTWHU`KH[HIHZLTH`PUJS\KL[HISLZMVYWYVK\J[ZLTWSV`LLZ
HUKÄUHUJPHSYLJVYKZ
+LTVJYHJ`!(Z`Z[LTVMNV]LYUTLU[^OLYL[OLWLVWSLOH]LÄUHSH\[OVYP[`^OPJO[OL`
exercise directly or indirectly through their elected agents chosen in a free electoral
Z`Z[LT0[HSZVPTWSPLZMYLLKVT[VL_LYJPZLJOVPJLV]LYKLJPZPVUZHɈLJ[PUN[OLSPMLVM
the individual and the protection of fundamental rights and freedoms.
+PNP[HS JP[PaLUZOPW! Digital citizenship refers to ICT engagement that advances
features of citizenship such as participation, entitlement to rights, global solidarity
and community concern. Digital citizenship is closely related to media and information
literacy and digital skills to address issues such as cyberbullying prevention, online
safety, digital accountability, and digital health and wellness. It is about humans
proactively seeking to shape and use technology services, rather than vice versa, in
order that public interest purposes may be served.
+PNP[HS MVV[WYPU[! Digital footprint refers to one’s unique set of traceable digital
activities, actions, contributions and communications manifested on the Internet or on
digital devices.
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+PNP[HSSP[LYHJ`!This concept is often taken to cover many things. For this Curriculum,
the interpretation is a narrow one, existing alongside other literacies. It is not therefore
literacy about digital communications companies, not the content availed by these,
as these are elements already covered by political economy literacy and genre
SP[LYHJ`3PRL^PZLKPNP[HSSP[LYHJ`PZUV[JVUÅH[LK^P[OWYP]HJ`SP[LYHJ`HUKULP[OLY^P[O
KH[H SP[LYHJ` 9H[OLY MVY [OPZ *\YYPJ\S\T KPNP[HS SP[LYHJ` PZ ZWLJPÄJHSS` [OL HIPSP[` [V
understand and use digital technology, communication tools or networks to locate,
evaluate, use, create and share content. This includes the ability to transform data and
images through digital manipulation. It does not necessarily extend to coding literacy,
although it can.
+PNP[HSZRPSSZ!This designates part of digital literacy, covering technical abilities to use
digital tools, even without understanding the underlying code or the character of digital
technology. Reading and writing computer code are often part of digital skills, but
these do not exhaust the range of skills.
+PYLJ[PVUHSHUKHZWPYH[PVUHSJVKLZ!Directional codes are aimed at preventing conduct
KLÄULKI`JLY[HPUHJ[VYZHZILPUN\UL[OPJHSHUKJVUZLX\LU[S`[OLZLJVKLZ[LUK[VIL
WYLKVTPUHU[S`Y\SLZIHZLK;OL`WYV]PKLZWLJPÄJJVUK\J[KPYLJ[P]LZVYZWLJPM`PUKL[HPS
the behaviours that are acceptable and unacceptable. Aspirational codes are intended to
WYVTV[L]VS\U[HY`L[OPJHSILOH]PV\YHJJVYKPUN[V[OLKLÄULKZ[HUKHYKZ
+PZJV\YZL!The treatment of a subject or issue (spoken or written) discussed at length.
+PZPUMVYTH[PVU!*VU[LU[[OH[PZMHSZLHUKVYTPZSLHKPUN/V^L]LYHTVYLZWLJPÄJ\ZL
of the term is to limit it to false content created by producers who know about the falsity
and have the intention to cause harm. This sense of “disinformation” is contrasted to
misinformation as being false content without these two elements of awareness and
intention. In either case, however, the potential impact can be the same. Because it
is hard to know about awareness and intention, an approach has arisen to identify
false content through the techniques used to distribute this. In particular, what are
called “inauthentic” and “co-ordinated” behaviours, for instance by fake accounts and
evident campaigns, are clues that false content may be in play. Disinformation in general
PZ KPZLTWV^LYPUN I` ^VYRPUN KPHTL[YPJHSS` HNHPUZ[ HJJLZZ [V ]LYPÄHISL HUK YLSPHISL
information that makes the right to freedom of expression meaningful. Disinformation
[`WPJHSS`LP[OLYZLLRZ[VZLK\JLP[Z[HYNL[ZI`VɈLYPUNLHZ`L_WSHUH[PVUZSPRLJVUZWPYHJ`
theories, or to intimidate and discredit the truth-tellers it inherently needs to displace if
it is to get itself believed.
+P]LYZP[`! .LU\PUL YLZWLJ[ MVY HUK HWWYLJPH[PVU VM KPɈLYLUJL ¶ JVTWSLTLU[HY` [V
the idea of pluralism. Democratic societies or systems protect and value diversity as
part of human rights and respect for human dignity. See Media Pluralism below for
elaboration.
,KP[VY! The person responsible for the editorial side of a publication, determining the
ÄUHS JVU[LU[ VM H [L_[ LZWLJPHSS` VM H UL^ZWHWLY VY THNHaPUL ;OPZ [LYT ZOV\SK IL
JSLHYS`KPɈLYLU[PH[LKMYVTTLKPHV^ULYVYKPNP[HSJVTT\UPJH[PVUZJVTWHU`V^ULY
which refers to the person or group of stakeholders who own the media company,
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although there are many cases where the roles are problematically combined in a
single person.
,KP[VYPHSPUKLWLUKLUJL!The professional freedom entrusted to editors to make editorial
decisions according to the institution’s editorial policy and wider professional standards,
without interference from the owner of the media outlet or any other state or non-state
actors. It is essential to avoid the phenomenon of “media capture” (see below).
,K\JH[PVU MVY Z\Z[HPUHISL KL]LSVWTLU[! Education for sustainable development
empowers learners to take informed decisions and accountable actions for
environmental integrity, economic viability and a just society, for present and future
generations. It is holistic and transformational education which addresses learning
content and outcomes, pedagogy and the learning environment.
,TV[PVUHS HWWLHS! Persuasion based on emotional reaction rather than facts and
reasoning.
,X\HSP[`! The idea that everyone, irrespective of age, gender, religion and ethnicity, is
entitled to the same rights. It is a fundamental principle of the Universal Declaration of
Human Rights captured in the words ‘recognition of the inherent dignity and the equal
and inalienable rights of all members of the human family is the foundation of freedom,
justice and peace in the world’. The idea of citizenship embraces equality issues.
-HIYPJH[LKJVU[LU[! content that is false, designed to deceive and which can cause
harm to human rights such as dignity, political participation, identity, etc.
-HJ[JOLJR!;VJVUÄYT[OL[Y\[OVMHJSHPTHUHZZLY[PVUTHKLPUZWLLJOVY^YP[PUNVY
a purportedly true image), often as part of the research or editorial process.
-HJ[Z!These are established meanings that are believed to correlate to the real world.
;OL\Z\HS[LZ[MVYHZ[H[LTLU[VMMHJ[PZ]LYPÄHIPSP[`[OH[PZ^OL[OLYP[JHUILKLTVUZ[YH[LK
to correspond to perceptions. Not all content is factual (for instance, opinions cannot
be proved or disproved). In many cases, such as with the coronavirus, where science is
PUWYVJLZZ[OLYLHYL\URUV^UZ^OLYLP[PZUV[WVZZPISL[VNP]LKLÄUP[P]LZ[H[\ZHIV\[
fact versus falsity, and even established facts can take on new meaning when other
facts come to light or brought into a wider narrative.
-HSZL JVUULJ[PVU! Content whose headlines, visuals or captions do not support
the content itself. Also, false links between facts that enable the construction of
conspiracy theories.
-HSZLJVU[L_[! Genuine content shared with false contextual information. Also known
as “mal-information”
-LTPUPUP[`! A set of attributes, behaviours and roles generally associated with
women and girls.
-VSRHWWLHS! The use of ordinary people to promote a product or service. The goal is
to show that the product or service is of appeal and value to everyone.
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-YLLKVTVML_WYLZZPVU!A fundamental human right. It is used to indicate not only the
freedom of verbal speech but any act of seeking, receiving and imparting information.
The freedom of the press (see below) is a corollary to this right and essential to the
building and supporting of communities and civil society. The norm with freedom of
expression as with most other human rights is that freedom is the default condition,
and that any interference with this should be exceptional. In terms of international
standards, states can only restrict freedom of expression for a limited set of reasons
LNWYV[LJ[PVUVM[OLKPNUP[`VM[OLWLYZVU"W\ISPJOLHS[OHUKW\ISPJVYKLYHUK[OLZL
restrictions have to be in law as well as proportionate to the objective sought.
-YLLKVT VM PUMVYTH[PVU! The right of citizens to access information held by public
bodies, or privately-held information either produced under public mandate (e.g.
research at tax-payer funded institutes) or of major public interest (e.g. of an oil spill).
-YLLKVT VM [OL WYLZZ WYLZZ MYLLKVT! This is the freedom of individuals or
institutions (not only media institutions) to use their freedom of expression to make
content available to a public by using a channel that enables mass distribution. This
implies a norm of being free from direct censorship or control by government. It does
not preclude the application of competition law to prevent monopolies in media or
digital communications companies, nor does it exclude state allocation of broadcast
frequencies or enforcement of copyright, child protection or other restrictions where
[OLZLHYLQ\Z[PÄLK\UKLYPU[LYUH[PVUHSZ[HUKHYKZ
.H[LRLLWLY! A generic term applied to anyone (individual, institution or algorithm) that
OHZ[OLYVSLVMÄS[LYPUNVYV[OLY^PZL[YLH[PUNJVU[LU[MVYW\ISPJH[PVUVYIYVHKJHZ[PUN
In media institutions, gatekeeping occurs at all levels of the media hierarchy – from
a reporter deciding which sources to include in a story to editors deciding which
stories to publish. In digital communications companies, gatekeeping is done through
algorithmic measures which for example recommend or elevate some content at the
expense of others, and sometimes by internal or outsourced human moderators who
seek to interpret company guidelines on content.
.LUKLYISPUKULZZ!Gender blindness is a term used to describe an implicit assumption
that gender is irrelevant, i.e. treating all genders the same regardless of their biological
VYOPZ[VYPJHSKPɈLYLUJLZ(S[OV\NO[OPZTH`VU[OLZ\YMHJLZLLT[VILHJVU[YPI\[PVU
to gender equality, this blanket treatment can end up ignoring and perpetuating actual
inequalities.
.LUKLYLKWYP]HJ`! Is an emerging term used by some academics when researching
OV^WYP]HJ`TPNO[JHYY`VYTLHUKPɈLYLU[M\UJ[PVUPUNUVYTZMVY^VTLUHUKTLU
.LUKLYZLUZP[P]L! Gender sensitivity is the process by which people are made aware
of how gender plays a role in life through their treatment of others. Gender relations
are present in all institutions and gender sensitivity especially manifests in recognizing
privilege and discrimination around gender. Although not all women experience violence
and discrimination in the same way, women tend to be at a disadvantage in all societies
due to traditional gender roles and gender stereotypes. Gender sensitivity trainings are
used to educate people, usually employees, to become more aware of and sensitive
to gender in their lives or workplaces, projects, programmes and activities in general.
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.LUKLYYLZWVUZP]L! Activities that are gender sensitive and that articulate policies and
PUP[PH[P]LZ^OPJOHKKYLZZ[OLKPɈLYLU[ULLKZHZWPYH[PVUZJHWHJP[PLZHUKJVU[YPI\[PVUZ
of women and men.
.LUKLY[YHUZMVYTH[P]L! Policies and initiatives that challenge the root causes of
L_PZ[PUNHUKIPHZLKKPZJYPTPUH[VY`WVSPJPLZWYHJ[PJLZWYVNYHTTLZHUKHɈLJ[JOHUNL
towards equality.
.LUYL! A category of artistic, musical or literary composition characterized by a
particular style, form or content.
.SVIHS JP[PaLUZOPW LK\JH[PVU! Global citizenship refers to a sense of belonging
to a broader community and common humanity. It emphasizes political, economic,
social and cultural interdependency and interconnectedness between the local, the
national and the global. Part of target 4.7 of the Education 2030 Agenda, Global
citizenship education aims to be transformative, building the knowledge, skills, values
and attitudes that learners need to be able to contribute to a more inclusive, just and
peaceful world. Global citizenship education takes a multifaceted approach, employing
concepts and methodologies already applied in other areas, including human rights
education, peace education, education for sustainable development and education for
international understanding and aims to advance their common objectives.
.V]LYUHUJL! Best understood as a process of governing that involves interaction
between the formal institutions and those in civil society. Governance is concerned with
^OV^PLSKZWV^LYH\[OVYP[`HUKPUÅ\LUJLOV^[OLZLHYL\ZLKHUKOV^WVSPJPLZHUK
decisions concerning social and public life are made. This is highly relevant to content
providers such as media and digital communications companies. E-government should
UV[ILJVUÅH[LK^P[OPZZ\LZVMNV]LYUHUJL¶P[PZHIV\[[OL\ZLVM0*;ZI`NV]LYUTLU[
to perform its functions.
/H[L ZWLLJO! Any communication that incites hostility, discrimination or violence
HNHPUZ[HKLÄULKNYV\WVMWLVWSLILJH\ZLVM[OLPYJVSSLJ[P]LJOHYHJ[LYPZ[PJZL[OUPJP[`
gender, sexuality, etc.).
/\THU HNLUJ` VY H\[VUVT`! Human agency refers to the ability to shape one’s
life. Autonomy is an individual’s capacity for self-determination or self-governance. It
requires full awareness of external attempts to manipulate or “nudge” one’s attitudes
and behaviours. Self-determination is threatened when there is an asymmetry of
information between the person concerned and other actors (and algorithms). The
latter can know, recall and put to use far greater insight into the individual concerned,
so as to impact on that person’s psychology, aspirations, hopes, fears and social
linkages. This is an especially relevant concern in regard to children and young people
still in the process of forming their identities and more open to manipulation. It is also a
risk to adults who may be vulnerable due to factors such as depression, loneliness or
bereavement, and who can be preyed upon by data-holders who can take advantage
at these times.
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/\THUYPNO[Z! A set of entitlements and protections regarded as necessary to protect
the dignity and self-worth of a human being. Such rights are usually captured in national
and international documentation that articulates these rights (e.g. Universal Declaration
of Human Rights, the European Convention on Human Rights and the Convention on
the Rights of the Child, etc.). Also, the rights of groups or peoples – seeks to protect
especially poor and/or marginalized groups in society.
0*;! Information and communication technology consists of all technical means used
to handle information and facilitate communication, including computer and network
hardware, as well as necessary software. In other words, ICT consists of Information
Technology as well as telephony, broadcast media, and all types of audio and video
processing and transmission. It stresses the role of communications (telephone lines
and wireless signals) in modern information technology. All ICTs are electronic, but
not all are digital (although this is changing). Also, not all digital technology deals with
information and communication in the MIL sense, but for example analyses data in
commercial operations, advanced motor vehicles, climate monitoring, etc.
0THNL! An iconic mental representation or picture.
0TWVZ[VY*VU[LU[!Content whose genuine sources are impersonated.
0UJVNUP[V VY WYP]H[L TVKL! When operating in such a mode, the browser creates
a temporary session that is isolated from the browser’s main session and user data.
Browsing history is not saved, and local data associated with the session, such as
cookies, are cleared when the session is closed. Note, however, that this does not
mean the actions are encrypted or protected in other ways from tracking cookies or
other software commonly in use.
0UMVYTH[PVUL[OPJZ!The branch of ethics that focuses on the relationship between the
creation, organization, dissemination and use of information, and the ethical standards
HUKTVYHSJVKLZPUÅ\LUJPUNO\THUJVUK\J[PUZVJPL[`
0UMVYTH[PVU MVY W\ISPJ NVVK! The concept that, within the wider content mix,
information is particularly valuable to the public. Further that merits public support,
and where needs be public resourcing. Libraries, museums, archives, certain news
TLKPHLNJVTT\UP[`TLKPHHUKZWLJPÄJVUSPULPUZ[P[\[PVUZLNJVTT\UP[`YLZV\YJL
centres), are all candidates for consideration based on their performance and need.
Journalism, when performed according to its ethics and professional standards, is a
key generator of information.
0UMVYTH[PVUSPMLJ`JSL! Information lifecycle is the stage through which each information
(written or computerized) record goes through from its creation to storing and
distribution, up till its archiving or destruction/loss. These stages may include change
of format or recording media for enabling easier access or more secure storage. The
information lifecycle can include a change in the value of information over time, with
the content becoming converted into knowledge and even wisdom. People should
be aware on the value and implications of their engagement at various stage of the
information lifecycle.
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0UMVYTH[PVUSP[LYHJ`! Refers to the ability to recognize when information is needed and
[VSVJH[LL]HS\H[LLɈLJ[P]LS`\ZLHUKJVTT\UPJH[LPUMVYTH[PVUPUP[Z]HYPV\ZMVYTH[Z
0UMVYTH[PVU WYP]HJ`KH[H WYV[LJ[PVU! Information privacy, or personal data privacy
(part of data protection), is the relationship between the collection and dissemination
of data, technology, and the public expectation of privacy. Data protection may also
JV]LY I\ZPULZZ» HUK NV]LYUTLU[Z» L_WLJ[H[PVU HIV\[ WYV[LJ[PUN JSHZZPÄLK KH[H VY
trade secrets, but such cases are not matters of the right to privacy. However, business
and governments do have a duty to protect this right in regard to the personal data they
hold about citizens.
0UMVYTH[PVUWYV]PKLY!An individual or organization that provides collected information.
+PɈLYLU[JVU[LU[WYV]PKLYZTH`ZWLJPHSPaLTVYLPUPUMVYTH[PVU[OHUPUV[OLY[`WLZVM
content, but most provide a mix of content. News media specialize in information,
but many media companies provide both news and entertainment, sometimes blurring
[OLIV\UKHYPLZ3PIYHYPLZVɈLYIV[OLUJ`JSVWHLKPHZHUKQV\YUHSZPUMVYTH[PVUHZ^LSS
HZUV]LSZÄJ[PVU+PNP[HSJVTT\UPJH[PVUZJVTWHUPLZHYLRUV^UJVU[YV]LYZPHSS`MVY
hosting a vast mix of content that includes misinformation and disinformation and
hate speech alongside information, creative art and entertainment videos, memes,
advertising and much else.
0UMVYTH[PVUZVJPL[`! Information Society is a term for a society in which the creation,
distribution, and manipulation of content has become a dominant economic and
cultural activity. An Information Society may be contrasted with societies in which the
economic underpinning is primarily industrial or agrarian. The machine tools of the
Information Society are computers and telecommunications,
0U[LSSLJ[\HSWYVWLY[`!Intellectual property (IP) is a category of property that includes
intangible creations of the human intellect. There are many types of intellectual
property, and some countries recognize more than others. The most well-known types
are copyrights, patents, trademarks and trade secrets.
0U[LYUL[NV]LYUHUJL!The development and application by governments, the private
sector, and civil society, in their respective roles, of shared principles, norms, rules,
decision making procedures, and programmes that shape the evolution and use of
the Internet. UNESCO emphasizes the value of multistakeholder governance – the
JVTWYVTPZLHTVUN[OLKPɈLYLU[ZLJ[VYZZVHZWYL]LU[KPNP[HSKPYLJ[PVUILPUNJHW[\YLK
by just one (e.g. companies or governments). This applies to the formulation of laws,
the development and implementation of policies (at governmental, company and
institutional levels), and in monitoring and review.
0U[LYUL[!A global system of interconnected computer networks that use the standard
Internet Protocol Suite (TCP/IP) to serve billions of users worldwide. It is a network
of networks that consists of millions of private, public, academic, business and
government networks, of local to global scope that are linked by a broad array of
electronic and optical networking technologies.
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0U[VSLYHUJL! Unwillingness to consider and respect views, beliefs, or behaviour that
KPɈLYMYVTVUL»ZV^U
0U=PKLV :OV\[V\[ZHKZ! Sponsoring brand’s name and/or product is explicitly
mentioned at some point in the video.
1PNZH^SLHYUPUN!Jigsaw is a cooperative learning strategy that enables each student
of a “home” group to specialize in one aspect of a topic (for example, one group studies
habitats of rainforest animals, another group studies predators of rainforest animals).
1V\YUHSPZT!;OLJVSSLJ[PUNWYVK\JPUNLKP[PUNHUKWYLZLU[PUNVM]LYPÄLKPUMVYTH[PVU
and informed opinion. Some actors focus on collection (reporting), others on editing
(editors). Journalism can be done by individuals who are not career journalists, as long
as professional ethics and standards are observed. No one should be attacked for
exercising freedom of expression, and especially not those doing so through journalism
which is a public service. The UN Plan of Action on the Safety of Journalists and the
Issue of Impunity, led by UNESCO, seeks to protect journalists.
1V\YUHSPZ[PJJVKLZ!For example, journalistic codes of ethics/ codes of practice/ other
codes (e.g. on diversity): The set of principles of conduct for journalists, which describe
the appropriate behaviour to meet the highest professional standards. Examples of
such codes were established by the International Federation of Journalists (IFJ).
>OPSL [OLYL HYL KPɈLYLUJLZ IL[^LLU ]HYPV\Z L_PZ[PUN JVKLZ TVZ[ ZOHYL JVTTVU
WYPUJPWSLZ PUJS\KPUN [Y\[OM\SULZZ HJJ\YHJ` ]LYPÄJH[PVU PTWHY[PHSP[` MHPYULZZ HUK
public accountability, as these apply to the acquisition of newsworthy information and
its subsequent dissemination to the public.
2PUHLZ[OL[PJSLHYUPUN!Refers to an approach to learning that involves physical activity
rather than, for example, listening to a lecture.
2UV^SLKNL ZVJPL[`! “Knowledge societies” is a concept contributed by UNESCO
[V KLZJYPIL H OPNOLY SL]LS VM 0UMVYTH[PVU ZVJPL[PLZ¹ 0[ PZ KPɈLYLU[ [V [OL JVUJLW[ VM
“Knowledge economies”. In the UNESCO sense, Knowledge societies are about
capabilities to identify, produce, process, transform, disseminate and use information
to build and apply knowledge for human development. Knowledge societies intrinsically
YLZ[\WVUVUMV\YWPSSHYZ!MYLLKVTVML_WYLZZPVU"\UP]LYZHSHJJLZZ[VPUMVYTH[PVUHUK
RUV^SLKNL"YLZWLJ[MVYJ\S[\YHSHUKSPUN\PZ[PJKP]LYZP[`"HUKX\HSP[`LK\JH[PVUMVYHSS
2UV^SLKNL! Information converted into something that can be applied (“know-how”)
or used for understanding. Knowledge can be learned. Knowledge is the foundation of
wisdom, which is the judgement about what knowledges apply in particular instances.
3LHYULYJLU[YLK! An approach to education that places the learner at the heart of the
learning process. Here the needs and aspirations of individuals are placed at the centre
of any learning process or programme, focusing very much on the experiences they
bring to the learning situation. The concept embraces the notion of participation, and
values the learner’s contribution to the community of learning.
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3PIYHY` ZRPSSZ! *VTWL[LUJ` PU [OL \ZL VM H SPIYHY` [V ÄUK L]HS\H[L HUK \ZL JVU[LU[
resources.
3PMLSVUNSLHYUPUN! Connected to the idea of learner-centred education. It recognizes
[OH[SPMLKVLZUV[ºZ[HY[»HUKºZ[VW»HM[LYHWYVNYHTTLVMPUZ[Y\J[PVU^P[OPUHZWLJPÄJ[PTL
and space. Each individual is constantly learning, interacting with content providers,
to sustain this kind of learning. Development of media and information literacy is not
restricted to simply completing a programme, but extends beyond formal education
contexts. It occurs in various settings (places of work, in community activities, nonformal education settings, etc.).
4HJOPUL SLHYUPUN! The use and development of computer systems that are able
to learn and adapt without following explicit instructions, by using algorithms and
statistical models to analyse and draw inferences from patterns in data.
4HPUZ[YLHTTLKPH!Media disseminated via the largest distribution channels, which are
therefore representative of what a majority of media consumers are likely to encounter.
;OL[LYTHSZVKLUV[LZTLKPH[OH[NLULYHSS`YLÅLJ[[OLWYL]HPSPUNJ\YYLU[ZVM[OV\NO[
PUÅ\LUJL VY HJ[P]P[` (Z JVU[LU[ JVU[PU\LZ [V WYVSPMLYH[L ]PH KPNP[HS JVTT\UPJH[PVUZ
companies, so there is a fragmentation which reduces the role and reach of mainstream
media institutions.
4HUPW\SH[LKJVU[LU[!Genuine content or imagery that is manipulated to deceive.
4HYRL[PUN!The process by which companies create interest in goods, services and
ideas. Marketing generates the strategy that underlies sales techniques, business
communication and business developments. “Strategic communications” and
“information operations” are at root forms of marketing, often involving both visible
and hidden components.
4HZJ\SPUP[`!A set of attributes, behaviours, and roles generally associated with men
and boys.
4HZZTLKPH! Media institutions and providers seeking to constitute large audiences, even
while potentially providing micro-targeted advertising and individualized content feeds.
4LKPH JHW[\YL! a form of media control that is achieved through systematic steps
taken by governments and powerful interest groups. This capture is through control
HUK HI\ZL VM! YLN\SH[VY` TLJOHUPZTZ NV]LYUPUN [OL TLKPH" Z[H[LV^ULK VY Z[H[L
JVU[YVSSLK TLKPH VWLYH[PVUZ" W\ISPJ M\UKZ \ZLK [V ÄUHUJL QV\YUHSPZT" HUK JYVU`
ownership of privately-held news outlets.
4LKPH KP]LYZP[`! this is not the same as media pluralism (see below), although it is
sometimes called “internal pluralism”. It refers to the range of voices, opinions and
analyses either within a media institution or within the media sector. The extent of
KP]LYZP[`PZVM[LUSPURLK[V[OLUHYYV^ULZZVYIYLHK[OVMV^ULYZOPWZ[HɉUNHUK[HYNL[
audience of media institutions. An inclusive media system provides a diverse range of
content, in diverse forms and languages, thereby enabling public choice and awareness
of demographic inclusiveness.
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4LKPHL[OPJZ!4LKPHL[OPJZPZ[OLKP]PZPVUVMHWWSPLKL[OPJZKLHSPUN^P[O[OLZWLJPÄJ
ethical principles and standards of media institutions, including broadcast media,
ÄST Z[\KPVZ [OLH[YLZ HY[ Z[\KPVZ HUK L_OPIP[PVU ZWHJLZ HUK WYPU[ TLKPH HJYVZZ
IV[O VUSPUL HUK VɊPUL KPTLUZPVUZ VM Z\JO PUZ[P[\[PVUZ 4LKPH L[OPJZ WYVTV[LZ HUK
defends values such as a respect for a diversity of cultural expressions, equality and
UVUKPZJYPTPUH[PVU PU[LNYP[` HUK JOVPJL 1V\YUHSPZT L[OPJZ HYL TVYL ZWLJPÄJ HUK
most relevant to news media institutions (although also relevant to citizen journalists
operating outside of institutions).
4LKPHMYLLKVT! See “freedom of the press” above
4LKPH PUKLWLUKLUJL! Media independence is the absence of external control and
PUÅ\LUJLVUHUPUZ[P[\[PVUVYPUKP]PK\HS^VYRPUNPU[OLTLKPH0[PZHTLHZ\YLVMJHWHJP[`
to make decisions according to editorial policy and professional standards, and
distinguishes independent media from government- or owner- controlled media. Its
opposite is “media capture” (see above).
4LKPH SHUN\HNLZ! Conventions, formats, symbols and narrative structures that
indicate the meaning of media messages to an audience. Symbolically, the language
of electronic media works in much the same way as grammar works in print media.
4LKPHSP[LYHJ`!Understanding and using mass media in either an assertive or nonassertive way, including an informed and critical understanding of media institutions,
[OLPYV^ULYZOPWUVYTH[P]LHUKHJ[\HSM\UJ[PVUZLTWSV`HUK[OLLɈLJ[ZVM[OLPYJVU[LU[
Also, the ability to read, analyse, evaluate and produce communication in a variety of
media forms (e.g. audio-visual, written, graphic, interactive games, etc.).
4LKPH V^ULYZOPW! The commercial and legal control of interpersonal and mass
communication technologies by individuals, corporations, and/or governments. Today,
ownership and accountability of digital communications companies has also become a
major issue of concern, given the role these play in content provision (including content
from media institutions).
4LKPH WS\YHSPZT! 4LKPH WS\YHSPZT YLMLYZ [V [OL JVL_PZ[LUJL VM KPɈLYLU[ HUK KP]LYZL
types of media. It is the opposite of centralized, consolidated or monopolized media
services. The concept also has resonance for various digital services, such as Internet
connectivity services, where a plurality is seen as a social good in terms of reducing
costs of access. It also draws attention to issues around centralized facilities such as
oligopolistic “app stores”, especially where these may privilege non-rival apps and
disadvantage competitors, or where these enable (or disable) privacy provisions. In
the media space, pluralism also covers the distinctive roles of three sectors of media
institutions: private media, community media and public media – each sector varying
from the other in terms of primary rationale, funding systems, governance and content.
Media pluralism does not guarantee media diversity.
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4LKPH ]PVSLUJL! Media violence is a highly contested concept, related to various
assumptions concerning taste and potential impact. It broadly references content
depicting the threat to use force, the act of using force, or the consequences of the
use of force against animate beings (including cartoon characters or other species
HZ^LSSHZO\THUZ4HU`KLJHKLZVMZJPLU[PÄJKH[HZ\NNLZ[[OH[L_WVZ\YL[V]PVSLU[
media increases aggression while some studies suggest otherwise and even the
contrary. In terms of international standards, content that incites actual violence and
racial hatred is legitimately restricted. However, the UN’s Rabat Plan of Action on
the prohibition of incitement, cautions that any restrictions should be limited to only
[OVZLJHZLZVMZPNUPÄJHU[S`KHUNLYV\ZL_WYLZZPVUIHZLK\WVUL]HS\H[PVUVMZL]LYHS
key points (such as status of the speaker, likelihood and immanence of attack, etc.).
Digital communications companies, through their real-time data, are able to assess
which expressions (even subtle ones, often called “dog whistles”) are becoming real
incitement. In theory, they could act pre-emptively, and before it becomes too late to
prevent actual violence.
4LKPH! This is used in at least two ways – to refer to social institutions and to technical
vehicles for communication. As social institutions, for example, “the media” often refer
to news producing institutions that should abide with norms and standards for credible
information, based upon an editorial process determined by journalistic values and with
editorial accountability attributed to an organization or a legal person. When referring
to technology, the term media designates physical means used to communicate such
HZWHWLYIYVHKJHZ[ÄSTHUKKPNP[HS[YHUZTPZZPVU
4LKP\T!This term may be synonymous with “media” in the technological sense (see
above). It can also, however, designate a channel based upon particular technology
or technologies. For example, television is a channel that may be disseminated
through broadcast (digital or satellite), or through Wi-Fi or 3G telecoms, or through
Ä_LKSPUL0U[LYUL[
403! MIL stands for media and information literacy, and refers to the essential
competencies (knowledge, skills and attitudes) that allow citizens to engage with
JVU[LU[WYV]PKLYZLɈLJ[P]LS`HUKKL]LSVWJYP[PJHS[OPURPUNHUKSPMLSVUNSLHYUPUNZRPSSZ
for socializing and becoming active citizens.
4PZPUMVYTH[PVU! Covers false and misleading content. It is sometimes used in this
Curriculum to cover both deceitful or unintentional creation and dissemination of such
content. In a narrow sense, content that is false but not created with the intention of
JH\ZPUN OHYT HS[OV\NO P[Z LɈLJ[ TH` IL HZ OHYTM\S HZ PU [OL JHZL VM HU[P]HJJPUL
falsehoods). Frequently, misinformation derives from initial disinformation. The same
content (e.g. an election is “stolen”) can be initiated with deceitful intent, but then be
disseminated onwards by people who honestly believe it is a true assessment. In other
words, an identical falsehood can be both disinformation and misinformation.
4PZSLHKPUN JVU[LU[! Content that seeks to trick someone into believing something
that is not true.
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4\ZL\T J\YH[VY! A content specialist charged with a museum’s collections and
involved with the interpretation of heritage material including historical artifacts. The
term “curation” has expanded to digital communications companies, and refers to how
such institutions set out their “store” in terms of what content is promoted by relevant
algorithms, etc. The term “moderation” is used to refer to interventions related to how
users interact with the curation.
5HYYH[P]L! The telling of a story or plot through a sequence of events. Most factual
information is structured within a wider narrative that gives salience to certain facts,
and provides interpretative guidance to a person engaging with the text at hand.
Narratives may therefore vary, and yet nevertheless all still be factual. However, some
narratives weave falsehoods or misleading content into their structure, as a technique
of misinformation and disinformation.
5HYYV^(0!5HYYV^(0PZH[LYT\ZLK[VKLZJYPILHY[PÄJPHSPU[LSSPNLUJLZ`Z[LTZ[OH[HYL
ZWLJPÄLK[VOHUKSLHZPUN\SHYVYSPTP[LK[HZR
5L^TLKPH! Content organized and distributed on digital platforms.
5L^Z TLKPH! The section of the mass media that focuses on presenting current
news to the public. It includes historic print media (e.g. newspapers and magazines),
broadcast media (radio and television), exclusively online news media, as well as other
entities like NGOs or individual which may produce news (e.g. via World Wide Web
pages and blogs).
5L^Z]HS\LZ!Sometimes called news criteria, they determine how much prominence
a news story is typically given by a media outlet, and the attention it is given by the
H\KPLUJL:VTLVM[OLTVZ[PUÅ\LU[PHSUL^Z]HS\LZPUJS\KLMYLX\LUJ`\UL_WLJ[LKULZZ
WLYZVUHSPaH[PVU TLHUPUNM\SULZZ VY ILPUN JVUÅPJ[NLULYH[LK /V^L]LY [OLZL UL^Z
values also devalue important dimensions of informational content, such as processes
(like global warming) rather than events (such as storms), ordinary people rather than
elites, issue-based elections rather than “horse-race” contests, etc.
6WLU LK\JH[PVUHS YLZV\YJL! Open Educational Resources (OER) are teaching,
learning and research materials in any medium – digital or otherwise – that reside in
the public domain or have been released under an open license that permits no-cost
access, use, adaptation and redistribution by others with no or limited restrictions.
7HY[PJPWH[PVUJP]PJWHY[PJPWH[PVU!Participation is at the heart of democracy, with its
main aim to ensure that each individual can take his or her place in society and make
contribution to its development. It is an important element of democratic practice and
crucial to decision-making processes, considered a cornerstone of basic human rights.
7LKHNVNPJHS HWWYVHJO! The broad principles and methods of education used in
teaching practices. See Module 1 of this MIL Curriculum for example of pedagogical
approached related to MIL.
7LYMLJ[ PUMVYTH[PVU! A hypothesis of having all the right information that a person
needs to make decisions at the right time.
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7S\YHSPZT! see “media pluralism” above.
7VW\SHY J\S[\YL! The totality of ideas, perspectives, attitudes, themes, images and
other phenomena that are preferred by an informal consensus in the mainstream of
a given culture, especially Western culture of the early to mid-20th century and the
emerging global mainstream of the late 20th and early 21st centuries.
7VY[HS!(WVY[HSPZHUPKLHVMH^LIZP[LVYZLY]PJL[OH[VɈLYZHIYVHKYHUNLVMZLY]PJLZ
such as e-mail, games, quotes, search, news, and stocks. A portal, web portal, or
]VY[L_ZP[LVɈLYZZ\JOHIYVHKYHUNLVMJVTTVUS`HJJLZZLKZLY]PJLZ[OH[]PZP[VYZHYL
more likely to visit more often. The opposite of a portal is a “walled garden” which seeks
[VRLLW\ZLYZ^P[OPUHSPTP[LKLU]PYVUTLU[Z\JOHZHZWLJPÄJZVJPHSUL[^VYRHWW^OPJO
uses psychological techniques to achieve ‘stickiness” including by retaining attention
through algorithmic engagement and recommendation. The opportunities for choice
HJYVZZ[OL0U[LYUL[TLHU[OH[IV[OWVY[HSHUK^HSSLKNHYKLUZLY]PJLZJVUZPZ[LU[S`ÄUK
ways to monitor users’ behaviours across the wider Internet, such as through tracking
cookies and matching your unique Internet Protocol address with data gathered from
HJYVZZKPɈLYLU[0U[LYUL[]LU\LZ6MNYV^PUNPTWVY[HUJL[VKH`HYLWVY[HSZJHSSLK¸HWW
stores” which are also attracting controversy for what apps they include, exclude and
their business models which some see as extortionist.
7YP]HJ`ZL[[PUNZ! The part of a social networking website, Internet browser, piece of
ZVM[^HYL KPNP[HS KL]PJLZ" L[J [OH[ HSSV^Z `V\ [V WHY[S` JVU[YVS ^OV HTVUNZ[ [OPYK
parties can directly see or access information about you, bearing in mind that the
service/s used also typically collects data on you – or allows it to be collected by the
apps you use or content you access. An example is the connectivity provider you use.
On top of this are the applications that you use, with a range of options.
7YVK\J[VYZLY]PJLYL]PL^Z!The opinions or feedbacks of customers for a particular
product or service (e.g. restaurant). These are often criticized for concealing hidden
motives or payments for reviews that are positive or negative.
7YVZ\TLY!An individual who both consumes and produces content.
7\ISPJKVTHPUPUMVYTH[PVU! A term applied to original creative works, including poetry,
music, art, books, movies, product designs and other forms of intellectual property,
such as computer programmes. Being in the public domain means the creative work
can be used for any purpose the user desires. Public domain items are considered part
of the collective cultural heritage of society in general, as opposed to the property of
an individual.
7\ISPJPU[LYLZ[!;OLJVUJLW[VMNLULYHS^LSMHYLVYILULÄ[[V[OLW\ISPJHZH^OVSLPU
contrast to the particular interests of a person or group. There is no general agreement
HZ[V^OH[JVUZ[P[\[LZ[OLW\ISPJPU[LYLZ[I\[[OL[LYTYLÅLJ[Z[OLZLUZL[OH[ZVTL
interests pertain to everyone, regardless of their status or position, and require action
to protect them. Examples of common interest include exposing corruption, protecting
JOPSKYLUHUKÄNO[PUNJSPTH[LJOHUNL
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7\ISPJZLY]PJLHK!A type of advertisement that addresses some aspect of the public
interest, rather than a product or brand.
7\ISPJ ZLY]PJL HUUV\UJLTLU[! A message in the public interest produced and
disseminated without charge, with the objective of raising awareness of, and changing
public attitudes and behaviour towards, a social issue.
7\ISPJZLY]PJLTLKPH!Publicly-funded media that are often required to play a role in
supporting the public interest by providing balanced and diverse programming that is
representative of the society as a whole.
7\ISPJ ZWOLYL! The notion of a public space in which members of society can freely
exchange news, information and opinions – a place where individuals meet and exchange
views on matters of common concern in public, on the basis of equality and inclusivity.
6ULVM[OLTVZ[PUÅ\LU[PHSTVKLYU[OLVYPZ[ZVM[OLW\ISPJZWOLYLPZ1\YNLU/HILYTHZ
9HJPZT!The belief that the genetic or cultural factors, which are socially-constructed
HZ ZPNUPÄLYZ [OH[ JVUZ[P[\[L YHJL HYL H WYPTHY` KL[LYTPUHU[ VM O\THU [YHP[Z HUK
JHWHJP[PLZHUK[OH[YHJPHSKPɈLYLUJLZWYVK\JLHUPUOLYLU[PUMLYPVYP[`HUKZ\WLYPVYP[`VM
HNYV\W[O\ZJSHZZPÄLK
9LN\SH[PVU!9LMLYZ[VH[[LTW[Z[VJVU[YVSVYHɈLJ[[OLILOH]PV\YVMPUZ[P[\[PVUZHUK
actors by developing and enforcing rules and codes. These regulations can be made
by states, ideally following democratically decided policy and legal frameworks.
An example is regulations about fair competition vs monopoly, or about spectrum
allocation, privacy, copyright and hate speech, etc. Regulation that is done directly
by the institutions concerned is known as self-regulation or peer-regulation, and
should entail arrangements that include civil society in order to allow for independent
assessment and appeal such as Press Councils that include public representatives. An
analogous institution in the space of digital communications companies is Facebook’s
Oversight Board. The term “co-regulation” usually refers to systems that jointly involve
state and private sector participation (for example, on cybersecurity issues, counterterrorism and child-protection).
9LWVZP[VY`!HYLJLW[HJSLVYWSHJL^OLYL[OPUNZHYLKLWVZP[LKZ[VYLKVYVɈLYLKMVY
KPZ[YPI\[PVU VY HJJLZZ" HU HI\UKHU[ ZV\YJL VY Z\WWS`" Z[VYLOV\ZL! H YLWVZP[VY` VM
information. It can be physical or electronic (in the latter case, usually digital).
9LWYLZLU[H[PVU! Processes by which a constructed text stands for, symbolizes,
describes or represents people, places, events or ideas that are real and exist outside
the text. It can also mean the relationship between actual places, people, events and
ideas, and content.
9L]PZPVUPZT HUK ULNH[PVUPZT! Historical negationism, also called denialism, is
MHSZPÄJH[PVUVYKPZ[VY[PVUVM[OLOPZ[VYPJHSYLJVYK/PZ[VYPJHSYL]PZPVUPZTPZHIYVHKLY[LYT
that may extends to newly evidenced, fairly reasoned academic reinterpretations of
history. Some argue that historical revisionism has been instrumentalized to legitimize
wrongful and political or ideological motivated “reinterpretations” of history. Historical
revisionism could then be intentional distortion of academically established historical
facts for political and ideological reasons.
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9PNO[[VPUMVYTH[PVU! see “access to information” above
9PNO[[VWYP]HJ`!-YLLKVTMYVT\UH\[OVYPaLKPU[Y\ZPVU"HWLYZVU»ZYPNO[[VRLLW[OLPY
personal matters and relationships secret. This fundamental right, with much at stake
PU [OL JVU[LTWVYHY` ^VYSK PZ KLÄULK PU (Y[PJSL  VM [OL 0U[LYUH[PVUHS *V]LUHU[ VU
Civil and Political Rights as follows: “No one shall be subjected to arbitrary or unlawful
interference with his privacy, family, home or correspondence, nor to unlawful attacks
on his (sic) honour and reputation”.
:LSMJLUZVYZOPW! Self-censorship is the act of deciding to suppress one’s own
discourse. This is done out of fear of, or deference to, the sensibilities or preferences
HJ[\HSVYWLYJLP]LKVMV[OLYZHUK^P[OV\[V]LY[PUZ[Y\J[PVUMYVTHU`ZWLJPÄJWHY[`VY
institution of authority. When suppression is done under order of an external party, this
is censorship.
:LSMYLN\SH[PVU!See “regulation” above.
:L_PZT! Prejudice or discrimination based on sex, especially discrimination against
women – behaviour, conditions or attitudes that foster stereotypes of social roles
based on sex.
:VJPHSHUKLTV[PVUHSSP[LYHJ`!Social-emotional learning is the process of developing
and using social and emotional skills. It is the skillset to cope with feelings, set goals,
make decisions, and get along with — and feel empathy for — others. (The acronym
SEL is also referred to as socio-emotional learning or social-emotional literacy.)
:VJPHS THYRL[PUN! Marketing that has the primary goal of achieving “social good”.
For instance, in the context of public health, social marketing would seek to promote
general health, raise awareness and induce changes in behaviour.
:VJPHSUL[^VYRPUN!Online connections with people in networks surrounding a common
PU[LYLZ[ VY HJ[P]P[` :VJPHS UL[^VYR HJ[P]P[` PUJS\KLZ WLVWSL W\ISPZOPUN WYVÄSLZ [OH[
provide information about themselves. Facebook, WeChat, and VK are examples of
popular social networks. Many users of social networks are under the impression that
they are interacting with other users, although the reality is that they are also especially
interacting with the curation and moderation systems and interests of the platform
company, including the advertising messages and data gathering techniques deployed
by the entity. In other words, a “platform” is not a passive structure on which people can
WLYMVYT¶P[PZJYLH[LKHUKVWLYH[LK[VHJ[P]LS`M\SÄS[OLI\ZPULZZTVKLSVMP[ZV^ULYZ
:;,4! STEM is an abbreviation of an approach to learning and development that
integrates the areas of science, technology, engineering and mathematics. Through
STEM, students develop key skills including problem solving.
;HYNL[ H\KPLUJL! [OL NYV\W VM WLVWSL [V ^OVT H [L_[ PZ ZWLJPÄJHSS` HKKYLZZLK
and whom the creator or distributor hopes to constitute, based on a set of shared
characteristics, such as age, gender, profession, class, etc.
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;HYNL[LK HK]LY[PZPUN! A form of advertising, including online advertising, that is
directed towards an audience with certain traits, based on the product or person
the advertiser is promoting. This has led to micro-targeted advertising based on
many thousands of data points that have been collected about each individual, with
potential to make sense of that person’s susceptibility to persuasion even more than
[OLWHY[PJ\SHYPUKP]PK\HSPZHISL[V+PɈLYLU[[VHSS[OPZPZJVU[L_[\HSHK]LY[PZPUN^OLYL
adverts are delivered in relation to particular content rather than to the individual’s
ZWLJPÄJWYVÄSL;HYNL[LKHK]LY[PZPUNH[PUKP]PK\HSZPZPUJYLHZPUNS`H\[VTH[LKHUKJHU
appear independently of the particular content at hand, which is why many brands are
increasingly concerned at being associated with hate speech and misogynistic content
as a direct result of algorithmic operations that are content-blind.
;L_[!Within MIL, text refers to the individual results of media production, not merely
written, but also audio and video, graphic and games-linked (e.g. a TV episode,
H TLTL H IVVR HU PZZ\L VM H THNHaPUL VY UL^ZWHWLY HU ¸PUÅ\LUJLY¹ ]PKLV HU
advertisement, etc.).
;OL)0.TVKLSVMPUMVYTH[PVUWYVJLZZPUN!The Big 6 is a process model of how
people of all ages solve an information problem. The process is a systematic approach
[VPUMVYTH[PVUWYVISLTZVS]PUN[OH[YLSPLZ\WVUJYP[PJHS[OPURPUNZRPSSZ;HZR+LÄUP[PVU
2. Information Seeking Strategies 3. Location and Access 4. Use of Information 5.
Synthesis 6. Evaluation.
<ZLYNLULYH[LK JVU[LU[ <.*! Also known as consumer-generated media (CGM)
and user-created content, UGC refers to various kinds of publicly-available media
content that can be produced by the users of digital media. Those consuming the
content therefore also produce content, often without particular ethical standards. The
curation models of digital communication companies invite, tolerate or amplify certain
types of UGC, while their moderation activities seek to enforce their content policies,
sometimes enlisting the help of users in general, accredited users and external paid
fact-checkers – with varied success.
=PY[\HSWYP]H[LUL[^VYR! A virtual private network extends a private network across
a public network and enables users to send and receive data across shared or public
networks as if their computing devices were directly connected to the private network.
=75Z JHU I`WHZZ ISVJRZ HUK ÄS[LYZ I\[ \ZLYZ HYL UV[ H\[VTH[PJHSS` PTT\UL MYVT
surveillance and corporate tracking even though using a VPN.
=PZ\HS SLHYUPUN! A style of learning based on absorbing images or by watching
demonstrations.
=SVN!A vlog is a set of videos that someone regularly posts on the Internet in which
they record their thoughts or experiences or talk about a subject.
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>LI!Applications that facilitate interactivity and allow users to design their own
software features. Web 2.0 applications emphasize the importance of collaboration
and sharing.
>LIZP[L!A collection of web pages, images and data with a common Uniform Resource
Locator (URL) (see World Wide Web below).
>PRP!A website usually maintained by more than one person, where users collaborate on
content. They often have multiple interlinked pages and content including commentary,
KLZJYPW[PVUVML]LU[ZKVJ\TLU[ZL[J(^PRPKPɈLYZMYVTHISVNPU[OH[P[ZJVU[LU[PZ
usually updated by multiple users and a larger variety of materials can be downloaded
onto it.
>PRPIVVR! Wikibooks (previously called Wikimedia Free Textbook Project and
Wikimedia-Textbooks) is a wiki-based Wikimedia project hosted by the Wikimedia
Foundation for the creation of free content e-book textbooks and annotated texts that
anyone can edit.
>VYSK>PKL>LI! A service operating over the Internet that enables enormous volumes
of content to be available by providing three key functions: a publishing format,
/`WLY;L_[4HYR\W3HUN\HNL/;43"HUHKKYLZZMVYLHJOWPLJLVMPUMVYTH[PVURUV^U
HZ P[Z <UPMVYT 9LZV\YJL 3VJH[VY VY <93" HUK H TLHUZ VM [YHUZMLYYPUN PUMVYTH[PVU
through the HyperText Transfer Protocol (http).
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“… the States Parties to this Constitution, believing
in full and equal opportunities for education for all,
in the unrestricted pursuit of objective truth, and
in the free exchange of ideas and knowledge, are
agreed and determined to develop and to increase
the means of communication between their peoples
and to employ these means for the purposes of
mutual understanding and a truer and more perfect
knowledge of each other’s lives…”
– Extract from UNESCO Constitution
“Media and information literacy is an essential
dimension of moral and civic education. It is also a
fundamental right of every citizen, in any country of
the world, and thus it enables everyone to protect
their privacy and Ƃnd their place in a society whose
technological environment is changing faster and
faster.”
– Audrey Azoulay, Director-General of UNESCO,
at the International Consultative Meeting on
Media and Information Literacy Curricula,
on 13 September 2019, in Belgrade, Serbia
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